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PaceMoTpesMe IaHHBIX BONPOCOB NPUBOANT K PAAY NOCICIOBATE/IBHLIX BRBOAOK,

1) TlpeanonoykuUTeIbHO HHTATEAb He GYACT MCNbITBIBaTE HEODXOAHMMOCTH B [OCIOBHOM MNEPEBOd
napemuit, 7.k, GOABIIMHCTEO NapeMuit HMEKOT CKPLITEIR, NepeHOCHBLIH CMLIC, KOTOPHIA HEML3A YIOBHTS 1
nociopHoM nepenose. Ilpu Kenadud NONL30BATENL CAM MOXKCT OCYUECTBHTH [IOCAORHLIH Nepero;
BOCHIONB30BABIIMCE MOOLIM ABYS3LIMHBIM ciosapeM, Takum oGpazom, Mbl npusHaem aemcht 71
crpykrype CC s,

2) Tonkosars NOCAOBMILY. MO HAUIEMY MHEHHIO, HCOOXOIMMO TONBKO 8 TEX CIyHasX, ecii MOHAT
CMBIC/ MAPEMIN KPaHe 3aTPYAHHTEARHO, MK [OCA0BHUA HMEET HECKONLKO 3HAYCHHH, WK B TOM C/yHM
ECHIM OTCYTCTBYCT IKBHBIENT B BLIXOAHOM SIBIKE,

3) B TOAKOBRIX CAOBAPAX, MOWHO NPHBOANTE IMTATHL M3 XYIO/KCCTBCHHAIX NPOMIBENCHHI
wiocTpupyompe  ynorpebiaense nocnosuy (Te. MM). OzHako nociosWitel ¥ NOTOBOPKH, SBAMIOTC
CAMOCTOATENLHLIMH 3AKOHYEHHEIMM TIPEIOREHHSMH, OONAAIOMMMY 0COOBIM CMBICIOM H CIIOCOGHOCTHL
MOACAHPOBATL CUTYALMIO M, KAK NPABH/IO, HC HYAUAKTCH B WULOCTPATHBHOM MaTepHasc.

B urore, x0Tenoch Gbt MOKAIATE ONMTHMAILHYIO, HA Hall B3CAAA, CTPYRTYpY CC 1ByR3614HOr0 COOPHHK
MOCAOBHLL H TIONOBOPOK, COCTORIYIO N3 6 2aeMenToB,

LLITT— mwmchp napemun B croeape;

T — TOAKOBAHNE WIH KPATKOE ONUCAHNE CHTYALHH, MOICIHPYCMOFt & JaHHOM HIPEUMeHHH;
JIC = ponosHuTensibie ceeienin ((pakyabTaTHBHbI CTPYKTYPHBIA 2eMenT)
B3-snx0aH0M 9KBHBANEHT, T.€. DKEHBAICHT IAPEMHH HA BHIXO/AHOM A3bIKE;

MM — sunocTparyBHLIA MaTepHan;

. THNC = wudp NOCAOBUUHO-AOrOBOPOYHOTO CHHOHMMA.

Mrak, cropapHas Cratsy ABYA3LIMHONO COOPHMKA NOCAOBMU ¥ TIOTOBOPOK ZOJIKHA OTHEUATL IBY)
OCHOBHAM TPEBORANMAM: TPeGOBANHIO MCTHHHOCTH M JIOCTATOMHOCTH, T.e. B Hell aosmken cobmoaatsd
OCHOBHOM NeKCHKOrpadHyecKkitl NPUHIAI: MAKCHMYM MH(OPMALIM Ha MUHMMYMe Meota — Gea ymepGa
HHTepecos yuTatens. I[lpemnokennas Baume crpykrypa CC, no 3ameicny asropos, NOMKHA 0OM
COCTARMTE/IO HAPEMHONOMHYECKOTO CI0BAPA B PEATHIALIIY 3TOI'0 OCHOBHOFO MPHHIGINA.

B 3ak/i04e i X0UeTCA OTMETHTE, 410 B JBYA3LINHOM CIOBAPE MOSIOBMHIL H TTIOFOBOPOK ACIAHBI H
OBAINTENLHOE OTPAKCHHE CHACHCTBMA PAUIHYHOTO S3LIKOBOIO NICHHS MHPA, OTPRKAIOUIME MCHTR
STHOKYIFTYPY H HCTOPHIO HOCHTE/CH BXOAHOTO H BBIXOAHOrO A2HIKOB, 5TO NPENONPEACTACTCR HE T
HOBOH MEKARCUMTIHHAPHON NAPANHIMON B COCTABACHHH ABYS3BINHbIX NAPEMHOIOTHYECKHX ClI0BAPCi, HO
KAK MOKA3ILIBAIOT MHOTOYHCICHHBIE HCCICAOBAHMA, HHTEpecaMH unTarencii,

DW=
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TEACHING READING SKILLS IN A FOREIGN LANGUAGE

L.M. Makhazhanova, L.M. Aliyarova
Al-Farabi Kazakh National University

The erticle deals with the extensive, intensive, skimming, scanning reading and the conditions
methodology necessary for its success, In the interests of professional development, the authors ¢
teachers to use the principles as a tool to examine their belicfs about reading in general in particular,
ways thoy teach reading. .

Keywords :intensive, extensive reading, skimming, scanning, principles, teaching reading, profess
development, teacher beliefs
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MeToaNKa NPenoJasaHus HHOCTPAHNLIX A3LIKOB B cpeaneil n Buicueil mKoae

_ Makana OKLITYBIH IKCTCHCHBTI, HHTCHCHETI, TYCIHY, Kapan uikiry OKy Typhepin xaHe Tabnicka wery
i KaokerTi skarzafnapsl  MeH agicremecid kapactmipanwl. Kacibw gamy myanecise cail, astopnap
ibUIapbl BIHTAIAHABIPY MAKCATHINAA OKY TYPAibl @3ICPIHiH KAFUIATTAPbIH JEPTTEY Kypasisl peTinae
UIAHYFa, 03 HAHBMAAPHIH 3CPACIeYTe, KIHe OKYFa YHPETY JKOMMAPHIH YAPETYTe bIHTUTARAMPATL.
Kiar cesnep: HWHTEHCHRTI, IKCTEHCHBTI, Tyciny, Kapan WIBITY, NPHHUHITTED,
y-aiCTEMETIK OKY, KaciON AaMy, OKBITYLIBI HAHBIMSL.

- There are many theories of reading. Some regard reading as a skill which relies heavily on our visual
grception and ability to recognize words, letter shapes, sound patterns and so on. Other theories regard
ading much like looking at a picture, where we read to get the whole message and the bits and pieces are not
gportant singularly. Reading instruction often focuses on items of knowledge - words, letters, sounds. Most
. ,b respond to this type of teaching. They search for links between the items and they relate new
feoveries to old knowledge [1, 33-34). So there are many things which go on inside a reader's head

when reading occurs. Reading is like any other skill we learn. For example, when we first ry to
prounce a sentence in English, we tend to speak very slowly, and with not much stability. The more
nfident and braver we become, the slower and steadier we are until we learn how to control our speed. So
ien we decide to produce relatively spontaneous utterances, we can usually control the pace, so we avoid
nfusion. Sometimes we can increase the speed, other times we purposely reduce the speed when we realize
it if we don't we could get mixed up. When we leam to speed read, we use the same technique as we would
¢ with the other three skills, writing, listening and speaking. Although reading is considered, together with
gning, a rather passive skill, it is in fact can such be active as writing and speaking, and teaching them is
en more active. Not all students enter the reading process through the same "door." Some enter the reading
xess through writing. Others enter by listening to fluent readers read. Students need a variety of invitations
eel like reading, and teachers need to provide a variety of activities throughout the school day to engage
m in reading. Reading can be defined as interpreting a system of symbols and it is definitely a skill that will
 fade, however, nowadays it is not as fashionable as it had been before other media, i.c. television and the
met, came into fashion.

Reading is usually done at your own speed, especially in the case of reading at home. Reading is a
asferable skill between languages, where word recognition can be more important than the strict knowledge
syntactic reading rules, or perhaps the lack of it,

Getting students to read in English is vitally important for a number of reasons: firstly, reading is
ssary skill for many, if not all, foreign language leamers. Whether they are faced with tourist brochures,
fruction manuals, medical textbooks or even fiction, many students will have to be able to read effectively,
freading in foreign language is also important because it shows the written language in action, And on top
jat, frequent reading exposes students to the language in a way that, if successful, helps them to acquire
age itself, either consciously or subconsciously . Not all reading texts or activities are necessarily good
students, however. We need to consider both what they read and how they read it.

Most teachers would not give beginner students a novel by Ernest Hemingway or even a ™ blockbuster™

ooper to read. There would simply be too many words which the students could not understand and
pwould give up disheartened. On the other hand, some of the reading passages which those students to
¢ put in front of are so simple so unlike real written English that they may not be very useful either,
guse they are so obviously not authentic, not like the real thing (2, 78].

The reading texts which we give the students to work with, then, must appear to some degree authentic,
pif they are specially written for students can cope with, even if they do not understand every single word,
 Just about any kind of reading material is useable in the English teaching classroom. Students can be
a1 menus and timetables, application forms and E-mails. They can read poems and narratives, newspaper

advertisements, letters and postcards.

- What the teacher chooses to show the students will depend on four things: the students’ future needs,
students’ interests, the teachers” interests and the textbook they are using.

" The good reader does not read in the same way and at the same speed. It always depends on the type of
and the reason for reading. Time spent reading is important. Students should read extensively both in and
of the lesson to polish their basic reading skills and develop fluency. During the classes, students need
s chunks of time to read extended texts for a variety of purposes: for information, for pleasure, and for
pration. The key to becoming a proficient reader is practice, practice, and more practice. In order to do it
more enjoyable way, they need to be exposed to a varicty of genres and authors, as well as to materials
find relevant and engaging. Students need 1o talk with others about what they are reading. Learning is &
al event. Interacting with their peers around their reading experiences enhances the leaming for students
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and increases their motivation to read. Foreign language learners need quality teachers and high-qualif
instruction. According to recent studies, neither the parent's level of education nor the family's socioecona ni
status are as important as the quality of the teacher and the teacher's instruction in predicting studen
achievement. There are many different Kinds of reading, They are: -

Scanning. Reading to find details, When you read the contents page you do not start from the top ang
read every word. Your eyes pass quickly over the list and you select the information that you need. You are
trying to locate a specific piece of information, only interested in one thing, and do not bother about the rest
We can scan an article or a timetable for the particular piece of information we want. We can skim a pla
review to get a “gencral picture” of the reviewers’ opinion. :

Skimming. It means that with this strategy, students are reading in order to find the main points. Fo
example, when reading a newspaper, you are looking for the main points and not really interested in even
article it contains. It is just glancing on the text, your eyes pass quickly over the list and you select th
information you need. '

Skimming and scanning are sometimes referred to as types of reading and at other times, as &
Skimming involves a thorough overview of a text and implies a reading competence. Scanning is more
limited activity, only retrieving information relevant to a purpose.

Brown (1994) suggested that "perhaps the two most valuable reading strategies for learners as well a
native speakers are skimming and scanning” [3, 283], ‘

Pugh (1978) suggested that since scanning is a less complex style of reading it can be introduced firs,
Skimming requires greater fluency and more practice is required, so it should be introduced later. [4, 142
Often skimming and scanning are used together when reading a text. For example, the reader may skim
through first to see if it is worth reading, then read it more carefully and scan for a specific piece 0
information to note. Students need to learn that they need to adapt their reading and techniques to the purp st
of the reading. By practicing skimming and scanning, the individual leamns to read and select specific
information without focusing on information that is not important for meaning. '

Extensive reading. This is a very important type of reading where students read longer texts often i
their own time. It is unlikely that students will ever become fluent readers if they do not get the opportunity &
do some extensive reading. When students practise this kind of reading strategy, they are looking for the gisg
the global understanding of the text.

Intensive reading. The students are reading for details, to get all the information '

from the text, it was typical of the grammar-translation method, and for example when they are filling
in an application form, or read a manual, you are certainly applying this strategy.

We can read in a leisurely way for pleasure, or we can read a set of instruction in order to perform |
task. We can also read aloud for others. To our mind, students need to be read aloud to every day although iti
a very controversial area, It helps to establish the link between the written form of the word and its spokes
form. This will enable the students to add words they read to their productive vocabulary. And we should o
forget that English is very difficult because the written form of a word and how to pronounce it are two things!

All of these activities are valid, of course; the job of the materials designer and the teacher is to matcl
the activity style to the type of reading.

As a rule we can say, that students benefit by reading for general comprehension first, and looking for
details later . If the first task the students have to deal with is relatively simple, then their anxiety is decreased
and they can approach the more difficult tasks that follow with confidence.

Understanding the messages of the text is not the only use for reading material, however. We also want
our students how texts are constructed. What language is used to give examples or make generalizatio 2
What language devices do writers use to refer backwards and forwards? How are humor and irony conveyad
and what kind of lexis signals conditions and contrasts, for example?

When students understand paragraph and text construction they have a better chance of understanding
text meaning. In order to make the reading experience a success for their students teachers need to do
number of things: they need to choose the right kind of text ( as we have said), but they also have to gel
students engaged with the topic/ task and allow them, even provoke them , to predict what they are going (@
read {6, 54].

Teachers have the ability to make potentially boring texts interesting (and vice-versa) by the way t
introduce the task. They will probably not do this by saying * Open your books at page 26 and answer the
question by reading the text” It is much more likely that students will be engaged if the teacher has aroused
their curiosity about what they are going 1o see through provocative statements or questions, looking at

pictures or predicting,

62



MeTo/ MK HPENOIARANNIS HUOCTPANELIX NIHIKOB B cpeneii i sncuwell mKoge

L One way of getting students to predict is to let them look at the text but not to read it. Then it is
ably from a newspaper/ magazine. Is there a picture of what the writer is saying = if that is what you want
them scanning practice. Reading texts contain a great deal of language, topic information and lots of
i information ( in accompanying photos of maps, and though the layout of the text). It would not be
gible, therefore to get students to read and then forget the text and move on to something else. On the
s reading practice should be part of an integrated teaching, learning sequence (6, 2131,
The reading text might be proceeded by a discussion and then, after the reading has taken place, used
ps as a stimulus for a role play or letter-writing. If the reading text contains (the possibility for) dialogue
Bits can be used as a model for student writing. In conclusion

the students may:
s develop a “reading habit"
# gain more confidence in reading
‘improve their attitude towards reading and become more motivated to read
' feel more autonomous over their own leaming and more likely to take more initiative,
become more " independent readers”, being able to read for different purposes and being able to
ge reading strategies for different kinds of texts
® become more aware of what's available to them to read and how to access materials
sexpand sight vocabulary
# nequire “incidental” grammatical compelence - that is, it may be acquired even though it was not
aught
# iicrease reading comprehension
% improve overall language competence

e more prepared for further ucademic courses because they have read large quantities
e teachers should make sure that:
the reading text is the right level for the students
#ihe reading topic has some chance of engaging the students’ interest
the students know what kind of reading they are going to do
#the tasks suit the text and vice-versa
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| 2 PACCMATPHBACTCS POl JHATOra B OGYYCHUH MOCyIaPCTBEHHOMY A3LIKY,
the article examines the role of dialogue in learning the state language.

TGCTRE ARAPBIT WHIKKAH ToYIBH Kaycap Oynars! kanaaii Monaip Sosica, Ka3nkruin Ti MeH aiil jie
. Maceae omul Tex KOIAIH KapamnrbiHnai cakrai Ginyae. Caxran kana kolMmal KacHer Tyra
ac Gty wepek. BEunin epredime xeningix Gomap kac OyveiuHBIN GOHMHA CiMipin, OHKNA




