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education of competent and professional experts who are able to solve
a large set of professional and socially significant problems in the spe-
cific historical conditions of human life, that are topical for society.

The personal value of education. It is a realized necessity of hu-
man’s display of his various cognitive needs and aspirations to reach
the perfect development of his abilities.

The latter thesis is directly co-ordinated with the ideas of the Cul-
tural approach, which is gaining more and more followers in the edu-
cation system.

The Cultural principle makes it possible to combine general cul-
tural, psychological and special-pedagogical components in the edu-
cational process of the Compulsory School via the choice of the teach-
ing principle «from the educated person to the cultural persony.

It is effective if the analysis of objective and non-objective content
of education is taken into consideration from the perspective of the
development of the balanced, cultural personality.

Cultural approach takes its place by introducing the following fac-
tors.

Filling the content of traditional disciplines, that are limited by
the program requirements (standards of education).

The appearance of new disciplines of the cultural-humanitistic
area (philosophy, psychology, cultural studies, etc.)

Filling the range of natural-science disciplines by common hu-
man problems, values.

4. The formation of interdisciplinary connections.

The implementation of the approach is characterized by the fol-
lowing points:

1. The change in the educational process concentrating on man

as its main object and purpose.

Filling the content of the educational process by goals and
problems of man.

The representation of organization of the educational process
as an integrated system of collaboration of teachers and stu-
dents.

Formation of the educational process in the global, national
culture.

Formation of the individuality and originality of child's per-

sonality, development of personal distinctive features.

6. Effective professional development and improvement of peda-

gogical culture of teachers.

The requirements of the present time demand to fill the cultural
principle with new content.

In cultural conception the content of education includes four com-
ponents: knowledge, methods of activity, experience, the creativity
experience and the experience of emotionally-valuable relation to the
world. In this case, knowledge — that is significant in education and
in terms of self-identity — can be considered to be the component of
culture.

Competence implies the existence of a certain scientific knowledge
and suggests the possibility to carry out relevant practical activities,
i.e. it means to possess methods of activity and the gained experience
of reproductive and creative activities in the area of considered com-
petence. It is important to note that such activity is impossible to be
carried out without a motivational condition, the fundamental factor
of which is the value of relationships of the individual. In addition, the
competence is determined by the development of specific peculiarities
of an individual that are necessary to carry out the practical activities.
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C mpunanuem Kasaxckomy A3BIKY CTaTyca rocynapcTBeHHOTO
JISBIKA CTO DOIlb SHAYHTENBHO yCHINIACE, UTO MPOABIAETCS B pac-
IUHPEHHH BCEX ero GYHKUMI 1 Henomb3oBarmm Bo Beex chepax 06-
mmexns. CTaTycHOMy NONOKEHHEO Kasaxckoro A3bIKA, 3KOHOATE Th-
HILIM MepaM NPOBOAUMO A3BIKOBOH MOMHTHKY JOIDKHO GBITH COOT-
BCTCTBEHHOE JHHIBHCTHYECKOE HATIOMHERNE, ONHHM W3 MpHOpH-
TCTOB KOTOPOTO sABAAETCS mpoGema KoprycHoro miannpoBanms
— HOMBITKA CTaHAAPTH3HPOBATL U CHCTEMATH3UPOBATE A3BIK Ha OC-
HOBE MH(OPMALHOHHBIX TexHOTOrHH, B Ppamkax Tocynapcrsenmoit
TPOTPAMMEL DYHKUHOHUPOBAHUS 1 PasBUTHS 3BIKOB (2011-2020)
[IOABHIACH OCTPast HEOGXONHMOCTD CO3TaNHs Haumonanshoro kop-
IIyCa Ka3axCKOro A3bIKa.

@opymposanue Kopmyca — AKTYallbHAs 3371898 MHOTHX COBpe-
MEHHBIX MHDOBBIX cooBmiects, TTOCKOMBKY FOCYNAPCTBEHHOMY CTa-
TYCY A3BIKA MOTYT COOTBETCTBOBATL He TONbKO KOu(UIEpOBaHHLIe
ASBIKH, HO M BCE €10 PEaiH3alum BO Beex CTUIAX M xaHpax. Kak
OTMEYACT OTMH U3 cO3maTerneit Hauoramsroro kopryca Ppyccroro
A3b1ka B. Tirynrsum, KOPIYC A3bIKa — 5TO 3¢ eKTUBHbIN 1 ToTesHb
HHCTPYMERT, 0COGEHHO B ToM Ciiyuae, KOTZia KOpIye SBIsteTcs Gosb-
M T10 00BEMY U MONHBIM 110 OXBATY MaTepHaa, T.e. IPeACTABIsCT
coboit Haumonansumii Kopnyc s3pika <...>. Kopryc si3bixa — 370, B
TEPBOM NpHGIWKeHHH, coBpaHHe TekCTo Ha JHHOM S5I3BIKE, Tpesc-
TABICHHOE B SNIEKTPOHHOI hopue 1 CHAaOKEHHOE HAYYHBIM anmapa-
TOM. ANNApat, «BCTpOCHHELD B KOPIIYC, Ha3bIBACTCS «pasMeTkoily,

ei1»; KOpIyc Teu nyuime, Tem monmee u COBeplleHHee
€70 annotanus» [1]. Cosnanne KOpIyCa — WTHTEbHbIH, TpyToemKuii
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— VIHTepHETTeH anbiHFaH JaiiblH TaFaMIaPIBIH CypeTTepi.

BiniM aqymslEblH MiHzeTi OepinreH KeficTi Tanmam, mamiMer
SKHHAI, ChIHM TYPFbIIA OIIAI, TEOPHSIbIK OiTiM MCH MPaKTHKAHBI
YITAcTBIpa amybl, TYFaH KyH JACTapXaHbIH YHBIMAACTBIPYbI Kepek.
CabaKTbiH aHa Co3epiH KOIAAHA OTBIPBIIL, KEHC MENIiMiH aFbuTbH
Timinme xeTkisyi kepek. OKyIIB KociOu Gimikrinik AeHreitin apTTRIpy,
wenriM Kabpuinay TOKIpHOECiH KalBIITacThIPy, ChIHU TYPFBLIA OM-
nay KabineTin AaMbITy, XaHa JEKCHKaHbI KOJIaHa iy, TiiK Ginimin
KeHelTy, o3 TiKipin xenen el ity CeKinm AarabUIapbiH KATbINTACThI-
PphIN, KabiTeTTepin mbIHAal Tyceai.
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SCIENTIFIC AND METHODOLOGICAL CULTURE
OF TEACHERS

V.B. Shakenova, A.Zh. Aksholakova, PhD
Al-Farabi Kazakh National University,
Almaty, Kazkhstan

Key words: comprehension, formulation and creative solution, pedagogical
problems

One of the major challenges that Kazakhstani society faces is
its innovative sustained development. The driving force of such de-
velopment is the system of higher education, designed to establish a
mechanism that will provide the requests of the individual, society
and the needs of the state. This circumstance determined the formula-

tion of two goals for the institutions of higher education: 1) forma-
tion of intelligent, highly moral, professionally competent personality
with a strong sense of responsibility for the fate of the country; 2) the
revival of university science, which in recent years has significantly
reduced its impact on production. Governmental support of this issue
was expressed by conferring the status of «National University» upon
the leading Kazakh university KazNU, which mission is to form the
employee’s potential — the specialists of new formation, correspond-
ing to modern intellectual requirements and development strategy of
the Republic of Kazakhstan on the basis of the effective integration of
education, science and innovation.

The successful achievement of these goals depends on the quality
of the teaching staff, which led to the new requirements for teacher of
institutions of higher education, according to which he/she should be a
creative personality, having an original, problem-pedagogical and crit-
ical thinking, the ability to create multi-choice programs that reflect
the best world experience and new learning technologies. Basically
we are talking about the high level of scientific and methodological
culture of the teacher.

However, many teachers in universities are poorly focused on cre-
ating an environment that will be lead to professional development
of the student as a person, and his own. Modern High School is in a
contradictory position: on the one hand, it makes scientific and techni-
cal progress, and on the other — in the educational process itself there
is a clear tendency of stability, immutability, the internal resistance of
innovative phenomena in the educational field.

Professional-pedagogical and research teaching of teachers turned
to be insufficient to meet the public and state requirements, Traditional
forms of scientific, research and methodological culture of teachers of
higher education institutions in the teaching system are primarily fo-
cused on the reproductive processes of learning, while there is a need
to develop individual, innovation and reflexive forms of development
of scientific-methodological culture, orienting teachers to research,
the adaptation of acquired knowledge to the educational process of the
university, cognition and new comprehension of their own educational
experience, creation of pedagogical innovations, development of in-
dividual educational systems. It requires a review of methodological,
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organizational, psychological, educational bases of the design and
implementation of the educational process in the system of training
university teachers.

The methodology of pedagogy indicates how to carry out research
and practical activities. Such knowledge is essential for any teacher.
Teachers need to have an understanding and knowledge of certain lev-
els of methodological culture of pedagogic workers, the methodology
of pedagogy in order to be able to use this knowledge in their efforts
to overcome the problems in the practical application while solving
various educational problems.

The methodological culture of the teacher includes the following:

— Design and construction of the educational process.

— Comprehension, formulation and creative solution of pedagogi-
cal problems.

— Methodological reflection.

The main criterion of possessing the knowledge and techniques
of methodological culture of the teachers is the application of the sci-
entific and pedagogical knowledge to improve the work with employ-
ment of analysis and other research methods in their practical work.

We can say that displaying the creative element by teacher means
availability of a certain level of methodological culture of this teacher,
i.e. the creation of a new educational experience in which there is no
action upon pattern. Thus, the methodological culture of teacher is
formed only in the process of his/her cognitive and practical activ-
ity. The result of methodological culture is the original development
projects of teachers, non-standard solutions in the field of educational
theory and practice.

The most common knowledge that teacher gains is a pedagogical
principle. To develop a new principle it is necessary to determine the
following components.

— The goal of teaching and education, that is set by society.

— Certain conditions, in which the pedagogical action works.

— Age peculiarities of pupils.

— Teaching methods, i.e. ways of the construction of teaching and
educational situations.

— The subject, that is the object of study.

— The logic and content of the science, representing the object
and the subject.

HauoHabHbiit KOpITyC 53biKa & BOMPOCH TIPErIOTABAHHS MHOCTPAHHbIX S3LIKOB

Under these conditions, the formation of methodological teacher’s
culture, the complexity of the researchers’ work becomes higher, com-
pared to the term when he/she determines only individual pedagogical
method. Consequently, there is a chain of dependence, when the new
pedagogical developments suggest a new higher level of methodologi-
cal culture of the teacher. In its turn, the possibility for researchers to
form new methods and approaches in their teaching activities is an
indication of their high methodological culture.

Determination of methodology levels affects the determination of
the levels of methodological culture levels, that match it. There are
distinguished the following levels of methodological culture:

1) pedagogical;

2) general scientific;

3) philosophical

Only by mastering the levels of culture, mentioned above, teach-
¢érs can improve their professional and research activities, which is
a necessary goal and aspiration of any professional in the sphere of
pedagogy.

Pedagogical level of methodological culture involves teacher’s
knowledge of the following points:

» Knowledge in the history of education and modern pedagogical
theory.

« Basic laws and indications, that are used as fundamental units in
pedagogy (for example, the principles of intelligibility, individuality,
unity of teaching, education and development, etc.).

« Implementation skills of the different methods of teaching the
lesson (verbal, visual, problem, search, etc.).

« Practical skills in educational activity of the teacher.

Having reached a certain level of methodological culture, the
teacher gains the ability and opportunity to form his/her advanced
experience of practical work, to formulate the research problem and
verify it with the help of observation, experiment, analysis, synthesis,
designing, etc.

General scientific level of methodological culture of the teacher is
the use in pedagogy the following points:

1) general scientific principles, namely: reductionism, evolution-

ism, rationalism;
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2) methods of idealization, universalization;

3) different approaches — the system approach, probability ap-

proach, structural-functional approach, etc.

At this level the hypotheses are brought up, the educational theory
is developed and tested in teaching practice.

The philosophical level of methodological culture of the teacher
requires knowledge of different pedagogical theories, which are based
on the opposite methodological laws stemming from different direc-
tions of worldview. At this level, the skills of historical and logical
methods of study, abstract and concrete principles, metaphysical, dia-
lectical and systematic study of phenomena of science teaching are
revealed. Therefore, the teacher should be orientated freely in these
principles and techniques, be able to determine the most efficient way
of use of each alternative theory.

Methodological settings of the philosophical level determine the
methodology of the lower levels: general scientific and pedagogical.
Thus, we can say that the highest level of methodological culture of
the teacher is the philosophical one.

In selecting these levels of methodological culture there is nei-
ther evaluation criteria, nor no idea about the sequence of levels of
methodological culture. But at the same time, such division enables
teachers to develop abilities and strive to improve themselves in their
practice.

The following levels of methodological culture of the teacher are
distinguished.

1. Knowledge accumulation.

2. Use of knowledge.

3. Creation of knowledge, i.e. creativity.

Such description of levels of methodological culture of the teacher
only gives an idea about the ability of the teacher for methodological
activities, whilst the substantive part remains unlighted. To determine
the contents of methodological culture, it is necessary to identify the
features and criteria of methodological culture, to determine the se-
quence of values of this culture, by gradual reaching of which, the
teacher will be able to improve his/her own methodological culture.
In this case, methodological culture is a mechanism of teacher’s self-
development.
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In case of the general scientific and philosophical levels of meth-
odological culture the teacher’s ability to activity, which assumes
some knowledge and skills, is revealed; but the ability to achieve the
final result is not evaluated. While the achievement of results and out-
comes of actions are the essential feature of methodological culture.
Absence of knowledge and skills, the ineffectiveness of action due to
incorrect methodology orientation — indicate the lack of methodologi-
cal culture of the teacher. For example, it is possible to make a mistake
in choosing the level of methodological techniques: the use of a higher
level than it was necessary for this study, as a result, leads to pointless
arguments. This is what happens in case of applying the philosophi-
cal methodology instead of the teaching methodology. More specific
analysis allows us to distinguish the complex structure of the method-
ological culture and its elements.

The first stage of teaching methodology is an unambiguous deter-
mination of the level.

1. It is characterized as «mechanistic world view».

2. It is necessary for the research of pedagogical phenomena.

3. Tt is necessary for practical application of advanced innovative
ideas of pedagogical science, where at the beginning there is a need
of the mechanistic approach, i.e. mechanism, a mechanical transfer of
new ideas, theories, principles (pedagogical or philosophical) in cog-
nitive and practical activities.

4. Tt is important to take into account the scientific principle.

The lower level of methodological culture of the teacher is the
ability to use any principle, any idea that determines cognitive and
practical activities, as a methodological orientation — because the lev-
el of unambiguous determination involves minimal methodological
abilities. Such applying makes it possible to get the result in practical
teaching activities.

The level of unambiguous determination consists of the following
components.

1. Knowledge.

2. Abilities.

3. Skills.

The second stage of the pedagogical methodology is the Dialecti-
cal level
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This level of methodological culture is higher, which suggests the
following basic terms and criteria.

*  The ability of teacher to use several methodological orienta-
tions in his/her studies.

¢ The presence of the teacher's additional knowledge and skills
in contrast to the previous level.

*  The presence of several targets of activity.

* Knowledge of techniques of the goals achievement.

For instance, education and teaching are processes that have dif-
ferent objectives, methodological orientations, principles, objectives,
theories, although all of mentioned is achieved in one and the same
educational process.

Currently, pedagogy puts the aim of creating the conditions for
individual student’s self-development, where the important means of
achieving the goal are acquired knowledge and skills.

Learning cannot take place without education. The ability of
teacher to approach the learning process in terms of educational value
refers to this level of methodological culture. The knowledge, abilities
and skills of this level of teaching are developed at the university dur-
ing the study of methodic of teaching, and later, by taking part in vari-
ous scientific conferences, which are designed to promote innovative
ideas in teaching practice, as well as refresher courses.

This level of methodological culture is necessary in the scientific
pedagogical knowledge and in practice as well. For example, in deter-
mining the regulations of the basic content of education it is necessary
to formulate criteria for the selection of educational disciplines, and to
take into account the interaction and relationships between the educa-
tion of the Sciences and the Humanities, During the educational process
the teacher must remember and apply multiple techniques, methods,
principles and methodological orientations. This applies particularly to
the organization of labor, moral, aesthetic, environmental education, etc.

The Dialectical level of methodological culture is special precise-
ly for pedagogical science.

For example, the Natural Sciences can explain the learning process
phenomena by one of the methodological concepts, while in Pedagogy
this explanation is a criterion of low methodological culture, when
there is no essential definition of the phenomenon and the regulations
are represented in the form of one principle. An example is the prin-
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ciples of educational and developing teaching, Cultivating education
— is a principle of teaching and education, a combination of training
and development — is the principle of developing teaching. The com-
bination of these different purposes in one and the same principle was
called the Dialectic.

The Dialectical level is formed by combining the opposite prin-
ciples, although in this example, the principles are not considered to
be contrary.

Methodological culture of teacher is the determination of the in-
ternal specific area of the phenomenon.

The Dialectical level of methodological culture forms a teacher’s
ability to use in his/her pedagogical work opposite ideas and proposi-
tions, combining several trends of education in one educational process.

The level of integrated or Systemic approach. A holistic, systemat-
ic approach is the conversion of the cognitive process into the system
management of pedagogical activities via the philosophical methodol-

1. The teacher’s ability to form a unity of different methodologi-
cal orientations is displayed, based on personal knowledge and
skills.

The teacher’s world view is a determining factor in the orga-
nization of his/her practical and cognitive activity, performing
the tasks of analytical characteristics of pedagogical issues.

Thus, each level of methodological culture of teachers is presented
as a set of specific characteristics of their own. Each component of the
methodological culture of the teacher adjusts its intrinsic task, deter-
mining the cognitive and practical activity in general.

The Cultural Studies approach is regarded as leaming in a cul-
tural context, the educational base of the nature and cultural values,
Highlighting the importance of education's value, three components
are distinguished.

1. The state value of education.

2. The social value of education.

3. The personal value of education.

The state value of education, It is a moral, economic, intellectual,
scientific, technical, spiritual and cultural potential of any state.

The social value of education. It is determined by teaching and





