always easy to say what language area (grammar, lexis, prepositions, etc.) or skil
(receptive or productive) are actually measured by the cloze procedure. i

Matching is a test format when students are given a list of items, which th
have to match with another list of words, phrases, sentences, paragraphs or vis
images. The disadvantage of it is that once the test-takers have successfully made
sufficient number of matches, the remaining pairs can be guessed more easily and {
last pair will be correct by default.

Information transfer means that the test-takers have to transfer material from t
text to a chart, table or map. Such tasks are sometimes performed in real life settin
(arranging information during a lecture or finding out the details of the tr
timetable) and therefore can be viewed as authentic, ‘

Ordering tasks (sequencing) are typically used to test the ability of arrangin
discourse (stretch of an oral or written utterance) in a logically organized chain, T
students are presented with a mutilated text, in which the order of elements
jumbled. The task is to restore the logical sequence. The problem with "sequenci
tasks" is that in some cases there can be more than one way of ordering the text
elements,

Editing tests consist of sentences or text passages, in which errors have be
introduced. Test-takers are to identify the errors and to write out the missing
erroneous elements at the end of each line. The main difficulty with this type of tes
to ensure that an element deemed as erroneous by test writers should indeed
erroneous with all exceptions excluded. ‘

Remodeling tests mean that the learners have to rewrite original senten
starting with the given words or using a given word so that the meaning of {
original sentence does not change.

Glossary

Achievement tests measure the command of the course studied Cloze tests of]
the test-takers a task to complete the gaps in a coherent discourse Concurrent valid
is coincidence of the testing results with the results obtained by other me:
including teacher's continuous assessment Consistency is agreement between parts
the text in terms of difficulty and results. Construct validity is the ability of the e
to measure what it claims to measure (e.g. a test claiming to measure speaki
performance should not measure lexical or grammar competence instead). ,

Contextualization tests offer the test-takers a task to produce an oral ¢
written discourse out of a graphical form (tables, graphs, charts, etc.)

Diagnostic tests measure strengths and weaknesses of the test takers.

Gap-filling tests offer the test-takers a task to complete the gaps in sentenc
Information-transfer tests offer the test-takers a task to transfer information 0f
a text into a graphical form (tables, graphs, charts, etc.)

Interactive tests consider the background knowledge and other individug
traits of the test-takers Matching tests offer the test-takers a task to find consister
pairs of language samples (another option is to find consistent pairs of languag
and pictures) Multiple choice tests offer the test-takers a choice of the correg
answer out of a number of "distracters", Ordering tests offer the test-takers a tas
to sequence correctly randomized parts of a discourse Placement tests are used i

FPeNICTBOM

WOMMYHVMKAaTHBHOH, )
Bomneresnun. B paGore ¢ TakMM TeKCTOM, KOTOpBIH paccMarpHBaercs Kak
- Wiipon3BeIeHHe

il the right stage of the curriculum for the learners and to teach them the

wedunte language difficulty level. ) A

1 Practicality is convenience of the test as a measuring tool (time saving, etc.)

P'roficiency tests measure general language competence. .
lelinbility is permanence of measuring results produced b}f the same test in

Herent circumstances (testing speaking and writing is less reliable than testing

aling and listening). 3 .

~ Test is a tool for measuring success of performance or ability to do it.

Testing format is the design of a test.

es )
3 de‘:‘son, Ch.,, C. Clapham and D. Wall. Language Test Construction and
aluation. CUP, 1996. .
Huchman, L. Fundamental Considerations in Language Testing. OUP, 1990,
Huchman, L. and A. Palmer. Language Testing in Practice. OUP, 1997.
Heaton, J. Classroom Testing. Longman, 1999,
MHughes, A. Testing for Language Teachers. CUP, 1996.
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KazHY umenu anp-®apabu

OCOBEHHOCTH YTEHHS TEKCTOB IOMOP‘I:ICTI/IIIECI{OI?‘I
HAITPABJIEHHOCTH IIPH U3YYEHHU AHITIMUCKOT O SI3BIKA

Ymetue sensemcs 0CHOBHBIM HYmMeM
npuobuenus k Kyavmype napood, A3blK KOMOPO20 UzyNaemcs.
Matixn Yacm

‘Urenue ayTeHTHYHBIX TECTOB IIPH M3YUYEHHH HWHOCTPAHHBIX SH3LIKOB HIPAaeT
Y10 POk B IPAKTHYECKOM OBNafeHHH H3ydaeMbIM A3bIKoM. OHO SBISETCS TaKke
HH(pOpPMALHOHHOH,  0Dpa3oBaTeNbHOM W NPOQECCHOHATBHO-
IMCH THPOBAHHO AEATENLHOCTH. .
Llenpio yreHHs cumTaeTCs, KaK npaBuiio, $opMHpOBaHHE JMHTBHCTHYECKOH,
KYJIETYPHO-CTPaHOBEIMECKO, npod)ecCHOHATBHOR

pedyeTBOpYECTBa, COCTOfAIee M3  pAda occiﬁlzlx CAMHHL,
OULE/IMHEHHBIX  Pa3HBIMH THIAMM JIEKCHYECKOH, IpAMMATHYECKOH, JOruueckoif,
L 1IIHCTHYECKOH CBA3HY, AKTHBH3HPYIOTCS H CHCTEMATH3HDPYIOTCS JIMHIBHCTHYECKHE
AHANKS, H3BICKACTCS HHOPMalHs.

Texcr npemocTaBnsieT HEOrPAHHYEHHBIE BO3MOXHOCTH IS O3HAKOMIEHHS U
uKPCI‘IJICHHX JICKCHYCCKHX, I])&MM&TH‘IBCKHX SABJICHHH. ﬂ,ﬂ.ﬂ 3TOr0 Ha €ro OCHOBE
pﬂ;paﬁamBaeTcn KOMITJIEKC 3a,ua}mﬁ paaﬂoro prBHSI CIIOKHOCTH IJIAd BBIITOJIHCHHSA
KAK B ayfUTOPHHM, TaKk M JUIi CAMOCTOATEIBHOH paﬁo"n:: BHE aynuTopuH. Tak,
HIHPHMB}J, 3alaHusd Ha INTOHUMAHHE JICKCHKO-TEMAaTHYE€CKOHM OCHOBEI TEKCTA MOTYT




HITTH

HHIIH

OBITL TakMMM: BBHIIONHWTE napacpas npeioxennii, nogo6pars CHHOHHMBI
aHTOHHMBI, BCTABHTH NPONYIICHHBIE CI0BA M T.J. JIs Pa3BUTHA KOMMYHUKATHBII
KOMIETCHIHH MPE/UIAraloTCA YIIPAXHEHHS HA NPOTHO3UPOBAHME CONCPKAHHS TEKCH
OnpejieNieHHe OCHOBHOR H/EH IPOYNTAHHOIO M T.1I. .

Bee 910 cnpaBeiHBO M NS IOMODHCTHYECKHX TEKCTOB (aHexnoToB, Y10l
CMEIUHBIX pacCKa3oB H TJ.), HO 33 pAMKAMH TEKCTA OCTAeTCH HENOHSTH
noATeKcToBad uHdopManys. Jls MIOHUMAHMA e IOMOPHCTHIECKOTO TeKCTa Haps/}
JIHHTBHCTHYECKHM aHATHW30M HEOBXOAMMO ero cMbicnoBoe BocnpusTHe. [ToHHMAl
K€ CMbIC/IA TEKCTa BKIIOYACT ropasfio Gonbluee YMcsio omepauui, 4eM HyKHO J
TPaJMLIMOHHOTO IMTEPATYPHOIO TEKCTA.

FOMopuctuueckuii Tekcr (aHexmot, myTka, pacckas) umeer YHHBEpCakbill
yHKIMY MOBOrO KyJBTYPHOTO TeKCTa, MO3TOMY €ro YTEHHE TOMOXKET pa3s
COLMOKYJILTYPHOH M KOMMYHMKATHBHOH KOMIIETGHIHMH CTYJAEHTOB. B TpoLece

GTCHHA TaKHMX TEKCTOE HE TOJBLKO H3BIEKAaeTcs HH(I)O}JM&HHH, HO H IITPOHCXOJIN

3HAKOMCTBO C aHIVIOA3BIYHOH KyNbTYpOH, OCODEHHOCTAMM MEHTAIMTETa HOCHTE
AHITIOA3BITHOH KyNBTYpBI.

Yrenune IOMOPHCTHYECKHX TEKCTOB MOX@HO PpasienuTh Ha HECKOJIEKO 3TAMORB:

- MEXIYHAPOIHBIH FOMOP (OTPAXKAIONIMH B3aMMOOTHOIICHHSA MEKLY My*XeM |

KEHOH, PONMTENAMH M NIETHMH, WKOJLHBI IOMOP, reposMH KOTOPOrO CTaHOBS
TNperofaBaTeNnd W Y4EHHKH, COLMANBHBIA IOMOpD, pPAacKPHIBAIOIIME CMeLH)
CHTYaluH, B KOTOpbIE MONANAIOT OOBIKHOBEHHBIE JIOJHM, BCTPEYAMOMIMICA BO BCE
KYNETypax), KOTOPbIH BCEM TIOHATEH;,

- AHTIMACKHE WIYTKH, IOMOPHCTHYECKHE PAaccKasbl, AHEKIOTHI CIOKHEIE U

ITOHHMaHHAA, OGYCJ'IUBHGHHI:IE pazrmueii MEHTaJIHTETOB;

- WY TKH, AHEKNOTEI, PACCKA3bI, CMBICH KOTOPBIX CKPHIT B KanlamBype U urpe ciiol

(nanpumep: Bill: Do you know why we call our language mother tongue? Jiny
Because father never gets a chance to use it.); {

- IOYTKH, aHEKIOThI, HOMOPHCTHYECKHE paccKasbl, CIOKHOCTb TOHUMAHM!

KOTOPEIX 0BYCIOBNIEHa HAIMUHMEM B HHX HHTEPTEKCTOR;
- KJNAacCHYecKHH  1oMOp  (IOMOPHCTHYECKHE  PAacCKa3bl,  HAHCAHHHI

IOMOPHCTAMH-KIACCHKAMH), B COBEPUICHCTBE MepejalolMii  BCe  OTTeH

aHIIHIICKOro IoMOopa. ’

Ho  wmnrsuctuueckuii»y  toMop  TpebyeT oT  uenoBeka  BHICOKH
WHTEIICKTYIBHBIX CIOCOGHOCTE 1 MOKET CYLIECTBOBATH TONBKO B CHIEIHbHYCCKE
COLMONUHTBACTHYECKHX YCIOBHAX: MOGOBb K S3bIKY M MOMYHEHHE ICTETHIECKO!
YAOBOJIECTBHA OT €0 HCNONBL30BAHHS. OH BO3HHKAET U3-32 OTCYTCTBHA COOTBETCTBH
MEXAy (OpMOH M 3HAYEHHEM B JIMHIBHCTHYECKOM €NHHCTBE. CMBICH IOYTKH M)
AHEKNOoTa  MOXeT OLITh  CKPHIT B OMOHMMAX, IONHCEMHH, MeTadopas
dpaseonorusmax u T.4.

JluTepaTypHO-XYNOKECTBEHHBI TEKCT, B TOM uYHCIe H IOMOPHCTHYECKHH
KyJILTYpHO:

ABNAETCA ~ MCTOYHHMKOM  JIMHIBUCTHYECKOH,  comepiKarenbHOMN
JUHTBHCTHYECKOH MHOOPMALMM H OH MOXET OBITh OJHMM U3 3¢ dheKTHBHED
¢110co60B NpHOBIIEHHS CTYNEHTOB K YTEHHIO HA aHIIHICKOM S3BIKe, Kpowme Toro,

ybexzenuro ILMemxuca, 1oMOp SRISETCA He TONBKO XOPOIIUM [TPOBOJIHHKOM
ayTEHTHYHOH KyIBTYPHOH WH(OpPMALHH, HO M CHHMAET HANPAKEHHE B ayAMTOpHH,
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V BT
- JMARHRAGT TBOPYECKOE MBILLIEHHE, MOBLILIACT MoTHBaliio, oboraiiaer 6a30B
B8 yiebnoro Marepuana.

JUii CTYICHTOB HEsA3bIKOBBIX BY30B, I/l KONHHECTBO ayAUTOPHBIX qa;(:eﬁ
AIINEI0, TIPH OCYIIECTBICHHM 3TOH 3a7adi MOKHO OTPAHHUHTRCH IEPBEH! He
WM STAnaME, Moao0paTh KOPOTKHE IOMOPHCTHYECKHE TEKCTSI, HE COASPIKAIL
JHIHCTHYCCKHE M COLMANBHO-KYIBTYPHBIE CIOKHOCTH. HuTas nopobuple Texczbi;
JIll [OrPYXatoTcs B aTMochepy oMOpa, ¥ HUX npoOysxiaeTcs MOTHBAIH

[ SiieieMy YTEHHIO.
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STRATEGIES OF TRANSLATION PROCESS

IThere are numerous translation strategies availf'ible to t.ranslators suf-:;T};-l as
modification, transposition, paraphrasing, literal tr.ansla.tlon, ce_a.lqum‘g etc. All o ;;z
Mrniegies are essential at various times when de:-almg w1th‘ various cl1fftc_3rent tie};:cs.n L
?ﬂ:h!cm facing us as translators is that depend;.ng on which theor_y of transla iob :
subscribe to, one or more of these strategies may be prohibited, or at best,
Inconsistent with the spirit of the particular theory.'lndeeq, these strategies T: ;o
Mferent in terms of their effects that it seems impossible that they cm.; aci
vomfortably incorporated within a singlff th.eory. F?r_exampie, th‘;~ moreh or$
linguistic approaches might have difficulties in permitting the use o lpi:_rap raf‘v iﬁ;
primarily because they do not regard Paraphrases as r_eal tranﬁ'a mnti.er o
upproaches based on formal equivalence at its most conservative, anything o s
word-for-word translation would be unacceptable. Yet as trz'ms_lators_, we use vi ut j;
ull of these strategies at various stages, sometimes even )mthm a single Pro;ect, ex
or paragraph. And this seems to be part of the problem with much of the literature on




