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Interactive method of teaching foreign languages is one of the most effective ways 1o yee ...
English lessons in technical universities. In this paper we discuss the case study, one of J{j
interactive methods. This method provides the use of case study problem based on teaching :
foreign language by resolving particular tasks, so-called cases. Case study method develops varioys
skills of the students such as communicative skills, personal enrichment, general scholastic skijig
self-sufficiency, search activity, and aesthetic outlook development. It also increases ihei.:
competency level. One of the main issues of teaching English students of technical specialties is the
choice of language material and the method of teaching. Teaching
methods should encourage general scholastic skills development, as well interest toward the subject
and research materials. Interactive method could be considered as one of the above mentioned

Nowadays English language plays various significant roles in the modern era of globalization.
Regardless of how one views English as a second language, globally, a lot of people are interested
in anqumng English proficiency. One option for teaching English as a foreign language in technical
university is using case study method. Unlike traditional lecture-based teaching where student
pm'pdpauun in the classroom is minimal, the case study method is an active leamning method,
which requires participation and involvement from the student in the classroom. For students who
have been exposed only to the traditional teaching methods, this calls for a major change in their
approach to leamning [1, 25].

_ In recent years, the market of educational technologies becomes full of offers of the most
diverse methods of learning English. The question "What is the method you teach?" becomes more
and more important, \':'h1ch indicates an increase of consumption culture of knowledge products.
gl;ﬁﬂfmmﬂhnds is a case stndy‘ There are’a number of definitions for the term ‘case study'.
of:my T researchers we defi case study” as student-centered activities based on description
¢ actual situation, commonly t{:vo]vmg a decision, a challenge, an opportunity, a problem or an
mfn_[;dbyamarpqm in an organization [2, 31].

o case study includes an event or an issue that presents a certain problem. The learners are
askndtudctwtﬂ:epmblunordﬂcmmn,ldmufywhmmc bl ia details
explain the problem, and find solutions. The fias D08A, provido detals,
critically and creatively, and they case study method encourages leamners to think

G Greatively; are prepared for real life situations that can happen anywhere 4!

any time, especially in the workplace. Case studies are stori i

wy rich situations, and often involve a dil — TW present realistic, complex, :md‘
 the characters in the case must negotiate. A Sl “:_’mﬂ: conflict, or problem that one or more of

%mmcb}, which a chunk of reality is bro ught ?n“!g?thmﬂﬂhlg to Professor Paul Lawrence
.l nd the instructor. A good case keeps the class di oo 0 be worked over e

- studies can be
As an instructional ¢ an effective teaching
“bridge the gap between theory mdm m.dmum md‘gthavc a number of

They als % e :lmdcmy and the
Ig positions, cvaluating courses of action, and arguing di Problem, recognizing

 studics vary in length and detail, and can be used in .nmwinu of view.

and on the instructor’s goals [4, 18], Ways, depending on the
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They can be short (a few paragraphs) or long (e.g. 20+ pages).
. can be used in lecture-based or discussion-based classes,
L can be real, with all the detail drawn from actual
S . IM
lﬁlhi;"- can provide all the relevant data students need to discy
. mlml ) of it, requiring students to identify, and possibly fi
i<sing information. : :
"ﬁﬂfm can require students to examine multiple aspects of a problem, or just
e «They can m students to propose a solution for the case or simply to identify the
of the

How you use case smd;cs will depend on Ehe goals, as well as on the format of the course. If it
is a large lecture course, for cxﬂ_mplc, you tnlg!lt use thfz case study to illustrate and enrich the

lecture material. P_'ur example, an instructor lecturing on principles of marketing might use
the case of a particular company or product to explore marketing issues and dilemmas in a real-life
 eontext. Also in a large class you might consider breaking the class into small groups or pairs to
 discuss a relevant case. If your class is a smaller, discussion-format course, you will be able to use
more detailed and ‘mmplcx cases, to cT(PIOI‘C the perspectives introduced in the case in greater
depth, mdpuhaps integrate other mstmcnon:}t strategies, such as role playing or debate. Regardless
uﬂhg fumm in wtur.:h you employ case studies, it is important that you, as the instructor, know all
the issues pw!ved in the case, prepare questions and prompts in advance, and anticipate where
m might run into problems. Finally, cctnside: who your students are and how you might

-» 10 enhance the discussion.

. I . steps provide a general
framework for how to lead a case-based discussion:

~ *Give students ample time to read and think about the case. If the case is long, assi gn it as
homework with a set of questions for students to consider (e.g., What is the nature of the problem
ﬁﬂw character is facing? What are some possible courses of action? What are the potential
¢ Introduce the case briefly and provide some guidelines for how to approach it. Clarify how
YOu want students to think about the case (¢.g., “Approach this case as if you were the presiding
judge” or “You are a consultant hired by this company. What would you recommend?”). Break
oWn the steps you want students to take in analyzing the case (c.g., “First, identify the consiraints
euh character in the case was operating under and the opportunities s/he had. Second, evaluate the
decisions each character made and their implications. Finally, explain what you would have done
~ differently and why."). If you would like students to disregard or focus on certain information.
"ny as well (e.g., “I want you to ignore the political affiliation of the characters described
. @dsimply distinguish their positions on stem-cell research as they are articulated here.”)
R * Create groups and monitor them to make sure everyone is involved. Breaking the full class
Smaller groups gives individual students more opportunities for participation and interaction.
ver, small groups can drift off track if you do not provide structure. Thus, 1t1sngqod idea to
task of the group very concrete and clear (¢.g., “You are to identify three potential courses
Ction and outline the pros and cons of each from a public relations standpoint”). You may also
® designate roles within each group: for example, one individual might be charged with
hers on task and watching the time; a second individual's role might be to question
[ Mterpretations of the group and probe for deeper analysis; a third mdl“q““-l 5
‘group’s thoughts and report their decision to the class. Alternatively,
ssigned broad perspectives (e.g., liberal, conservative, libertarian) to
eak for the various “stake-holders™ in the case study.

people and circumstances. or simply

ss and resolve the central issue,
Il in (via outside research), the

a circumscribed
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eam-working skills in the lnnguﬂgt? leafntr: get'pmi::ipanl.-;_lhinking and brainstorming; connect
= jce theory; allow students’ naive questions Lo precipitate profound change in approach:
reach students that there may not be one ‘right” answer, after all; encourage attention to and self-

‘ousness about assumptions and conceptions; reflect the contextual, situated
or knowledge; build partnership or collegiality among leamers and teacher [3, 27],

Making oral presentations is one of the important components of a foreign language course as
it develops students’ oral presentation and public speaking skills. Asking students to give

jons gives the following benefits. It gives the presenting student a good opportunity to
practice unaided speaking. Also it provides the other students good listening practice. It increases
the presenting student's confidence when using a foreign language. Also it can be a good diagnostic
and assessment device, good practice for the real situation when students may actually need to give

jons in a foreign language in their professional lives. In addition, it is an excellent
generator of spontaneous discussion and/or essay topics.

Smdents of a technical university will need the skills of presenting information and
conducting briefings in their future work. Therefore, they should be taught to give instructive and
demonstration speeches, and presentations followed by discussions, Besides these are the basic
types of presentations to teach to non-linguistic students, since they are simple and their more
immediate structures lend themselves for use even to the students with the language knowledge of
pre-intermediate or intermediate levels.

The presentation task usually follows the tasks on conducting research and writing essays, but
sometimes it needs an independent research to be done. In accordance with the problem-solving
approach tasks on designing presentations require student’s independence and responsibility.
However, the teacher should assist students in going over the stages of preparation for the
presentation, working on its different parts; discuss possible problems with delivery and evaluation
of presentations. After all students have to present collected information alive, in front of their peers
being ready to give additional comments and answer questions. Using the visual presentation as a
support, students talk on professional, specified topics providing the listeners with greater
knowledge and clearer understanding, This can not only increase the student’s awareness of public
speaking in a foreign language, but also invite other students to provide feedback, thus promoting
communication. The presentations can last for 4-5 minutes but in some of the more advanced
groups the students themselves vote on a 12-15 minutes limit. [5, 109]

In conclusion, it should be said that advance preparation by the teacher, suitability of the
course syllabus, student’s motivation, authenticity of materials and activities in which the leamners
are involved, as well as adequacy of the assessment measures and objectives pursued in the case,
provide the key to the success of the case method. At least, in the domestic market there are
methods for every taste, and can only be defined in purpose, facilities, and most importantly - the
methods. Then the choice of courses and training programs will not be so difficult.
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