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B HantHefinms paspaloTica HHTErPUPOBRRHBIX OOPAIDBATENBHBIX NPOTPAMM
- Bxmoqaer B ceba, npexe Beere, palpaboTKY OCHOBHBIX HANPARNEHHH
RHTETpAUMH  COACPNKAHMA HENPEPHIBAOND  BHICLIErO fpotheccHORANBHOTO
3 oﬁp;somun, OCHOBAHHLIX HA TEHJCHUMM ABWikeHuA k Gonee BEICOKOMY H -
KAYECTBEHHO HOBOMY YPOBHIO MOJFOTOBKH CUEHMATHCTOB, BOCTPeSOBAHRLIX ‘He
PMHKE TPYAR M PACCMATPWEAETCH KAK OAHO W3 cpelcTd IPQeKTHRHOCTH:
NOATOTOBKM KAYECTREHHO HOBOrO CTNEHHANMCTA, OTseyaloilero TpeGonanmit |
COBPCMCHHOH IKOHOMIKH H OHaneca B PecyGrnie Kazaxcran.
i l"onyﬁ JLB., Heawoma M.B. [enarorsdcckue MpoGREME PRIBHTHA npotbwm_omuoro
bﬁmonauudlnpoq’mmumoeoﬁpmomm Crommua 2008, Nel. C.24. ’
1 TNouymopseumosa A.A. Or coxpamesuoli - K . MRTErpHPOBANHOH OOpasoRaTEnLHOR
nporpamme // Tipodecccronanttoe obpasopanme. CTonwua. 2008, Nell, C.16-17. T
.’}"-lcpnuncncm JLB. JlxaaxTHieckne TCXHONOTHH 3 Bhcincit mixone: Yuchuoe nocolse JL'III
sy308. M., 2002. :
% Byrsmn H.A. Hanpasncunx uoncpmnamug CHCTEMBl  YhpaRieHm mmmmn_
INTACCHCDHRIX, MAYWHEIX ® REYSHO-NCIATOTHMCCKHX KAMDOB B MHTCDCCHX HHHQBALHOHHOIO
passuTun Poccuk. // CGopmx Tpyzos [ Beespoccrtickofl HayTHo-IpaxTiRaeckol xombq)entﬁm
«Cospemesinoe Benpepbisioe ofpmosanues, Cepryxos, 26.04.2011. -
5 Maxlypsn T. Bucmeoﬁpmqu_aneocmm M., 2001. Nel. C. 46-55.

NEW TREND IN KAZAKHSTAN ENGL]SH AS THE MEDHJM OF
INSTRUCTION. S
Ceitmacanoea AK., P.M. Saiifypues - -
Kasaxcman, Anmamu, KazHY umenu ane-Oapabu

3aman marabuna caiixec, QILITMLIN MIRIRIN HAPWKIBK WAS0QE0a NEMEX Opuinea
;uEye, cmydenmmep mapansinan Binid azyomy Keziszi oxy mini peminde oecyl balisanadul,
HKanevidany ypdicine cyilere Omuipuin, Konmezen a2e minol MeMAExemmep GI0ePiNiy HCOaps
Gixiv Gepy xcyiiecinin Gacexeze xabinemminizin apmumLEpy MAKCOMBNOG, WCAGPMBIXANE HeMecE
WORLK KamOw azbRwue  minindezi oy Gasdopaamarapwin  ewzisy yoeminde. Maxasada
MMt MpeROMIT PyRnddy cebebl, OHbtl QPMUIRHBINLEL MEN KEMILINIXIED), OKMYIILRID
MeN  cMyOeHmmep MYDELICWHQH,  GIZCPICMEpOSH  MyunOGiMuK  KUGIHOGIKMAD  MeN
MYMKINQIKMIED KOAPACMNDUAGON.

. Tipex cozoep: EMI, axademurrvis pnxumux. Barow xcyleci.

‘ There is a fast-mnoving worldwide shift from English being tanght as a foreign language
& English being the medium of instruction (EMI} for acadeniic subjects such as science,
' mathemiatics, geography and medicine. This paper deals with implementation of EMI for content
- cowrses at higher education institutes. EMI is increasingly being used in universities, secondary
achools and even primary schools. This phenomenon has very imporfant implications for the
adwcation of young people and policy decisions in non-anglophore countries. This paper,
however, reports following aspects: students’ recctions to the EMI subject courses, EMI
shallenges in Kazakhstan, its hovizons and difficulties that studem.s and Iecrurers meet in new
ending educational sysiem.

(g words: English as the medium of Mmian {EMD), English, Academic mbimy Bolonga
astem
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. Honyasptosayur an2Auiicno20 AIBIKG HA PHIMKE CMAEIC HOCKIGADKG GERNKC, -
HHOCINPAHHO20 AFLIKG QAR MHO2UX CIIYOERINIDE ON NPESPAUALIICR 8 GCHOSHON AINK 00y
| mONBImKe  NOGECHME  KORKYDERMOCNOCOBHOCHIL CSOUX  CLCHIEM SuCuie20 OLpPaIQamy

SRR 4

VCROBURY ZRODARMIAUIY MHOZUE HE GNZIOJ0GOPRUNE CTHPAHLI YESAUUHEAION KORY
! OGPGIVEGMENHBIX RPOSPAMM NOCIEOCIIBOM EBLOCHIUR YACTITYHOR0 W NOAKO2O HPENOdLR
NG menulicxon RInKe. B CIHOmbe PACCHAmpPUSEmOMCR npUSHNS MAKO20 MPenda, ezo i
MIHYCHE, @ MAXNCE MPYOHOCIN i NEPCNERMIUBEL IGKUX NEPENEN KOX OXR cmyhnmoc.

»x npenodaeantereii. L

Kuwuessie cnosa: EMI, avademuneckas mobuibHocms, GORONCKAR clicmeMa.

Despitc the unceasing global debates on English as the intemnati
tanguage, the adoption of English as the medium of instruction (EMI) has b
sweeping across the higher education landscape worldwide. EMI around the weel
- one of the main trends of international education past 10 years and Kamkhstm '
well is there \

2010, the number of English-language programs in non-Enghsh spealang countri ‘¢
increased dramatically. According to the latest data from the Institute of )
International Education in 2002, there were 560 master programs taught entirely.ipg!
English, in 2008 - 1500 and 3701 - in 201 1, as well as 963 programs with partial- ™
teaching in English {1]. As a member of the globat village, Kazakhstan has also’ ¢}
been under tremendous pressure from this trend towards academic
internationalization. In the tast decade, higher education in Kazakhstan has
undergone a period of remarkable change and growth. There are 42 universities
which have special groups, where English used as the medium of instruction and lt ‘
makes more than 30 % from total amount (Flgure 1). '

= Kazakh and Rus

as the madium o
instruction B
-~ ]
@ English as the h
medium of i
instruction

Figurel. The share of EMI in Kazakhstani Educational market (%)
{made by authors with the use of sources [2], [3])

Moreover, even though the Kazakh and Russian used as the medium of: :
instruction in universities, they still have some elective courses which are based o
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-English. Bachelor, Master and PhD programs including mentioned programs are
keep growing rapidly. :

Why is EMI growing? Some universities see an oppertunity to attract a
wider range of students; or they feel that EMI strengthens their offer to those
students who believe studying in English will make them more employable in a
workl where a quarter of the population speaks English. Another reason is that
Buropean higher education pohcy (several of interexchange programs) and
.the Erasmus programme opens in 2 new tab or window. In most countries around
the world have aiready had a major impact on student mobility and with it the need
to ensure that students are studying their subject in a common language, which
they understand. More often than not, this language is English. For last several
years exchange students programs are axiomitic in Kazakhstani Educational
market, In 2013 746 students went abroad by local (Kazakhstan) academic
mobility program. _

The question is whether students are concenirating- on learning the
academic subject or on improving their English. According to research carried out
at al-Farabi Kazakh National University, most students felt that, though their
understanding of lectures was not high, they agreed that instruction in English
helped them to improve their English proficiency. On the other hand, the same
. studenis mentioned, that were skeptical about the introduction of English-medium
~ higher education because of the ability and motivation of teachers and students.

1 Although courses taught through the medium of English are on the rise,

Jhere are risks attached to them. One risk is that the lecturer’s English, although
- 1goad, may not be specialized enough, There are further issues, such as the
diffi culty of assessing examination answers written in English since we might ask
" what is really being tested -- the English language or knowledge of the subject?
-We should also ask whether the lecturer’s role has changed from that of a specialist
 ;in his or her discipline to that of a specialist in his or her discipline who can deliver
(i & second language. Some lecturers feel that their role is not to help students with
. Aheir English, but simply to defiver their subject in English. When asked about
- their role, one university respondent said: “I'm not interested in  the
~ students English; 1I'm interested in their competency in tourism”. However, another
» said: “1 probably won’t help their spoken English but I hope to give them more
confidence and understanding when reading”.

This leads us to ask to what extent an academic teacher lecturing through the
.medium of English can or should also become a quasi-English language teacher
‘and take time explaining specialist English vocabulary and grammar. The
,challenge EMI presents to them is how to present their subject clearly and
«concisely in another language, The studenis’ view of the lecturer can also change
when -EMI is introduced. Research has shown that students’ perceptions of
Jecturers’ English language proficiency correlated with their view of lecturers’
- general competence.

There are several problems with EMI implementation in Kazakhstan:
. .+ language problems: entering exams, functional lexis, lecturers® competencies;
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- culture problems: diverse contingent, lecturers® burden, Amencamznnon of
education programs for Asian lecturers® and students;
- differences in higher education mamgement,

=~ lack of literature for some courses in English;

- - lack of professional trainings for non-English speakers, who teaches in English.

One of the most important challenges is-to'do ‘with language and identity. EMI
can be seen as a threat to the status and development of the-local language. On the
other hand, EMI can also be as an opportunity. Af 4 related policy dialogue in
Segovia, Spain, Iast yéar, participants almost unilaterally agreed ffrat EMI provided
an opportunity. Many governments” are now identifying new recruitment
opportunities for théir country’s education insfitutions through EMI, ‘and at a
peddgogical level, studerits, lecturérs and msuuuionsmseemg the berefits ofﬂlc
intetttational diinension EMI brings.

EMI advantages:

- improving English! * ' ' "
- full participation in mwmatlonal communication; - ' ' '

- betier preparation for the compeﬂtlve Iabor masket achieving pmfessmnal gonls
in Kazakhstan and abroad;

- enabling ﬁntelyl students to enroll;

- helping university get better rating; :
- the reason to develop professional tmmngs for non-Englsh speakcrs, who
teaches in Engfish.

Overall, although the students (respondents of the research) in this study
generally did not think that they had a high level of comprehension of their EMI
lecturés, most of them at least did not show negamre attitudes towards the courses,
probably due to their professors’ various efforts in reducing their anxicty fevel in
the classroom. Moreover, while the effects of English-medium instruction’on the
learning of subject content remain unclear, most of the students surveyed agreed
that English mstruction helped them improve their English. For universities that do
not have sofficient resources to do so, there ‘are two other sirategies woeth
considering. One is to-offer voluntary, non-credit-bearing EMI language courses
that students pay for. The other strategy is to restrict participation in EMI courses
to only shudents who have sufficient proficiency in English and at the same time
design their EMI curriculum with great caution. Although many Kazakhstani
universities have invited speakers-to give talks on how to teach content courses in
Englishi to Kazakhistani students, most of these talks did not focus spec:ﬁcal!y on
how to use the English language effectively in lectures.

Finally, as a preliminary exploration, this study provides only a rough sketch
of “Kazakhstan undergraduate studeénts’ reactions towards English-medium
instruction for subject courses. Many questions remain: For éxample, do- fioh-
native English speaking (NNS) students in diffesent types of universities encounter
different language problems in their EMI courscs? What English language
problems do NNS teachers encounter in their EMI courses? What iire the effective
strategics used or could use by NNS teachers giving English instruction to




overcome their English language difficuities? Do NNS students with different
English proficiency levels encounter different problems in EMI courses? Do NNS
students at different education levels (e.z., graduate vs. undergraduate) react
diﬁ‘erently to English-medium instruction and encounter different types -of
problems in their EMI courses? These and other questions need to be thoroughly
investigated in further research before we can more eﬁ‘ectwely apply the results of
this and other studies in real-world contexts.

In summary, then, there are a number of challenges: the rdle of language and
identity, successful pmctwe and methodology; the ‘integration of EMI into an
institution, languagc proficiency (of students and teachers), and the role of those
who are involved in education. There is little doubt that the number of courses
taught in EMI globally will continue to rise, not ‘baly at higher education level but-
also at secondary level, and with it will come more opportunities for training and
development, and accredmnon possibly along the Ima of that offered to
Kazakhstan universities,

Refetucu.

1 Julic Dearden. English as a medium of instruction — a growing global phcuommon

University of Oxford, Interim report, Aprit 2014, -
ZMoﬁadmusucaldatamfoﬂnanofKaukhstan pngeﬁdwatwn hitp/istat.gov. z/faces
3 Ministry of Education and science of Republic of Kauf:hslan Bologna process and academic
mobility W w ’

Jl“CKYI’CTb“{ TALITAYAB aﬂEBHETrAHymBUINK ﬂaﬂnﬂl’ﬂl
OKBITYFA HHHOBALIS PETIHJE EHIT3Y KOJIAPbI

Conmannesa EM,

Kmsaxemen, Anmarms, KasHY waewu are-Papabu ™ R

- B cmamwe ua npumepe paccxases «Ksad Bexmopuy T.Acesmymooa u nS cxynare no - Bas
HAwmas poccapeeaionmcs mymis  oucKyperoco ' auaswsa, [IpedRaogenicn  cicmena . SoRpocos  u
J00GHUE, EKEICUAIONPD  KEODXOOHMbIY MAMCDUIA OAR Canocmotmessnodi pobonti:  dipazmenity
WEKCIHOS,  HHmamsl 43 mpRooe mmpameaoc NEOBXOOUMBIE  KOMMENMOPIN,  CROSIPHYIE,
" GnozpadenecKue cmamsi.
ﬁmm NHNGOGHI, ONCKYPC, AHMEPAnTPOSEOTNUE

Maxanada Tacnqymmu « Bexmopuinivy mawlacu» NCIHE ,lI.Aammﬁdm; «Men Cudt
| cagonmin  XCYpaing | sWzimecinin  wezi3inde ONCKYCDMGE MaAdQYONN  W0A0pEr  Kopoewtivedl.
ONBmANIIIG NGMEK Pelitinde CYPIRINGD MEH MaNCHPMARGD, CHOOeHmmIY a3imdil ICYMUICHNG Kadcem
MENEPWROAP: MIRMHER YIROIREPOL, IDeOUCHMEAHYIMEIAPOLIY euﬁexmcpdn chmuuqu. xnocenml
ROMESINICICD, MYCindipae CO3CiK MaKanarapot Xoca Bepiredk: S

 Tipex combep: smn0SaIYuN, OHCKYPC, dOOuemmany.

In articie on the example of stories &MJW"JIWM"IMM;D.
Amantay is shown to a way of the diskursny analysis. The system of the questions and tasks inchuding
necessary malerial for independent work is offered: fragmemts of texts, quoles from.works of literary
. a'ﬂ'ia Becessary comments, dictionary, biographic articles.

Key words: innovation, discourse, literary studies.

355




