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Abstract. In this article, we tried to consider the features of language learning in the
context of multilingual education. In the context of the globalization of the world, language
learning is becoming not just one of the components of the educational process, but a necessity
dictated by the peculiarities of our time. Knowledge of foreign languages (in particular English)
is an integral part of the competence of a specialist of any profile in the modern competitive
world. The problems and prospects of language education in the context of multilingual
education are of particular relevance. Time requires knowledge of not one foreign language,
but at least several. Great attention is paid to the teaching of foreign languages in the world.
Multilingualism is the use of more than two languages by an individual or group of individuals.
National projects are being implemented, resource centers are being opened where strategies,
methods and techniques for teaching foreign languages are being studied. It is a generally
accepted fact that language is only one of many factors that can contribute to quality
education. Increasingly, the benefits of teaching a foreign language based on related
languages are being considered.
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OCOBbEHHOCTW A3bIKOBOI'O ObYYEHWSA B YCTOBUSX [TOJ/INA3bIYMHOTO OBPA3OBAHNSA

AHHOTaUMs. B gaHHOV CTATbe Mbl MONbITAANCb PACCMOTPETb 0COOEHHOCTY A3bIKOBO2O
0byyeHnst B yC/IOBMAX MOANA3bIYHO20 00pa3oBaHMs. B ycioBusx 2nobanmsaumm mupa
3bIkoBoe 00y4eHMe CTAHOBMTCS He MPOCTO OGHOM M3 COCTaBAsOLMX 06pa30BaATENbHOR0
npouecca, a HeobXOgUMOCTbiO, MPOGUKTOBAHHONM OCOOEHHOCTSIMU  HALIE20 BPEMEHM.
BrageHve WMHOCTPAHHbIMM  A3bIKAMM (B YACTHOCTM  OH2/IMICKO20 A3blKa)  ABAsSeTCs
HeOTbeM/IEMOI YACTbIO KOMMeTeHLMN Creuynaancra abo2o npoduas B COBPEMEHHOM
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KOHKYpeHTHOM mupe. [1pobaemMbl M nepcreKkTMBbl S3bIKoBO20 00pA30BAHMSI B YCIOBUSX
MomMA3bIYHO20 06pPA30BaAHMS NPMOBPETAIOT 0CObYI0 AKTYAbHOCTb. Bpemst TpebyeT 3HaHWS He
0gHO20 MHOCTPAHHOR0 5I3bIKA, @ XOTS Obl HECKOIbKMX. [1pernogaBaHnio MHOCTPAHHbIX S3bIKOB
B Mupe ygensierca 00/ibLIOe BHUMAHMe. [T0MIMH2BU3M - 3TO UCMOb30BAHMe Bosee gByxX
S3bIKOB Y€/I0BEKOM WM 2PYMMON NL. Peann3yoTcsl HALMOHAbHbIe MPOeKTbl, OTKPbIBAIOTCS
pecypcHble LeHTPbl, 2ge U3yyaioTcsl CTpaTte2um, MeTogbl 1 npuembl 00y4eH1s UHOCTPAHHbIM
3bIKaM. OOLLenpU3HAHHbIM GAKTOM SBASETCS TO, YTO A3bIK IBASETCH NLLb OGHUM M3 MHO2MX
¢akTopoB, KOTOpble MO2YT CrocobCTBOBATbL KayeCTBeHHOMY 00pa3oBaHuMio. Bce uyatiye
paccmMaTpuBaroTCs NPenMyLLecTBa 0byyeHns MIHOCTPAHHOMY $13biKY HO OCHOBE POGCTBEHHbIX
emy $13bIKOB.

KmoueBble cioBa: oms3bi4Hoe 06pa3oBaHme, obyyeHne MHOCTPAHHbLIM S3bIKaM,
JINH2BOKY/IbTYPO/I02MSl, KOMMYHUKATUBHBIN NOGX0Q, POGCTBEHHbIe S3bIKM, MOANINHSBUIM

In the context of the globalization of the world, language education is becoming not
just one of the components of the educational process, but a necessity dictated by time.
Proficiency in foreign languages is an integral part of the competence of a specialist of any
profile in the modern world. The problems and prospects of language education in the context
of multilingualism are of particular relevance. Time requires knowledge of not one foreign
language, but at least several. The teaching of foreign languages is given great attention in the
world. National projects are being implemented, resource centers are being opened where
strategies, methods and techniques for teaching foreign languages are being studied. It is a
generally accepted fact that language is only one of many factors that can contribute to a
quality education.

There are two main approaches to the definition of the concept of "multilingualism":
1. full knowledge of the language or languages at a level close to the native language; 2.
knowledge of only the "basic minimum”, sufficient only for a limited number of communication
situations [1, p. 88].

Multilingualism is a direct consequence of the cultural, political and economic diversity
of social reality. Multilingualism is determined by the historically established interaction of
different civilizations and peoples, in these conditions there is a rationally justified reason to
use different languages to perform different social functions and roles. Citizens of many
independent states are faced with the need to master several languages at once at a fairly good
level.

The modern world of nations is a world of numerous languages that have a formal
status, since the disciplinary community presupposes common language rules. Multilingualism
is a natural phenomenon in a multinational world, which leads to misunderstanding of each
other by speakers of different languages. According to many linguists, there are no criteria for
determining intelligibility, namely: criteria for the amount of intelligibility; criteria for the
boundaries of the end of comprehensibility; criteria for the boundaries of the beginning of
intelligibility. For example, Swedish, Danish, Norwegian, being different languages, are
understood by their native speakers. The spoken language spoken by the people of Oslo is
closer to standard Danish than the spoken dialects of Norwegian northerners. The
establishment of linguistic boundaries within one state acquires political significance, since all
others acquire the status of dialects as languages whose speakers are not winners in the
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creation of the state. For example, the Turkish government denies the existence of the Kurdish
language, although the Kurds are the inhabitants of the mountainous regions of Turkey. You
can also point to the Chinese language, which is divided into many dialects, moreover, some of
them can differ so much that many linguists treat them as separate languages; at the same
time, the language policy of China does not recognize them as such, pursuing the unification of
the language through the spread of the Beijing dialect, often considering the remaining dialects
as a deviation from the literary norm. These examples show that the modern world of nations
and multilingualism is characterized by numerous language conflicts. They are based on socio-
cultural contradictions of national identities. An example is the statement of the French-
speaking parties in Belgium about the need to divide the state into a conference of independent
states - Dutch-speaking Flanders and French-speaking Wallonia.

The study of each new language in the cultural and cognitive aspect can be legitimately
considered in the context of acquiring new competencies. At the same time, language acts as a
factor of culture, which dictates its own rules for performing a linguistic action. These
rules/agreements/conventions are fully revealed at the discursive level, in the process of
communication within the framework of communicative practices.

How does a multilingual education, from our point of view, benefit students studying
other languages? First of all, speaking about the influence of multilingualism on the learning of
another language, an important clarification should be made. First of all, we are talking about
related languages. So, for example, knowing the basics of French or German obviously helps in
learning English. The German language belongs to the Germanic group related to English. And
the connection with the French language can be seen in the presence in the English language
of a large amount of Romance vocabulary, due to some historical reasons. Multilingualism is
the use of more than two languages by an individual or group of individuals.

So, when teaching, for example, reading, students can use psycholinguistic guessing
strategies. In the same way, knowledge of the spelling rules of one language can help master
the writing system of another, related language. Bilingual and multilingual education, in
contrast to monolingual education, provides significant pedagogical advantages, which are
constantly reported in the scientific literature. Such pedagogical advantages in relation to the
advantages of bilingual and multilingual education are described in Benson's [2, p. 115] book
as follows:

1. Because subject matter instruction is provided in the first language (L1), learning new
concepts is not delayed until students become competent in the second language (L2). Unlike
immersive learning, which is often characterized by lectures and cramming, bilingual learning
allows teachers and students to naturally interact together, creating collaborative learning
environments that promote both cognitive and linguistic development. Explicit second language
instruction (L2), starting with oral skills, allows students to learn a new language through
communication rather than memorization.

2. The transfer of linguistic and cognitive skills is facilitated in bilingual programs. Once
students have mastered basic literacy skills in the first language (L1) and communication skills
in the second language (L2), they can begin to read and write in it, effectively transferring the
acquired literacy skills in the familiar language. The pedagogical principles underlying this
positive Cummins' [3, p.19] transfer of skills are the theory of interdependence and the concept
of common basic language proficiency, according to which language proficiency, literacy and
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concepts learned in the first language (L1) can be accessed and used on second language after
the oral skills of the second language (L2) have been developed and no re-learning is required.

3. Student learning can be accurately assessed in bilingual classrooms. When students
are able to express themselves, educators can diagnose what has been learned, what remains
to be learned, and which students need further help.

4. The affective area, including confidence, self-esteem and identity, is enhanced by the
use of the first language (L1), increasing motivation and initiative, as well as creativity.

5. Bilingual programs allow students to understand, speak, read and write more than
one language.

Thus, as Benson rightly points out, all of these benefits are based on two assumptions,
first, basic human needs are met so that education can be obtained, and second, bilingual and
multilingual education can be properly implemented.

In recent years, the British Council has taken important decisions to promote the use
of multilingual approaches in the teaching of English at the international level. A key public
statement on this matter was made by Martin Davidson, Chief Executive Officer of the Council
in 2013, who announced the change in policy when the British Council decided that future
support for English would be in addition to the languages spoken by the people, not instead of
them.

What methods are effective in learning English in a multilingual classroom? Teaching a
foreign language in the context of multilingualism should be based on the principles of
developmental education, its individualization, the dialogue of cultures, and the principle of an
integrative approach. In modern pedagogy, many author's methods of teaching foreign
languages have been developed. Each technique is based on classical methods [4, p. 2871.

Language teaching has undergone many changes in methodology and curriculum
development over the past 50 years, and communicative language teaching has prompted a
rethinking of approaches to methodology and curriculum development. We can group the
trends in language learning over the past 50 years into three phases:

Stage 1: traditional approaches (until the end of the 1960s);

Stage 2: teaching the classical communicative language (1970-1990s);

Phase 3: modern communicative language teaching (late 1990s to present).

Let's first look at the transition from traditional approaches to what we can say about
classical communicative language learning.

1. The Grammar translation method (direct translation method). This is a method that
has been used by foreign language teachers for many years. At one time it was called the
classical method, since it was first used in the teaching of the classical languages, Latin and
Greek. Earlier in the century, it was used to help students read literature in a foreign language.
Classes are taught in the students' native language, with little active use of the target language.
Vocabulary is taught in the form of isolated lists of words. Detailed grammar explanations are
always provided. Reading a complex text begins at the very beginning of learning. In this
method, little attention is paid to the content of texts, which are treated as exercises in
grammatical analysis. The old method is still used by some educators in teaching a foreign
language in a multilingual classroom.

2. Audio-lingual method (audiolinguistics). Audiolinguistic methodology owes its
existence to behavioral models of learning using the stimulation-response reinforcement model,
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it has tried to form good habits in students through a continuous process of such positive
reinforcement. This method relies heavily on exercises such as substitution to form these
habits. Habit-forming exercises remain popular with teachers and students, as well as teachers
who feel comfortable with the linguistic limitations of such procedures [5].

3. PPP - presentation, practice and production. A subset of audiolinguistics in British
teaching and elsewhere is the procedure most commonly referred to as PPP, which stands for
Presentation, Practice and Production. The main thing in this technique is the introduction of a
situation that is practiced and reproduced by students in the language being studied. Students
now practice the language using precise reproduction techniques such as choral repetition,
individual repetition, and cue-response exercises.

4. ESA (Engage, Study, Activate). In the ESA model, three components are typically
present in any training sequence, be it five, fifty, or one hundred minutes. E stands for Engage
- students must be emotionally involved. S stands for study. A stands for activate - any stage
in which students are encouraged to use all or any of the languages they know. This method is
currently very popular in teaching English in the context of the implementation of the Federal
State Educational Standard in secondary and higher education [5].

5. Communicative approach. Communicative language learning aims to teach
communicative competence. Communicative language competence today refers to the
knowledge we have about a language, which explains our ability to produce sentences in a
language. This refers to knowing, for example, parts of speech, tenses, phrases, sentences,
sentence patterns, and how they are formed. In grammatical competence, the focus is on
grammar textbooks, which typically present the grammar rule on one page and practice
exercises on the use of the rule on another page. The unit of analysis and practice is usually
the sentence. Although grammatical competence is an important aspect in language learning,
it is clear that this is not all that is involved in language learning, as a person can master the
rules of sentence formation in a language and still not be successful in using the language to
communicate meaningfully. This last ability is understood under the term communicative
competence.

Modern theory and practice of teaching communicative language is based on a number
of different educational paradigms and traditions. And because it draws on a wide variety of
sources, there is no single or coherent set of practices that characterize contemporary
communicative language learning. Rather, communicative language teaching today refers to a
set of generally accepted principles that can be applied in different ways, depending on the
context of learning, the age of the learners, their level, learning goals, etc [6, p.451]. The
following core assumptions or their variants underlie the modern practice of teaching a
communicative language.

In the Jack Richards’ book "Communicative Language teaching today" [7, p.74-76], the
author identifies ten basic assumptions (principles) of modern communicative language
teaching:

1. Learning a second language is facilitated when students are engaged in interaction
and meaningful communication.

2. Effective classroom assignments and exercises provide students with the
opportunity to discuss meaning, expand their language resources, notice how language is used,
and engage in meaningful interpersonal exchange.
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3. Meaningful communication results from students processing content that is
appropriate, purposeful, interesting, and engaging.

4. Communication is a holistic process that often requires the use of multiple language
skills.

5. Language learning is facilitated both by activities involving inductive or open study
of the fundamental rules of language use and organization, and by activities involving language
analysis and reflection.

6. Learning - A language is a gradual process that involves creative use of language as
well as trial and error. While mistakes are normal when learning, the ultimate goal of learning
is to be able to use the new language fluently.

7. Students develop their own language learning paths, progress at different rates, and
have different needs and motivations for language learning.

8. Successful language learning involves the use of effective learning and
communication strategies.

9. The role of the teacher in the language classroom is that of a facilitator who creates
an environment conducive to language learning in the classroom and provides opportunities
for students to use and practice the language and to reflect on language use and language
learning.

10. The classroom is a community where students learn through collaboration and
information sharing.

Thus, knowledge of one of the foreign languages helps to learn other related foreign
languages, which in modern society become an integral part of a person's personal and
professional activities. All this in general causes the need for a large number of citizens who
practically and professionally speak several languages, and in this regard, have real chances to
occupy a more prestigious position in society, both socially and professionally. The formation
of a communicative personality capable of active life in a multicultural environment is the goal
of teaching foreign languages.
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