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The alternative methods of assessment of students’ language performance such as portfolios
and conferences in university teaching context are being discussed and the recommendations how
to improve students’ performance assessment during their regular and extra-classes activities
have been given.
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Students’ testing and assessment is a part of every teacher’s job. Testing, assessment
and evaluation add to the complexity of teaching but are necessary activitics for students,
faculty and program success. To implement this job there are both conventional and
alternative assessments. To alternative types of assessment belong different kinds of work
which require students to perform language skills with higher level of thinking. The major
advantage of them is the fact that student demonstrate existing language competence. To
keep the focus on learning we must carefully reconsider what we are measuring. It is
important to teach and expect responsibility. But it is also crucial that we value and
accurately measure academic achievements. So there exist several ways of measuring
activities. Some of them are traditional, others are alternative. According to Brown (Brown
& Abbeywickrama, 2010, p.41) alternative assessment includes: Portfolio, Conference, Self
and Peer Assessment. During teaching process and studying different ways of improving
checking procedure we have tried to implement two of them — portfolio and conference.

Portfolio, as a means of self-assessment was suggested by the European Union at the
end of 20 century. But the idea of creation of Portfolio was not a new one. It is traditionally
used in teaching a foreign language in the USA as well as in France. But there Portfolio is
used as a tool of control and monitoring of individual performance of home assignment
which after some due date’s students hand in to their teacher for checking. According to
Brown (Brown & Abbeywickrama, 2010, p. 61) portfolios are any procedures that require
students to collect samples of their performances which are meaningful for them. We
suggested that Portfolio be included as initial work at the beginning of U niversity course. So
far we have already used this kind of assessment among the first-year students of Physics
department. At the beginning of the course they were offered so called Self Assessment
Grids to fill in (Angelo T.A.& Cross K.P. 1993). Then they performed the same procedure
at the end of the course. Thus it could be possible to establish which course objectives they
had learnt and which they had not.
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On the completion of investigation we have done the preliminary findings. First ol all
we would like to point out that the given method is not practical in our teaching context
since it is time and efforts consuming in predesigning and grading due to the number of
groups each teacher works with about 5-7 groups. In addition, this method of assessment
requires a great number of copies.

But using this method. we can gain two main targets: to get reliable information about
the language competence of our students and according to it to amend the syllabus.

Teachers can use Portfolio to plan instructions that is responsive to students’ needs.
They should follow certain recommendations:

— Plan regular meetings with students to review the contents of their portfolios.

— Review students’ portfolios after major units.

— Look for recurrent and persistent difficulties experienced by students and make records of
them.

— Listen carefully to students’ comments about difficultics they are experiencing or the
areas they feel are important to improve and build these into your lessons; otherwise
students will not believe that their comments make a difference.

We should be aware that such routine though may be time consuming, but after
certain practice it can be both beneficial and less time consuming.

Another method of assessment is conference. Our teacher experience has showed the
fact that we are already conducting this method of assessment not knowing its name.
Therefore we have studied some works of different authors (O’Malley & Valdez Pierce,
1996 Genessee & Upshur,1996; Brown,1998) to make surc that we are on the right way in
assessing our students’ performance. Conferences are defined as any assessment procedures
that involve students visiting the teacher’s office alone or in group for brief meeting. In such
conferences the tcacher can assess students’ ability to perform particular language points
and/or give students feedback on their work. Conference can be used widely as part of
evaluation. They can include individual students, several students or the entire class; they
can be conversations about completed work (as in the case of portlolio) or about work in
progress (for example, during reading or writing activity) and they often focus on activity
the teacher has set up to observe and discuss. At the outset we will want to introduce and
explain the purpose of the conference to the students. The purposes may include discussions
of students’ views of the learning processes, bolstering their self-images, reviewing specific
language skills and so on.

It is wise to negotiate the purposes of the conferences with the students so they have a
sense of control over what will be covered or discussed and how the conference will
proceed. In the process of conducting conferences we might want to consider attracting the
students’ attention on their views of the language learning processes they may never have
thought prior about these processes. Hence conferences give the teacher a chance to
encourage students to be aware of what it means to learn a long any foreign language and on
the strategies that work best for them.

Conferences offer the teacher an opportunity to work with students on self- confidence
issues when they are in the larger group of the class work. F'rom a language learning point
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of view conferences give the teacher an opportunity to work on specific language skills. We
may want to try to observe which students are having trouble with which language skills in
class, then, identify and work on those skills only with the students who need it. Or it may
make more sense to check every one for the ability to perform certain skills during the
conference and then work on it only for those students who require some improvement in
that particular area (Brown, J (2005) p. 26) . As developing reading skills is particularly
important in our context special attention is given to them. Science department students at
the University have to read a great variety of texts including academic ones. Sometimes it 1s
difficult for them to make a choice which text is appropriate to perform. So to show the best
results students should know how to implement reading selection.

Conference about reading selection may include the following questions:

1. What did you practically like about the text?

2. How do you think the others would react to this text?

3. How was this the same or different from other things you have read and responded to?
4. How will this influence what you read in the future?

Though conference have been widely used for understanding students’ reading and
writing they can be also used in conjunction with oral language skills and with other arcas
of curriculum or program of study (such as Mathematics and Science). We focus on their
use with language which is extremely important in our case. In comparison with Portfolios
whose primary benefits are related to the assessment of achievements, conferences are
advantageous for understanding the problems the students are experiencing during every
day classes.

Though conferencing is time consuming routine it might be better to provide special
conferences with individual student who is experiencing difficulty and require additional
attention.

It is not recommended using conferences for grading purpose because grading
generally focuses on learning outcomes or achievement, whereas the primary focus of
conference is process. However, if conferences are to be used for grading, as it is in our
case, when we are to provide conferences to assess students’ skills in reading texts on
science, the following guidelines arc offered (used) and they are called guided self study
class (CPCII) in our University.

To improve the routine of conferences and to make them relevant and reliable the
following instructions arc suggested:

1. The teacher should direct the conference and keep control of it at all times in order to
ensure uniformity of the procedure.

2. All students should participate to ensure the collection of the same kind of information to
be applied to grading all students. Rubrics (holistic or analytic) are required. The following
holistic rubric has been designed for assessing students reading session:

A (5-10) Students answer the questions well and show thorough context
understanding;

B (6-9) Students answer the questi(;ns and show context understanding;

C (3-6) Students answer the questions and show limited context
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understanding

F (under 2)

Students do not answer the qucsﬁons and show little context
understanding.

For more accuracy of assessment analytic rubric can be used as well.

Content A B C F

Vocabulary A number of | Appropriate Limited number
appropriate terms, of terms, Lack of terms
terms. paraphrasing paraphrasing and
paraphrasing are used are used paraphrasing
arc used

Grammar Show excellent | Show use of Show limited | Lack of use of
use of grammar | grammar use of grammar | grammar
structures structures structures structure

Fluency Show the Show the Show the Do not show
ability to speak | ability to speak | limited ability | the ability to
casily, easily to speak easily | speak easily
smoothly and
expressively

3. The conference protocol should be the same for all students so that individual differences
in student performance are not due to variations in protocol.

4. Use assessment information from conferences along with information collected from
other assessment procedures such as testing.

5. It 1s essential to keep detailed notes of conferences if they are to be used for grading in
case you are called on to back up your grade with reference to information collected during
the conference.

Keep your notes about student’s performance in a separate loose-leafl note-book or
file folder with a section for cach student. It is useful to make notes as soon as possible after
reviewing portfolios and conference. Such notes should be dated and accompaniedby a brief
description of the activity or work. The following kinds of questions can guide note-taking:

— What skill did the student demonstrate?

— Where did the student demonstrate growth or improvement?
— Does the student know his strength and weakness?

— Where did the student appear to have difficultics?

To record observationsduring conferences and about portfolios, checklists with
predesigned categories can be applied if these activities are organized around instructional
objectives and if they are conducted with all students at roughly the same stage of
instructions. Checklist cannot be used if there is no predesigned focus for the conference.

Checklists arc useful only if you have a clear and precise knowledge of what you are to look
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for or expect. They can be designed uniformly for all the teachers conducting lectures
among students of the definite level. Along with creating syllabus it might be recommended
to design checklists to record notes about conferences and portfolios. This has never been
done before in our teaching practice but the reference study considers checklist designing as
cssential part of assessment process.

Teachers should involve students in this work as much as possible not only so that
students can learn as much as possible from the process but also so the teacher’s roles and
work load are minimized. This recommendation is critical in our teaching context.
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KOMYHIKATUBHA KOMIIETEHLISA SAK IHCTPYMEHT
CTAHOBJIEHHSA IMTO3UTHBHOI'O IMIJUKY PSITYBAJIBHUKA

boraanosa I. €., Kpunceka H. B. (M. Xapkis, Ykpaina)

The article analyzes the importani fuctors of formation and development of professional
communicative competence that promolte a self-rescuer.
Key words: communicative competence, rescue, image, selfrealization, language behavior.

YBara 0OararbOX Cy4acHHMX YYCHUX INpPUKyTa IO TOro, sKMit 0coGamBuii HaGip
IHCTPYMCHTIB Ma€ BiJJHOLIEHHS 10 (GOPMYBaHHS KOMYHIKATHMBHOI KOMIIETEHIIT il 4K € BiH
edexkTuBHNM [3].

B indopmauiiinomy cycninbeTsi axiBelb HOBUHEH YMITH IIBUIKO CIIPUAMATH Pi3Hy
(Gopmy MoOBIIEHHs, HeoOXiy iH(MOPMAIlO, CTBOPIOBATH MOHOJIOIM, BECTH JIiajOrH,
KEPYBATH CUCTEMOK) MOBHHMX KOMYHIKaIliH y MeKax cBOET npodecii.

Baxausum dakropoM. sKuii BIIMBac Ha CTAHOBICHHS i po3BUTOK npodeciiinol
KOMYHIKATUBHOI ~KOMICTCHILT #H cupuse camopeanizauii  (axiBig, € KpearmBHICTH
0co0ucTOCTI. BaXKKO YABUTH Cy4acHOTO PATYBAIBHUKA, SIKUI e BMi€ yXBAMHOBATH PillICHHS
HIBU/IKO i Ha BUCOKOMY HIpodeciiiHOMY piBHI.

Kpearusti gkocri inauBina cTiifki i 3ades3nevyioTh TBOpuMil CTWIbL HOr0 MOBHOI
MOBEAIHKH, NPOYKTHBHICTH | YHIKAIBHICTHL ClOCOOIB i Pe3ynbTaTiB JisUIBHOCTI, 4 TAKOK
TOTOBHICTE JO TBOPYHX KOHCTPYKTUBHHX NEPETBOPEHD Y PisHUX cepax smKHTTE T sUIbHOCTI.
Taxi 0coOHCTOCTI MOXKYTE JJAMATH CTapi [AX0/H, 3HAXOAUTH YHIKATBHI ijiel.
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