1. MbI BOCHHTBIBACM TBOPHCCKYIO, TO €CTH 0BICCIBERHO AKTUBHYIO JTMUHOCTh. AKTHBHYIO T103HIMIO
8 KOJUICKTHEC MOXCT 30HHMATh JMWL TOT, KTO HCPEKUBAET IMOLHOHAILHOE Guarononyune. Tlooromy
ICOOXOMMO TOCTOAHHO OMHUTD, YTO TBOPUCCKOE BOOOPAKCINE PAGOTAET TOABKO 11a MONOMKHTENLIOM
PMOLIMOHATLHOM (POHC, CACA0BATENBHO, B 06PA30BATC/IbHOI CPEJIe MHTCPAKTHBHOTO 00YUCHU HEOGXOMHMO
vbecreunTs GuaromeiaTenniyio atmocdepy.

2. Henarornka TBopuectsa — 510, Mpekae BCCrO, MNCjarorMka OTHOWICHHA. JlManor Jjuunoctn ¢
THYHOCTLIO  ONPENICIACTCS KaK  YCHELIHBI TONbLKO B OIAroNPHATHOM TICHXOJIOIMYECKOM  KMivate

- v ’
n0co0aM UX PeCHHUSI.
3. I'masuas sagaua Bocrmirarens — dopmuposanne ciocoGHOCTH K Tpyay B u3bpanuoii obnacru
A 0OHOBIACTCS 1t UCTIOJIL3YeTCS H30MPATCIILHO B COOTBCTCTBHH
HOBBIMU TROPUECKUMMU 3a/1a4aMH.

Cospenmciitibie  peamin BHOCAT onpeiceHmbie KOPPCKTHBLI B HOHMUMAHUC (HOPM M MCTOAMK
PCLO/IABANNA IMCHMILIMH B BBLICIICM Y4eOHOM 3aBCAEHNN. Ocobeiinyio pob B nipremax u cpencrsax
PELIOABALIAA B 00Pa30BATENLION CPeAe  BRICHMX  yueGHbix 3aBCACHHH 3dHHMAIOT COBPCMEHHBIC
AHOJIOTHI, @ MMCUHO HCLO/B30BAINE TIPUCMOB, NYTCH M CPEACTB, HALCICHHBIX HA JICATEITLHOCTHOR
ACTHE 1 aKTHBHOE BOBJICUCHNC B yaeOn0-06pasoBarcibHblii nporcce CTYACHTA, TO €CIb HCIONLIOBAHUC

PAKTUBHBIX METOJI0B B NpoLiccce 0byueHus!,

ObpasoarensHas cpena, vauerennas na AKTHBH3AIMIO TBOPUYCCKOH JICHTENHHOCTH CTY/ICHTOB Ha
~HOBC HCTIONL3OBANIMS HHTCPAKTHBHBIX (JOPM, MCTOZIOB, CPElcTs u NpUCMOB. 0byucHms, crocoGeTByeT
SBUTHIO Yy CTYACHTOB 3HAHWMI M ymcuuii paGotat, c VH(OPMANMOHHBLIMI HCTOMHUKAMU, OOIICHNIO C
SACTHHKAMH TIC/IarOrHYCCKOTO 1IpoLiecca, bopmuposaumio crocodrocTH paspeuieHns npobiem, 1o ecrn
PHUBO/INT K (DOPMHUPOBAHMIO KIIOUEBLIX KOMIICTCHIIMI: HH(pOPMALIHONHOI, KOMMYHUKATHBHOI, paspemiciims
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A.b. AbLLikacosa, 3.K. Maanesa
USING VIDEO IN ENGLISH LANGUAGE TEACHI NG

As many teachers try to make their lessons interesting and colorful we also seck for the best
orehensive and exciting ways of teaching English. We used a lot of role-plays, games, authentic texts in
Jobs. They arc all wonderful and have their own valuc in presentation and practice but we found the
st comfortable way to our learners’ mind by using video in FLT classes. It can be short video extracts or
length film (of course if time allows you).
Authentic film brings extended context and interesting content to the classroom. By using films oral
and other skills of a student may be integrated through the use of common themes, vocabulary or
mmar featured in the film. Although listening activities in oral skills textbooks may share a theme, they
wnlikely (o carry much intriguing content at the beginning level. Morcover text activitics comparing with
5s are often disconnected. The use of film, however, provides a rich context by which students can
ove comprehension and practice listening and speaking. Another benefit of using authentic content
gh a video film is that it provides a focus of the film, such as customs and humor or culturally specific
of language, such as idioms, could be discussed by learners or learncrs may excrcise their powers of
ation to inductively learn functional language. At minimum, a television and DVD arc need; it would
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with a large screen and head phones, especially for certain activities such as in

be best in a language lab
h task pertaining to the particular scenc and language

activity 1. Other materials would include handouts witl
use. Also laptop can be used as a substitution to them.

Teaching objectives and activities !

In teaching English we have to take into consideration students’ lcarning goals and prefcrences so
following objectives we decided upon in order to cquip learners with listening and speaking strategies:

1. Understanding the background information !
Observing characters
Making an inference b
_ Listening for general ideas i
. Listening for specific information
. Describing a situation
. Describing a series of actions
. Making a prediction
. Understanding culture

10. Telling the whole story and stating opinions.

Pre-viewing, viewing, and post-viewing activities

Effective use of an authentic film, especially ina beginning level classroom requires careful planns Y
and appropriate teacher guidance of pre-viewing, viewing and post-viewing activities. Pre-vicwing activits
are used to tap into the students’ background knowledge or to review the previous segment of the film. K&
vocabulary is introduced and lcamners can read the comprehension questions on the hand-out and predict
answers. Such pre-viewing activities stimulate learners’ imagination, spark their interest and aid
comprehension of the segment. While viewing trains their attention to focus and not to miss important vi
clues. The instructor may play the part of the scgment more than once if needed to ensure lcams
understanding. Post-viewing activities include going over the answers to the comprehension que it
predicting future occurrences and getting learners L0 practice the language through the role-play
summaries. Whereas pre-viewing and viewing activities center on understanding input, post-vie :
activities focus on output practice.

Sample activities

ribed here to demonstrate the ways in which some of the listening &

Two activities are desc
speaking strategics can be learned and practiced through class activitics while being taught inductively. &

authentic film can be used to practice these cxercises.
Pre-viewing activities
Learners should be prepared for as much of

R R R e

the vocabulary as possible short of giving away
happens in the scene. For example a short lesson on an action verbs that includes verbs used in the sce
is not necessary 1o preparc learners for all new vocabulary words because they can be learned attentie
context clues. When the vocabulary lesson is finished, learners are asked to give a title and short descrs
of the scene, later they are supplied with scene fitle and a description of the scenc. !
Activityl
Viewing activities
The class should be divided into pairs. One learner is asked to be a viewer while the other one s
be a listener. The setup will differ depending on the available media recourses. Listencrs may only lis
the video clip and they should sit behind the TV, viewers may only watch the clip and they should eithe
off their headphones. Listening strategy is emphasized by having the listeners write down key words and|
attention to tone of voice, intonation and pauses. For listeners, a short cloze activity can be designed
alternative to note taking. For instance the viewers can write down verbs that describe the actions =
scene and pay attention to non-verbal communication and the setting to get a general idca of w

happening in the scene. Note that a video clip should be played two or three times until each learner &

somewhat confident about his or her viewing task.

Post-viewing activitics
y turn to their partners and collaborate to create an account &

When learners arc ready the
situation. Viewers are encouraged to demonstrate what they saw; listeners supply the language whic :
any of the words used. It is often motivating to conclude W

can do more readily because they heard m:
communicative activity, such as role-play task. Learncrs look for good qualities communication and &

for the best performing actors.
Activity2
Pre-viewing activity
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Learners are encouraged to observe carcfully what happens in the scenc and how the characters feel
themselves.
Viewing activities
Learners are asked to remember the flow of the conversation as much as possible so that they can
=construct the conversation later from memory. After viewing learncrs in groups of three get an envelope
sontaining strips of paper printed with lines of the dialoguc from the scene; they must rearrange the strips to
screate the conversation. At this stage learners need some help. The instructor can play video clip more than
ace. Learners read over the video the strips before watching the video, When the reordering completed the
fudents review the order of the strips and discuss the language and content.
Post-viewing activities
After learners’ comprchension is achieved the students can role-play the scene to practice the
nguage. Each student should hold a strip of paper with lines of character he or she portraying and should
to make appropriate cye contact with other students as they read their lines. To conclude this set of
ctivities learners are asked to predict what is going to happen after a scene they have just watched. This
ind of predicting activity encourages them to start forming a habit of predicting what might occur
bsequently, which will assist in better listening comprchension,
There are many other activities that can be used at any other levels:
1. No picture
Choose a short video extract (2-3minutes) with a lot of sound cffcets/ play with the screen turned
sway from the students or cover screen. If two of the sound effects are bird singing and baby crying your
zuistic focus (cither as presentation or practice) could be:
Present continuous: some birds are singing/baby is crying
Past simple: some birds sang/baby is cried
Past continuous: some birds were singing/baby was crying
Making deductions: It must/might/can’t be birds singing or It must/might/can’t have been birds
ging. After playing, clicit the language from students, and then show them the extract with the picture and
D d_
2. No sound
Show a short extract (2-3 minutes) with a lot of going on or where the characters convey a lot of
otion in their expressions, without sound. Students can then do many things without having to worry
out understanding dialogue.
They can describe what happened using narrative tenses; describe the scene; anticipate dialogue or
ions; arrange the cut up dialogue which you have given them,
Finally, play the extract again with sound and your students will be able to fit what they hear into a
atext much more effectively than viewing the extract cold.
3. Jigsaw viewing
You may have done jigsaw reading activitics in your class where students have half the information
#d have to share what they have read to recreate the whole story. You can also do this with short video
quences: half of the class watches with no picture, then the other half watches with no sound. You can do
s by sitting students in two rows back to back so that only onc raw can see the screen. The half who only
iad sound questions the other half. One student listens with head headphones, the others view without sound.
e student with headphones questions the others.
4. Backwards viewing
Choose a short sequence with a lot of action. For cxample a woman enters an apartment, picks up the
=phone, speaks looks terrified, and runs out of her apartment and down the stairs and runs off down the
zet. Movics are good source for their sort of material. Play the sequence backwards to the students, and
en they have to reconstruct the story in chronological order, using narrative tenses or future or whatever
want the linguistic focus to be. Play the sequence normally so students can compare it with their version.
5. Freeze frame
Do you use pictures in your classroom for introducing new vocabulary, describing people and
Enes?
You can add new dimension to this with the freeze frame button of your video or DVD player. Hit a
seze frame when a character has an interesting expression on his/her face, is about to react something or
wer a question or when there is a lot colorful vocabulary on the screen! Have the students describe/scene
anticipate what the character will say or do next. Release freeze [rame to compare with what actually
sppens. Video is a motivating and cffective way to bring variety in to your ESL classes.
6. Critical Pedagogy
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The class could start off by watching the BRC news then, the teacher could lead students &
process of thinking, sharing in small groups and with the class, and writing and drawing
questioning sequence:

Describe what you see: Who is doing what? What do they look like? What objects do you see
video? Summarize what they are saying.

What is the problem in the video?

Have you, your family, or friends ever experienced the problem?

Describe what happened.

What do you think might be the causes of the problem?

What solutions could a person do on their own?

What solutions could people do together?

Would onc be better than the other? Why or why not?

Students could create simple posters and make presentations (including role-plays) illustrz
problem, sharing their personal connection to it, listing potential solutions, and choosing which one
think is best and why. As students became more advanced, they could even develop this outline &
Problem/Solution essay using the same outline.

7. Dubbing
Showing videos without the sound and having students devclop an imagincd dialogue can be

language lesson, and a lot of fun. You can even have students act out the scenes, too. In fact, you can
idea even with videos that don't include humans! Have students imagine what a dolphin or a polar be:
thinking about global warming.

8. Novelty
Our brains arc wired to respond to something new -- a survival legacy of our ancestors who

be acutely aware of any change in their environment. You arc more likely to grab students' attention
introducing information, a topic, of a lesson in a different way and a video clip can "fit the bill®
cxample, we began a unit on Natural Disasters by showing a portion of this first report on the
carthquake and tsunami.

9. Video Clips and Questions A
Another way to use video to gencrate students’ thinking involves students watching a short ¥

clip and then writing questions about the clip. Students divide into pairs, exchange their papers, and 2
their partner's questions. Students then exchange papers again and "grade” their partner's answers. The
{hat students are writing questions for a real audience (a group mate) tends to lead to better questis
Students may also take more time answering the questions because they know a classmate will be "grads
them.

This activity can be used when teaching students about different levels of thinking such as:
difference between literal and interpretive questions. We have used this worksheet to facilitate this acts
with our students.

10. Inductive Learning d

Inductive learning is a powerful way for students 1o build higher-order thinking skills. Using
inductive process builds on the brain's natural desire to make connections and to seek patterns. Text data
a key strategy where students employ this thinking to scck patierns and use them to identify their bro
meanings and significance. Text Data Sets can be composed of short examples of text, which can &
organized into categories. Each cxample may be a sentence or a paragraph in length, and the level of text &
be adjusted depending upon the proficicncy level of the students. Students usc their reading strategies
decode and comprehend the text first and then cmploy a higher level of thinking to Tecognize patterns in &
text. They organize the cxamples into categories cither given to them by the teacher or generated by
students themsclves.

For cxample, this data set on carthquakes might include the following categorics: earthquak
damage, causcs of carthquakes, and famous earthquakes in history. Students can then add to each categor
using information found in further reading and in videos. For example, students could add to their earthqua
categories by viewing this video on the damage caused by the earthquake and tsunami in Japan and this one
on an earthquake in Chile.

Conclusion

Use a variety of vidcos. While there arc videos specifically made for use in educational scttings, d
not feel that you must stick to these specialized videos. Movies, TV shows and cven commercials can all be
helpful in teaching non-native English speakers as they provide an authentic representation of language use.
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fese alternate video forms are also commonly more interesting to non-native speakers than the basic
guage-lcarning vidcos.

Select vocabulary from videos. Instead of picking an arbitrary list of vocabulary words, select words
appear in videos. Present the learners with the words prior to playing the video clip, and allow them to
context clues from the video to determine the meaning before providing them with the definition. By
wing them the opportunity to determine the meaning for themselves, you are helping them practice their

ext-clue-deciphering skills and increasing the likelihood that they will be able to determine the meaning
‘unknown words that come up in conversation,

Use vidcos to practice listening skills. Provide students with questions prior to watching the vidco,
d ask them to usc their listening skills to discover the answers. As non-native speakers Icarn English, they
eed the opportunity to practice understanding information that is presented orally. By providing students
ith video questions that they must answer through the watching a video, you allow them to practice carcful

ening and decoding.

Study culture with films and TV shows. Along with learning the language, non-native speakers can
mefit from lessons different culture of English speaking countrics. Use contemporary movies and
devisions shows to teach them standard cultural practices. Explore holidays, standard practices or common
sals by watching videos featuring these cultural elements. We use it in our jobs and we sce how well it

orks among our first and second course students. Feel free to use these methods and you will estimate the
enificance and pleasure of working with it.
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LA, Qukedaesa, C.1L. AkbpIMOCK

PUJTOJOTI MAMAHJIAPIBIH KOCIBU KY3BIPETTLIITIH KAJIBINTACTBIPY]JIAFbI
PYHKIIMOHAJJIBI TPAMMATHUKAHBIH, PO.TI

Kyn orken caiibin jgoctypai 6iniv Oepy, Oinik, aarbira HerizicircH OKY HOTHIKENIEpI MCH sKaHa
METTIK YKOHOMUKAIILIK KOFaM KOKETTIKTCPI apachiniarl KalwbuibIKTap aproin kenei. CeGe6i 3aman
a0b1 Oonalak MAMAHIAPBIH KACIOH Ky3BIPCTTiNik Calla/IAPbIH OCKCJICH KOFAMHBIH )KaHA KYPbLIbIMBLIHA
SIKCC KaiiTa Kall BITAH/IBIPY,ABI TANAI CTIIl OThIP.

Heuxomorus canacel FanbIMAApbIHbII 3CpAENeyine Kaparania Kacion mebepiikTin KaJbILITACYBl MCH
YACPICIH/C €Ki YFBIM: KY3BIPETTIIiK KaHE Ky3bIpeT YFRIMIAPb  dcep CTin Keneji ekeH. bipinmmici —
UBIFA OPTAK  TYCilik Goibrnia, Genrini Gip KaciOH KbI3MeTKC GaimanbicTnl «kaHjai na Ooncwin
scene/icn xabapaapibik, GeAcuinik», an CKiHmmici — «kanaii Ja B6ip icri KypriseTin iKeKe ajaMHbli,
SKCMEHIH Macenenepai wenryre, ic-opeker eryre, 6ip napeesi icreyre KYKbiKTLUIBIK meHoepi».
«Kysbiperrinik» tepmuni onerre Genrini Oip oncyMerTik-kaciOn cratyc Hecine GailiaHbicThi
SUIAHLUIIBL JKOHC OHBIH COJL iCTi aTKapyAarsl Tyciniri, Ginimi, Ginirinin opbiHzamyra THic Moceieuin
bl 03 ICHICHIE MeiinyiMen CORKECTINIr apKbUIbl CHIIATTATA/ b,

Au Gimim Gepy yaepiciuge KYSHIPCITITIK — ainrad OigiMin naiaiana 6iny xaGigeri; Gonaak
ATBIH MAMAHABIFBINA KATBICTBI Kabinerrep Men meGepmikrepiu MeHrepe Ouly; ameymerrik gamy
CHIHC COIfKEC KCICTIH HKAHE KOPIIAFAH OPTAHBIH acep eTy (akTopaaphlHa TOTEN GEPe AlNATHIH TyJIFALbIH
PIPITAHFALL KACHCTTCP JKMBIHTBIEbI, KE3-Ke/Ten aiimaxra Ginimaap, xabapsap 6osybl imbwrap,

Maman Tek GiniM Men ickepnikrepui Menrepesi, Oipak o/l IIBIFAPMALIBITBIK KOHC KOCIOH
CKCTTCPIH/IC OHbIH KOKCTTUIKTEPIH aMbiTa ana OepumeiiTingirin omip Towkipnbeci kopceryne. JKeke
SIFAHBIL KociOn OciliMueny canaceiH KambmTacTeIpy Gosamiak MaMaHIap/ipl Ccalajibl aaspuayibiy oip
ApThl GOMLII TabbLTabI.

Byriuri dumosorus rruibIMbINAGFb Kala KO3KApacKa coiikee Tyjirara Oarjapisl OinimM Herizcpiu
SDYAi eMCC, OKY XKIHC OMIPIK sKaFIasTTap/Ia amai OLTIM/ICPIH ILIFAPMAIILUILIKIEH KOJLIAtYbIHA, TYifiH
SHC MIOHAIK Ky3BIDETTLIKTEPII KalIBIITACTRIPY apKbUIbl O3iH-031 JAMBITYbIHA, KOPUIAFAH HIBIHANBUIBIKTHI
HCiHyre, O3iHIH Japaibifbi cesinyre, Herisri OKy JKOHE alHaIachIHIAFhl aJaMIaPMCH ©3apa KapbiM
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