suggestio (unaHaeipy), eikon (cyper), allusio (emeypin), OysapiblH MOTIHAEI OUCKYPCTBIK KBI3METTCPI
sMONEeMAaTHKANBIK, CHMBOJIMKAILIK, HMAHATATHBTIK, PEIEBAHTTHIK CHUNIATTAP apKbpLibl Ky3erc acajisl. Oran
Koca KaOhULAaylllbl CaHAHBIH PENPOAYKTHBTI pecypchlHa Ja Ken Hopce GaiiaHBICThl. ABTOpP — MaTiH —
{ULIPecaT apacklHa KeniciM 6ony - GonMaybid 1a AMCKYpPC 3epTTeii. PeHenTUBTIK Ky3ipeTTep Kapchl typy,
volieinaay, yHaeMei xany, Ociitapan 6oy, ikl OMBIH JKaCBIPBIN Kaay Typinge kepineii. CoHbIMEH KaTap
KayalnKepILUIK 3THOCkIHA KON Hopce OaiIaHbICThL.

Kepkem MaTiHal AMCKYPCTBIK TYPFBIIAH Tanjay HOCTYpl amaijjlapMeH KaTap JKaHa FhUIBIMH
xo3KapacTapra cyitcueni. ©nebu bIFapMaHs! KOMMYHHKATHBTIK OKMFa TYpiHAe Kabbuinay, tany, Garanay,
\MOTIH TODTHKACHIH HEOPHTOPHKAHBIH KaFMAATTaphIMeH GailmaHbICTLIpa Kapay apKbUIbl XKY3€re achlpbLIajbL.
Kepkem MoTiHAI aHTBUIBIMHBLIH epeKule Typl Aen Kapay [a OHBIH IHMCKYPCTBIK KbID-CHIPHIH AHBIKTAyfa
oHTakubl kariaitnap Tyaspansl. OcbiFal GalNaHbICTBI MIBIFAPMAIIBUILIK TYIFAHBIH aAPECaTThbiH, MATIHHIH,
pe)epeHTTIK KY3BbIPETTCpi HAKTBUIAHBIN, OJApPAbIH ApachlHIAFhl KYPHedl KaphIM-KAaThIHACTBIH KaHa
1eHreinepi aliKbIHAATA b,
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P.H. )Kapumberopa

NMPEUMYIIECTBASKCTEHCHBHOI'O (OBIIHPHOE) H HHTEHCUBHOI'O YHTEHH A
AJIS PA3BUTHA SI3BIKA

YreHue JUTCPATYphl ABAAETCH OTIMYHBIM CIIOCOOOM LISt CTYIEHTOB, YTOOR! OOHTHECA 1Iporpecca B
1pouecee 00ydeHHs A3bIKy. OQHUM U3 BaXKHEHIUMX NPHHIKMIOB YTEHHA ABAAETCS MHTCIPHPOBAThL APYrde
4aBbIKH CTYICHTOB, TakKMe Kak FOBOpCHHe il npocnyumsauue, Korjmga OHH 06cy>zc)1a10T TCKCTBIB MalbIX
pynnax, M IHCbMEHHOCTb, KOIJI@ OHM BBINOJHAIOT 33JaHUA JO HIM N[OCHE HYTeHHA. JKCTEHCHBHOC

OBLIMPHOC)UTEHUENAET — CTYJEHTAMBO3SMOKHOCTUMTATEOONIEE  JUIMHHBIEYACTHTEKCTA, KOTOpPbIE OHHM
spIOUPAIOT H MOTYT YHTATHB COOCTBEHHOM TEMNEMHA CBOEM YPOBHECIIOCOOHOCTEH .

MHTEHCHBHOGYTEHHEBKIIOYAET B ceOfyYalMXCAC KOHKPETHBIMULIEIAMH H 3afadaMH B 00YUEHMH.
JTOMOYKHO CPABHUTB COKCTEHCHBHBIM YTEHHEM, B KOTOPOM YYalllHeCAYHTAIOTTEKCThI A1y 10BOILCTBHAMANA
~aspaboTkn oOuExHaBeIKOB yreHwst. TaxuM ofpasoM, udTaTelb BLIGMpaeT MHTEpPECYOLIMH ero cnocod
iTeHUs SKCTCHCUBHBIN MIIH MHTEHCUBHBINH 4TO0OBI PA3BUBATH CBOM HABBIKH.

The benefits of extensive and intensive reading for language development

Reading literature is an excellent way for students to make progress in English language learning; it
sxposes them to exciting plots, interesting characters, and authentic dialogues as they learn the language in
7 .ontext. Reading assignments also make it practical to integrate the other skills: students speak and listen
© vhen they discuss the texts in small groups, and write when they perform pre-, during-, and post-reading
ctivities. In spite of these benefits, the wrong approach to reading literature can make it a boring and
-ustrating endeavor. If the texts are too difficult, if students do not know the objectives, and if instructors
ave no guidelines for assignments or assessment, reading is drudgery for students and teachers alike. During

. presentation by Waring and Cramer (2007) [ learned about the great potential of extensive reading for
%, “nglish as a Foreign Language (EFL) learners, and this method became a springboard for changes in my
+. :pproach to teaching reading. Extensive reading motivates learners to read a large number of texts on a wide
-nge of topics because the students themselves select the reading material based upon its relevance to their
werests, knowledge, and experience. Students read texts that match their language level, and they choose the
‘me and place to read. Extensive reading “is generally associated with reading large amounts with the aim of
cetting an overall understanding of the material” (Bamford and Day 1997). In other words, the purpose is to
-2t the main idea of the text rather than a complete, detailed understanding of every grammatical, thematic,
nd discourse element, as would be done with intensive reading tasks. Extensive reading allows students to
1d pleasure in reading as they gain a general understanding of literary ideas, learn reading strategies,
us’ cquire new vocabulary, and increase their English proficiency. Since students read a large amount of
+ malerial both inside and outside of the classroom, it is important for the teacher to make the objectives clear
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and properly monitor the students’ progress. This includes knowing how to make reading interesting fco
students and also what assignments and assessment procedures contribute to a successful reading project.

Benefits of extensive reading.

Extensive Reading gives students chances to read longer pieces of reading, which they choose,
which they can read at their own speed and at their own ability level. This can be done with Graded readers
Intensive Reading and Extensive Reading are complementary and teachers should use both. A balanced
reading program uses Intensive Reading to introduce new language, and complements this with Extensive
Reading which consolidates and raises awareness of this language leading to reading fluency.

Effective reading skills are especially vital in the EFL context because exposure to spoken English =
scanty, and reading is very often the only source of comprehensible and meaningful linguistic input the’
helps unconscious acquisition of the language (Krashen 1981). In addition to decoding sounds, words, ar:
sentences, reading requires upper-level thinking skills and social awareness (Burns 2003). As they confror
new ideas, readers use their background knowledge and experiences to construct meaning and form opinior
about problems that derive from the text. For those who want to be creators and independent thinker:
literacy goes well beyond simply knowing how to read and write. In both the native and foreign languag:
critical literacy requires more than passively absorbing what is on the printed page; “it requires attaining :
deep understanding of what is read, remembering important information, linking newly learned informatic:
to existing schemata, knowing when and where to use that information, using it appropriately in varie
contexts in and out of school, and communicating effectively with others” (Graves, Juel, and Graves 200¢
24). Over the years, numerous studies have reported that extensive reading benefits language learners in -
variety of ways, including in the area of critical literacy. These studies claim that prolific readers noticeab!:
improve their reading proficiency, reading habits, reading fluency, and vocabulary retention, as well &
writing and spelling (Nation 1997).

There are many reasons why Extensive Reading is good for language development.

Extensive Reading builds vocabulary. When learners read a lot, they meet thousands of words ar.:
lexical (word) patterns that are not taught in textbooks. Extensive Reading allows the learner to develop &-
awareness of collocations (common word partnerships) and thousands of lexical phrases.

Extensive Reading helps learners understand grammar. In textbooks learners meet hundreds c:
grammar patterns. However, textbooks do not provide enough meetings with grammar for real acquisition
occur. Extensive Reading provides opportunitics to sce grammar in context so learners can deepen the:
understanding of how grammar is really used.

Extensive Reading helps learners to build reading speed and reading fluency. In particula:
developing reading speed is important because it helps learners to understand language faster and better.

One objective of Extensive Reading is reading for pleasure. This builds confidence and motivatio-
which makes the learner a more effective user of language.

Benefits of Intensive reading

Intensive reading involves learners reading in detail with specific learning aims and tasks. It can b:
compared with extensive reading, which involves lcarners reading texts for enjoyment and to develo;
general reading skills.

Example:

The learners read a short text and put events from it into chronological order.

Intensive reading activities include skimming a text for specific information to answer true or falsc
statements or filling gaps in a summary, scanning a text to match headings to paragraphs, and scannin:
jumbled paragraphs and then reading them carefully to put them into the correct order.

Intensive reading occurs when the learner is focused on the language rather than the text. Fo:
example, the learner may be answering comprehension question, learning new vocabulary, studying th:
grammar and expressions in the text, translating the passage (sometimes called “careful reading”), or othe:
tasks that involve the student in looking intensively (inside) the text. Most often all the students read th:
same short text that the teacher decided.

The intensive Reading Technique is reading for a high degree of comprehension and retention over &
long period of time.

Intensive Reading is basically a "study" technique for organizing readings which will have to be
understood and remembered. One may have good comprehension while reading line-by-line, but
remembering is what counts!
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Intensive Reading is not a careful, single reading, but is a method based on a variety of techniques
> scanning, the surveying techniques of planning your purpose, and others.
Intensive reading has two key advantages. For low level readers, intensive reading is possibly the
-zest way to build vocabulary. Some foreign language students are able to successful add 10 or more
. mprehension words per day. Additionally, reading difficult material forces a learner to develop strategies
.- dealing with texts that are too hard to read comfortably,
Students use reading logs to maintain a written record of their personal reactions to the text on
# - _weral levels. The logs are an opportunity for students to express their attitudes towards a text, reflect on
# - .r discoveries, and make connections between what they know and what they are learning. A reading log
1 place to take risks, speculate, ask questions, express opinions, and build knowledge, giving students the
-lity to grow as strategic readers and independent learners. Writing helps students integrate different
irces of information and organize their thoughts; as a result, their thinking is more fluid, flexible, and
_~gible, “thus promoting conscious awareness and deeper comprehension” (Dorn and Soffos 2005, 47).
Extensive reading entails reading widely for pleasure, without the interruption of exercises such as
‘ly oral reports or difficult reading comprehension questions. Therefore, a reading log should not disrupt
-2 goal of extensive reading, but rather should become a part of the overall project. Although they arc

% - -ferent skills, reading and writing supplement each other in the learning process because of what they have
common, including awareness of the composition process, discourse conventions, and rhetorical elements
=g it make up literary texts. Therefore, a reading log is an ideal method to ease access to literary texts. The

.rious sections of a reading log activate background knowledge and introduce strategies to help students
.cognize the difficult features of setting, narration, plot, characters and theme.

Timetable for extensive reading

Week 1

» Think of, read about, and discuss the goals and benefits of extensive reading.

e Talk about how people read in their first and second languages, and discuss any similaritics and
~-fferences.

e Talk about what the students are excited to read and write about.

e Review various lists of worldwide bestsellers and consider ways to obtain the books.

» Students revicw books that are at home and at school to get an idea of the books’ subject matter
~d level by leafing through them and reading bits at random.

e Discuss why some of the books are appealing and others are not.

e Students compare samples of a few texis to see which of them is most comfortable for their
-nguage level

Week 2

o Students begin selecting books.

e Consider various ways of organizing reading logs, and meet with students who have already
~ampleted reading logs and are willing to give a few tips

Week 3

e Students select books and begin reading. Make sure that students have
selected a book to read and enjoy.

¢ Brainstorm on entries that students might choose for their reading log or
discuss the ones they are working on

Week 4

« Students report to class about the book they have chosen, the number of pages
they have read, the complexity of the vocabulary, and plot development.

e Students continue working with their reading logs

Week 5

¢ Students report on how they are getting on with reading, problems they have
encountered, and emotions and feelings they experience as they read and write

Week 6
e e Students recount their experiences in both reading and writing. Since they
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have finished the book by now, it is time for them to give an overview of the
book and to recommend or not recommend the book to their classmates

Week 7
¢ Students submit their final reading logs

Although it is not always the case, reading can be a favorite activity in the EFL classroom. The ke:
is to follow the principles of extensive reading: students select books that interest them, they read at thei:
own level and pace, and they do not let unfamiliar vocabulary or expressions derail the pleasure of reading
Extensive reading of literature is a fruitful way to learn English, and when it is combined with writing tasks
in the form of reading logs, students will arrive at a deeper understanding of reading strategies, literar:
elements, and the English language. The success they experience with extensive reading will be revealed ix
their reading logs by an understanding of the motives of characters, a description of an unfolding plot, anc
reflections on how the story relates to their own experiences. Through the connection with literature, studeni:
become inspired to offer their opinions and tell their own stories; as a result, they gain confidence as readers
writers, and independent learners. With clear guidelines and objectives, extensive reading offers students the
opportunity to not only recognizes how they learn, but also to actively participate in that learning.
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K.X. XKy6anosa, 3. Habmwxankeisi, 1ILE. Omaposa
HCIIOJNb30BAHHS BHAEONIPOI'PAMM B OBYUEHMH MHOCTPAHHOMY SI3bIK

OBnagers KOMMYHHKATHMBHOH KOMIETEHLHMEH Ha aHriIMHCKOM #A3bIKEe, HE HaxXoliCh B CTpaHs
M3y4aeMoTO s3bIKa, - 1EN0 BechMa TpyaHoe. BaxHoil 3anaueii MpenoaaBareis aHrmnHCKOro A3bika ABNACTCS
CO3JaHHE pealbHBIX H BOOOpaKaeMbIX CHTYyallHit oOLICHH HA YPOKE MHOCTPAHHOTO A3bIKA, MCTIONB3YA L
ITOro pasiH4yHbIC MCETObl H ITPHCMBI paﬁo'nﬂ (pOJ]eBble UIpPbI, AUCKYCCHH, TBOPYECKHE IPOEKTLI H Ip.
bonbloe 3HayeHHe HMeeT HCMONb30BaHHE Ay TeHTHYHEIX MAaTCPHanoB (PHCYHKOB, TEKCTOB, 3BYKO3anuceH i
T.1.). 3HAKOMCTBO € KM3HBIO AHTJOASBIYHAIX CTPAH MPOHCXOAUT B OCHOBHOM YEPE3 TEKCT H MITIOCTPALMH K
Hemy. OcoDeHHO BaKHO JarTh YYAIIMMCH HArHOE NPEICTABICHHE O JKU3HHM, TPAJHLUAX, A3BIKOBBIN
peanuax aHrI0-TOBOPSAIIMX CTPaH. JTOH 1CIH MOTYT CIY)KHTh Y4eOHBIC BUICONPOrPaMMBbl, MCIIO/IL30BAHHE .
KOTOPBIX CHIOCOBCTBYCT Peanyu3aluy BaKHEMIIero TpeboBaHHA KOMMYHMKATHBHOH MeTojmku. Bonee Toro. # i
WCTIONB30BaHHE BHSO3aMHCeH Ha YPOKaX CHOCOOCTBYeT HHAMBHAYanM3alUH OOYYCHMS M pPasBHTHI &  0°
MOTHBHPOBAHHOCTH peqemif[ ACATCIIbHOCTH 06y‘-IH.EMI:lX. Cne,uye’r OTMETHTb, YTO IIPHUMCHCHHEC Ha YPOKe ¢ Hl
BHAEO - 2TO HCNOJIBL30BAHHE €UIE OAHOI0 HCTOYHHKA PIH(l)OpMa[IHIrl.

Cpencrea oOydeHHsi - 910 OOBEKTHI, CO3JAaHHBIE HYENOBEKOM, a TaKKe MNPEAMETHl €CTCCTBEHHOI e
MPHPOJIBI, HCMOMb3yeMble B 00pa3oBaTEILHOM IPOHECCEe B KAUCCTBE HOcHTeneH yucOHoM mudopmamuu v i
MHCTPYMEHTA AGATCABHOCTH NENArora M o0yYaroluXcs Ans JOCTIDKCHMS [OCTABJICHHBIX HencH ofydenna. - e
BocHUTanKA H pasBuTus [24]. Texundeckne cpenctsa odyyenus (TCO) - cpeacTBa 06yyeHns, coCTOALIUE H3
3KPAHHO-3BYKOBBIX HOcHTEsCH yueGHOH MHQOpMauMH M anmapaTypol, ¢ MOMONIBIO KOTOPOH HpPOABAAETCH
sra HHpopMauus. Ocobyro rpynmy cpeacTs o0yUeHHs COCTABAAIOT AMHra()OHHBIC YCTPOHCTBA (SI3BIKOBBIE
naboparopuu), a Take ofyvarommue MamMHel M KoMmmbroTepsl. Crneumduxa seex D3C sakmouaertcs B
cnocobHocTH coobmumTe Takyo yueOHYio MHOOPMALHIO, KOTOPYH Henb3s To3HaTh 0e3 CIenMalbHOb
annaparypsl. ['aBHOe CpeAcTBO nepefavd yucOHOH MH(pOpPMamMM — 3pHTENbHBIA W 3BYKOBOH. Bawuas
ocobennocts I3C - HX JOKYMeHTaNbHAs OcHOBA, Quxcauus Qaxros, coGbITHH, HAYUHBIX ONBITOB M T.A.
HoBeie mepenextnspl  uenons3oaus TCO, HanmpuMep WX COUCTAHHE € KOMIBIOTEPAMH 1
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