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Processes

In Writing Task 1 you may be asked to describe a process or other pictorial information such as a cycle or
map. In order to produce a report deseribing a process you should take a similar approach to the one you used
in describing data. You should examine the information carefully — which will be I pictorial form — and make
sure you understand it. Look specifically at the beginning and at the end of the process. Then, following the
same principles as mentioned in previous writing tasks, you should provide an opening sentence that
summarizes the overall function of the process [5.46].

Grammar is often the area that students struggle with the most and it can easily bring a student’s score
down. Examiners look for how many ‘error free’ sentences you have. You therefore need to make sure each
sentence has no errors. Even a small mistake like an article in the wrong place or misplaced plural counts
towards this:

*  Use the present simple to describe processes.

* Use the passive voice if the process is describing something being made, like a book, e.g. the book is
printed and then collated, after which it is bound.

» Use the active voice when you describe something which is happening: The moisture evaporates and
condenses on the

s Try to vary the structure of your sentences by putting the time phrase at the beginning and the end of
the sentence [6].

In Writing Task 1 you don’t need to write a conclusion, instead check your writing efficiently. You should
check that you use formal words, e.g. approximately not roughly, improved not got better. Check your spelling
and the tenses, check singular/plural agreement, especially in processes. Make sure you answer all parts of the
question and link the different charts to each other. Avoid repetition, if you use the correct reference words
and synonyms, this won’t happen.
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INTERACTIVE ACTIVITIES IN THE CLASSROOM
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Abstract. The article 15 devoted to the use of mnteractive methods while teaching the English language at a
higher school. There 1s no doubt that today the role of foreign languages 1s growing fast. The knowledge of
a foreign language gives an opportunity to use it in all spheres of a social life. The article under discussion
deals with one of the most effective ways of teaching. so called an interactive method widely used in
everyday life as well as 1ts advantages m a foreign language learning It 15 known that interaction and
collaboration among students are considered to be one of the effective factors i foreign language learning.
It 1s natural that real life communication in the classroom is of great value to the students. The authors
consider some stages that could be used for real life problem solving.

Key words: interaction. collaboration. commumnication. approach., advantage, solution. stage.
implementation, brainstormung, opportunity, obstacle.

Annomaynus. HavaHo-TeXHHYecKHe H KVIBTVPHEIR NOTPeOHOCTH ONPeIeldfioT HeoDXOIHMOCTE
HCTIOTB30BAHHA COBPEMeHHOH KOHIENIHH 00VIeHHS HHOCTPAHHBIM fA3plKan. OOViIeHHe HHOCTPAHHOMY
AIBIKY OPOHCKOIHT KAk 00VIeHHe CPelIcTEY MeREVIBTVPHOH KoMMVHHKAUHH. (leHa menefl o0ydeHHA
TpebyeT HEHOBAUHOHHEIX TCXHOTOTHA. [AHHAA CTATEL NOCEAMICHA HHTCPAKTHEHEIM MeToJaM OOVICHHA,
STO NPeINoIaracT OPraHHIANHE OPoUecca 00VIeHHA KAK MOJSTH o0IMeHHEA. K HHTepaKTHEHEIM MeToZan
O0VISHHA OTHOCSTCA NAPHAT H IPVINOEAd padoTa, THCKVCCHH, A TAKES POTISEBIE HIPEL
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ABTOpEl NpeXTararoT KOHKPETHEIE 3AJATH, HANPaBIcHHEI® Ha (QOPMHpPOEAHHe VMeHHI paloTaTle B
KOMAHIE, 9T0, E KOHSTHOM CUSTe, CTHMYIHPVET MEICAHTEIEHVED AKTHBHVIO IeATEIBHOCTE VIAHECA H
CIOCOOCTEVET MOTHEALIHE O0VISHHA.

Knrwovesvie crosa: BzaHMOIeICTERE, COTPYIHHISCTES, OOMICHHE, TOAX0L. IPCHMYITECTED, PEIICHHS, 3TAll.
OCVIIECTEISHHE, MO3ITOBOH ITTVPM, BO3MOEHOCTE, IPENITCTEHE.

When teaching a foreign language we want our students to use the language communicatively, express
their ideas in speech and writing and understand what they are listening and reading. This is especially
important for students who will need English after graduating. So we should create favourable psychological
atmosphere in class and make it a better environment for language learning,

The aim of the present article is to develop communicative competence of our students. Working in pairs
or in small groups, creative activities such as discussion and role play are of great significance. Students
probably do not assimilate new material effectively unless they are given a chance to use it themselves to
express their own ideas. So it is at the “free use” stage of the lesson that most of the learning is likely to take
place.

Interactive activities help students to use the language as it provides them with an opportunity to practice
the English language more effectively. M. Bygate [1] suggests the two sets of skills.

The first set of skills includes such skills as the idea of inviting someone to speak and keeping the
conversation.

The second one is connected with negotiating meaning, i.e. making sure that the person you are speaking
to has understood you in a proper way and you understood him/her too.

So, what is interaction? First of all, it should involve not just expressing one’s own ideas but understanding
those of others. Why is using comnmnicative tasks in the classroom preferred? The answer is simple: they
involve the learners in producing or interacting in the target language, while attention is mainly focused on
meaning rather than form.

According to S. Reagan, T. Fox and D. Bleich (1994) [2] collaboration is a social orientation when the
participants share a general sense of purpose and orientation. Under this definition, a group of students
becomes a community of people who bring some experience to the classroom to interact about things that
really concern them.

Interaction and collaboration among students are considered to be one of the most effective factors when
learning a foreign language. K. Shumin emphasizes the fact that self-esteem, empathy and motivation are all
fostered when students are engaged in interaction [3]. Also, real life communication in the classroom is useful
to the students as they talk to gain some information they want, reach a decision or solve a problem.

Therefore, interactive and collaborative activities require the teacher to step out of the limelight and give
every student a full role in developing activities accepting all kinds of opinions and being tolerant of errors
students make while trying to communicate. For this purpose, W. Rivers shares the activity called “real life
problem solving” [4].

When doing a real life problem-solving activity K. Englander [5] puts a list of stages and time limits on
the blackboard. The students are divided into groups of four to six. Mention should be noted that at the very
beginning the activity is not explained in detail to the students. After ringing a small bell (or anything that
could be heard during the conversation) to end each stage she explains what the students are to do in the next
one. The activity has strict time limits, with seven stages totaling 30 minutes, and after that the bell is used to
signal the end of each stage. According to K .Englander, the stages are as follows:

- Stating the problems and choosing one (5 min.);

- Analyzing the problem (5 min.);

- Brainstorming solutions (5 min.);

- Choosing two solutions (3 min.);

- Thinking the solutions through (5 min.);

- Identifying a report -back date (2 min.);

- Following up on the report-back date (5 min.)

Let’s consider each of them in detail. Every student talks about a real problem he/she is having at the
moment. It could concern absolutely everything, e.g. university, home or work, but it should be a problem that
concerns the student himself, not his friend or a broad social problem unless it touches the student directly.
After each student of the group states a problem, the group chooses one to focus on.

There is more than one approach to analyze the problem. One of the three approaches outlined below is
chosen. The members of the group begin asking the relevant questions and the person with the problem answers
as honestly as possible.

The following three approaches are written on index cards for the groups to use during the activity.
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1. Find the pattern behind the problem. Does it happen with certain people? Does it happen to other people
too?

2. Analyze the motives and goals of the participants. What do/did you want? Were your desires in conflict?
If so, why? What are the advantages and disadvantages to the other people if they change their behavior?

3. Gain more information. How did you try to solve the problem? Did the solutions work or not?

The person having a problem is silent taking notes. The group members brainstorm as many solutions as
possible: elaboration and variations are encouraged.

The person with the problem reviews the notes taken during the brainstorming session and identifies two
that are worth exploring. Generally speaking, solutions that foster prevention rather than punishment are
preferred. The student tells the group which two solutions were chosen.

With the help of the group the student anticipates how the chosen solutions would actually be implemented.
For example, what steps are necessary and what people should be involved in? What additional help will he
need? The two possible solutions should be detailed.

The student with the problem sets a date when he/she will report back to the group what has happened.
This commitment to the group seems to make the difference between a classroom activity and a real life event.

At this point the teacher makes a chart of groups and their report-back dates and posts it for future reference.
The students are given a nice opportunity to discuss the nature of their problems and chosen solutions with the
whole class if they wish. They are not required to do this. Some choose to discuss it, others don’t.

On a particular group’s report-back date 5 minutes of class time is given for them to meet while the rest of
the students do the regular class activity. They leave the room, sitting together in the hall, and the student with
the problem reports on what occurred. If no action was taken, they discuss what the obstacles were, when they
brainstorm new solutions and think over two new ones, and after that they set a new report-back date.

One of the attractive things of this activity is the student’s response: “Oh, this is real”, “I can really use
this information™ or “I have really learned a lot from my classmates about how to solve my problem™. Such
feedback makes the effort put into the activity. When moving through the activity the outcome is consistently
positive.

However, there may be resistance or delay during the first stage when students state the problems and
choose some. The groups are given 15 minutes to do the activity for the first time. This situation requires the
teacher’s guidance to direct the students’ attention away from the general and toward the specific one. For
example, students ruminated on drug use in society today and needed to be redirected toward thinking about
the issue’s impact on their lives.

This problem-solving activity can be integrated into various syllabus designs. For content-based instruction
the leammer’s lives become the center of attention. As far as a functional syllabus is concerned, practice in
brainstorming, supporting, advising, agreeing or disagreeing is also the focus. For structural syllabus students
get practice in using conditionals, modals as well as past, present and future tenses. After the first
implementation of the activity the teacher becomes just a time-keeper, making interaction possible to occur
among the group members.

During the term the teacher tries to be mindful of the requirements outlined earlier: that an activity uses
real life communication and it should be collaborative. These criteria are more likely met if every time we
undertake the activity during the term the group members remain constant. Student collaboration is fostered
by the growing satisfaction of addressing issues that occur in their lives and solving some actual problems
together.
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