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Annotation: This paper deals with the issue of communicative-oriented grammatical
competence | students of higher education in Kazakhstan. The author tries to analyze the effective
ways to build the communicative- oriented grammatical skills and abilities suggested by different
scientists and methodologists to be chosen as appropriate and adaptive to the local environment.
Further, the most relevant techniques used for the development of communicative competence of the
grammar and listening for instance, the followings like the story, the elements of drama, informational
imbalance, games with problem-oriented tasks are highlighted as the most effective ones.

Tyiiinoeme: byn maxana Kazakcmauuviy #o2apbl 0KY OpPbIHOAPbL CHYOEHMMEPIHIH
KOMMYHUKAMUBMI-0A2bIMMANIEAH 2PAMMAMUKATLIK KY3ipemminiei Macenecine apuangan. Aemop
JHCep2iNiKmi opmaea ao0ekeammol JHcane belimoenziu peminoe mayoay yulin apmypii anvimMoap mMeH
a0ickepiep YCbIHRAH KOMMYHUKAMUSMI - OAbIMmMAn2an 2pamMmMamurkanvly Jlagoviiap MeH
0ag0viIapovl Kaiblnmacmulpyobly, MUiMoi maciloepin maioay2a mulpulcaobl.

AHHomauu}l.' ﬂaHHCl}Z cmamavs noceAulena 7’lp06]l€M€ KOMMyHMKamMBHO-OPMEHWIUPOBCIHHOIZ
2PAMMAMUYECKOU KOMNEMeHYUUu CmyO0eHmos Gulcuux yueOHvlx 3asedenuil Kazaxcmana. Aemop
nulmaemcs: NPOAHAIUUPOBamMs 3P ekmusHvle Ccnocodvl GOpMUPOBaAHUsL KOMMYHUKATNUBHO -
OPUEHMUPOBAHHBIX cpAMMAMUYECKUX yMeHZ/lZZ U HABLIKOE, l’lp60Jl09iC6HHble PAaA3IMUYHbIMU YUEHbIMU U
Memooucmamu 05 86100pa 8 Kauecmeae a0eK8amHublX U A0ANMUBHbIX K MECMHOU cpeoe.
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Introduction: According to M. Celce-Murcia and Sh. Hilles [1] the algorithm of formation
communicative grammar skills and abilities consists of four stages of practical work at the English
language lesson: presentation, formulation rules (language practice), an introduction to the context
(communicative practice), control (feedback).

The communicative approach (CA) or communicative language teaching (CLT) is the name
which was given to a set of beliefs which included not only a re-examination of what aspects of
language to teach, but also a shift in emphasis in how to teach. The «what to teach» aspect of the
communicative approach stressed the significance of language functions rather than focusing solely
on grammar and vocabulary. A guiding principle was to train students to use these language forms
appropriately in a variety of contexts and for a variety of purposes. The «how to teach» aspect of the
communicative approach is closely related to the idea that language learning will take care of itself,
and that plentiful exposure to language in use and plenty of opportunities to use it are vitally important
for a student’s development of knowledge and skill. Sometimes they have to solve a puzzle and can
only do so by sharing information. Sometimes they have to write a poem or construct a story together.

The focus of these activities is to convince students to communicate with each other. They
should have a purpose for communicating focused on the content of what they are saying or writing
rather than on a particular language form. They try to use a variety of language rather than just one
language structure. The teacher will not intervene to stop the activity; and the materials he or she
relies on will not dictate what specific language forms the students use either. In other words such
activities should attempt to replicate real communication. They are at opposite ends of a
communication continuum.

Not all activities occur at either extreme of the continuum, however. Some may be further
towards the communicative end, whereas some may be more non-communicative. An activity in
which students have to go round the class asking guestions with a communicative purpose, but with
some language restriction, may be nearer the right-hand end of the continuum, whereas a game which
forces the use of only one structure, will come near the non-communicative end [2; 70-72].

The main part. In this paper, we present a set of didactic and methodological techniques and
tools used in the educational process aimed at achieving the difficult task of formation of
communicative grammar skills. So, it is used different methods and means at different stages of
formation of grammatical skills, moreover, the choice of methods and means depends on the level of
language proficiency. Among the most relevant techniques used for the development of
communicative competence of the grammar, it is possible to highlight listening, and among the
teaching tools name the following: the story, the elements of drama, informational imbalance, games
with problem-oriented tasks.

We pay special attention to the role and place of listening when teaching grammar.
Listening is a way, which is used during the presentation of grammatical structures. Many
methodologists believe that adults learning foreign languages as children, should be able to have a
pre-silent period. They believe that if adults do not make utter and repeat phrases on a new language
immediately, they better learn to speak. But not all students are ready and able to comply with this
period of silent perception. Cultural need or practical necessity may force them to interact on a verbal
level. Therefore, it is advisable to find a compromise, in other words, take work on listening and
understanding what he heard ration of the lesson instead of the standard «listening and repetition»
[1; 150-152].

An effective way is considered a teacher communication with students only in the target
language. The experience of teaching foreign language shows that using only the target language for
a long time working with students is the most promising policy. One possible explanation for the
phenomenon of grammatical or lexical unit in a foreign language will take much longer and will have
to make several attempts, but each attempt is a practice of listening foreign language used for
communication purposes [3; 80-82].
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Tasks based on listening perfect for a variety of purposes. First of all, they help students, even
beginners, to relate the meaning and form of the context. This connection allows you to hear and
respond to the student physically or verbally. The teacher uses pictures or any objects, for example
presentation way of Asher, based on the actions of commenting on the words [4; 24, 25].

Effective technique borrowed from the natural approach S.Krashen and T.D. Terrell, when
students respond to teacher questions with just one word. Secondly, such tasks are consistent with the
principle of delayed speech. Students after silent perception speak more fluently and with better
pronunciation than those from whom was required to speak immediately. And, thirdly, even if the
students need not take the time to allow «silent» period of teaching, the integration of the practice of
listening to the educational process can significantly improve your language skills, including
grammar [5; 20].

The first involves inductive reasoning, while the second - deductive thinking. A good story is
the ideal context for the presentation of grammatical structures and discourse. Students can also write
stories and their characters to represent themselves. The stories should be played from 1 to 5 minutes.
The more they hype and oddities, the more likely students will remember those key moments, which
they illustrate [1; 174].

Tasks that accompany the stories should be designed in such a way as to give students
the opportunity to practice communication in a foreign language class. The primary perception
of students can read the story yourself about yourself, keep reading teacher or one or two
students. Questions after each story serve to check the understanding and practice of the use of certain
grammatical structures, as well as a springboard for further interactive activities of students.

Our work with the issues may be different: they can be read aloud or silently, to respond to
them, based on the illustrations, text. Working in pairs or small groups is also effective during a
conversation on the content of the text. Students can work with one or more partners and take turns
asking and answering questions. This form of practice can serve as a transition to a discussion of the
story by all group. Retelling useful for recovery in the memory content of the text and grammatical
structures that it contains.

Students can tell their own stories or retell stories of their partners, while the others listen and
ask questions. Thus, grammar learning could be a dynamic, communicative and cheerful, with texts
in different stages of development of the grammatical structure [6; 188].

Using the elements of drama helps to establish a correspondence between the
grammatical structure and its social function. Methodologists often offer using tasks with the
elements of drama, recognizing that these tasks are an effective tool in teaching grammar
[1; 144].

Referring to the results of the work with the students and his research on the development of
dramatic techniques in teaching foreign language, Stern believes that drama strengthens the
motivation, empathy and reduces the feeling of detachment. Stern argues that tasks with the elements
of drama «health to the confusion and delay of interest, which are often found in the study of a foreign
language», because they provide strong evidence of the need for language. Stern concludes that the
drama demonstrates to learners of foreign language, that they really have the ability to express
themselves in real communication situations [7; 80]. In other words, tasks with elements of drama
can improve oral communication skills. According to Stern, communication strategies used by
students during the drama activities, help them «to adapt to the status of the speaker in a foreign
language and strive to become a part of their linguistic repertoire» [7; 86].

The dramatized parody requires lengthy prearrangement: writing of roles, writing for
the screen. During the preparation foreign language is used for communication, so mistakes are not
corrected by the teacher during the lesson, and then they are recorded for later analysis and practice.
The next stage is the editorial work of the teacher, and this work consists in that the roles were written
idiomatically and grammatically correct. Thus, drama situation becomes context for practicing
grammar.
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Effective, but require less additional training is a task which uses the recorded authentic
dialogues aimed at communicative practice when developing the automation of the
grammatical structure of speech. Such dialogues are used in practice, if it is necessary to pay
attention to students on the discrepancy between the normative grammar, and one that is used in
everyday language by native speakers. Authentic language material is an excellent tool to illustrate
the perceived hard punches. Authentic dialogues can be particularly useful at the stage of language
practice, especially if they are accompanied by an audio illustration. Students work out the dialogues
in pairs, trying to imitate the pronunciation and intonation of native speakers. Then given the
opportunity to tape their own version of the dialogue and to compare with the original. Repeated
dialogue allows students to observe and to use the practiced grammatical structures. Such a grammar
lesson can combine different types of speech activities (if dialogue is written under dictation),
reading, listening and work on pronunciation, allowing multiple repetition of the being studied
material. The final part of this work is improvisation related to the communicative practice. Students
can be given the task to create a dialogue for this, but at the same time, the new situation, without
limiting them to the linguistic means [8; 255].

Role play as one of the kinds of drama, used in the process of communicative teaching a
foreign language, F. Rosenzweig gives the following definition: «Role play is a dramatization of
real life situations in which students take on the role of its heroes. It poses in front of the students
the problem, but instead to come to an agreement to solve this problem within a group, the students
develop their own solution» [9; 111-115]. F.Rosenzweig argues that well-chosen role plays
summarize the students to the typical situations with which they are most likely to face both inside
and outside the classroom. Help of the teacher provides them with a linguistic and cultural confidence,
improving their ability to communicate effectively. It is optimal reception for the communicative
practice in the selection of structures due to social factors.

At the initial stage of role-playing game (problem statement, the distribution of roles and the
division into groups; an explanation of lexical items and grammatical structures which it is necessary
to use; the discussion and trial execution of roles) students are allowed free communication without
an immediate correction of mistakes, because mistakes are recorded for later grammar analysis. Then
it is performed a role play. After each act the teacher commented minor bugs. More serious mistakes
remain for correction on grammar. After the presentation of each group all discuss issues arising from
the situation of communication: different interpretations of the plot and the corresponding call
responses from a linguistic and cultural point of view. The final stage is a written essay based on role-
playing games and related issues, followed by an analysis of grammatical mistakes occurring in this
task [10; 110].

An imaginary situation (simulation) in foreign language teaching is defined as «imitative,
invented and played by reproduction of interpersonal contacts, organized around a problem situation»
[11; 4, 5]. Compared with the role-playing games in imaginary situations strengthened problematical
element of conflict between the points of view, the positions of the participants. Simulations involve
a broad discussion of issues, events, decision-making, consensus-building. They are closest to the
dialogue, provide a plausible context of foreign speech and they are more predictable than role-
playing games.

Participants of role-play exercise verbal interaction within the strictly prescribed role
behavior imposed by the «mask» of the hero. Rejection of the mask of the hero violates the logic
of role interaction. Imaginary situations require joint action during the discussion and decision-
making in line with the strategy chosen by the participants themselves.

Role plays can be attributed to the language grammar practice, during which students work
out the structure in a particular context, where many elements of reproduction of linguistic material,
while the imaginary situations are the most effective for the development of proper communication
skills and abilities, and they are intended for students of higher levels of language proficiency, who
are able to use their language potential in close connection with the development of communicative
competence.
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Thus, the dramatic technique can be used to identify the grammatical structures caused by
social factors. In addition, tasks with the dramatic elements provide contexts to help you integrate
receptive and productive kinds of speech activity, focusing on the rules of grammar in speech. Special
instructional technique we call information imbalance in other words the difference in the amount of
information for communication of potential partners [12; 54, 55].

Games which are designed to provoke communication between students frequently
depend on an information gaps put things in the right order.

Let's consider the ways of encouraging discussion which could be providing activities which
force students to reach a decision or a consensus, often as a result of choosing between specific
alternatives. An example of this kind of activity is where students consider a scenario in which an
invigilator during a public exam catches a student copying from hidden notes.

Prepared talks represent a defined and useful speaking genre, and if properly organized,
can be extremely interesting for both speaker and listeners. Just as in process writing the
development of the talk, from original ideas to finished work will be of vital importance.

Questionnaires are useful, because, by being pre-planned, they ensure that both questioner
and respondent have something to say to each other. Depending upon how tightly designed they are,
they may well encourage the natural use of certain repetitive language patterns and thus be situated
in the middle of our communication continuum.

For a simulation to work it must, according to Ken Jones [13] have the following
characteristics:

o — Reality of function: the students must not think of themselves as students, but as real
participants in the situation.

e — Assimulated environment: the teacher says that the classroom is an airport check-in area,
for example. Structure: students must see how the activity is constructed and they must be given the
necessary information to carry out the simulation effectively.

In a role-play we add the element of giving the participants information about who they
are, and what they think and feel.

Role-plays are effective when they are open-ended, so that different people have different
views of what the outcome should be and a consensus has to be reached. That way there is a dynamic
movement as the role-play progresses, with people clearly motivated to say as much or as little as
they need to achieve their aims. In one such intermediate level activity.

Simulation and role-play went through a period of relative unpopularity, yet this is a
pity since they have three distinct advantages. In the first place they can be good fun and thus
motivating. Second, they allow hesitant students to be more forthright in their opinions and
behavior than they might be when speaking for themselves, since they do not have to take the
same responsibility for what they are saying. Third, by broadening the world of the classroom to
include the world outside, they allow students to use a much wider range of language than some more
task-centred activities may do [2; 272-274].

Its accumulation, in other words overcoming the information imbalance can occur when
transcoding one form of information presentation to another, for example, if you select both verbal
and non-verbal forms of communication. Verbal forms include the variety of oral and written texts,
which differ in their functional- communicative purpose, scope and degree of information curl. Non-
verbal forms can be iconic (pictures) or graphics (tables, charts, diagrams) [14; 103].

Tasks for recoding information from nonverbal to verbal forms are effective in
professionally - directed learning foreign language speaking, so it is advisable to use a higher
level of proficiency.

Problem tasks have a high value of the index in most areas of communicative techniques.
Although these jobs provide an excellent opportunity for language practice, quite difficult to
constantly pay attention to students for one or two structures with the simultaneous implementation
of the priority pragmatic installation. Thus, as a means of teaching grammar, troublesome task
requires the teacher's ability to focus students on selected grammatical structures. Communicative
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practice aimed at solving the speech problem should naturally focus trained a small number of
structures [1; 133-136].

Games with problem-oriented tasks contain an element of competition. It can negatively affect
on speech activity of weak students who are in a constant competition «lose». However, if the students
have about the same level of formedness grammatical and communication skills if they are ambitious,
then these tasks will be all the more effective the more they are focused on competition [15; 123].

Conclusion The conclusion is that learning a foreign language in non - language high schools
as a means of intercultural communication has become urgent due to changes in the international
situation in the direction of integration, as well as the increasing demand for specialists in various
fields of professional activity. Methodological approaches in the process of teaching a foreign
language for a long time, did not provide conditions sufficient for the formation of the communicative
competence of students for the following reasons:

1. within one approaches emphasis on the structural organization of the language, thus
slowing down the process of mastering its content side;

2. other approaches, by contrast, reduced to a minimum learning grammar or completely
ignored the formal aspect of the language;

3. the third approach does not take into account such an important principle as awareness
activities in the learning process, reducing it to a mechanical repetition and memorization.

Learning a foreign language can meet the modern requirements of formation of the
communicative competence of students, if the measure of the level of training will be the
effectiveness of the program of study, which provides a communicative approach to the educational
process. The communicative approach aims at learning the mastery of language as a means of
communication, using simulation of real life situations as the main receiving training.

To conclude, the effectiveness of the process of learning a foreign language is dependent on
the realization of personal factors and individual psychological characteristics of students, the ratio
of the motive and purpose of the activity of learning conditions in particular in a multinational
audience.
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JMAEPJIIK 9JIEYET HEI'I3JEPI
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Fouibivu kerekui: OpandexoBa A.K.
PhD, Onrycrik Kazakcran MEMIIEKETTIK MeIarOTUKAIIBIK YHUBEPCHTETI,
IIemkenT, Kazakcran

Tyuiinoeme: byn maxanada auoepaikmiy dHcannvl macenenepi, OACWbLIbIK dcacay Kaoi-
Jlemmepi mypansl 3epmmeynep Kapacmuipsvliaovl. [llazein monmasel myneaapanslx daiiansicmap
MeH mon winoe2i OenceHOiNikmiy Hezizoepi auKkblHOANObl. 3epmmeyiinepoiy IudepiiK mypaivl
niKipaepi aublKmManvin, Oamvlc neH OMaHObIK 3epmmeyuiiepoiy Ko3Kapacmapvl MOnmacmoulpvliobl.

Summary: This article discusses general leadership issues, research on leadership abilities.
The basics of interpersonal contacts and intra-group activity in a small group were revealed. The
researchers' views on leadership were determined, and the views of Western and domestic
researchers were grouped.

Jlunep — e3apa opekeTKe HTepMeseylll HeMece aiHalachlHa TOINTBHIH MYIJAeciHe cai
KYHJBUIBIFBI MEH OeNriil O1p KaJllbIH CaKTail OTBIPBIN, TOH KYPBIMN, COJ TONTHIH KOWBUIFAH OpTaK
MaKcaTbIHa JKETY >KOJIBIHJIa YHBIMIACTBIPY *koHE OacIIbUIBIK jkacay KaOieTiHe Me IIaFbIH TONTHI
yitbimaacTeIpy1ibl gece [1, ¢. 46], keneci oneduet ko3inae «JIuaep — Oenriii 0ip MakcaTKa KeTy YIIIiH
caHallbl )KoHe OeJICeH/Il TYp/Ie SPEKET €TiM, BIKMAJ eTYII aJam» -JeTeH aHbIKTaMa OepilireH. AJl, TaFbl
O1p FeUTBIMU 9nieOueTTe «JIumep- Oy Oenruti Oip HBIIAHAAPHI TybUIa OepieTiH Kaouiet. bipak Oy
MIHJETTI TypAe Jauaep 6onaapl nereu i oingipmeiiai. On yurin 6enrini 6ip MOJIEHU KYHIBUTBIKTapIbI,
Oenruii Oip aKmaparTap JEHIreiiH MeHrepin, 0oibiHAa 0ap MYMKIHAIKTEp/l aiiKbIH1all OUIETIH ajam
Oonybl THiC»- menminred [2, c¢. 89]. byn onebuerTepiaeri aHbIKTaManapra CyHeHE OTBIPBII, JHICP
OaclIBLIBIK jKacay YFbIMBbIHA YKcac, J€T€HMEH ©31HJIIK epekiueniri 0ap pecmu cailnmanOaraH,
OacTamanibLl, )KayanTsl HISNIM KaObuIJay bl KabileTiHe He aJjaM eKeHIIT1HE K3 KeTKi3yre 601abl.
Jlupepnik nereHiMi3 IIarblH TONTAFbl TYJIFaapajblK OaljaHbICTa, TON IIIIHAErT OENCEeHAUIIK MeH
TaOUFH JKaFJaiia KepiHeTiH ylepic eKeHAIriH artan eTy KaxeT. KeHec aleyMeTTiK MCHUXOJIOTUSICHI
0aTbIC 3epTTEYIIIEPIHIH TYKbIPBIMAAPBIH KOKKA mbiFapMaiael. b.J1. [lapeirun nuaepiikri yiie-
ciMJli Mep3iM MeH YHJIeCIMIl HOTH)KE/Ie IIaFbIH QJIEYMETTIK TOIKA KOHE YHbIMFa JKETEeKIIIIK XKacay
apKbUIBI TOMTHIH MaKCaThIHA XETYIH KO3JCHTIH yaepic aen maibpiMaaiael. Jluaeprnik dheHoMeHi
OOBEKTHBTI ’KoHE CyObeKTHBTI €Ki (hakTopAblH Oip yaKbITTa e3apa OpeKETiHIH HOTHXKECI peTiHe
naiia 6onmysiH Kapacteipaasl [3, ¢. 60]. A.C. UepHbliieB auaep - KaKETTI YHBIMIACTHIPY KaOiiteTi
0ap, TyIFaapaiblK KaThIHAC KYPBUIBIMBIHIA OPTAJIBIK JKaF/aiia TypaThiH TOI MaKcaTbIHA JKETYJe
JKOFaphl HOTHIKEHI KO3JEHTiH Tom Mytieci aece [4, ¢. 71],

H.C.)KepeOoBa, nuaep — Ton MyLIETepiHiH 63apa opeKeTIHEH TYbIHJAUThIH OpPTAaK MaKcaTKa
KETy YIIIH TOINTHIH HOpMajapbl MEH OarJapbIHBIH YHWJIECIMAUIIrT HETi31HAe YUBIMAACTHIPYAbI
KaMTaMachl3 €TETiH TOI MYIIIeCi eKeHIITiH aiitasl [5, ¢. 78].
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