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YAApHBIX CJIOr0OB, MHTOHAUMOHHAR 33KOHYEHHOCTD pazsl unn ee
gactd. OH - cymecTeenHsii MOMEHT B rOjIOCOBON XapaKTepHCTHke
HCIOBEKA U €TO HHAMBUAYAIBHOCTH. PUTM Tamoke UTPaET Sobinyio
POIIE M KaK CPEIACTBO, PETyYAHPYIOLIee «ITOpPOT BHUMAHHA»,\4',

Bunwel mays sasmest or BhinonHaemeix Gysxumni. HauGogee
SHaHTCILHEL «ITOMCKOBBIC» — KOIha HueT IPOLECC MBILINEHMN, g
“THHHOTH3MPYIONIHE», KOTAA HACTYHACT MOTIAHMUE. ,

mem.ow AONKEH IyMaTh O TOM, KaK yAEPXATh BHMMAHHe cay-
wratenel. [leuxonoru rosopsT, uto B YCHOBHAX VIHTERBHOTO Teye.-
HUA HEPBHALIX fIPOLECCOB B ONHOM M TOM e pekuMe, CMTHajig
OKpanieble HOBU3IHOM, pe3ko KTHBH3ZHPYIOT 5TH NPOLECCH). D.u.u
ATOMY MHTEDECEI CIYUIATENS JOIKHEI BBIIBUTATHCS B LERTP 0dme-
Hu#. B arom 3anor ycenemmoro BO3/EHCTBHA BHICTYILTCHHY, l'osops
IPOIIE, OPATOpP JOMKEH 3HATH CROI) AYIMTOPHIO, €€ HACTPOH, -
TEPEChI, CUMDATUHN, HYXIBI ¢ T.0. Tombko Torma ou Gyaer mapr-
HEPOM IO 0O UIEHHTO.

%h%ﬁmmmg BHAMAHKHC MOXRO Pa3HBIMH OYTSMH, B TOM qHCE
anclAUACH K ayIuTOpHH {eclH u3ReCTHa ee U3HAYAJIRHAS TO3Y-
UHsA), HHTOHALMEH, [PUMeHeHeN HHITHBHAYAIBHEIX  S36TKOBLIX
CPEACTB, AMATOTMIHOCTBIO, T.€. pasOUBKO DPEYCBOTO HOTOKA Ha
BONPOCHL M OTBETEI, HCNOIL30BAHUEM CHCTEMBbI ODPALCHUA «MBD)
«BBI», «T€ M3 BaC...», «MHI C BAMY...». Pemienuso roi 3ajaqu :oZo.u
FAk0T TAKKE KOHTAKTHO YCTAHARIHBZEMELE thpaski.

Xouercd HANOMHWTb, YTO NCHXHIECKOe BO3JIEHCTBHE Ha coOpas-
HHXCH HATHHACTCH €LUe MO BBICTYIICHHS, ¢ MOMEHTA MOABJIGHHA
UCIOBCKA neped ayAuTOpHeH (B YCIOBHAX TCACBHIACHHS — Ha
uﬁummwv braronpustroe Bnewarnenwe momoser yOexnaromenmy
BO3ACHCTBHEO PedH, HETATHBHOE — MOMelLACT,
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Gaukhar Atabayeva, Ainagul Khalenova

APPROACHES TO EVALUATION AND ASSESSMENT IN
YOUR AREA OF TEACHING / DISCIPLINE

Assessment in cducation is a complicated and important but it is
not without controversy and it can easily lead to polarized views and
unhelpful tensions. This is particularly the case in the context of
language as school subject (LS) because of the diversity and
complexity of its aims. Assessment also can be defined as a sample
taken from a larger dowain of content and process skills that allows
one to infer student understanding of a part of the larger domain
being cxplored. The sample may include behaviors, products,
knowledge, and performances. Assessment is a continuous, ongoing
process that involves examining and observing children's behaviors,
listening to their ideas, and developing questions to promote
conceptual understanding, The term authentic assessment is often
referred to in any discussion of assessment and can be thought of as
an examjnation of student performance and understanding on
significant tasks that have relevancy to the student's life inside and
outside of the classroom.

‘When teachers decide to use assessment, they should carefully
consider why they are assessing learners, what information are they
trying to access, and how can they best elicit this information.
However, there are other ways to assess students' progress and
learning. Many of the ideas presented in this workshop are based on
the work of education specialists who believe that the traditional
approach to testing doesn't reflect the full range of student learming.
There is also a lot of current discussion about assessment that
focuses on creating curricula that are integrated throughout a child's
education. In many places around the country, these ideas are being
successfully implemented.

Assessment provides information on whether teaching/learning
has been successful. However the-information it provides has a
number of potential different audiences whose precise requirements
may vary. Classroom teachers need regular information on how
pupils’ knowledge, skills and understanding are developing, both to
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wﬁa_maawwoﬁ mwm% m:oc.ﬁ m&.ﬁmﬁ. their teaching and to determine what
nd oAw Mw _mo_.a is needed to mprove pupils’ learning. On the other
Emcﬂ.?%. %o principals .msa policy _q._mwﬂm need additional, broader
informn 101 On H.ro quality om. education in a school or country. The
of aMEn%W%ﬁMMM&ﬂMMMMcEmw mMH D g, ot sch
. . . In the casc ,
subject H.Em requirement is o:uw:m:%:m U@o%ﬁmwm:nw% MMM.WM_WHOWMW .
Hﬂﬂmrignr. are manageable but at the same time faithful to the MHM
Muswﬁwiwm MMN@MEW%%E%%; and .moamﬁx at large also need ammmzm
imformation which can help owﬂ:oM mo?mém.an:” and provide a basis
ection, .maosﬁ,m too require information which can help th
understand their children’s achievements and limitations ﬂww o
_.&ﬂzmm?am .:mna to know how they are progressing m:.a h ﬂﬂm
improve Eo:, performance but they .Em% need to be ?.oﬁnﬂmmow o
the ﬁoﬁom:mt% demotivating effects of negative assessment o
A starting point for resolving tensions related to H.Sm:m_ﬁ f
assessment is to develop understanding of other points of «,r .
A key challenge is to develop a system of assessment umwa‘
Mowﬂﬂé_ommom the different functions of assessment and it helps H,..
owmma. ese as complementary rather than being in opposition to each
85&: s very important ._“rm: in approaches to assessment, two central
encies emerge which are relevant to language as subject. O
Emomm. emphasis on the assessment oflearning where Hm_.mmw”:w
ogmo:ﬁ measures are a high priority. The focus here is on Emﬁnﬁ
W:Bbawzé ?ammw_.dmam which E practice is likely to involve :._OHW
ormal examinations and tests with marks schemes to ensure that th
process is sound. An alternative approach is to change the em rmm.o
from assessment of learning to assessment for learning, im: _wm: _M
more formative approach where there is much more mﬁ mmwmm
feedback to improve performance. The approach here ﬂ:mg w“
..””M,ozmr course work and portfolio assessment in which diverse
Emozhﬂn_wwwmw can be gathered é?o,: reflects the true broad nature of
As for portfolio assessment it has a number of advantages for
language as school subject; for example, it can motivate and
empower the learner, it can provide samples of performance
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collected over time, evidence of use and awareness of process.
portfolio assessment incorporates evidence derived from more
realistic tasks in meaningful contexts, rather than relying on
artificial, decontextualised tasks undertaken in timed conditions. A
further advantage of this approach is thai it can embody different
forms of self-assessment which can also be helpful ways of
motivating learners and having them reflect on their progress, Seli-
assessment encourages pupils to take responsibility in the learning
process although it is advisable for them to be trained in self-
assessment techniques for this to work effectively. The difficulty
with portfolio assessment if it is conceived only as the accumulation
of evidence produced in informal settings is that is does not easily
satisfy demands for reliability. Work which has been produced over
an extended period of time, with formative guidance from the teacher
and collaboration with classroom peers is not always convincing
evidence of competence. Knowledge of criteria can help per-
formance and 1mprove motivation but once again, in the context of
language as subject, the issues are more complex than they first
seem. A common assumption is that pupils learn best when they
know what they are trying to achieve and why. While this view 1s
largely true, there are exceptions. Because the development of
langnage can In sOme ways be described as a ‘natural’ process
learners do not always need to be fully focused on specific aspects of
their performance in order to improve. In fact too much focal
awareness on performance can make them too self-conscious:
speakers can appear (00 groomed and artificial; the writer who has
been told to strive for effect by using more adjectives may develop 2
highly artificial and awkward style. These insights do not negate the
jmportance of transparency as a principle but highlight the fact that
in pedagogical practice the principle needs to be interpreted and
implemented with care.

The use of competences 10 describe outcomes which can be
assessed has developed considerably in recent years. It is worth
noting thai the term ‘competence’ is used by writers in different
ways which can be a source of confusion. Sometimes it is used in a
very general way as a Synonym for ‘ability” or capability as in
‘language competence’. Other writers use the term to describe broad

119



_mdm:.mm& modes or domains such as reading, Writing, speaking and
wﬂma:_m. Koa.w commonly however “oogtmﬂgomm_uﬂmwoa to the
specific actions which a learner must perform and which in turn can
@m. assessed to demonstrate achievement in a subject. Advocates of
using nou,%ﬂm.nnm statements for assessment purposes and syllabys
design see Em,: value largely in bringing clarity and transparency to
the specification of learning  outcomes. Critics of a competence
mﬁ@aomnw. take the view that performance statements are too narrow
and mﬁmohw_ou and do not reflect the range and subtlety of what i
Involved in language development. There are parallels here 5,:,_
a_m@,mzomm of opinion over the relative merits of portfolio and formaj
Mwmh%%maw%m balance of advantages and disadvantages needs to be
.O:m of the challenges posed by assessing language as schoo]
subject (LS) is that the comtent 1s 5o varied and complex ?mm th
paper by Florentina Samihaian) which is in turn a Rm.mo:.o:, of 9m
ooqﬁ_wi@ of the aims. Each mode of “writing’, ‘reading’ .mnmmw_.so
.,m:n_ ‘listening” can be broken down into further areas, A wv:EoQ E%
18 30 multidimensional rajses the question as 1o whether an
assessment task in one area is Tepresentative of achievement in the
subject as a Eﬂo_m. For example, it s fairly safe to assume that
performance in speaking is not necessarily indicative of readin
competence. On the other hand it is jess clear whether it is :onmxmmmm
toassume ﬁ.:mﬁ reading ability varies in relation to texrs of &wﬂ.wmmﬁ
Gﬁ.mm (fiction, non-fiction, media). The assessment of reading can
easily amﬁm.ﬁ at a surface level only addressing recall or literal
ooEE.nwmnmEa rather than deeper understanding, Multiple choice

reading process is more than simply decoding text and any system of
assessment needs to reflect that fact It is the complexity of the

wsEnnﬂ that accounts for the hostility teachers of languages as school

pupils need to be assessed on 3 range of different tasks reflecting the

T

fact that writing exists for different purposes and for different
audiences? The assessment of writing appears to be more
straightforward than that of reading and speaking because at least
there is always a product which can be referred to after the event. But
there I1s a major challenge in determining what criteria should
dominate in making a judgment (for example the accuracy of the
writing as opposed to the impact of the content) and whether the
criteria should change in relation to different types of writing. It is
also wrong to assume that the only response to pupils’ writing comes
when it is completed. Formative assessment in the form of a dialogue
about the work in process is an important way of improving
standards, Assessment is always a selection and therefore can
unwittingly value some aspects of the subject more than others,

We have experience in teaching practical and General English,
English for professional purposcs.

There are two attestation periods in our University worth 100 %
each. The final exam is 100% of the student’s grade. And in-class
assessment includes class work, quizzes, and participation.

Homework (T/SIS) is work done outside of class and includes
regular assignments as well as the project. In our university
Academic honesty is expected of all students. Cheating and
plagiarism are violations of academic honesty any student found
violating the academic policy would receive an automatic “ZERO”
for the assignment.

Late work: All formal papers must be submitted at the beginning
of class on the day they are duc. There will be a deduction of points,
(10% per day)

The student is respomsible for obtaining all notes and
assignments from the classes missed.

In conclusion, we want to say that, language assessment can be
an integral part of learning for students and teachers in language
classrooms. It also appears in a multitude of decisions made by

teachers, students and administrators. Assessment is used when
placing students into courses, diagnosing their needs, determining’
when learning goals are met, evaluating teaching methods, as well as
providing learners with self-gvaluative information.
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