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SPEECH ETIQUETTE AS A KEY ASPECT OF TEACHING THE RUSSIAN
LANGUAGE TO CHINESE STUDENTS

The purpose of the article is to discuss speech etiquette as the essential component of intercul-
tural communication and to analyze the speech norms applied in communicative situations while es-
tablishing and maintaining contact. The pragmatic competences are discussed in terms of their goals,
objectives, principle of learning as well as teaching environment needed and the conditions required to
form a pragmatic competence in the Russian language and the learning outcomes. Additionally, the
authors touch upon the similarities and differences in the Russian and the Chinese speech etiquettes
especially the use of speech acts in the language that is being learnt - in our case Russian - since the
observance thereof helps to convey accurately the thoughts and ideas in a specific communicative situ-
ation.
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PEUEBOM YTUKET KAK KJIIOYEBOU ACIIEKT OBYUYEHUS PYC-
CKOMY SI3BIKY KUTAVMCKHUX CTYAEHTOB

Ilenp craTbm — paccCMOTPETb pEYEBOM OTUKET KAK BAXKHEHUIIYID COCTaBJISIOLIYIO
MEXKYJbTYPHOTO OOIIEHMSI, MPOAHAIU3UPOBATh pPEUEBbIE HOPMBI, HCIOJIb3yEMbIE B CUTYaLHIX
OOIIEHUSI TpPH YCTAaHOBJICHMM M TMOJJEPKAHUU KOHTakTa ¢ cobecenHukoM. PaccmarpuBaercs
CoJiep’KaHue TparMaTuyecko KOMIIETEHIIMHM, B KOTOPOW MpEACTaBIIEHbl 1ENb, 3ajaud, MPUHIUII
o0y4yeHMs, IUJIAKTUYECKUEe YCIOBUS (OPMHUPOBAHMS PYCCKOM MparMaTHUecKOW KOMIETEHLUH,
KpuTepuu c(hOpMHpPOBAHHOCTH U pe3yabTaT oOyueHus. ONUCBHIBAIOTCS CXOACTBA M PpaziuyMs B
PYCCKOM U KMTAaHCKOM PEUEBOM ITHKETAaX, OCOOCHHOCTH MCIOJIb30BAHUS PEUEBHIX AaKTOB B M3y4aeMOM
PYCCKOM $I3BbIKE, COOJIIOJIEHUE KOTOPBIX MOMOIAaeT JOHECTH MBICIH /10 cOoOeceHHKa B KOHKPETHOU
KOMMYHUKATUBHOMW CUTYaIlNH.

KiroueBble ciioBa: KOMIIETEHIUS, IIparMaTHKa, pPEYEBOM aKT, pEYeBOM ITHUKET,
KOMMYHHKATHUBHAs CUTYaIusi, JOPMYIIbl PEUeBOTO ITHKETA.
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KbITAW CTYJAEHTTEPIHE OPBIC TLJITH OKBITY AbIH HEI'I3I'T
ACHEKTICI PETIHJIE COMJIEY D TUKETI
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Makana MakcaThl - COMJIEy OJTHKETIH MOJCHHUETAPANbIK KAaphIM-KATHIHACTHIH MAaHBI3IbI
Kypamaac OeJiri peTiHae KapacThIpy, CyXOaTTacylmibIMEH KapbIM-KaThIHAC OpHATY XoHE KOojaay
Ke3iHJle KOJJIAHBUIATHIH Ceiyiey HOopMalapbiH Tangay. [IparMaTukanblK Ky3bIPETTUTIKTIH Ma3MYHBI
KapacThIPbUIAbl, OHJIA OKBITYJIBIH MAaKCaThl, MIHAETTEpi, NPUHIMITEPi, OPBIC IMpParMaTHKAIBIK
KY3bIPETTUTIKTI KaJIbIITACTHIPYABIH JAUAAKTHKAIBIK IAPTTaphl, KAJBIITACy KPUTEPUUATIEPI MEH OKBITY
HOTHKeCl KopceTireH. OpbIC KoHE KbITall TUIMIK 3TUKETIHET1 YKCACTHIKTAp MEH ailbIpMalIbLUIBIKTAP,
OKBUIATBIH OPBIC TUTIHAETrT TUIAIK aKTUIEpAl KOJAAHy epeKIICTIKTepi, OJlapJbl CaKTay HAaKThI
KOMMYHHUKATHUBTIK JKaFaiia OHrIMeIeCyIIire o )KeTKi3yre KOMEKTeCe/Il.

Tyiiin ce3aep: Ky3bIpEeTTiNIK, IparMaTuka, COMUIEy aKTici, coilyiey 3TUKETi, KOMMYHUKATHUBTIK
JKar/1ai, coiiey dTUKETiIHIH (GopMyIIaiapsl.

Introduction. Choosing speech etiquette as a research subject may be explained by a number
of reasons: the linguists have been increasingly interested in interpersonal communication; the speech
activities of communication participants as well as frequent usage of speech etiquette both colloquially
and in the Russian and Chinese literature in terms of their pragmatic analysis still require some addi-
tional scholarly attention; the semantic richness and significant variety of the speech etiquette formulas
within intercultural communication shall take into account the peculiarities of communicative and
pragmatic behavior of the participants having different ethnic and cultural backgrounds.

Given the recent geopolitical developments with a strong trend towards ever tightening rela-
tions of China and Kazakhstan in all key spheres, namely politics, economic and education, the inter-
cultural ties are being established and reinforced and students from China are increasingly interested in
learning the Russian language. Their task is not infrequently complicated as failure to observe the
norms of the Russian speech etiquette in communicative satiations of various nature may impede con-
siderably their communication or even undermine it entirely.

Experiment. In the course of the experimental training, we selected the exercises that make the
students perform different social roles, for example of “teacher and student”, “senior and junior”,
“boss and subordinate”, “friend and friend” etc.

Exercise 1. Imitation

a) Repeat after the teacher the greeting phrases and then read them.

— 30pascmeyiime!

— Hobpoe ympo!

— Jloopwiii Oenv!

— Hobpuvui seuep!

— Ilpusem!

6) Read the conversation. Make a similar conversation.

— HUpa, smo meos knuea?

— Ha, mos.

— [Ilokascume, noowcanyticma.

Exercise 2. Substitution The main advantage of this type of exercise is the repeatability of the
studied structures. Here is a sample exercise with the phrase «Kax mne + ungpunumue enazona c ce-
MAHmMuKoU nepeodgudiceHuss + mecmo npudslmusy.

dotimu 00 yHU8epcumema
Ckaorcume, nodcanyticma, Kak MHe ooexamo 00 bubauomexu
dobpambvcs 00 obwedxcumust
0o meampa
00 60K3a1A

Exercise 3. Communication. The exercise is aimed at simulation of various communicative
situations to use certain etiquette formulas:
a) Complete the sentences for this beginning.
—  M3eunume MEHA, l’lODfCClJZyZZCWZa
— Ilpocmume, umo ...
—  Mzeunume 3a mo, umo ...



6) Make your own sentences with apologies, see the responses given below.
- }Y;)ofcaﬂyitcma.
- }I.uqeeo, Ovisaem.
- Hy Ymo 6uvl, Huueco cmpamHoeo.’
Exercise 4. Comparison. The exercise below is aimed at teaching the similarities and differ-

ences of the Russian and Chinese speech etiquettes.
Situation "Greeting"

Russian | Chinese
Greeting phrases
Neutral
3apaBcTBYii! {R4F (nihao)!
31paBcTByiite! &4 (ninhao)
«lif» (xao0) B 3HAYEHHMH «I0OPBII
Colloquial
IMpuset! B! «Xaii!» — (Hi)
Caunrot!
Formal
IpuserctByto Bac! e B A2 ! (Dot yal rao IMH HAHE 1D 120
Pan mpusercrBoBars Bac! nait! — B 3navenun «OueHb paj] NPHBETCTBOBATH
Pa3pemmre (mo3BosbTe) npuBeTcTBOBATH Bac! Bac!».
A mpusetcTByto Bac ot umenu (koro / 4ero). ..
JloGpoe yTpo! H I 4 (zaoshanghao)!
Hobpeiit ners! H b 4 (zaoshanghao)! / #14F- 4 (zhongwuhao)!
Hobperii Beuep! | N4 U (xiawuhao)!;
it b % (wanshanghao) !.
- HoOperit nens, Mean [letpoBud! B kuTaiickoM BbIpaKeHHH MIIAIIIUN HE MOXKET Ha-
NpsAMYIO Ha3BaTb UM CTApIIEro, IIOTOMY YTO 3TO
CUHUTACTCA IIPOABJICHHUEM HCYBAXCHUA K HEMY.
dopmyna opuIHaTBLHOTO 00pamIeHUsT MII/IIIEro K
cTapiiemMy: GamMuiIns + JOJKHOCTB!
- RAFt Z4& /& ! (Nihao! Laoli /
Lizong!)

5. Situational exercises involving various situations for different communicative intentions:

Situation 1. Asking for directions

— while being in the street, the student shall ask where the metro station / railway station / uni-
versity / residence hall / theatre /library is located; how to get there on foot/by bus; what bus/tram goes
there.

Situation 2. On the bus stop, the student shall ask about the route and the schedule of the buses
/ trams / trolley buses.

Situation 3. On the board of the bus / tram, the student shall ask how many stops there are to
the place of the destination; ask for the name of the bus stop needed; ask when to get off the bus / met-
ro.

Situation 4. You are going to the Abay Opera House, ask a friend how to get there by bus.
Complete the conversation:

(cripocwure, Tae HaxoauTes Teatp; ask where is the Opera House located.)
— OH HaxoJUTCA B LIGHTPE TOPOJIa.
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(ctipocute, Kak goexath 110 Tearpa; ask how do you get there.)

— Jlo ctanuun «AnMaibl», a TOTOM IEIIKOM.

(cripocuTe, 1ajeKo JIM UATH OT METPO 10 TeaTpa; ask whether it is far from the metro station.)

— Psagom, uatu 5-6 MUHYT.

Situation 5. While being in the metro coach, not knowing when your station is, ask the fellow
passenger where you shall get off. Complete the conversation:

— (cmpocuTe, CKOJILKO OCTAHOBOK J10 Teatpa; ask how many stations there are to the Opera
House.)
— Tpu ocmanosxu.

— (cmpocuTe, Kak Ha3bIBaCTCS HYXXKHas BaM ocTaHOBKa; ask about the name of the station you
need.)

— Tak u nHazvigaemcst « Aimanviy.

— (cmpocute, cKoJIBKO MUHYT exathb; ask how long it takes to get there.)

Situation 6. Ask to give you a newspaper, to call you on the telephone in the evening, to give
you the directions towards the University building. Or other situations

— You have to find out when the classes start.

— You are late for the classes, but you are going to enter the class room anyway.

You are asking a fellow student about the library.

— You are sorry that you will not be able to attend the New Year party.

— You are grateful for being congratulated on your birthday.

Results and Discussion. The basic unit of normative speech behavior is a speech act, i.e. pur-
poseful speech act performed in accordance with the principles and rules of the speech behavioral con-
duct adopted in a given societal environment. The unit of normative social speech behavior is consid-
ered in the framework of a pragmatic situation. The main features of a speech act are its intentionality,
purposefulness and conventionality [Lingistic Dictionary, 1990: 412].

In the documents on cultural cooperation developed by the Council of Europe, linguistic, soci-
ocultural and pragmatic aspects are distinguished within a communicative competence. We define
pragmatic competence as a totality of knowledge, rules of statements constructing and their combina-
tion into a text (discourse), the ability to make statements with various communicative purposes, the
ability to make statements in a foreign language in the manner appropriate to a certain type of the in-
teraction of the communicants [Azimov E.G., Shukin A.N., 2009: 208]. The pragmatic aspect of com-
munication suggests that the following are essential: a) mastering the linguistic structures, b) relating
them to the specific communicative purpose within a certain situation, c¢) choosing the most effective
way to express thoughts depending on the conditions under which the communication occurs in order
to achieve its goal (see Table 1).

Table 1. Model of Pragmatic Competence Formation



Course Name: Russian

Curriculum Content: etiquette speech acts.

Teaching Focus: Russian etiquette
speech acts, and the correspond-
ing analogues in Mandarin.

Main teaching method: commu- | Teaching Formats: interlocutory
nicative-pragmatic (speech act, | teaching of verbal communica-
communicative goal, intention). | tion.

Activities: work in groups, work

in pairs.
The exercising technique is premised on the following:
Linguistics, i.e. specific Psychology, i.e. learning | Extra-linguistic fac- | Teaching methods
characteristics of the mate- | patterns to master the | tors, i.e. communica- | and techniques, i.e.
rial, namely speech eti- speech etiquette formulas | tive situations, goals | teaching environment
quette units. and intentions. and learning out-
comes

Motivational

Cognitive Operational




As you can see in the table above, there is the communicative-pragmatic approach provides the
basis for the model of pragmatic competence formation in Chinese students learning Russian as a for-
eign language. While designing this model, we take into account that [re]cognition is one of the criteria
to assess whether one has mastered the Russian speech etiquette. There is special role of the human
factor in cognitive processes as well as in speaking and thinking. Therefore, the category of knowledge
is central for its cognitive analysis. As Passov, following Lerner, rightly noticed “to assimilate culture
means “to know - to be able — to make — to want”. However, a person may “know”, but not “be able”,
or “know and be able”, but not “make”, or “know, be able, and make”, but not “want”... Therefore,
“wanting” is the key element of any culture because it determinates the motivation and, being rooted in
one’s values, the moral nature of a person as an individual (Passov E.I1.,2000: 15).

Conclusion. Thus, the model discussed in the article shall enable to form pragmatic compe-
tence in Chinese students so that they could achieve such communicative goals as initiation of conver-
sation, leave-taking, asking for advice, expressing gratitude, persuasion, giving an opinion, assessment
and evaluation. The student also shall be able to impact the communicant’s behavior of the other par-
ticipant in accordance to the communicative situation.
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