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ETEJ TIJIIHAE BIJIIM BEPY
NHOA3BIYHOE OBPA3OBAHUE
FOREIGN LANGUAGE EDUCATION

MPHTMH: 14.35.09

Ungutbayeva L.S.!
12M year Master’s student of the specialty 6M011900- Foreign Language: two foreign languages,
Suleyman Demirel University, Almaty, Kazakhstan

DEVELOPING STUDENTS’ WRITING SKILLS WITH THE HELP OF PROJECT
BASED LEARNING IN ESP IN HIGHER EDUCATION INSTITUTIONS

Abstract
The paper addresses the issues that Higher Education Institutions encounter on the course of
teaching ESP (English for Specific Purposes). It is challenging for educators to find authentic materials
for graded readers, which is related to the students’ subject of studies. To tackle these problems
universities aspire to use PBL (Project Based Learning) in foreign language education to facilitate
writing, reading skills with the help of authentic materials. Participants of this research are second year
students of university. They have a course called Professional English as a part of curriculum. Primary
sources have been used to collect information for research.
Key words: Project based learning, English for specific purposes, writing.

Vueymoaeea JI.C.*
"Mazucmpanm 2 kypca cneyuansnocmu 6M011900- Unocmpanmbiii A361K: 064 UHOCMPAHHBIX A3bIKA,
Yuusepcumem Cyneiimana /lemupens, Anmamol, Kazaxcman

PA3ZBUTHE HABBIKOB IIMHCbMA C IIOMOLIbIO TPOEKTHOI'O OBYYEHUS ITPH
MN3YYEHUU AHTJIMUCKOI'O AJIsA CIIELL. HEJIEU B BBICIHHINX YYEBHBIX
3ABEJIEHUAX

Annomayus

B nmokymenrte paccMaTpuBaroTCs NpOOJEMbI, C KOTOPBIMH CTAaJIKUBAIOTCS BY3bl B IIpoLiECCE
00y4eHUs] aHTJIMICKOro si3blka Ajsl crel. ueneil. Ilemarorn crankuBaroTCsi CO CIOKHOCTSAMH B IIOMCKE
AyTEHTUYHBIX MAaTEpUaJIOB, KOTOPHIE CBA3aHBI C MPEAMETOM OOYYEHHUS! CTYACHTOB, AJISl HAUMHAIOLIMX U
0a30BbIX ypoBHEil. UTOOBI pelmuTh 3TH NPOOJIEMbl, YHUBEPCUTETHI CTPEMSITCSA HUCIOIb30BaTh NMPOEKTHOE
o0yueHue B 0Opa3oBaHMM HA WHOCTPAHHOM S3bIKE JUIS YJIyUIIEHHS HAaBBIKOB IHMChbMa M YTEHHS C
[TOMOIIBIO ayTEHTHYHBIX MaTEpHaJIOB. YUYAaCTHHKH 3TOrO MCCIENOBAHUS - CTYAEHTHI BTOPOrO Kypca
YHHMBEPCUTETa, KOTOpbIE M3Yy4aloT Hpexmer mox HasBaHueM «lIpodeccroHanbHBIl aHIIIMICKHUID» B
pamkax y4yeOHOH mporpamMMel B YHuBepcurere Mexaynapoanoro busneca (YMB). [lannbii npeamer
SIBIISIETCS BTOPHIM MOJIYJEM OOY4YeHHS HMHOCTPAHHOro si3blka mociie «OCHOBHOTO AHIIIHICKOTO».
IlepBu4HBIE HICTOYHUKH OBLIM MCIIOIB30BAHBI 15l cOOpa HHGOPMALMHK IJIs1 HCCIIEIOBAHNS.

KitroueBble cii0Ba: npoekTHOE 00yueHHE, aHTJIMHCKUN 71l CIEHUATbHBIX LeNIeH, TUCHMO

Vueymoéaesa JI.C.*
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YCyneiiman JJemupen Ynusepcumem, 6MO11900- Illemen mini: exi wiemen mini mamanOwbizbinby 2 Kypc
Mazucmpanmul

’KOFAPBI OKY OPBIHJIAPBIHIAFBI 5)KOBA APKBLIbI AFBLIIIBIH TIIIH APHAMDBI
MAKCATTA OKBITY KOHIHJIET'T CTYJAEHTTEP/IIH KA3Y KABLTETIH JAMBITY

Anoamna

Makana HaKTbl MaKcaTTap YIUiH aFbUILIBIH TUTIH YHPEHY MPOIECiH/e YKOFaphl OKY OPBIHIAAPBIHBIH
aJJIbIHIIA TYPFaH MIHJCTTEPI Kapakiapl. MyramimMaep OKyIIbUIapFa OacTayIlibl )oHe 0a3aiblK JAeHIehaeri
OKBITY CyOBEKTICIHE KATBICTBI TYIHYCKAa MaTepuayigapisl TaOy KHBIHABIKTAp Tyabipaabl. Ockl
MoceseNepl Memy YIIiH, YHHBEPCUTETTEp JarAbUIapblH jka30alla XoHE TYIMHYCKa MaTepuaigap/bl
naijiajiaHa OTBIPBIN, OKY JKaKCapTy VIINIH INeT TuUIiHAe OuliM Oepy callachlHIAFbl k00a OKBITY
naiinananyra Oefiim. Ocbl 3epTTeyne KaThICylibuiap - XalblKapajblK OW3HEC YHHBEPCUTETIHIH eKiHII
Kypc cryaentTepi. OKylibuiapsl OKy OariapiaMachiHbIH IeHOepiHae «KociOu aFbUINIBIH TiMD» el
aTalaThblH TaKBIPBINTHI OKBII KaThIp. bys Kypc «Heri3ri arbuIbIHY MOHIHEH KeWiH eKiHII MOIYJb LIeT
TiNIH YHpeHy OoJbIn TaObia sl 3epTTey YIIiH aKmapar )KuHay YIIiH OacTarkbl Ke3aep naiaanaHbuibl.

Tyiiin ce3mep: ;x00aHbI OKBITY, apHANBI MaKCATTAFbI aFBUIIIBIH TLNI, Ka3y

Higher education institutions in Kazakhstan are applying Project based learning approach
(“PBL”) in teaching English for specific purposes (“ESP”) to improve writing, speaking, listening and
reading skills. However, there is little evidence to claim that this approach in second language acquisition
is efficient for learning language. This research proposal will be focused on using PBL approach to
improve students’ writing skills in ESP [1].

PBL within ESP provides students with the opportunity to deal with different moral, social,
personal, and business problems set in simulated business contexts applying their subject-specific
knowledge, practicing their creativity, critical thinking, and decision-making skills as well as
communication skills. Teaching ESP for students whose major are business- and management-oriented,
learning activities will provide students with opportunities not only to apply their subject-specific
knowledge in new learning situations but also to acquire new interdisciplinary information [2].

There is an obvious connection between writing and reading, since both of them intersect in
learning process. Productive skill of writing in ESP in higher education institutions requires ability to read
authentic texts and summarize the information. It causes difficulties for lower levels (Elementary, Pre-
Intermediate) to read authentic materials in ESP course.

Possible theoretical implications: Improvement of students’ writing skills and increase their
level of activeness in the class.

Possible practical implications: The results on how to develop student’s writing abilities in ESP
will be considered. In this research the effect of PBL in ESP will be analyzed.

According to Yeshengazina KBTU has already implemented project-based approach in teaching
ESP and the article reveals the drawbacks which is the absence of balance between the content and
language for English teachers. Thus, specific features of the subjects still remain unclear for instructors.
Another point to consider is that it takes a lot of time for a teacher to find authentic materials with proper
content and appropriate difficulty of student’s level. Moreover, it is obvious that it is problematic to find
authentic articles for elementary or pre-intermediate level students [3].

In order to achieve satisfactory results in writing it is necessary to identify what kind of writing
activities are effective in ESP in higher education institutions and what should be done to improve
academic writing in ESP taking into account the level of students’ English

The purpose of this research is to find the effective ways to improve writing skills of students (1);
to justify whether PBL is effective in ESP (2); to back up the proposed possible ways of improving
writing skills with evidence.

The aim of the research is to answer the following questions:

e Is PBL effective in teaching writing skills in ESP courses in Kazakhstani higher education
institutions?
o What kind of difficulties do students encounter while dealing with authentic materials?
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LITERATURE REVIEW

In common, PBL is a strategy of instruction that triggers as a setting for undergraduate studies to
obtain understanding of issues and fundamental information [4]. Compared to conventional instruction,
conducted in lecture format, PBL ordinarily happens inside small groups encouraged by a facilitator who
searches to to stop supporting students gradually, while empowering students to acknowledge more
responsibilities as a key part of their learning course [5]. In any case, it is not factual data, as PBL is
dynamic learning and self-directed learning, where students are in charge of their learning, as they
recognize what they know around the issue now, and at that point discover what they require to discover
out, what questions are significant to their request and what activities they are required to take.

PBL for medical education was adopted in the 1960s for the first time at McMaster College. As
PBL picked up acknowledgment and validity in medical education, associated fields such as dental
education; environmental health; nursing education and occupational therapy.

Royeen have started to use PBL in their disciplines as a part of the whole curriculum or
instructional strategy in traditional curriculum tool [6].

Bridges and Hallinger have connected altered PBL approach to the preparation of school directors
[7], while, Casey and Howson [8] have researched the use of PBL approach in the instruction of
preservice instructors. A major, organizing premise of PBL is connecting theoretical information to
pragmatic application via the use of collaborative groups in which students are dependable for choosing
what is to be learned. Collaborative learning is the premise of Vygotskian concepts that characterize
learning as the social development of knowledge. Acquisition of new information and reconstruction
existing information develop as people with contrasting perspectives, experiences, and levels of
information about a theme engage in exploring, settling, and eventually making a new, shared
understanding of the topic through interaction with each another. A principal method of reasoning for
instructional approaches that promote cooperation between learners is that such approaches more closely
show the “real-world” than traditional learning strategies. That is, tasks requiring participation among
people reflect how assignments are more often finished in practice [9] and as such language plays a key
role.

The reason of this paper which cuts across two diverse boundaries; Project Based Learning (PBL)
and Language Learning, hence, is to examine experiences picked up around the use of PBL in English for
Specific Purposes (ESP) language learning setting. Teaching and learning of all English language courses
including ESP at universities in Kazakhstan have been instructional in nature: teachers convey formal
addresses to transmit information; students get it passively and at that point reproduce it precisely in
examinations. This lecturer-centered teaching/learning approach may be simple for teachers, but it does
not give an active learning environment, [4] for the students, hence, some of the time the learning results
and input from the students are not palatable. Moreover, students’ abilities required by bosses such as
cooperation, communication, problem solving are usually not emphasized in the conventional strategies
of instructing English.

All the included staff, students, experts and English instructors have their own capacities in this
procedure as well. The part of the English teacher is setting the learning objective, characterizing dialect
related prerequisites to the introduction and helping the students with the introduction dialect. The master
part is instructing the students on the decision regarding the point, if necessary; giving a training help to
the English educators with understanding the substance of understudy chose themes and characterizing
the understudy introduction assessment criteria as far as the substance of a discourse. A few cases of the
address themes introduced by the understudies are "Microeconomics versus Macroeconomics”, "The part
of cash in economy", "What makes a business effective?" and so forth. The English educator should
realize that to dole out such an errand, his understudies ought to know about note-taking techniques and
note-taking styles, or essentially understudies should be prepared in arranging data from the addresses in
stream outlines, tree charts, headings and notes, or spidergrams. Also, a considerable measure of
classroom rehearse is expected to instruct the students to utilize a proper sort of a realistic coordinator for
a scope of data: speculations or suppositions took after by supporting data, arrangement of occasions,
compareson and differentiation, circumstances and end results and so forth. Obviously, this undertaking
requires great compressing aptitudes and in addition sufficient introduction abilities that are developed
amid the ESP course.

Another successful action to cultivate students' indepth appreciation of the topic through the
medium of the English dialect is the utilization realistic coordinators for compressing stretched out data

7
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and instructing understudies to translate data from diagrams, graphs, pies or tables. This is basically done
to help the rookies comprehend Statistics, a standout amongst the most troublesome subjects for
yesterday's schoolchildren. The procedure includes three gatherings: the understudies, English instructors
and Lecturers in Statistics. The goal of this movement is to outfit the students with compelling written
work procedures and valuable dialect pack [7, 3] for the understudies to make best utilization of at their
instructional exercises in Statistics. The contribution from the educators in Statistics identifies with the
decision of the sources, points and recognizing a particular vocabulary to compress the designs input data.
The abilities understudies acquire through the Academic Writing-1 course in the primary semester are
exchanged to the ESP perusing and listening assignments, which require compressing data as realistic
coordinators. Cases of condensing in realistic arrangement incorporate writings with characterization,
sequencing, occasion order, planning a graph or a table with information. Condensing and exhibiting data
graphically is a standout amongst the most agreeable procedures for the students in light of the assorted
variety of themes to look over, chance to be autonomous in making realistic coordinators all alone, and
succinctness of the dialect, which is organized and designed presently.

Much assessment about PBL have been conducted on curricular and directions development. For
the most part, the investigate has searched results (e.g., comparisons of achievement outcome measures of
students in PBL versus conventional curricula), the organizational and regulatory tasks were included in
executing innovative educational modules, and students’ information-gathering. However, little research
has been conducted on the basic learning forms of PBL in ESP, particularly on developing students’
writing skills in collaborative groups [10].

The independent variables of this research are PBL in ESP and higher education institution, whereas
dependent variable is the proficiency of writing skills of the students.

One of the ways interdisciplinary connections are acknowledged in foreign language education
guideline in the ESP is the understudies' engagement in the Project-based learning.

More particularly, there are effectively engaged with professionally arranged largescale ventures
which infer an understudy autonomous or bunch learning styles. PBL pushes understudies towards
genuine learning by methods for self-revelation and self-investigation, which request propelled perusing,
composing, and thinking abilities. By genuine learning we imply that the students are offered assignments
to discover, gather, select, process, compress or present the data identified with their future expert
professions in organizations utilizing different electronic and non-electronic assets and correspondence
frames. This may incorporate talking specialists on various themes took after by report composing or
introductions. Another great illustration is outlining a deride organization, went before by explore into
ventures and markets to distinguish potential market specialty and open doors for the business
advancement. Recorded underneath are a few titles of professionally-arranged semester-long ESP
courses, broadly rehearsed in the ESP and other resources at University of International Business (UIB):

1. Writing business success stories.

2. Setting up a mock-up company in students’ professional field.

3. Exploring a company a student would like to work for.

4. Researching a problem of professional interest.

These kinds of undertakings have a place with guided composition assignments and English
educators working couple with the teachers in Economics, Management and Business Communication
give rules clear and nitty gritty directions, which incorporate portrayal of the considerable number of
stages with settled due dates. From the methodological perspective a definitive objective of these
composition undertakings is to stir understudies' enthusiasm for diagnostic and imaginative business
composing by giving an empowering learning condition that rouses understudies to expand their insight
through self-ponder. From a down to earth perspective, such ventures can be considered as pre-benefit
introduction exercises with understudies' hands-on genuine expert engagement. Regardless of the
undeniable preferences of interdisciplinary for the understudies and educators, for example, more
profound and more extensive cognizance of the topic, more important substance based securing of the
remote dialect, upgraded understudy inspiration, and so forth., there are a few disadvantages that call for
consideration. One of them is the trouble for the English instructor to keep up a harmony between the
substance and dialect, which is seen distinctively by pros from different fields of study. The bargain here
is to build up open and serious correspondence between all the included educators and lead courses as
well as workshops to convey and gain from different experts about the particular highlights of their

8
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subjects. Another possible test is the determination of the material for think about as far as the dialect
multifaceted nature and the span of the writings for preparing in the English classrooms, which are now
and again excessively broad and have an eighteenth - nineteenth century dialect. The arrangement here is
to concur together on the prerequisites to the substance and size of the data, and time for handling the
materials.

The following trouble is preparing materials and building up the errands for the students, which is
tedious for all members. For this situation teachers’ working hours must be decreased, roughly to 12
hours for every week to permit more opportunity for arrangement and material preparing. At long last, it
is fundamental for the English gatherings to be level-based: this causes the English educators to outline
assignments with the perspective of the understudies' dialect level. The cross-curricular instructing is
gathering pace and to actualize it in Kazakhstan, ESP or interdisciplinary methodologies ought to be
presented and honed generally in optional school training.
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ENGLISH AS A MEDIUM OF INSTRUCTION IN TEACHING COMPUTER SCIENCE AT
SECONDARY SCHOOLS
Abstract
The article discusses Kazakhstani Secondary Education with EMI programs. It is a developing
system and not much research has been done in this field since EMI in Kazakhstani Secondary Education
has been implemented gradually. One of the groups of stakeholders that face the difficulties is students
since it is challenging for students to communicate and to write in foreign language due to the lack of
language proficiency. Therefore, investigating students’ and teachers’ language-oriented challenges in
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EMI academic context the study can explain the issue and help to understand students’ issues and balance
support for addressing their language challenges.
Key words: English as a medium of instruction, trilingual policy, challenges.

Yyposa C.M. * Mupzoeea JI.IO.?
Ynusepcumem Cyneiimana emupens,
*Mazucmpanm 2 kypca cneyuanvnocmu 6M011900- Hnocmpannwiii A361K: 064 UHOCMPAHHBIX A3bIKA
2 Hayunwiii pykoeooumens, npogheccop, 0.¢h.H.

AHIJIMIACKUI SI3bIK KAK S13bIK IPEIIOJABAHUS B OBYYEHUY HH®OPMATHKE B
CPEJHUX IIKOJIAX

Annomauyus

B crathe paccmarpuBaercsi poJib IperojilaBaHus WHPOPMATUKH B 00II€00pa3oBaTEeIbHBIX
IIKOJIAX Ha aHTJIMHCKOM SI3bIKE. DTO Pa3BUBAIOIIASCS CHCTEMA, U B 3TOH 00acT OBLIO MPOBEIEHO Majo
nccnenoBannid. OHA U3 TPYII 3aMHTEPECOBAHHBIX CTOPOH, KOTOPHIE CTAIKUBAIOTCS C TPYAHOCTSIMH, 3TO
Y4EHHUKH, KOTOPBIE CTATKUBAIOTCS C TPYAHOCTSIMH B IMHCbME U PA3TOBOPHOM PeYM M3-3a HU3KOTO YPOBHS
3HaHud. Takum oOpa3oM, M3ydas S3bIKOBBIE TIPOOJIEMBl YUEHHKOB U IMperojaBaTeieil B akaJIeMHUIecKOM
KOHTEKCTE, HCCIIEJOBAHNE MOXKET OOBSCHUTH MPOOIEeMYy U TOMOYb MOHSATH MPOOJIEMBI YYEHHKOB MU
cOamaHCHPOBATh MOIEPIKKY JJISl PELICHHSI UX SI3BIKOBBIX TTPOOIIEM.

KutoueBble c1oBa: AHTIHIICKHN A3BIK KaK CPEICTBO O0YUEHUS, TPEXbA3BIYHAS MTOTUTHKA,

MIPOOJIEMBI.

C.M.Yuyposea* JI.FO. Mupsoesa ?
Cynetiman Jlemupen ynugepcumemi,
Y6MO11900- Llemen mini: exi wiemen mini MamanoblebiHbly 2 Kypc MAazucmpanmol
2 Foutimu ocemexuui. , ¢b.2.0., npogheccop

OPTA MEKTENTEPJAET'T UHOPOPMATHUKA IIOHIH AFbIJIIIBIH TIJIIHAE OKBITY

Anoamna

Bepinren rputhiMu Makanajga MHQOPMATHKA TOHIH aFbUIIIBIH TUTIHAE OpTa MEKTENTEep/Ie OKBITYIBIH
peiti KapacTeIpblIFaH. KazakCcTaHIBIK opTa MEKTenTepae HHGOpPMATHKA TTOHIH aFbUINIBIH TUTIHIE OKBITY
JKY3ere achIpblIya. byJl TamMbln Keje )KaTKaH jKyie OOMFaHIbIKTaH OYJI caliajia FeUIBIMH 3epTTeyiep a3
ke3neceni. KubmHabpIKTapra Tam OOJATBIH MYIACTl TapanTapAblH Oipi — OKYIIBUIAp, Tl OLTIKTLTITiHIH
KeTicreyiHe OalaHbICThI KapbIM-KAThIHAC JKacayaa >JKOHe ika30amia IKYMBICTApIbl  OpbIHAAyIa
KUBIHABIKTapFa Tarm Oomyma. Ocel Makanmafa 0i3 OKyIIbUIap MEH MYFaliMAepliH WH(pOpMaTHKa IMOHIH
arbUTIIBIH TUTIHIE OKBITY/Aa >KOHE OKYAarbl KUBIHJIBIKTAPBIH 3EPTTEN JKOHE OHBI IICITY KOJIApbIH
KapacThIpambI3.
Tipek co3mep: AFBUIIIBIH Tili OKY KYpallbl, YII TUTAL OiliM Oepy casicaThl, KUBIHIBIKTAP.

English as a medium of instruction may have both cultural and political implications in countries
where the main language is not English, internationalization of education and the wish to compete
globally has led to the growth of English as a medium of instruction at secondary schools. In the present
research, a working definition of EMI is the use of the English language to teach academic subjects in
countries where the first language (L1) of the majority of the population is not English. EMI focuses
primarily on subject learning and uses the language of instruction as a tool to perform that objective. EMI
makes it obvious that the language of instruction is English.

The usage of English Language has become significant in our daily life. It is a fact that English
Language is the language that is used globally in the world nowadays. Such changes in the life of society
were largely influenced by the development of the Internet and other means of communication. It should
be noted that English became the main language of international communication in spheres of politics,
business and science. Thus, abilities and readiness for communication and work with information in
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several languages become the important requirements imposed by society. English is used as a lingua
franca in many international settings. It is seen as the language of science and academia and more than
90% of all information in the world, for example, textbooks and research articles are written in English.
Moreover, it is believed that using EMI in schools can promote students’ interest and motivation in
learning English language. The importance of English was clearly stated by President N. Nazarbayev in
his address: “We need the English language to enter the global arena; out of 10 million books published
in the world 85% are in English; the science, all the new developments and information - they are all in
English nowadays”. Therefore, Kazakhstani education is gradually shifting to the usage of EMI in
secondary schools. The implementation of Strategy 2050 in Kazakhstan enhanced the importance of
English as a medium of instruction in education within the frame of trilingual policy. This study aimed at
exploring how English as a medium of instruction in secondary education is managed within the frame of
trilingual policy implementation in Kazakhstan.

Research has revealed that the language of instruction has reflection on students’ subject
achievements. There is positive and relevant correlation between language performance and performance
in other academic subjects. This suggests that learners who are proficient in the language of instruction
perform well in subjects taught in that language. Another research which supports this idea is that
students who are not successful in the language of instruction generally perform poorly in subjects taught
in that language. The language of instruction plays a crucial role in providing effective communication in
the classroom.

Mwinsheikhe, in a study to investigate the English proficiency of students and teachers in
Tanzania secondary schools and the way they cope with the English/Kiswahili dilemma during science
lessons, found that the use of English as medium of instruction was a problem for majority of the teachers
and students. He noted that both teachers and students were unable to express themselves clearly in
English. As a result, teachers and students used coping strategies as code switching, safe talk, negative
reinforcement and teaching English during lessons. The study concluded that English as medium of
instruction is a barrier to effective teaching and learning in Tanzania Secondary Schools; hence the use of
Kiswahili to complement the use of English as medium of instruction. Analyzing the empirical research
on challenges in EMI, it was identified that all challenges were caused by language barrier and around
language skills.

As noted in many previous research works, there are five major EMI challenges facing content
lecturers in EMI classrooms, namely 1) teachers’ language abilities, 2) student’s low English proficiency,
3) engaging the class discussion, 4) preparation time for lectures, and 5) teaching recourses.

1) First and foremost, teachers are reported to experience difficulties related to language ability to
conduct EMI courses. Accordingly, Vinke et al., (1998) argue that teachers have difficulty expressing
themselves fluently, correctly and effectively. The idea is clearly supported by Wilkinson (2005);
lecturers encounter difficulties in using English for communication purposes, such as using humor, telling
anecdotes, making digression, and giving spontaneous examples. In teaching process, moreover, some
instructors tend to have problems with pronunciation, accent, fluency, intonation, grammar and even non-
verbal behavior.

2) Students’ English proficiency is considered as one of the major factors challenging lecturers in the
teaching process. As pointed out by Ashcraft (2006), content lecturers face the challenges of teaching
their subject courses in English to students who are not proficient enough to follow teachers. Some of
these lecturers felt frustrated because in addition to their academic fields, they have to scope with
language issues in their classrooms, which demands extra knowledge and skills regarding second
language acquisition process.

3) The third challenge for EMI lecturers is a task of engaging class discussion in English. It is found that
the most prominent difficulty encountered by the content lecturers is getting students’ responses in
English. This in return affects the communication between lecturers and students and slows down the
teaching process. It is argued that good students’ unwillingness to speak up is not because they do not
understand the lesson but rather because they are not proficient in English.

4) The next challenge is related to preparation time for lectures in English. As noted in Vinke’s research,
teachers reported that they spent more time on preparing for teaching in English. Although none of the
lecturers had attempted to quantify this extra time taken, their subjective experience was that significantly
more time was needed. This extra time is due to lecturers looking up terms and phrases and planning
lesson in English.
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(5) The final challenge is limited resources. In an attempt to examine several Asian countries’ language
policies, Baldauf et al observe that ,funding for normal programs, the training of teachers and money for
textbooks are all inadequate.

The Opportunities of EMI. There are at least four factors supporting the possible implementation
of EMI at secondary schools: 1) The fact that trilingualism gives cognitive advantages, 2) The fact that
the important role of English would motivate students and teachers to learn the language, 3) The fact that
EMI would give students and teachers more exposure to English and more chances to acquire it, and 4)
The fact that literacy skills and strategies acquired in a learner’s native language.

All in all, EMI program develops students’ subject vocabulary and English language proficiency.
However, there are a number of issues that need to be considered in order for the implementation of EMI
to be successful. First, it is important to develop cooperative work between content and English teachers.
Developing English language proficiency is crucial to enable teachers to apply code switching and
vocabulary teaching within EMI classes.
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RELAVANCE OF CLIL TECHNOLOGY

Abstract

Content and Language Integrated Learning (CLIL) has become the umbrella term describing both
learning another (content) subject such as physics or geography through the medium of a foreign
language and learning a foreign language by studying a content-based subject. The basis of CLIL is that
content subjects are taught and learnt in a language which is not the mother tongue of the learners. There
is no doubt that learning a language and learning through a language are concurrent processes, but
implementing CLIL requires a rethink of the traditional concepts of the language classroom and the
language teacher.

Key words: Content and Language Integrated Learning, a content-based subject, mother tongue,
promote
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Ywazuempanm MKTY um. HAcayu
AKTYAJIBHOCTD CLIL TEXHOJIOT'HA

Annomayus

WnuTerpupoBanHoe MpeAMETHO-S3IKOBOE OOyUEHHE —3TO OOINMH TEPMHH, XapaKTepH3YIOMIUH
W3y4YeHHE MPEIMETOB, TAKUX KaK (PHU3KKa WK Teorpadus mocpecTBOM HHOCTPAHHOTO SI3bIKa U 00yUeHHE
MHOCTPAHHOMY SI3BIKY C IOMOIIbI0 M3yueHus: koHTeHTa. OcHoBodi CLIL sBnsiercs To, 4TO mpeaMerhl
KOHTEHTa IMPENOAAI0TCs U U3y4aroTCsl He Ha POJHOM si3blke. Pazymeercsi, u3ydeHue s3blka U 00ydeHHE
MOCPEACTBOM SI3bIKa — OJHOBpEMEHHBbIe mporecchl, HO BHenpenue CLIL TexHomormu tpebyer
MEPEOCMBICIICHHS TPATUIIMOHHBIX KOHIENUH 00 00y4eHWH HHOCTPaHHOMY SI3bIKY M IperojaBaTenci
WHOCTPAHHOTO SI3bIKA.

KaroueBble ciioBa: VHTErpupoBaHHBIM NpenMeTHO-S3BIKOBOW IOAXO[, MPEAMEThl KOHTEHTA,
POIHOM S3BIK, CIIOCOOCTBOBATH.

Poickynoea O.*

YKooca Axmem Acayu amvinoager Xarvikapanslk Kazak-mypik YHUEEpCUmMeminiy Ma2ucmpanmol

II9H MEH TUIAI KIPIKTIPIII OKBITY TEXHOJIOTI'USACBIHBIH MAHBI31bIJIbITF'bI

Anoamna

ITon MeH Tl KIpIKTIpill OKBITY Oacka (u3nka reorpadus ChIHABI MOHACPAL IIET TUTI HEri3iHae
JKOHE IIeT TUTi KOHTEHT HETI31He OKBITY OOJNBIN TaObuIamel. [1oH MEH TLIAI KipIKTIpilT OKBITYIBIH OacThl
EpEeKIIeNiri KOHTEHT HETI31HIeT1 IOHAep aHa TUTIHIEe OKBITBIIMAN BT J)koHe OepimMeiini. Tir ylipeHy jKoHe
TUT apKbUIBI YHpeHy ce3ci3 Oip Me3riuae JKysere acaipl, OipaKk MOH MEH TUIAL KIPIKTIPIN OKBITY
TEXHOJIOTHUSCHIH €HTI3Y TUI CBIHBIITAphl MEH IIET TUTi MyFalIiMaepi Typallbl JOCTYPJI TYCIHIKTEpIi KaiTa
Kapayzapl Tajarm eTei.

Kiar ce3nep: Ilon MeH Tini KipiKTipilm OKBITY, KOHTEHT HET13/11 TIoH, aHa Tilli, BIHTATaH BIPY

Content and Language Integrated Learning (CLIL) is an approach where students learn a subject
and a second language at the same time. A science course, for example, can be taught to students in
English and they will not only learn about science, but they will also gain relevant vocabulary and
language skills.

It’s important to note that CLIL is not a means of simplifying content or reteaching something
students already know in a new language. CLIL courses should truly integrate the language and content in
order to be successful — and success is determined when both the subject matter and language is learned
[1, p.91].

CLIL can work for students of any age, all the way from primary level to university and beyond.
So long as the course content and language aims are designed with the students’ needs in mind, there is
no limit as to who can benefit from this teaching approach. However, it is most commonly found in
primary and secondary school contexts.

Many teachers see CLIL as a more natural way to learn a language; when a subject is taught in
that language there is a concrete reason to learn both at the same time. And as students have a real context
to learn the language in, they are often more motivated to do so, as they can only get the most of the
content if they understand the language around it.

Moreover, being content focused, CLIL classes add an extra dimension to the class and engage
students, which is especially advantageous in situations where students are unenthusiastic about learning
a language.

CLIL also promotes a deeper level of assimilation — as students are repeatedly exposed to similar
language and language functions and they need to produce and recall information in their second
language.
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Furthermore, it has the advantage that multiple subjects can be taught in English, so that students’
exposure to the language is increased, meaning their language acquisition is faster [2, p.48].

CLIL also encourages students to develop 21st Century skills, including the ability to think
critically, be creative, to communicate and collaborate. As CLIL is subject-focused, language teachers
may also have to develop their own knowledge of new subjects in order to teach effectively.

They must also structure classes carefully so that the students understand the content of the
lesson, as well as the language through which the information is being conveyed. And when it comes to
classroom management, educators need to be very aware of individual student understanding and
progress.

It’s therefore important to consistently concept check and scaffold the materials to be sure both
the language and content are being learned.

It’s important to have a strategy in place when applying CLIL in your courses. One of the key things to
remember is that the language and subject content are given equal weight and that it shouldn’t be treated
as a language class nor a subject class simply taught in a foreign language.

According to Coyle’s 4Cs curriculum (1999), a successful CLIL class should include the
following four elements:

Content — Progression in knowledge, skills and understanding related to specific elements of a defined
curriculum

Communication — Using language to learn whilst learning to use language

Cognition — Developing thinking skills which link concept formation (abstract and concrete),
understanding and language

Culture — Exposure to alternative perspectives and shared understandings, which deepen
awareness of otherness and self [3, p.90].

Using a number of frameworks can help you prepare your lessons and make sure activities are
challenging, yet achievable for your learners.

CLIL, the subject matter provides the fodder as well as the communicative context in which the
target language is learned. That means every vocabulary word, phrase and concept is both immediately
relevant and meaningful. There is a direct context in which the word becomes useful, vivid and alive.
Students learn the words, phrases and concepts as they need them. In fact, in CLIL, students often first
feel the necessity of learning the word/concept before they actually discover what it means.

Compare this to a dry vocabulary list, where students first learn the translation of certain words or
phrases and then think up scenarios where they can apply them. Language is learned in context, students
have an easier time saving the lessons in long-term memory. They have a replete of anchors that could
remind them. In a way, they have the whole classroom experience tied to it. In rote memorization, the
mental connections are not as strong.

In CLIL, there are hardly any grammar lessons. It doesn’t concern itself with surface forms like
sentence structure or verb conjugation. Proper observance of rules come far second to the comprehension
of language. That’s just how we learned as children. That’s why there are plenty of native speakers who
have a hard time explaining the rules of grammar of their native tongue, because they didn’t learn it that
way. They acquired their language in the normal course of life, interacting with mom and dad, listening as
adults talk to each other, watching cartoons. It was not formalized training; it was a very practical
socialization.

A CLIL class offers that same scenario to students—to see language in action, being used to
communicate in a concentrated and relevant context.

In addition, CLIL understands that in learning any language, errors, guesses and negotiation of meaning
are all part of the journey. Although not explicitly stated, mistakes are part of the curriculum.

It’s this active involvement with the language and the engagement of critical thinking skills that
make CLIL so effective. It’s not some passive, pie-in-the-sky thing. Language is not some future
occurrence that students gets ready for in case they encounter it. Language is alive and in their face, and
they’1l have to do something about it, wrestle with it and use it.

The importance of motivation in language acquisition has already been established
in study after study. What is great about a CLIL class is that it efficiently uses students’ innate motivation
for the subject matter (like history, chemistry or math) and indirectly channels it to a target language.
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Because subject matter and medium of instruction are inseparable and intertwined, the target language
ultimately benefits from the natural interest a student has for the topic.

In a way, CLIL starts with the student’s passion and uses that to fuel learning. Again, students
won’t be asking, “Why am I studying this? Where will I use this?”” They will have already answered those
questions for themselves. As language teachers, when we’re looking for illustrations to help explain a
point, we try to look for examples or illustrations that students will find interesting, something that will
resonate with them or perk up their attention and pique their curiosity. Well, CLIL starts off with a really
big hook—the very topic that interests the student, thus warding off many of the motivational issues in
learning the language.

Nobody’s saying that the journey will be easy, especially when the first language is rarely, if at
all, referenced. What CLIL hopes is that by integrating language and content, students will go over the
natural hurdles of learning with more motivation and greater interest.

Since I’ve been stressing that CLIL is a subject class, not a language class, you’re probably
wondering, “Can I still use CLIL if I’m not specialized in any other subject matter like physics, history or
music?” Of course! You don’t have to go back to university and take up a new major. You can simply
apply CLIL to an individual lesson. How might we go about this?

First, in order to provide a meaningful context, choose a topic that would interesting for your
class. For example, maybe as a lesson in your English class, you can teach them how to make a fruit
salad. Bring the ingredients to class and set them on a table for the class to see. As a language teacher,
you’ll be tempted to turn this into a language lesson and proceed to immediately translate the names of
the fruits into English and display them for the whole class to see. But don’t. It will only sound like
you’re giving them a new set of vocabulary words to memorize, the only difference being you brought
actual objects for them to see [4, p.110].

As a CLIL lesson, think of it as having English cooking show, with your students as live
audience. Talk to your students while you’re slicing up the fruits. You may have to repeatedly point to an
apple in order for them to get that you’re referring to the apple, but don’t give them the Kazakh
translations. Your class will feel better and remember more if they discover the translation for themselves
rather than you directly giving it to them.

Continue making your fruit salad. After finishing your recipe, only then can you review what the
class has learned. But even then, you don’t have to give them the direct translations for the fruits.

With CLIL, you stop being the language teacher for the moment, and become a subject teacher
instead. CLIL-based lessons provide students with meaningful context with which they can learn and
anchor the target language, learning it naturally.

CLIL the general method and CLIL as applied in a language class are still in their infancy, to be
sure. While more work needs to be done in coming up with teaching techniques and strategies, what is
clear today is that CLIL can be a great way to teach a new language, broaden horizons and bring greater
understanding among diverse groups of people.
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MODERN METHODS OF TEACHING FOREIGN LANGUAGES

Abstract

The article is based on the importance of the application in the practical part of the most effective
methods and techniques in teaching a foreign language in the modern world. This article discusses the
current problems of teaching foreign languages as a science, reveals the factors that determine the
specifics of its development, from methodological recommendations and private methods to the theory of
teaching foreign languages. Particular attention is paid to the analysis of the interrelationships of the
methodology with philosophy, linguistics, psychology and didactics, as well as the description of such
characteristic features as interdisciplinarity, anthropocentricity, and different levels. Substantiates the
specifics of the object-subject area of the methodology as a science

Key words: teaching method, direct methods, translation methods, mixed methods, natural method,
practical method, communicative method, intensive methods, problem-based learning, modular training,
project method.
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INETEJ TIJIIH OKBITY IbIH 3AMAHAYH 9IICTEPI

Anoamna
Makara Kazipri 3aMaHFbl oleMie IeT TUTIH OKBITyIaFbl €H THIMII OmicTep MEeH OmiCTepHiH
MPaKTUKANBIK O6NiriHae KOIJaHyAblH MaHBI3ABUIBIFBIHA HETi3AenTeH. byn Makamaga mier TiutaepiH
FBUIBIM PETIHJ/Ie OKBITYMBIH Ka3ipri Mocenenepi TaaKblIAHbIN, OHBIH JaMy epeKIICTIKTepPiH aHbIKTAWThIH
(baxTopnap/pl, 9JiCTEMENIK YCHIHBIMAAP MEH KEKe 9MIICTepJIeH IIET TUIAEPiH OKBITYIBIH TEOPHUsIIApPhIHA
JeliH aHbIKTalabl. Punocopus, TUHMBUCTUKA, MCHXONOTHS JKOHE TUIAKTHKA OJiCHAMACHIHBIH ©3apa
0aliIaHbICHIN, COHJAM-aK MOHAPANBIK, AHTPOIOJOTUS JKOHE JPTYPIi JACHTCHIEepIiH CHIaTTaMalapbiH
cUmaTTayFa epekine KoHUI OeiHeni. OnmiCHaMaHBIH FBUIBIM pETiHJE CYOBEKT-TIOHIIK CaachIHBIH
epEeKIIeNiriH HeTi3re anaibl.
Tyiin ce3mep: OKBITY omici, Tikemed oJicTep, ayaapMa oHicTepi, apajiac 9Jictep, TaOWFH oJlic,
MPaKTUKAIBIK 9/1iC, KOMMYHHUKATHUBTIK 9/1iC, KAPKBIHBI 9JIiCTep, MPOOIEMabIK OKBITY, MOAYJIB/IIK OKBITY,
x)obasay 9ici.
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COBPEMEHHBIE METO/Ibl OBYYEHUSI THOCTPAHHBIM S3bIKAM

Annomauyus

Crartbs OCHOBaHa Ha Ba)KHOCTH TNpPHUMEHEHHE B TPAKTHUYECKOH uacth HambOosee 3((EeKTHBHBIX
METOJI0OB M TPUEMOB B OOYYEHHHM HWHOCTPAHHOTO S3bIKa B COBPEMEHHOM Mupe. B aToif craThe
paccMaTpuBaeTcsl aKTyalbHbIe MPOOJIEMBl METOJMKH OOYYeHHs] HHOCTPAaHHBIM S3bIKaM Kak HayKH,
BCKPBIBAIOTCS (DAKTOPHI, 00YCIOBIMBAIONIHE CIICIU(PHUKY €€ Pa3BUTHSI OT METOANYCCKUX PEKOMEHIAINN 1
YaCTHOM METOIMKH JI0 TEOPUH O0y4YeHHS] NHOCTPAHHBIM s3bIkaM. Oco00oe BHUMaHHUE yIeNseTcs] aHaN3y
B3aUMOCBsI3eH MeTOauKu ¢ (uiaocodueli, JIUHIBUCTUKON, ICUXOJIOIMEH M IUAAKTHKOH, a TaKKe
OIMCAHWIO TaKWX €€ XapaKTepPHbIX 4YepT, KaK MEeKIUCIUIUINHAPHOCTh, AHTPOMOIEHTPUIHOCTD,
pazHoypoBHEBOCTE. OOOCHOBBIBaeTCS crenudpuka 00bEKTHO-TIPEIMETHON 00JIaCTH METOUKHN KaK HAYKH
KaloueBble cjoBa: MeTo] 00y4eHHS, MPSIMBIE METOJIbI, IEPEBOTHBIE METOBI, CMEIIAHHBIE METOJIBI,
HaTypaibHBI METOJ, TPAaKTHYECKHH METOJ, KOMMYHHUKATHBHBIH METON, WHTEHCHBHBIE METO/BI,

pobiieMHOe 00yUYeHHEe, MOTYJIbHOE 00yUEHHE, TPOSKTHBIN METO/I.

MODERN METHODS OF TEACHING FOREIGN LANGUAGES

The history of methods of teaching foreign languages knows numerous and diverse attempts to find
the most rational method of teaching foreign languages. The natural method, which pursued purely
practical goals — learning first and foremost the ability to speak and read light text, has long satisfied the
needs of a society in which productive knowledge of a foreign language was the privilege of its upper
classes. With the emergence of schools and the introduction of a foreign language as a general
educational subject, at first they tried to teach the language in a natural way, but it was soon replaced by
the translation method, which reigned supreme until the middle of the 19th century. Over the next
hundred years, there was a constant struggle between supporters of natural, then direct, and translation
methods, and although modern methods of teaching foreign languages are very different, the question of
using the native language in teaching foreign languages or abandoning it is still of great importance. when
establishing a methodological credo of a methodological school [1, pp. 253-254].

The objective need of modern society is the search for optimal ways of organizing the educational
process, rational options for the content of education and its structure. It is important that the school tests
different learning strategies. The more alternative methodological solutions there are, the more fruitful
will be the search for new ways of teaching the subject as a whole. At the same time, the central problems
of restructuring the teaching of foreign languages in secondary schools are the issues of setting goals, as
well as the content of education adequate to them. On the one hand, the goal is determined by the
objective needs of the majority, expressing its social order, on the other hand, it determines the entire
training system, determining the content of this system and its organization. Strengthening the
communicative side of this focus is reflected in the transformation of the goals of learning foreign
languages and the content of learning. It is not just about knowing the language, but about the ability to
use it in real communication, i.e. on practical knowledge of the language and, therefore, on the
development of "communicative competence.” At the same time, language competence and its constituent
part - grammatical skills and abilities, occupy a leading place in the process of achieving this goal. There
is no doubt that communication is possible only if there is language competence, which is based on
grammatical skills and abilities. In this regard, the problem of methods in teaching the grammatical side
of speech seems to be one of the most relevant, since existing strategies for learning the grammatical side
of speech have shown their inconsistency. In traditional teaching, the functional side of grammatical skill,
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which is leading in the construction of a speech statement, is assigned a secondary role: the form is first
assimilated. With regard to the functional side, students, most often, only grammatical meaning is
reported. At best, the result is this: the student knows the structure, the rule of its formation, but does not
own it. Thus, it is necessary to introduce such methods of teaching the grammatical side of speech that
would meet modern requirements for the subject "Foreign Language”. One of these methods is the
functional approach.

Many problems associated with the problem of functional-directed teaching of grammar have already
received coverage in the works of Passov, El, Skalkin, VP, Brumfit C.J., Johnson K., and others. The
problem of the functional approach to learning the grammatical side of speech belongs to the
insufficiently studied, despite the significant amount of work, textbooks (both domestic and foreign
authors). The practical implementation of all the basic principles of the functional approach is not
reflected in any of the textbooks | have studied. These circumstances determine the choice of the research
topic.

But before proceeding to the consideration of individual methods of teaching foreign languages and the
history of their development, it is necessary to define the concept of “teaching method”, as well as to
identify the main features of the classification of teaching methods in foreign languages.

Teaching methods - one of the most important components of the educational process. Without the use
of appropriate methods, it is impossible to achieve the goal, to implement the intended content, to fill the
training with cognitive activity [2, p.9].

The term “method” in modern foreign literature can correspond not only to the term “method” (Eng.),
But also to “approach” (Eng.), Meaning “approach”; In some reference books for teachers, the term
“method” is not used at all, only the “methodology” of instruction is considered. In the domestic
methodology of IL, the term “method”, in addition to designating the whole system or the whole direction
of education, may denote individual elements of the system (method of teaching phonetics or grammar
and etc.), which often corresponds to the term “techniques” in the literature of other countries. [3, ¢.23].

One of the most promising technologies for teaching foreign languages and monitoring the quality of
education in recent years has become a language portfolio. E. V. Vatoropina, L. N. Koshel interpret the
model of a multi-purpose language portfolio as a tool for raising the level of teacher’s and student’s
subjectivity in educational activities, student’s self-assessments in the process of mastering a foreign
language and the level of knowledge of the language being studied, and also as a tool for demonstrating a
learning product. "Student's portfolio” can act as a component of the technology of organizing
independent learning activities and students' professional and personal self-development in foreign
language classes. in language, representing a method of learning and a form of organizing students'
independent educational activities, undoubtedly, being a means of developing their necessary skills of
reflection of their own activities, that is, self-observation, thinking, a tool of self-assessment of their own
cognitive, creative work.

Consequently, as a means of introducing and expanding student-centered and individualized education
in higher education, it is possible to develop the formation of a Portfolio - a student’s “Portfolio” (or a
student’s educational package: Learning Educational Activities Packet = LEAP). A student’s portfolio is
a set of documents independent work of the student, which reflects his efforts, progress and achievements
in one or several areas. When studying a foreign language at an institution of higher education, it is
advisable to start forming the “Portfolio” of educational products from the beginning of the 1st semester
and continue until the exam. An exemplary list of students’ methodological products included in the
"Portfolio"” and developed by the author:

1. Evaluation sheet (""Scoringsheet™) - separately or entered in the diary of learning a foreign language.

2. The results of diagnostic tests and their analysis.

3. The results of examinations and their analysis.

4. Abstracts (individual reading).

5. Description of the preparation and participation in the University Olympiad on FL.

6. Description of the preparation and participation in the scientific student conference.

7. Participation in an essay contest.

8. Materials of individual project activities.

9. Materials of participation in collective and group projects.

10. Diary of learning Ol.
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11. Schedule of attendance.

12. Self-reflection of educational activity on semesters.

13. Self-assessment of work. It was noticed that students are very interested in the practice of compiling
their training “Portfolios”, they work with enthusiasm. They create a holistic picture of objective progress
in a certain area.

In the process of organizing the pedagogical support of students in the study of the subject "Foreign
Language" project activities can also be carried out in the form of a "case" method. Case-based
technologies (case-study learning) are traditionally used in training, when students are offered specific
situations from practice. Teachers using the case method understand its essence differently and it is
interpreted as: - an innovative technology (Yu.P. Surmin, AV Sidorenko) in a methodological context: a
complex system that integrates other cognitive methods (E.N. Krasikova) - a form of organizing
independent work of students (M.Yu. Eremina) - a project (M.Yu. Eremina) - a way of organizing
educational material (for example, foreign language speaking) (AE Niyazova) - a type of group work (M.
Y. Eremina) - a means of teaching professional-oriented communication in English yskom language (TP
Frolova). Thus, A.E. Niyazova believes that each case contains exercises that ensure the activation of the
four components distinguished in the content of learning foreign language speaking: motivational,
procedural, effective, reflexive. Exercises can be presented in three groups: 1) aimed at providing students
with an educational and verbal situation, theme, problem 2) aimed at preparing discussions, projects,
brainstorming 3) of a control character. Professionals of the case method claim that each case material
must have an individual structure peculiar only to it. A well-designed case is characterized by clearly
defined time, plot and explanatory structures. The case method in a methodological context is a complex
system into which other cognitive methods are integrated. According to E.N. Krasikova, it includes
modeling, game techniques, brainstorming, discussion. T. P. Frolova identifies three main components in
the structure of the case: 1) Introduction: setting the task - the names and positions of the characters. 2)
Problem - a brief description (from the perspective of various participants in the events). 3) Materials for
the solution (scientific, methodical, statistical, literary, etc.).

Currently, the task of the teacher is not only to equip the students with modern knowledge, but also to
teach students to independently acquire this knowledge, to be able to assimilate them, based on the
already studied. To achieve these goals, the Web-quest technology (Web Quest) is used, which is used in
both school and university learning practices. Teachers, teachers and methodologists study this
technology from different angles. Thus, O. Yu. Pestretsova uses an educational web quest (webquest) in a
foreign language classroom at school as a problem task with role-playing game elements, for the
fulfillment of which information resources of the Internet are used. A.V. Isaeva is studying the use of a
web quest as a form of organizing students' independent work. Zh. I. Sadovskaya uses web quest
technology as a way to increase students' motivational activity. G. A. Vorabiev, in his work, considers the
web-quest technology as a means of developing the students' foreign-language sociocultural competence.
A. A. Dragunova gives a description of the exercises that can be applied in the classroom, as well as
examples of topics in which work with a web quest can be organized, defines the skills and abilities of
students that are formed and developed when working with a web quest.

According to Bernie Dodge, the web quest assumes a clear structure: Introduction (Introduction), Task
Formulation (Task), Task Execution Procedure (Process), Assessment of Learned Activity (Evaluation)
Conclusion. G.A. Vorobiev also notes that web quests should be structured according to a special
“formula” and consist of the following mandatory parts in relation to educational activities at the
university:

* Introduction, in which the student is presented with a problem, situation, background information
(Introduction).

* An executable and interesting task (Task).

* A set of information sources, selected by the teacher, necessary for the assignment (Resources).

* A description of the process that will lead students to complete the assignment. (Process)

* The conclusion, which sums up the event, reminds students of what they have learned and, perhaps,
provides an installation for further work on this topic (Conclusion).

The following are viable forms of working with web quests:

* Creation of short-term web quests on linguistic and problematic topics. The result of the work can be
discussions, round tables, small presentations.
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* Creation of medium-term and long-term web quests that can be performed by students in partly in
class, in part-time, with independent work in computer classes.

* Creating web quests by the students themselves. This option can be used at senior courses or in the
magistracy.

The perception of the model occurs in the process of presentation, which can be defined as showing the
model in action, showing its functioning in speech.

For example, the presentation of the “Second Conditional” theme might look like this:

Provides an installation for the lesson: "We’ll know what to say." And further: “If I’'m a taxi-driver, I’'m
spending my day at school” (the form of the subjunctive mood is highlighted by voice). The presentation
ends with the phrase: "But I’'m not a doctor and I’m not a taxi driver.".

Thus, the presentation of a new grammatical material begins with a preliminary hearing. If the
anticipating hearing is organized correctly and the student perceives the same type of phrases,
understanding what function these phrases implement, then this contributes to the birth of the speech
stereotype as the basis of grammatical skill. Hearing, moreover, is accompanied by internal speaking,
which plays a crucial role in strengthening the stereotype.

The perception of a grammatical phenomenon by ear is followed by visual reinforcement, in the form of
speech patterns, such as in Figure 2.1.

Figure 2.1 - Examples of speech samples

Such speech patterns fully reflect the function of the studied grammatical phenomenon. But they also
provide an opportunity to draw students' attention to the form that they had previously perceived by ear.

Another way of presenting the material may look like this: a more complex and voluminous text is
proposed for the pre-hearing, which fully reflects the functions of the presented grammatical
phenomenon. But along with the fact that the text is “absorbed” by students by ear, they also have a
written version of this text in front of them. Thus, the hearing process proceeds simultaneously with the
pronunciation and reading of the material.

On the basis of research materials conducted in the methodology of teaching foreign languages on the
problem of teaching the grammatical side of speaking English and, in particular, on the problem of
applying different approaches to teaching the grammatical side of speech, it can be concluded that there is
currently no single universal method of teaching a foreign language, However, preference is given to the
use of student-centered technologies that stimulate the creative activity of students and combined
techniques that meet modern standards. relevant requirements for the subject “foreign language”, namely:
formation of the ability to independently solve communicative tasks in a foreign language;

The formation and development of all components of communicative competence.

Having determined the modern requirements for teaching a foreign language, it should be noted that the
functional approach to the teaching of foreign languages, and in particular the grammatical side of speech,
makes it possible to most optimally achieve the main goals that are set before the subject of a foreign
language at present.

Thus, taking into account the need of modern society for practical knowledge of a foreign language, the
functional approach was the "golden mean" that reconciled two opposing points of view on the grammar
in a foreign language course, namely: reassessment of its role in a foreign language course on the one
hand and an unjustified reduction of grammatical material on the other hand.

The functional approach prefers the use of student-centered technologies, which makes it possible to
significantly increase motivation and stimulate creative activity of students, which ultimately leads to an
increase in the effectiveness of this approach. Also, it is necessary to take into account the basic principles
of learning, such as the principle of speech orientation, functionality, situationality, novelty and
collective interaction.

Theoretically, the modern theory and practice of teaching a foreign language has a pronounced
communicative orientation, which contributes to the all-round development of the personality and the
development of the spiritual values of students. The functional approach corresponds to the current trends
in the methodology, namely, it offers: practical presentation of grammatical material,
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- adequate use of training exercises that provide a link between the formal and functional side of
grammatical skills;

- preferential use of situational conditional speech and speech exercises with a focus on value.

The data of the main provisions of the functional approach are reflected in the developed set of
exercises and were implemented practically in the conducted experimental training.

Based on the material of the conducted training, it was revealed that the functional approach is an
effective means of developing grammatical skills and abilities aimed at practical implementation in
natural communication, and the developed set of exercises can serve as a practical tool used to teach the
grammatical side of speech in the middle and senior stages high school. I would also like to note that all
these factors, along with the information richness and saturation of the Internet with socio-culturally
significant information, as well as the result of the quest, which has real value and is used in future
educational and professional activities of students, are one of the main reasons for the high performance
technology web quests. It seems promising to create a constantly growing bank of web quests in the
unified information educational network of universities and on their websites on the existing scientific
background.

In the course of conducting experimental training, the object of control was the language competence of
students, namely the formation of grammatical skills, which is an important component of communicative
competence as a whole. When applying a functional approach to learning the grammatical side of speech,
and in particular communicative exercises, the formation of both the formal and functional side of a
grammatical skill can be characterized as productive, effective and sustainable. All the qualities of
grammatical skill, thanks to the use of the developed complex of communicative exercises, are formed
consistently, firmly and thus have a sufficient degree of development for solving communicative tasks in
a foreign language, i.e. for practical use of a foreign language.
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Abstract

The problem of the linguistic identity of the translator is discussed as a reflection of the
anthropocentric approach in translation studies. The urgency of this problem is due to the fact that the
phenomenon of the linguistic identity of the translator becomes one of the key concepts of the theory and
practice of translation, determining the strategy and tactics of making optimal translation decisions. The
purpose of the article is to identify the role of the linguistic identity of the translator in the system of
modern research paradigms: linguocentric, communicative, functional-typological, cognitive. Appeal to
the synergistic paradigm allowed us to explain the essence of translation as a process, during which there
is a generation of new meanings that were not in the original text and which become necessary for
understanding the translation text in the translation culture. This means that the meanings formed in its
fields enter into synergistic interaction with each other, unpredictable, ambiguous, conditioned by one
goal - the translation text must be adopted by a new culture, it is natural to integrate into it. The theory of
the linguistic personality of a translator is a scientifically based independent research area that, to one
degree or another, reflects the state of modern translation theory. Despite the difference in existing
approaches and scientific paradigms in the field of translation studies, the problem of the linguistic
identity of the translator is becoming increasingly important.

Keywords: anthropocentrism, linguistic identity of translator, translation model, translation
space, adequate translation, translation process, synergetic paradigm, modern landscape of translation,
linguistic ability.t
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A3BIKOBAS IMYHOCTD NEPEBOJJYHUKA B CBETE COBPEMEHHbBIX HAYYHbIX
ITAPAIUTM

Annomayus
[Ipobmema  SA3BIKOBOM  WAGHTHUYHOCTH  MEPEBONYMKA  OOCYXJaeTcsi KakK  OTpaKeHHE
AHTPOIOIEHTPUYECKOTO TOJX0/Ia B IEPEBOJUYECKUX HCCIECAOBAHUSAX. AKTYalbHOCTh 3TOH MPOOJIEMBI
o0ycioBiieHa TeM, YTO ()eHOMEH JIMHIBUCTHYECKONH WIACHTUYHOCTH MEPEBOAYNKA CTAHOBHUTCS OIHUM M3
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KJIFOYEBBIX TMOHATUA TEOPUU M MPAKTUKU NEPEBOAA, ONPEACHAIOIINX CTPATETUI0 W TAKTUKY TNPUHATHUSA
ONTUMAJIBHBIX MEPEBOJUYECKUX pelleHuil. Llenpro cratbu SBISETCS BBISBICHUE POJIU  S3BIKOBOU
HWJICHTUYHOCTM  TEPEBOJYMKA B  CHUCTEME  COBPEMEHHBIX  MCCIENOBATEIIBCKUX  Napagurm:
JINHTBOLIEHTPUYECKOM, KOMMYHUKAaTUBHOM, (hyHKIIMOHAITLHO-TUTIOJIOT MY €CKOM, KOTHUTUBHOM.
O6paienue K CHHEpreTHYeCKON Mmapaiurme mo3BOJIII0 HaM OOBSICHUTE CYTh MEepeBOja Kak Ipoliecca, B
X0AC€ KOTOpPOro BO3HUKACT IOKOJICHUC HOBBIX 3H3‘I€HI/II7[, KOTOPBIX HE ObLJIO B HCXOOHOM TCEKCTEC U
KOTOPBIC CTAHOBSTCS HEOOXOJUMBIMHU JIJIsi TMOHMMAHUs TEKCTa TMEPEeBOJa B KYyJbType IepeBoja. JTO
3HAYWT, YTO 3HAYEHHSA, CQPOPMHUPOBAHHBIE B €ro oOmacTsX, BCTYMAlOT B CHHEPreTHYECKOE
B3aMMOJICUCTBHE APYT C APYTOM, HEMPEACKa3yeMO, HEOJHO3HAYHO B 00YCIOBJICHBI OMHOW LENBIO - TEKCT
nepeBoja JOMKEH OBITh MPUHSAT HOBOM KYNBTYPOH, €CTECTBEHHO B Hee HWHTErpupoBathes. Teopus
SI3BIKOBOM  JIMUHOCTU TIEPEBOMYMKA SIBJISICTCS. HAaydyHO OOOCHOBAaHHOW 00J1aCThIO HE3aBUCHUMBIX
HCCIIEJIOBaHMI, KOTOpasi B TOM WJIM MHOM CTENEHU OTPa)XaeT COCTOSIHUE COBPEMEHHON TEOPUHU MEPEBO/A.
HecMotps Ha pasHHIly B CYIIECTBYIOIIMX MOAXOJAaX M HAYYHBIX MapajurMax B 00JACTU MEpEeBOTIECKUX
HCCIIeIOBaHMM, TPo0JIeMa A3bIKOBOM MICHTHYHOCTH TIEPEBOTUMKA CTAHOBUTCS BCe OoJiee aKTyaIbHOM.

KuiioueBble cj10Ba: aHTPOIOIIEHTPU3M, JIMHIBUCTUYECKAST UJICHTHYHOCTH MIEPEBOAUMKA, MOJICTH
[IEpEeBO/la, IIPOCTPAHCTBO IIEPEBOJA, AJEKBATHBIM IIEPEBOJ, MPOLECC IEPEBOJA, CUHEPreTUYeCcKas
rapajanurma, COBpeMEHHOE IPOCTPAHCTBO MEPEBO/IA, TMHIBUCTHYECKHE CTOCOOHOCTH.

A.}KyMaHoeal, A.C.Ceiiokernosa®
1On-@apabu amvinoaszer Kazax yimmuoix ynueepcumemi, mazucmp
2 Foinvimu orcemexudi

KA3IPI'TI 3AMAHYBI FBIJIBIMUA ITAPAJIUT'TIH ’KAPBIKTA AY IAPMAIIBICBIHBIH
TIIAIK EPEKIIEJITT

Anoamna

AymapMaisl TUTIHIH COHKECTIrT Mocelieci ayJapMallblK 3epTTEYNIEpIiH aHTPOIOICHTPHAIIBI
TOCUTIHIH KOpIHICI peTiHIe TalKbUIaHyaa. byn MoceneHIH ©3eKTUIrl aymapMalibl JTHHTBHCTHKAIIBIK
ColfkecTLTIK (hEHOMEH1 TPAHCIIAIMSA TEOPHUSICHl MEH MPAaKTHKACBHIHBIH HETI3T1 TYCIHIKTEpiHiH Oipi OONBIT
Ta0BUIAJIBI JKOHE ayJaapMa IIemiMIepiH OHTAMIAaHABIPY CTPATETHSCHIH KOHE TAKTUKACHIH aHBIKTAWIIBI.
MakanmanplH MakcaThl Kasipri 3epTTey MmapajurManapbl JKYHeciHAeri ayJapMalllblHBIH —TUIAIK
Oipereiniriniy peiiH aHbIKay OonbIm TaObuIazpl. CHHEPTETUKAJIBIK MMapajurMara JIMHTBOIIEHTPUKAIBIK
KOMMYHUKATHUBTIK (DYHKIIMOHAJABIK KOTHUTHBTIK KaThIHAC apKbUIBI ayJapMaHBIH MoHI. byn morinzme
OonMaraH J>KoHE aygapMa MOJICHHETIHIE ayaapMa MOTIHIH Tycipy YIOIH KaeTTi OONaThIH KaHa
MOHAEPIHIH YpIakrapsl maijga OoOJaThIH IPOIEcC peTiHAe TYCIHAIpY MyMKIHmIK Oepemi. OHBIH
calanmapblHIa KalbINTaCKaH MoHI Oip-OipiMeH CHHEpPreTHKAllbIK ©3apa iC- KUMBUIFa TYCeTiHi Oip
MakcatiieH Oipell eMec IIapTTalFaH ayJapMa MJTiHI jkKaHa MOIEHHETIIeH KaObUIIaHyFa THiC. OpHHE,
OFaH TUIMIK TEOpHUsIap WHTETrpalisIaHybl THIC aydapMAaIllbIHBIH JKEeKe O0achl Toyelnci3 3epTTeyNepAiH
FBUIBIMH HETI3JENreH callachkiHa OavmaHblcTel. On Oenrimi Oip [mopekene aymapMaHBIH —Kasipri
TEOPHUSACHIHBIH JKaFJalblH KepceTeli. AyaapMallblIbIK 3epTTey CalachlHIArbl Ka3ipri Ke3KapacTap MeH
FBUIBIMU TapaguTrMaiapAblH aiblpMaIlbUIbIKTaphIHA KapamacTaH, aydapMAaIlbIHBIH TULAIK Oipereimiri
Macerneci HeFYPIIbIM ©3€KTi OOMBITT KeleTi.

KinT ce3mep: aHTPONOICHTPU3M, ayAapMallbIHBIH JHHIBUCTUKANBIK YKCACTBIFBI, ayaapMa
MoJleNi, aymapMma KeHicTiri, Oapabap aymapma, aygapMa IIpOIecCi, CHHEPreTHKAIBIK IapajurMma,
ayJapMaHbIH Ka3ipri 3aMaHFa JJaHAmaThl, JMHIBUCTHKAIIBIK KaOleTTepi.

The anthropocentric character of the evolution of translation theory as a knowledge system in
retrospect and in the long term allows us to formulate some leading principles that have long defined and
continue to define its system description. The current state of development of translation studies can be
presented through the prism of the linguistic identity of the translator, which fully meets the idea of
anthropocentrism. In this article, we intend to summarize the currently available ideas about the essence
of the translation process, focusing on the phenomenon of the linguistic identity of the translator as a
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central concept of the theory and practice of translation. Our vision of the existing research paradigms can
be characterized as follows. First, the linguistic personality of the translator is reflected in such a system
of concepts as linguistic consciousness, linguistic ability, communicative need, communicative
competence, translation thinking, translation worldview, translation picture of the world. Secondly, the
totality of the above-mentioned qualities of a linguistic personality is, to one degree or another,
implemented in various approaches to understanding the translation process, determining the strategy and
tactics of translation activities, ways of setting specific translation tasks and achieving optimal translation
solutions. From the totality of the existing approaches, we have singled out the following: linguocentric,
communicative, functional-typological, cognitive. It is these approaches, in our opinion, that determine
the state of the theory and practice of translation activities at the turn of the XX — XXI centuries. Along
with these key parameters, which are subject to analysis from the standpoint of each approach, we pay
special attention to the isolation of translation units and the identification of criteria for assessing the
quality of translation. This is the range of problems that we intend to highlight in this article. We turn to
the general characteristics of the approaches. Let's start with the lingvocentric. We emphasize that this
approach has been implemented in the overwhelming majority of domestic studies; it can be said that
classical Russian translation studies held these positions, and there are many followers and adherents
among modern scholars. We are talking about outstanding scientists who created the foundation of
modern science: A.V. Barkhudarov, V.N. Komissarov, I.I.l. Retker, L.K. Latyshev, V.G. Hack, et al.
Scientists have described and developed the basic models of translation: situational-denotative,
transformational, semantic, theory of equivalence levels. According to the situational-denominational
model, any situation of reality can be described by means of any language, which reflects the idea of
principled translatability. The transformational model emphasizes lexico-syntactic rephrasing and
semantic modifications, which is reflected in the numerous translation techniques and transformations
offered to translators. Semantic models are aimed at explication of semantic discrepancies between
languages. As for the theory of equivalence levels, we are talking about the possibility of achieving
equivalence between the texts of the original and the translation at the following levels: the goal of
communication, the level of description of the situation, the level of the word, the structure of the
utterance, the level of signs. We do not dwell in detail on the content of this approach, since it is
presented in numerous publications that have received wide acclaim. At the same time, we believe that
the modern landscape of translation studies cannot be imagined without a linguocentric approach, which
is the basis for many subsequent concepts and approaches. We turn to the communicative models. From
our point of view, the most interesting here is the interpretive translation theory (ITT), developed by
French researchers D. Celeskovich and M. Lederer [14]. The Russian-language version of their concept is
presented in the study of T.l. Bodrova-Gozhenmos. The authors emphasize that “ITT is not a linguistic,
but a communicative translation theory” [3, p. 44]. The most important idea of the authors of the ITT is
that the generation of the translation text is done according to the same laws as the generation of the text
in the native language: “Just as in monolingual communication, we perceive not individual words of the
utterance, but its integral meaning, and in translation we do not isolate the meaning of the words that
constitute the utterance, but extract the general meaning from the text of the original ”[3, p. 47]. At the
same time, the authors emphasize that the meaning is not identical to the sum of the meanings of its
constituent words. Within the framework of this concept, there are three levels of translations, which we
briefly describe. First, we are talking about the level of translation of individual words that are considered
out of context (for example, the translation of technical nomenclatures), which can be represented as
transcoding of language meanings. Secondly, the level of academic translation is highlighted when it is
necessary to translate individual sentences in accordance with grammatical and lexical forms. In this case,
we are talking about units of language, not units of communication. The third level concerns texts, which
are units of communication. As Bodrova-Gozhenmos notes, “... texts (sayings) as units of verbal mono-
lingual communication have a meaning composed of actualized in speech, linguistic meanings of words
and sentences that make up the text, and cognitive additions, which the translator draws either from his
cognitive baggage, or cognitive context ’[3, p. 49]. It is the third level, when the translation text is
generated, based on the meaning, according to the creators of the ITT, corresponds to the goals of
communication. Refraining this concept through the prism of the problem we have stated, we come to the
conclusion that only the third, the communicative level itself, makes it possible to highlight the role of the
linguistic identity of the translator, since this is about its cognitive baggage and its cognitive context.

24




Becmnux KazHITY um. Abas, cepus «Ilonuaszviunoe obpasosanue u unocmpaunas gunonoeusy, Ne2(26), 2019 2.

Indeed, it can be said that, in the ITP concept, the linguistic personality of the translator permeates the
process of translation with its intellectual and emotional content, providing a full-fledged interpersonal,
interlingual, and intercultural communication. The functional-typological approach is represented by two
unrelated concepts. To the functional approach, we attribute, firstly, the development of the modern
Canadian scientist J. Delil, most of which have not yet been translated into Russian, in connection with
which we will present their own interpretation. Secondly, the modern Russian scientist L.M. Alekseeva.
The merit of J. Delily, we consider, is the identification of eight translation functions by him, which fits
into the modern linguocultural concepts of translation. The author identifies and analyzes the following
translation functions: translation as a source of inspiration, translation as a school of style, transgressive
translation, palliative translation, translation as a culture-forming factor, translation-barometer,
identifying translation, translation as a transfer factor of literary genres. Let us emphasize the idea of J.
Delily that translation is not just a dialogue of cultures, but it forms cultures [13, p. 46]. As is evident
from the analysis of modern theoretical sources, some of the functions identified by the scientist were not
previously considered in domestic studies. From the presented concept it is obvious that all the above
functions belong to the linguistic identity of the translator. This conclusion is indisputable if we turn to
such functions as a source of inspiration or a school of style. As for transgressive or palliative translation,
the person who is the subject of the translation also decides on this type of translation. To some extent,
this conclusion also applies to the function of the barometer, which shows what kind of texts and
languages are translated more often: the translator selects those texts that will be in demand in the host
culture. The role of the translator is most significant when considering the culture-forming function,
which was repeatedly demonstrated in our works [7, 8, etc.]. From the standpoint of the concept we are
developing, this function means that the translator has managed to harmonize the cultural urological
meanings of the original and translation texts: without disturbing cultural values and stereotypes of the
host culture, the translator maximally tolerantly introduces other values into it, thereby creating a
favorable background for perception of the foreign language and foreign culture text.

Moreover, the linguistic space of the original culture expands the boundaries of its influence, and
the intersection of linguistic spaces creates a new unique space of mutual understanding. Let us turn to the
typological concept of translation of L.M. Alekseeva. The author of the concept puts forward his point of
view on translation, which is significantly different from the purely linguistic interpretations of
translation. Attention is focused on the extra-linguistic rationale of the translation, namely, on such
concepts as meaning, thought-reflection, activity. At the same time, “the translation begins to be
interpreted as an act of communication” [1, p. 13]. Translation is understood not as a single process, but
as clearly differentiated and split into separate areas of activity. Postulating the ideas of the typology of
translation, L.M. Alekseeva develops the concept of scientific translation as one of the independent types
of translation activity. The author states the following: “For us, the starting point is that scientific
translation is related to the scientific type of text and type of communication ... understanding a special
text requires a translator to make special efforts to understand the original scientific text, which is
expressed in the ability to model scientific knowledge, and not just search meanings of terms in
dictionaries [1, p. 25]. The author considers the translation as an activity of a translator, reflecting the
translator's cognitive attitude to knowledge expressed in the original text. As you can see, the activities of
the translator are highlighted in the concept of the scientist, which also indicates the increasing role of the
language personality of the translator in this research paradigm. The cognitive approach to the analysis of
the translation process is ambiguous. In this article, we will dwell in more detail on the synergistic
concept of the translation space that we have developed, which can be classified as cognitive concepts,
which will be shown below. Recall that the main provisions of our concept are presented in several
monographs of the author, as well as they found a response in the dissertation research of students and
followers. The monograph “Introduction to the synergy of translation”, published in 2014, was created by
joint efforts. We understand translation as the process of transposing a set of heterogeneous meanings
from one language to another, from one culture to another. This process is accomplished under the
conditions of an open, self-developing system that includes the text of the original, the author of the
original, the culture of the author of the original, the translator, the text of the translation, the culture of
the translator, recipient, picture of the world of each subject - the author, translator, recipient, their
intentions, intentions, presuppositions , values, ideas, worldview, etc. This state of affairs means that there
is not, and there cannot be a homogeneous, indivisible meaning of the text of the original, there is no, and
there can not be a single correct translation. The multi-meaning of the source text creates the multi-
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meaning of the translation text, which is also not a constant value. The system in which the translation
process proceeds is conditionally designated by us as the translation space. This term was first used in
2004 in the article “Hypothesis about the existence of a translation space” [6]. Later we assumed that,
along with the translation space, there is a translation time, and their combination generates a translation
chronotope [6]. Recall that the term "chronotope" is introduced in the linguistics of MM. Bakhtin [9].
Introduction of the concept of “translation time”, and after it, the clarification of the concept of “temporal
meaning” [.N. Khaidarova is due to the fact that in each historical epoch their own translations are in
demand: the translation created in the author's epoch may not satisfy subsequent generations [10]. In other
words, the well-known saying “manuscripts do not burn” for translation texts means: “and translations
become obsolete”. It was in this perspective that the study of temporal meanings was performed.
Khaidarova, who showed that temporal meanings are culturally oriented, i.e. what is acceptable in one
culture requires translational interpretation in another culture, even if it is a question of the temporal
extent of the phenomenon in question. For example, if a Russian person says: “wait one second (one
second)”, this does not mean that in a second you will hear the answer. You may need one minute or even
a few minutes. And this should be taken into account by the translator! Translation space as a kind of
mental, cognitive model, which is formed in the mind of a translator, is a field structure of a non-linear
configuration, in which we distinguish between the core and the periphery. The core is the content of the
text of the original, where the only explicit meaning of the text is formed - the factual one. Two more text
fields are formed around the nucleus - energetic and phatic, where emotional and culturological meanings
are formed, respectively. In addition, text fields are permeated with three more fields of subjects of
translational communication - the author, translator, recipient. Each of them forms its own meaning:
modal, individual-shaped, reflective. The meanings of all fields of the translation space are implicit, their
comprehension requires the translator to have significant emotional and intellectual efforts aimed at
decoding the original meanings, their further transcoding into the language and culture of the recipient.
The most important idea that characterizes the translation space and distinguishes it from other translation
models is synergy [4]. Appeal to the synergistic paradigm allowed us to explain the essence of translation
as a process, during which there is a generation of new meanings that were not in the original text and
which become necessary for understanding the translation text in the translation culture. This means that
the meanings formed in its fields enter into synergistic interaction with each other, unpredictable,
ambiguous, conditioned by one goal - the translation text must be adopted by a new culture, it is natural to
integrate into it. It also means that novelty is unique for each culture: what is acceptable in Russian
culture may be unacceptable in English. So, for example, the word “house” in the Russian language has
an extremely broad semantics: this is the house in which we live, regardless of whether it is single-storey
or multi-storey; it is also a family, a family hearth; this is any building that we see or are talking about. In
English, we also find the word “home”, which means home, but it turns out that this lexeme refers to the
house from the inside. There are many pairs of words in English that are practically synonymous. One
example is the words house and home. Both of these words refer to the place in which we live, and, in
principle, inviting a friend to his home, you can use the word house, although most prefer to use the word
home to describe their housing. Thus, the word home we used to call the place where we live, and the
word house means the type of housing. Thus, a synergistic effect arises if the translator not only analyzed
all the fields of the translation space, revealed meanings, but achieved the increment of new meanings.
The synergistic aspects of translation are analyzed by G.G. Moskalchuk in the article "How do synergistic
effects arise in the text" [12]. Agreeing with our diagram of the dynamic representation of the translation
process, the scientist supplements it with an activity interpretation, exploring the activity of the translator.
G.G. Moskalchuk introduces the following addition to our concept: “... the field of activity of the
translator includes the pre-translation stage, where familiarization with the original takes place, the
development of strategies and translation tactics. Then comes the translation itself and, finally, the
process of post-translation activity ... ”[12, p. 13]. Let us clarify that the focus of our research interest is
on the translation process, as regards the pre-translation and post-translation stages, they are included in
the concept in the form of studying the pretext, subtext, context oriented, respectively, to the author,
translator, and recipient. At the same time, we consider the scholar's judgment that “... the text of the
original acts as an incentive, energizing and directing the activity of a translator ...” [12, p. 13]. The next
most important characteristic of our concept is the introduction of a system of criteria for assessing the
quality of translation. If two criteria are traditionally used - adequacy and equivalence, then we have
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included harmony and disharmony among them. We consider such a translation text to be harmonious,
the meanings of which are commensurate with the meanings of the text of the original. We emphasize
that the meanings are not identical, not identical, but correlated, since each subject of translational
communication has the ability to generate its own meaning, therefore the meaning of the translator's field
cannot be identical to the author's field, they can be close, similar, but they differ as much the translator is
different from the author himself. It is this factor that prompted us to introduce the category of harmony.
We consider harmony the ideal to which the translator seeks, and this ideal is achievable. The synergy of
meanings in the translation space is the mechanism that leads the translator to harmonious translation. We
correlate disharmony with the translation error, inaccuracy, inaccuracy, inconsistency. In the case of a
harmonious translation, we can speak of the translator as the carrier of an elite speech culture, i.e. the
translator becomes an elite linguistic person. On the one hand, the linguistic personality of the translator
itself develops and improves, on the other hand, the personality of the recipient for whom the translation
is being developed and enriched, on the third hand, the culture of the recipient is enriched, which absorbs
the results of high-quality, harmonious translation . In this situation we see the significance of all
translation models, whoever they belong to. As for the significance of the linguistic identity of the
translator in our concept, we emphasize that in the translation space we isolate the independent field of
the translator, where a certain component of the integral meaning of the translation text is formed. The
theory of the linguistic personality of a translator is a scientifically based independent research area that,
to one degree or another, reflects the state of modern translation theory. Despite the difference in existing
approaches and scientific paradigms in the field of translation studies, the problem of the linguistic
identity of the translator is becoming increasingly important. Successful solution of this problem will
open up new perspectives in the sphere of interaction of communicants belonging to different linguistic
cultures. And if in one of his works V.I. Karasik notes that “the linguistic manifestation of personality is a
metaphor ...” [5, p. 4], the further development of the theory of the linguistic identity of the translator will
help ensure that metaphoricity will acquire the features of terminology.
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MODERN PROBLEMS OF GENERAL THEORY OF TRANSLATION.

Abstract

The article discusses the current state of the general theory of translation. Based on the data of
linguopragmatics and psycholinguistics, the author reveal the social aspect of translation. Much attention
is paid to the problem of translational transformations and equivalence of translation. The importance of
preserving the usus is emphasized during translation, with concrete examples demonstrating how the
violation of the usus leads to communicative failures. The question of the importance of making a
translation decision, its influence on the degree of understanding of the translated text is considered in
detail. It also notes the need to develop an effective evaluation of the translation based on a critical
approach in order to improve its quality.

Key words: translation, translation studies, general theory of translation, intercultural
communication, social nature of translation, translation equivalence, language norm, usus.
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COBPEMEHHBIE ITPOBJIEMBI OBIIEN TEOPUU IMTEPEBOIA

Annomayus

B cratpe paccmaTtpuBaeTcsi COBpEMEHHOE COCTOsHHE oO0Ield Teopun mepeBoga. Ha ocHoBaHWHU
JAHHBIX JINHTBONIPArMaTUKU U TICUXOJMHTBUCTHKH aBTOP PAaCKPBIBAET COLMAIBHBIA ACIEKT IEPEeBOAA.
Bonpimoe BHUMaHMe yzaeneHO mpoOiIeMe TPAHCIALMOHHBIX IPeoOpa3oBaHUIl M HKBUBAJICHTHOCTH
nepeBofa. BaKHOCTP CcOXpaHEHHs y3yca MOJUEPKHMBAETCI BO BpeMsl IEPEBONA, C KOHKPETHBIMU
pUMepaMH, JAEMOHCTPHUPYIOIIMMH, KaK HapylIeHHE y3yca HPUBOOUT K KOMMYHHUKATHUBHBIM COOSIM.
Bompoc 0 BaXXHOCTM MNPHUHATHS PELIEHUS O TMEPEeBOJe, €ro BIMSHUM Ha CTENEeHb I[TOHUMAaHUS
MEPEBEIEHHOr0 TEeKCTa paccMaTpuBaeTcs NOApoOHO. B Hem Taxke orTmeuaercss HEOOXOOMMOCTb
pa3paboTky 3(h(HEeKTHBHOM OLIEHKH IepEeBOAa Ha OCHOBE KPUTHUYECKOTO MOIX0/1a B LEJAX MOBBIMIEHUS €ro
KayecTBa.
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AYJAPMA KAJIIBI TEOPUACBIHBIH 3AMAHAY MOCEJIEJIEPI

Anoamna

Makanazia ayaapManap/bIH Kallbl TEOPHSICBIHBIH KYH1 TaJuKplIaHaabl. JIMHrBOparMaTHKa »KoHe
MICUXOJMHTBUCTUKA Typalibl MOJIIMETTEpP HETi3iHJe aBTOp ayJapMaHbIH QJICYMETTIK ACIEKTICIH allbIl
Kepcereni. Aynmapma TpaHC(HOPMAIMICH JKOHE ayJaapMa AKBHBAJICHTTLIII MOcelleCiHe KOm KOHLI
OemiHeni. AybI3la ayaapMaliapiibl CaKTayJblH MaHBI3[BUIBIFBIH aTall eTyre OoJajbl, aj HaKThI
MbIcangapaa Oy3bUTyIIbIH Oy3bUTybIHa KOMMYHMKALIMSIHBIH OKeTicreymriniri cebern Oomansl. Aynapy
Typaslbl MICMIMAI KaObUIJAy/AbIH MAaHBI3ABUIBIFEL Typalbl Mocele, ayAapbUlFaH MOTIHHIH TYCIHY
JICHIeHIHEe acep eTyl emkel-Terkein Kapacteipbiiaibl. CoHaii-aK, 01 canachlH aKcapTy YIIH ChIHU
TOCUI HEri31H e ayaapMaiap bl THIMII Oarayay bl JaMbITY Ka)KSTTUIINH aTal eTel.

Kint ce3mep: aymapma, aymapma, >Kaimbl ayJapMa TEOPHUSCHI, MOJCHHETAPATBIK KapbIM-
KaTbhIHAC, ayJapPMaHbIH QJIEYMETTIK CHITAThI, aylapMa 3KBHBAJICHTBI, TiJ1 HOPMACHI.

The object of studying the science of translation is translation activity, which is divided into
several types depending on a pair of languages participating in bilingual communication, referred to as
the source and the target language (SL and TL). For researchers in this field, translation is presented in
different guises: translation from a given language into another, interpretation and translation, technical,
legal, fiction translation, etc. Accordingly, translation and translation can be divided into different
sections. At the same time, it is obvious that all types of translation have something in common that
distinguishes translation from other types of language mediation (the so-called free translation, free
retelling of content, referencing, etc.). Therefore, in the science of translation there is a section that treats
the general, which is characteristic of all types of translation. This section is referred to as general
translation theory. It is an essential part of the training course for qualified, broad-based translators
(translators-professionals). The purpose of this article is to identify the most important problems faced by
translation theory at the present stage. The starting point of the general theory of translation is the
question of its social nature, for it is quite obvious that the algorithm of the translator’s work and the
quality requirements of his work are not determined by his subjective ideas about translation, but by
certain expectations of the society and the resulting translation requirements. In a naive form (for people
who did not translate and did not study in depth foreign languages), these expectations are that the
translation should be the same as the original, only in another language. In this regard, the translation text
is attributed to the author of the original and is used as if it is the original, cited and discussed as the
words of the author of the original.

People who have an understanding of the problems of translation, of course, cannot be guided by
such ideas about it. They know that translation is not always (or only rarely) the same as the original, but
they also realize that, even without being the same, translation into bilingual communication should be an
equivalent substitute for the original. But what does “equivalent” mean? In order to answer this question,
it is necessary to clarify for the sake of what verbal communication generally takes place between people
or, in other words, why people talk with each other or exchange written messages. Psycholinguistics gives
the following answer: in a typical case, when a person enters into communication with another person, he
does this in order to have a definite regulatory effect on the latter - to change the addressee's state of mind
and / or emotions (to replenish his knowledge, to prove to him that something to induce him to
something, to cause him a certain mood). So, L.A. Kiselev, for example, suggests even introducing such a
concept as “emotema” [3, p. 98]. Linguopragmatics goes further and, considering communication as an
activity, develops a theory of speech acts, analyzing communication from the point of view of the so-
called action-based (activity) approach. As a result, the theory of speech acts was developed. Its founder,
J. Austin, singled out such acts as locative (the act of generating a statement), illocutive (expression of
intention), and perlocutive (influential). His follower J. Searle supplemented this classification with a
propositional act uniting reference and predication. The speech act is considered successful if all the
above components are successful. Ideally, the translator should take into account all the linguo-pragmatic
components of the translated text, and in addition, take into account that all oral and written speech works
of different scales: texts, phrases, replicas, etc. are embedded in a specific linguistic and extralinguistic
context. Therefore, the equivalence of translation means that the translator must create in the target
language speech works equivalent to translatable speech works according to the above criteria. Without
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this, what he creates cannot be considered a translation. Inevitable at times when translating deviations
from the original must have a certain (acceptable) measure. Without falling into literalism that impedes
the perception of the text, the translator must reproduce the peculiarities of the language expression
inherent in the author of the original. It is about how he said, and not how the translator interpreted it,
whoever perceives the translation wants to know. Unreasonable deviations from the text of the original
are comparable to the deception of the buyer. They blur the boundary between translation and those types
of language mediation to which the concepts of “retelling”, “arrangement”, “free translation”, abstracts of
various texts, informational references, reviews, annotations and other secondary texts based on foreign
substrates are applicable. This problem worried and continues to excite the minds of translators since the
appearance of the first translated texts. U. Eco, speaking of the problem of equivalence of translation,
wrote: “... in my experience as an author translated into other languages, | constantly felt a conflict
between the need for the translation to be™ true ’to what I wrote and the exciting discovery of how my
text could (and sometimes should) be transformed, putting on the words of another language. And
although sometimes | understood that translation was impossible (although such cases were always
resolved in some way or another), | noticed the possibilities more often: in other words, I noticed how,
when in contact with another language, the text showed interpretation potentials that were not known to
me most, and how sometimes the translation could improve the original (I say “improve” precisely in
relation to the intention that the text itself suddenly showed, regardless of the original intention that | had
as an empirical author) ’[10, p. 6]. In cases where the proximity of the source and target texts (SL and
TL) adopted in the translation cannot be maintained, the translator should abandon the translation and
resort to another type of language mediation (retelling, so-called free translation, etc.). However, it is
sometimes difficult to reconcile the two above-mentioned translation requirements (compliance with the
linguistic and pragmatic characteristics of ST and the maximum possible semantic and structural
proximity of ST and TT), especially when the language of translation does not have lexical and
phraseological, grammatical and linguocultural correspondences to the units and structures of the
translated speech works. Therefore, the translator has to sacrifice the desire for semantic and structural
proximity of ST and TT.

In a number of texts, the author's language as such is absent, since they mainly use standard
methods of language expression - cliché (technical, legal, military texts). Therefore, when translating
them, the translator’s task of preserving semantic-structural proximity with IT is generally not worth it.
We emphasize, however, that this kind of departure from the original is always forced. Unintentional
departure from IT is qualified as a lack of translation - translational liberty. The translatability of ST (its
potential equivalence of TT) also depends on the factors of the linguistic-ethnic barrier to be overcome,
which distinguishes the carriers of SL and SL, which manifest themselves differently in different acts of
translation. Thus, some differences of cultural and ethnic nature can a priori exclude the equivalence of
ST and TT texts at their addressees. This raises the problem of translatability not in terms of transferring
content (its different types), but in terms of compatibility of national mentalities and, therefore, for
equivalent translation. However, as S.V. Evteev, “the practice of translation confirms the possibility of
overcoming intercultural differences due to the experience of intercultural interaction and the fact that any
culture is not a completely isolated education” [2, p.330]. As for the possibility of full-fledged translation,
the range of views on this problem is quite wide. So, supporters of the concept of principled
untranslatability (beginning with V. Humboldt) referred to the cases when translation is really impossible.
For example, in situations of the so-called “ethnocultural rejection” associated with differences in beliefs,
rites, traditions, customs, habits, etc. The system is not only a reproducing mechanism that allows its
users to use again and again in various combinations and contexts existing and accepted by society as
“correct” speech works. The system is also the unused possibilities of the language, allowing you to
create non-existent units and their combinations, such as: snickering, PR, banning, the author burns, etc.
In each language, these possibilities manifest themselves differently. For example, M.A. Chigasheva
gives such examples of deonimization as, genschern, hartzen, merkeln (verb formation from proper nouns
in German), pe mextunr, ncakuar (obviously, in these cases, the formation of deonyms in the Russian
language was influenced by the word-formation model in English) and others . (for details, see [8, p. 43-
47]). The function of the filter, screening out the products of the language system, which are not accepted
by the literary language, is fulfilled by the language norm (for example, V. Mayakovsky's neologisms are
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“cepnacTbiii” and “MonoTkacThIii”’). A norm is a representation of the collective (educated) speakers of a
literary language about what is right and wrong in their language.

Existing as an objectively given, the norm is reflected (codified) in grammars, dictionaries and
other reference books. The translator must reproduce the degree of its normativeness in the text he
creates. So, if ST complies with the SL standard, then the TT must comply with the TL standard, if ST,
for example, for the sake of humorous effect, contains violations of the norm, the TT must reflect (as far
as possible) this ST feature. The language norm operates with two “rigorous" assessments - right and
wrong (regardless of linguistic and situational context. Speech norm (its more convenient name - usus)
subdivides the products of the language system not according to the principle "(always) right - (always)
wrong", but according to the principle of "appropriate - inappropriate” in this context. However, their
arguments are not consistent with the facts that indicate the efficiency of communication through
translation. The speakers of different languages successfully contact in the field of foreign policy,
fruitfully exchange scientific and technical experience, cultural values, etc. And this refutes the
pessimistic view of translation. Meanwhile, nothing prevents to reconcile these facts, if we consider
translation as a regularity of a statistical nature, according to which translation is not always possible, but
at the same time the number of cases where a full translation is possible, overwhelmingly prevails over
the number of cases when it is impossible. This ratio varies depending on the weight of the ethnocultural
differences in the values at the “sign-to-sign” level. Accordingly, the most "easily translatable" should be
considered scientific and technical texts, not "burdened" by these factors, but the most difficult to
translate - texts of fiction. The equivalence of the impact of ST and TT is also determined by its language
design - by how it corresponds to the recipients' skills in the field of speech perception, speech habits of
this linguistic ethnic group, reflected in the concepts of “language norm” and “speech norm (uzus)”,
which are inseparably linked with the concept "Language system". The latter is understood to be the
totality of interdependent units of a language of a different level and the models by which they are
combined to form statements. An uzus, that is, the selection of means of linguistic expression by the
speaker / writer, is also an indicator of his attitude towards the addressee and often determines the
reaction of the latter. It is known, for example, that (deliberately) edited by Bismarck Emsky dispatch
about the conversation of the Prussian king with the representative of France about the claim of one of the
Hohenzollerns to the Spanish throne caused her deliberately disrespectful tone of Napoleon III’s anger
after the victory over France, the German Empire. Yu.M. Lotman in one of the TV shows gave an
example from a correspondence between two people who lived in the XIX century. One of them was on
the social ladder a step below the other, and in addition, he was not aware of etiquette.

Thus, in his address to his superior, instead of “The dear sir,” he wrote “My dear sir,” which in
those times was considered unheard of familiarity. Such verbal behavior gave rise to an aggressive (at that
time) reaction by the addressee, who, in order to indicate "boor" to his defiantly daring behavior and put
him in place, applied the appeal "My dear sir, my, my" in a reply letter. In the aspect of speech
perception, a uzus determines not only the addressee's reaction, but also how easy or, conversely, the
addressee is to perceive the text. It is obvious that the presence in the text of unaccustomed words,
combinations and constructions can significantly complicate his perception - the perceiver is forced to
himself as if to translate what he hears and reads, from an unusual language to a familiar one. When
translating it is necessary to take into account that the uzus has a quantitative aspect, and the translator’s
desire to use the usual methods of language expression can sometimes conflict with the desire to convey
the content as precisely as possible. On this occasion, A.D. Schweitzer said that there would be no big
trouble if the translator occasionally uses a less familiar method of linguistic expression for greater
accuracy, however, if the text is oversaturated with little-used means of linguistic expression, a qualitative
shift occurs and the translation text begins to be perceived with difficulty [9, p. 182]. Especially careful
consideration requires the translation of ambiguous words. As rightly noted by Yu.E. Dorokhova,
“Corresponding words in the original and in the translation should be equivalent only in the meanings in
which they are used. Nevertheless, communicatively irrelevant meanings do not cease to exist and the
associations associated with them can be realized in the same or a neighboring statement, for example,
when using a word-play. Therefore, the content of multi-valued words in the original and in the
translation cannot be considered absolutely identical ’[1, p. 95-103]. The problem of general translation
theory also includes the problem of criticism and evaluation of translation. To assess the quality of
educational translations, a fairly simple classification of translation errors and determination of their
weight (impact on the quality of translation) has been developed: distortions, inaccuracies, ambiguities,
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normative-language and usual errors, translation liberties and literalisms. This issue is considered in more
detail in the work of L.K. Latysheva “Translation: Problems of Theory, Practice and Methods of
Teaching” [4, p. 134-143]. However, to assess professional translation, this “scale” is insufficient,
because it allows you to see the shortcomings of the translation, but not its merits - such as the rhythm of
speech (appreciated not only in fiction), the construction of a theme-rhematic chain, adequate to the logic
of the author’s presentation, reflected in translating other features of his style. It requires the opinion of a
highly qualified translator or control editor of the translation literature publishing house. As for the
“toolkit” of research in the general theory of translation, it should be recognized that it is not large. This is
mainly a comparative study of originals and translations in combination with logical modeling, when we
explain what we have at the “entrance” and “exit” of the translation process using hypotheses, dividing
the hypothetical translation process into separate actions (translation techniques).

These techniques are described in more detail in the textbook "Translation Technology" [5, p.
113-252]. It cannot be argued that these actions (techniques) are a psychological reality, that the translator
thinks: “I will apply this technique now.” Of course, he does a lot of things intuitively (at the pre-
theoretical level), but the practice of teaching translation shows that after completing the course of the
theory and practice of translation, students begin to translate much better. Certain value for the general
theory of translation is represented by the self-observation (introspection) of translators, who are also
high-class translation practitioners. So, by self-observation A.D. Schweitzer, the translator comes to the
final (optimal) version of the translation by searching and improving the “trial” options. In interpretation,
due to its specificity, such a search occurs beyond the threshold of consciousness in the form of
undeveloped translation decisions. In one of his speeches, brilliant synchronist A.D. Schweizer said that
this sort of search seems to occur even in simultaneous translation. M.Y. Zwilling clarifies: busting
options is not just a chain of trial and error. “In the process of searching for a translation solution,” he
points out, “there is a concentration of effort ... on key parts of the search, which is indicated by the
dissatisfaction felt by the translator or elusiveness, the vagueness of the idea of it” [6, p. 178]. Due to the
limited linguistic translation tools and the lack of objectivity of their results, the question arises: has the
general translation theory in its current state exhausted its possibilities? (See: [7, p. 91-96]). The most
pessimistic conclusion is that the general translation theory has stalled in its development. Meanwhile, it
can be assumed that since this science is relatively young, we are currently faced with “growing pains”
when there is a search for new ways, more objective research methods that are less dependent on the
researcher (for example, using neurolinguistic methods). Therefore, we should expect new discoveries,
non-trivial results and further promising research.
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THE ROLE OF THE MIDDLE EAST IN ENSURING THE ENERGY SECURITY OF INDIA

Abstract

Paper discuss the role of Middle East countries in ensuring energy security of India. Authors
consider the features of external policy of India related to energy policy and relations between Middle
East countries. The aim of the work is to determine the significance of Central Asia in the energy strategy
of India, the potential and prospects for their interaction in the energy sector. The study considers
relations of India with such countries like Kazakhstan, Saudi Arabia, Kuwait, Iran, UAE, etc. Research
findings show that there are quite long list of problems in energy sector of India which may be solved by
improving the cooperation between Middle East countries and India. Research findings help to identify
the role and strong positions of Middle East in ensuring energy security of India.
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YHIAICTAHHBIH SGHEPI'ETUKAJIBIK KAYIIICI3AII'TH KAMTAMACBI3 ETYIEI'TI TASAY
7K9HE OPTA HIBIFBICTBIH POJII

Anoamna

Makanana Tasy LLbFpICTEIH YHAICTAHHBIH 3HEPTETHUKAIBIK KayillCI3MIriH KaMTaMachl3 eTyIeri
peuti TaJaKpUIaHIBl. ABTOpIIap YHAICTAHHBIH CHIPTKBI casicaThiHarsl Tasy ILIbIFbIC engepiMeH sHepreTuka
cajachlHJAa OpHATBUIFAH CasiCH KApbIM-KAaTBIHAC EpEKIIETIKTEePiH epeKIIeNiKTepiH KapacThIpabl.
XKy™mpIicTBIH MakcaThl - YHIICTAaHHBIH SHEPreTHKAJBIK CcTpaTeruacelia OpTanblk  A3USHBIH
MaHBI3/IbUIBIFBIH, YHEPTeTHKAJIBIK CEKTOPJAFbl ©3apa OPEKETTECTiri MEH KeJelleriH aHbIKTay. JKywmbic
OapeiceiHna YHaictTanHbIH Kasakcran, Cayn ApaOusicel, Kyseitr, Upan, bipikken Apa®d Owmiprnikrepi
XKoHe Oacka enepMeH OHEPreTHKANBIK KayilCi3mik OarbITBIHIAFBl KapbIM-KAaThIHACHI 3€PTTENTEH.
3eprreynin HoTmwkenepi Tasy ILbiFbic ennepiMeH BIHTBIMAKTACTBIKTHI JKaKCApTy apKbUIbl ILIELILIETiH
YHII DSHEPreTHKaJbIK CEeKTOphIHAa Oipkatap mnpobieManapAblH Oap €KeHiH Kepceredi. 3epTrey
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notmwkenepi Tasy LIbIFbIcTBIH YHIICTAHHBIH 3HEPreTUKAJBIK KayillCi3AiriH KaMTaMachl3 eTyaeri peni
MeH 0achIM OarbITTapblH aHBIKTAyFa KOMEKTECE .

Tyiiinai ce3mep: SHEPTUSHBI TYTHIHY, DHEPreTHKANbIK Kayincizmik, Yuuictan, Tasy IleFsic,
MYHaM, ras.
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POJIb BJIMKHETO U CPEJJHET'O BOCTOKA B OBECHHEYEHUU YHEPTETUYECKOM
BE3OINIACHOCTHU UHJANU

Annomauyus

B cratee obcyxmaercs pomb crpaH bmmkHero Bocroka B o0ecniedeHHHM SHEPreTHYECKON
Oe3omacHocTd MHAMN. ABTOPHI paccCMaTPUBAIOT OCOOCHHOCTH BHENTHEH MOMUTHKNA WHIMM, CBS3aHHBIC C
SHEPreTHYECKOi TIOJIUTHUKON W OTHOUICHUSIMH MEXIy crpaHamMu bimxnero Bocroka. Ilenmsio paboTsl
ABNISETCA OMNpeAeneHne 3HauuMocTH LleHTpampHOl A3um B 3Hepreruyeckod cTparernu HWumuwm,
MOTEHIIMAa W TIEPCIIEKTUB WX B3aMMOACHCTBUS B DHEPreTMYECKOM CceKkTope. B wuccinemoBaHum
paccMmarpuBaioTcsi oTHomieHus WHamm ¢ Takumu crpaHamu, Kak Kasaxcran, CaynoBckas ApaBus,
Kygeiit, Upan, OAD u np. Pe3ynbTaThl HcciaemoBaHus MOKa3bIBAIOT, YTO CYIIECTBYET PsA MPOOJEM B
JHEpPreTHYecKoM cekTope MHIuu, KOTOphIe MOTYT OBITH PEHISHBI MyTEM YIYYIIEHHUS COTPYAHUYECTBa
Mexay bamxkauM BocTokoM. cTpaHbl U nHAUSA. Pe3yapTaThl HCCAEIOBAHUS TIOMOTalOT ONPENEIUTh POIb
W CUIIBHBIC TTO3UIINK bimkxHero Boctoka B o0ecrieueHny SHEPTeTHUECKOM Oe30macHocTH MHamm.

KuaroueBble cjaoBa: sHepromorpebiIeHue, dJHepreTudeckas Oe3omacHOCTh, WHmus, bmmkHauit
Bocrok, HedTs, Tas.

Introduction

Energy is an integral part of the development of human society, the economy and foreign policy of
any country. The level of technical development affects productivity and socio-economic development in
general. In turn, energy is a set of processes for receiving, transmitting, storing, and consuming energy

[1].

India, as a large importing country, has recently experienced an acute shortage of energy resources.
Currently, the level of use of nuclear and other types of renewable energy is not high, however, the share
in the energy balance is gradually increasing. Another important energy product - gas by 2030 will
occupy an important place in the consumption of energy resources (Table 1).

Table 1. Growth of primary energy demand in India in million tons

Buj sneprun 1990 y. 2000 y. 2005y. 2015y. 2030y. | Annual growth
rate for
2005-2030 yy.
Coal 106 164 208 289 411 2,8%
Oil 63 114 129 173 272 3%
Natural gas 10 21 29 47 89 4,6%
Nuclear power 2 4 5 19 47 9,9%
Hydro- 6 6 9 17 32 5,3%
energy
Bioenergy 133 149 158 168 211 2,1%
Other types of - - 1 6 21 15,8%
energy
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Total 186 311 537 719 1082 ‘ 2,8%

*Note: resource - World Energy Outlook. 2018. China and India. Insights. International Energy Agency.
- P. 465.

Although high oil prices contribute to the priority of expanding the use of other types of raw
materials, oil will also be an important energy resource for the development of the economy. Coal and
uranium in India are of poor quality, and production centers are located at a considerable distance from
consumption centers. The use of thorium in nuclear power because of the high cost is currently
unprofitable. Therefore, imports of coal, oil, gas and uranium will only increase.

The purpose of this study is to determine the significance of Central Asia in India’s energy
strategy, the potential and prospects for their interaction in the energy sector.

Literature review

The conceptualization of energy security and the energy policy of India is devoted to a large
number of works by Indian, British, American and Russian researchers. Among them, we should
highlight D. Yergina [2] (Great Britain), K. Len [3], Shirley R. Jackson [4] (USA), G. Pant [5], S. D.
Muni [6], B.K. Singh [7] (India), N.I. Voropaya [8] (Russia), as well as studies prepared by the Energy
Research Center of the Asia-Pacific Region [9] and the Energy Research Institute of the TATA
Corporation [10], which analyzes the principles, threats, elements, models of energy security, provides
recommendations governments of different countries should be guided in their energy policy.

Methodology

The empirical basis of the thesis is based on the methods of analysis, which include event-analysis
of India’s energy projects abroad and the negotiation process of India and Central Asian countries in the
energy sector; content analysis of contracts, strategies, concepts, five-year plans in India and Central
Asian countries related to energy development; system method of interaction of elements of the
international system; a comparative analytical method for determining the main trends and prospects for
the development of the energy sector in India and the countries of Central Asia and a historical method
for analyzing the development of the coal, oil, gas and nuclear power industries in India, as well as the
evolution of India’s foreign energy policy and the relations between India and the Central Asian countries
in the energy sector.

Results and discussion

When considering the role of the Near and Middle East in India’s energy security, it should be
borne in mind that:

- The region has significant oil and gas resources. According to British Petroleum, oil reserves in
the region amount to 101.8 billion tons or 54.4% of world reserves. Natural gas resources amount to 75.8
trillion. cc The region’s share in world gas reserves is 40.5%. Oil and gas reserves are concentrated
mainly on the continental shelf of the Persian Gulf. Saudi Arabian oil and gas reserves are estimated at
36.3 billion tons and 8 trillion. cc m., Iran has 18.8 billion tons and 29.6 trillion. cc m., Iraq 15.5 billion
tons and 1.8 trillion. cc m., Kuwait 14 billion tons and 1.8 trillion. cc m., UAE 13.4 billion tons and 6
billion cubic meters. m., Qatar 2.7 billion tons and 25.3 trillion. cc m., Oman 700 million tons and 700
billion cubic meters. m., Syria 300 million tons and 300 billion cubic meters. m. and Yemen 300 million
tons and 500 billion cubic meters. m. [3];

- oil in the region of high quality with low sulfur content, at a shallow depth, is located in large
fields with developed infrastructure and does not require large investments. So, the development and
production of oil in Saudi Arabia spends $ 3 per barrel, which is significantly lower than in other regions
where the cost of production is $ 10-15 per barrel [11];

- despite the high growth rates of oil and gas consumption, the region will retain its position as the
main global exporter of hydrocarbons;

- geographically, the region is located close to economically important areas of western and
southern India.

The following table shows the growth dynamics of oil and gas production abroad (Table 2).

Table 2. Dynamics of growth of oil and gas production by Indian companies abroad, in million toe

2014 2015 2016 2017 2018

Mining fields 9,05 8,962 8,529 8,763 9,129
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IHC.
Developed fields 0,031 0,664 1,484 1,957 2,324
Perspective 0 1,09 2,47 3,98 5,63
deposits
Total 9,36 10,716 12,483 14,7 17,083

*Note: resource - Ilpunoxenue - Report of the Working Group on Petroleum & Natural Gas Sector for
the 12 nd Five Year Plan (2014-2018)

Cooperation of India and the countries of the Middle East in the energy sector is developing in the
following areas:
- import of oil and liquefied gas to India;
- India's investment in the oil and gas infrastructure of the countries of the region;
- investment of the countries of the region in the oil and gas infrastructure of India;
- India's investment in the development and production of oil and gas fields in the countries of the

region;
- investment of the countries of the region in the oil refining industry of India;
- India's investment in the petrochemical industry and the power industry in the countries of the
region;
- investment of the countries of the region in the petrochemical industry and power industry of
India;

- prospects for the construction of the Iran-Pakistan-India gas  pipeline.

India and Saudi Arabia. Saudi Arabia is the largest importer of crude oil to India. According to the

Ministry of Qil and Gas, oil imports increased dynamically from 7 million tons in 1995 to 25.5 million

tons in 2009. The share of oil imports from Saudi Arabia in the total oil imports of India decreased from

26% to 20%, due to with a decrease in the share of countries in the region in imports from 80% to 72%
[11].

Back in 1981, India and Saudi Arabia established a Joint Commission on cooperation in the field of
trade, science, technology and culture. In January 2005, both states signed a memorandum of cooperation
in the energy sector. In the memorandum, the parties examined the areas of energy cooperation: long-term
oil supplies from Saudi Arabia to India for a period of 30 years, oil refining (the parties agreed to invest in
improving the quality of produced oil products) and petrochemicals (joint ventures in Saudi Arabia). In
2006, an agreement was signed between India and Saudi Arabia on the protection of investments and the
avoidance of double taxation. Indian state-owned Indian Petrochemical Corporation Limited invested $
220 million in an ethylene and propylene petrochemical plant in Saudi Arabia. Indian companies Tata,
Birla, Godrej and Boyce, Voltas, Ai-Kabar, Raymonds formed joint ventures with Saudi Arabian
companies in the petrochemical sector. Other Indian companies Larsen and Toubro, Themax supply
equipment to petrochemical enterprises. The Dobsal Company of India, an Indian company, won a tender
for laying a 43 km-long gas pipeline. from the gas field Saaga to the gas processing plant Layakh Puer
[11].

India and Kuwait. Kuwait’s oil imports to India grew less rapidly from 4.6 million tons in 1995 to
11.9 million tons in 2009. The share of Kuwait’s oil imports in India’s oil imports fell from 16.8% to
9.3% [11].

In 1995, the Kuwaiti National Company Kuwaiti Petroleum Corporation and the Indian company
India Oil Corporation established a joint refinery in Pardipe (Orissa), known as the "Eastern India
Refinery Project”. The project was approved by the Government of India in 1998. Both companies
invested $ 174 million in the project. The plant is capable of processing 9 million tons of oil per year. The
share of Kuwaiti Kuwaiti Petroleum Corporation was 26%. Kuwaiti Petroleum Corporation has acquired
a 26% stake in a refinery and petrochemical plant in Bangalore. In 2001, the Kuwaiti company invested in
the Mangalore refinery and petrochemical plant. In turn, Indian companies RIL and GAIL are showing
interest in investing in a petrochemical complex in Kuwait [4].

India and the UAE. Deliveries of oil to the United Arab Emirates in India increased from 7.37
million tons in 1995 to 13.1 million tons in 2009. The share of imports of the United Arab Emirates in oil
imports from India decreased from 27% to 10.2% [11].

The Indian company Western Oil Company of India has built a Dubai oil refinery. The plant began
operations in June 1993, with a processing capacity of 15 thousand tons per year, with capacity expansion
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up to 30 thousand tons by the year 2000. UAE investment in the oil refining sector of India increased
from $ 200 million in the 1990s. up to 800 million dollars in the 2000s [4].

Active cooperation between the two states is developing in the gas sector. In February 1999, the
Abu Dhabi Gas Liquefaction Company (Adgas) and the Indian company Metgas of India signed a long-
term supply contract for 500 thousand tons of liquefied gas from the United Arab Emirates to India at
Dubhol terminal for a period of 20 years. Another company, Al-Manhal International Group (AMIG),
invested $ 5.7 billion in the construction of a complex using liquefied gas as fuel in the state of Orissa.
The complex includes a 2500 megawatt power plant and an ammonium and uria fertilizer plant. In the
same year, the Indian company Vavasi Oil and Gas Private Limited (VOGL) joined the project, which
resulted in the formation of the consortium AMIG-VOGL. It is planned that 5 million tons of liquefied
gas in the complex will come from Austria [12].

India and Iran. Cooperation between India and Iran is developing in the fields of oil refining,
petrochemistry, and the gas sector. Back in 1965, the joint efforts of the Ministry of Petroleum of India
and the National Iranian Oil Company (NIOC) established Madras Refinery Limited. In 2000, the
company was transformed into Chennai Petrochemical Corporation Ltd. In order to optimize the
economic interaction between the two countries in 1983, a Joint Commission was formed, which
regulates relations in the areas of agriculture, culture, scientific and technical cooperation, industry,
transport and communications, energy and trade [14].

At the 11th session of the Joint Commission meeting in Tehran, it was decided to convert the Joint
Commission into a Joint Committee in 2000 [15]. During the visits of the Prime Minister of India A. B.
Vajpayee to Tehran and Iranian President Khatami in 2003 identified five priority areas for cooperation:

- cooperation in the field of energy security;

- stimulation of the creation of joint ventures in the fields of electric power industry,
petrochemistry, oil refining, fertilizer production;

- stimulation of bilateral trade;

- cooperation in the field of science and technology, IT, telecommunications, electronics,
pharmaceuticals and biotechnology;

- mutual investments.

Conclusion

The main areas of energy cooperation between India and the countries of Middle East are the oil
and gas. These two sectors provide India with vast opportunities to establish energy security conditions.
Therefore, India supports and develops relations with Saud Arabia, Kuwait, Iran and UAE. Partnership in
energy sector with Middle East countries doesn’t limited by oil and gas, moreover, it includes cooperation
in the field of science and technology, telecommunications, electronics, pharmaceuticals and
biotechnology, investment. These conditions help to achieve good relations between India and these
countries in other industries and in political aspects too.
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3HAYEHME ITIEPEBOYECKOI'O TE3AYPYCA A3BIKOBON TUYHOCTHU
OCYHWECTBJIAIOIEU IEPEBO/J XYJOXECTBEHHOI'O TEKCTA

Annomayus
OnHUM U3 TTIaBHBIX 00BEKTOB UCCIIEIOBAHUS TYMaHUTAPHBIX HAYK SBISICTCS SI3BIKOBAS THYHOCTD
nepeBourka. CTpyKTypa 3TOro IMOHSATHUSI COCTOUT U3 TpeX ypoBHeil. 1{enbio faHHOMH cTaThh SBIISETCS
M3y4YeHHE 3HAUCHHUS TIEPEBOAUECKOro Te3aypyca, Tak KakK Te3aypyc MepeBOIUNKa BKITIOYAeT B ceOs
CPaBHEHHUE ¥ COMOCTABIICHUE CHUCTEMBI IICHHOCTEN XapaKTEPHBIX IS TEKCTa OPUIMHAJIA U TEKCTa
repeBo/a.
KioueBble ciioBa: S3bIKOBas TIMYHOCTH, TPArMaTHKOH, JIEKCHKOH, Te3aypyc.

Awumosa 3.4, Kymabekosa AK?
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2Foinvimu scemexuii,gh.e.0., npogheccop

I9JIEBU MOTIH/I ®YJAPATBIH JIMHI' BUCTUKAJIBIK TYJIFAHBIH AYJIAPMACBIHBIH
TE3AYPYCHI

Anoamna
['ymaHUTApABIK FRUIBIMAAPABIH HEri3ri 0o0BeKTimepHiH Oipi-(hHIapManibl JIMHTBUCTUKAIBIKTHIH
epekmeniri Oonmbil TaObUTIABI. ByJ TYXKBIpEIMAAMaHBIH KYPBUIBIMBI VII JCHTEWIIEH Typajsl. byn
MaKallaHbIH MaKcaThl ayJapMalibl Te3aypyChIHBIH MAarbIHACHIH 3€pTTEy OOJBIN TaObUIabl, OHTKEHI
ayJapMaiibl Te3aypychl 0acTankpl MOTIH MEH ayJapMa MOTIHIHE TOH MOHAEP JKYHECIH CalbICTHIPY MEH
TYIHYCKaHbI KAMTH/IBL.
KiaT ce3mep: IMHIBUCTUKAIBIK TYJIFa, IPArMaTHKOH,I€KCUKOH, T€3aypyC

38


http://www.bp.com/assets/bp_internet/globalbp/globalbp_uk_english/reports_and_publications/statistical_energy_review_2011/STAGING/local_assets/pdf/statistical_review_of_world_energy_full_report_2011.pdf
http://www.bp.com/assets/bp_internet/globalbp/globalbp_uk_english/reports_and_publications/statistical_energy_review_2011/STAGING/local_assets/pdf/statistical_review_of_world_energy_full_report_2011.pdf
http://www.bp.com/assets/bp_internet/globalbp/globalbp_uk_english/reports_and_publications/statistical_energy_review_2011/STAGING/local_assets/pdf/statistical_review_of_world_energy_full_report_2011.pdf
http://www.polinares.eu/docs/d1-1/polinares_wp1_ir_theories.pdf

Becmnux KazHITY um. Abas, cepus «Ilonuaszviunoe obpasosanue u unocmpaunas gunonoeusy, Ne2(26), 2019 2.

Ashimova Z.A.}, Zhumabekova A.K.2
Abay KazNPU,
Master Degree 2 course of speciality 64/020700-Translation Studies
2Scientific advisor: PhD in Philological Sciences, Professor

THE VALUE OF THE TRANSLATION THESAURUS OF A LINGUISTIC PERSONALITY
TRANSLATING A LITERARY TEXT

Abstract
Nowadays one of the main researching objects is humanitarian sciences. Structure of this
meaning consists of three levels. The main aim is learning meaning of translation thesaurus, as it includes
comparison of cultural systems of original text and translated text.
Key words: language personality, pragmatics, lexicon, thesaurus.

«SI3pIKOBasI JIMYHOCTEY» SIBIISIETCS OJHHUM M3 TJIABHBIX OOBEKTOB HCCICHOBAHMS TYMaHUTaPHBIX
HayK. SI3BIK HTpaeT OTPOMHYIO POJIb B CTAHOBJICHWUU SI3BIKOBOM JIMYHOCTH, BEIbh YEIOBEUECKOE OOIIEeHNE
OlpeneNnsercs KakK CIIeJACTBHE OCHOBHOIO CBOMCTBA s3bIKa, CBOMCTBA (HOpMHUPOBAHHUS CyObeKTa
BbIcKa3biBaHusA[ 1,7-34].

BrepBrie TOHSTHE «SI3BIKOBAasi JIMYHOCTH» Oblla BBemeHa B.B.BuHorpamoBeiM. DTO mOHSTHE
3aHUMAET IEHTPAIBHOE MECTO B AHTPOIOJOTHYECKON IJIMHTBHUCTHKE, W JAXKE JaeT Ha3BaHUE HOBOW
Hay9YHOH IUCIMIUIMHE JIMHTBUCTHYECKAs TepcoHoyorus. [IpenMeroM JIMHTBHCTHYECKON MEPCOHOIOTHH
SIBIIACTCSI M3YYEHHE WIMONEKTHOW JHMYHOCTH (SI3bIKa WHAWBHIyyMa) BO BCEM €€ MHOTooOpasuu
MOIMICKTHOM JTMYHOCTH (HALMOHAIBHOTO A3bIKa B MIPOCTPAHCTBE M BpeMernn)[2, 112-116]. Yenoseuyeckoe
MBIIUIEHWE WM CaMOTO YelIOBeKa HENb3S M3ydaTh BHE SI3bIKA, TAK)KE KaK M S3BIK HENb3S M3ydaTh BHE
yenoBeka. [lodToMy Takue MOHATHS KaK <GI3BIK» W «IAYHOCTHY» HEpasleNuMBl. SI3BIK OKa3bIBaeT
OIPOMHOE BIIMSIHHE Ha TICHXOJIOTHIO JIMYHOCTH U Ha CO3HAHME.

TepMuH «s3bIKOBasi TUYHOCTH» BIEpBhIe OblT BBeaeH B Hayky FO.H.KapaymoBemM. CtpykTypa
3TOTO TIOHATHS COCTOMT W3 EIWHCTBA TpeX YypOBHEH: BepOaIbHO-CEMaHTHUYECKUH (JIEKCHKOH),
KOTHUTHBHBIN (T€3aypyc), MOTHBAI[HOHHO-TIparMaTuuecKuii (mparMatikon) [3, 48-61].

JlekcukOH WM BepOallbHO-CEMAaHTHUYECKHH YpOBEHb Mojapa3yMeBaeT c(hOpMUPOBAHHOCTH
JIEKCUKO-TPaMMAaTHYECKAX 3HAHUN B CPaBHHUTEIBHO-COMOCTABHTEIBHOM AacleKTe, TaK KaK IMepeBOMTUNK
BCerja MepeKiIioyaercsi ¢ OJHOTO sI3bIKa Ha Apyroil. MHTepneranus XyI0KeCTBEHHOTO TEeKCTa Tpedyer
OCO3HAaHHUS CMBICTIA  XYIOXKECTBEHHOI'O  TEKCTa-OpUTHMHANA, €ro  CpeACTB  XyHAOXKeCTBEHHOU
BBIPA3UTENHHOCTH, COMTOCTABIICHHSI CJIOBECHBIX 00Pa30B CO3/IaBaEMBIX B TEKCTE MIEPEBOIA.

Tezaypyc TmepeBOAYMKa XyIOKECTBEHHOW JIUTEPAaTyphl BKJIIOYaeT B ceOI CIIOCOOHOCTH
CpPaBHHBATh M COIIOCTaBIISITH CHCTEMBI IIEHHOCTEH, KOHIIENTOB, XapaKTEPHBIX I TEKCTa OpPUTHHANA U
TEKCTa TIepeBOJIa, HWEepapXWil 3HAYMMBIX CMBICIIOB, SCTETHYECKHX MPEICTABICHUH, HWMEIOUINXCS B
COIOCTaBIIsIEMBIX KYJIbTypax. B pamkax dhopmMupoBaHHs Te3aypyca SI3BIKOBOW JMYHOCTH TMEPEBOMUNKA
XYIOXKECTBEHHOW IUTEpaTyphl BbIpaOaThIBa€TCSI W TOCPEAHUYECKHH CMBICI MPo(ecCHOHATBHON
NeSITETFHOCTH, OMPENEeNIeTCs POl IMEPEBOINKA B MEXBI3BIKOBOH MEXIIUTEPATypHOU KOMMYHHKAITUH
[4, 254].

MOTHBalIMOHHBIN K€ YPOBEHb YUYMTHIBACT WHTEPIPETANMOHHYIO IIO3UIUIO I1ePEBOIUYHKA,
CHOCOOBI TIPUHATHS TIEPEBOMYECKUX PpEIIeHUH, CTpaTeruyi HEOOXOIWMBIE JUIsl OIEHUBAHHUS KadecTBa
MepeBo/ia, OpTraHu3aIus MepeBOAUYECKOro mpoiecca, 0Toopa XyI0KECTBEHHBIX MPOU3BEACHUN KYIbTYPHI
OpHUTHHANA JUIs TIepefjadd B MHOKYJIBTYPHOM KOHTEKCTE, OCBOSHHE )KaHPOBO-CTHIIMCTUIECKOTr0 OOraTcTBa
B OCTETUKO-KYJIbTYPHOM CPaBHUTEINHEHO-COMIOCTABUTEIFHOM aCIeKTe.

Jis maHHOM CcTaThM XOTENOCHh OBl PACCMOTPETH 3HAUEHHUE MEPEBOAUECKOr0 Te3aypyca sS3BIKOBOU
JIMYHOCTU OCYIIECTBIIAIONIEH MEpPEeBOJl XYJOKEeCTBEHHOro Tekcra. s mpumepa Bo3pMeM «CioBa
Hasunanus» Abast B OpuruHaiie ¥ COIOCTaBHM C TIEPEBOJIOM HA PYCCKHI SI3BIK BBIONHEHHBIH PomaHoMm
CeticenbaeBbiM 1 Kmapoii Cepuk0aeBoii, a Takke C MEpeBOJAOM Ha aHTIIMHCKUM S3BIK BBHIMOJHEHHBIN
Puuapnom MakKeitHowMm.
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CnoBo TIEpBOC UMECCT JaHHBII OTPLIBOK:

Byn sxacka kenreHIIe >KakChl OTKI3AIK T, jKaMaH OTKI3AiK 1e, shTeyip OipTanmail eMipimi3ai
OTKI3IIK: aNBICTHIK, JKYIBICTHIK, AHTBICTHIK, TAPTHICTBHIK - OYPCIILTIKTI Kepe-kepe kenmik. Exai xep
OpTachl Kacka KEJJIIK: KaKBUIBIK, YKAJIBIKTBHIK, KBUIBII KYPreH ICIMi3iH OasHCBI3bIH, OaiijlayChI3bIH
KepIik, 09p1 KOPIIBUIBIK €KeHIH OLTIIK. AJl, HIl KaJFaH eMipiMi3lli KalTim, He KbUIbIT 6TKi3eMi3? COHBI
Taba anMaii e3im e Kaiipanmbia.En 6ary? YKok, enre OarbIM »KOK. barychI3 epTKe YIIbIpaibiH IeTeH Kici
Oaknaca, He aJIOBIPTKAH, KOHLUII OachUIMaraH jkactap OaraMbIH JeMece, 01371 Kyaai cakTachiH!

Xopomio s KW WM TUIOXO, a TpOHAEeHO Hemayo: B Ooppbe W ccopax, CyAax U cIopax,
CTpaJaHuAX MW TpEBOrax aomes A0 IMPEKJIOHHBIX JICT, BI)I6I/IBHII/ICI) U3 CUJI, MPECBITUBIIUCHL BCEM,
00HapyXUJI OPEHHOCTh U OECIIIIOHOCTh CBOUX JNESHUH, YOSIHIICA B YHU3UTEILHOCTH CBOEro ObITHs. Uem
Tenephb 3aHATHhCA, KaK MPOKUTH OCTaBUIYIOCS >kKM3HB? O3aauymBaer TO, YTO HE HaXOXy OTBETa Ha CBOM
BOTpOC.

[IpaButs Hapomom? Her, Hapon HeympainsieM. [lycTh 3TOT Tpy3 B3BajHT Ha ce0sl TOT, KTO MOXKeJaeT
00pecTy HenCIeNMUMbII HeIyT, HITH MBUIKKAI FOHOIIIA ¢ HEOCTHIBILIMM CEpAIeM. A MEHSI COXpaHU AJlTax OT
HEIIOCWIBHOIO OpemeHH.

Whether for good or ill, I have lived my life, travelling a long road fraught with struggles and quarrels,
disputes and arguments, suffering and anxiety, and reached these advanced years to find myself at the end
of my tether, tired of everything. | have realized the vanity and futility of my labors and the meanness of
my existence. What shall I occupy myself with now and how shall | live out the rest of my days? | am
puzzled that I can find no answer to this question.
Rule the people? No, the people are ungovernable. Let this burden be shouldered by someone who is
willing to contract an incurable malady, or else by an ardent youth with a burning heart. But may Allah
spare me this load which is beyond my powers!

B Tekcre ucmonp3yercst JIOTHYECKUE 3aMEHBI, JIJISI MAKCHMAIIbHOTO MpHOImKkeHus: cMbicia. [lepeBoy Ha
AQHTTIMACKUI A3bIK BBIMOJIHEH C PYCCKOrO TMEPeBOja, TaK KakK IMEepeBOJ] Ha aHMVIMMUCKUM S3BIK
COOTBETCTBYET PYCCKOMY TeKCTy. B mcxomHoM Ttekcre AOail wmcmomedyer ¢pa3y «Oizmi Kymai
CaKTachlH!», 9TO B IepeBOe O3HAYAET «XpaHUT Hac bor», HO MepeBOUNKH Ha PYCCKHUM S3BIK, yIUTHIBAS
KyJIbTYypy M Bepy Ka3axCKOro Hapofa, HCIIONB3YIOT «A MEHS COXpaHW AUiax» , Ha aHTIIMHCKOM SI3BIKE
Puuapn MakKeits momnepkuBaeT W0 TPaAULUN U KyJIbTYPhl H BOCIIPOU3BOJUT Ha aHTIHIiCKoM «But
may Allah spare me». TlepeBomuMKM  pENIMIA  HCIOAB30BATh  TPAHCIAWTEPAIMIO, OHHU
MPOTPEHCKPUONPOBAIIN PEATHIO BUE MPUBBIYHOTO [T KA3aXCKOTO Hapoza clioBa «0oxecTBoy. llepeBon
oTpbIBKOB [lepBoro cioBa BBITOTHEH aJeKBaTHO.

Taxoke 7151 BTOpOro puMepa Mpeaiaraio B3sTh OTPBIBOK U3 YETBEPTOrO CIIOBA:
Kymneik caymak, ke3 cy3im, TileHim, ajaM cayMak - ©Hepci3 UTTiH ici. Oyeni Ky/1aliFa ChIUBIHBII, eKIHII 03

KaifpaThlHa CYIieHill, eHOeriHIi cay, eHOeK KpIIcaH, Kapa jep Je Oepeni, Kyp TacTaMaiibl.

XKutp xUTpOCTHIO, OOMaHOM, HONPOIIAHUYECTBOM - yaen Oe3mapHbIX npoxoaumieB. Bepyit B bora,
Hazelics Ha cBoe yMEHHE U ciiibl. Ha 4ecTHBIN M caMOOTBEp)KEHHBIN TPy Ja’ke TBEpAb 3€MHasi OTBETHT
BCXOZaMH.

To live by lies, deceit and begging is the lot of good-for-nothing rogues. Put your faith in the Lord, and
trust in your own powers and abilities. Even the hardest earth will yield good crops to honest and selfless
toil.
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[To-moemMy MHEHHIO JAHHBINA TEPEBOJ] OTPHIBKOB BBHIMOJHEH KOPPEKTHO, C MaKCHUMAaIbHBIM

MPUOIIKEHHEM K HCXOJHOMY TEKCTY, HO HMMEIOTCS pacXoicHusi B mepeBomax CIioB, Hampumep BO
BTOPOM CJIOBE TIEPEBOJI CJIOBA «KYJail» IIeN BBUJIE MEpeBoja «AJIax», COOTBETCTBEHHO TaKHM e ObLI
MEepPEBOJl Ha AaHTJIMMCKUM S3BIK, B 3TOM XK€ CIOBE pacCMaTPUBACTCS APYroil MepeBojl 3TOMY cloBY «bory,
B aHTJMHACKOM BapuaHTe B BBHAe «LOrd», Tak Kak aHTJIMHCKWAN TEpPEeBOM BBIMTOTHEHHBINA Pruapiom
MaxkKeifHOM OCHOBBIBAJICSI Ha IIEPEBOJIE PYCCKOro si3bIKa. Takke 3/1eCh IMPOU3BOAUTCA 3aMEHa, B
HCXOTHOM TEKCTE TOBOPUTCA «HTTIH iCi», YTO B JIOCIIOBHOM IE€PEBOJIE O3HAYAET «co0aybe Ieso», HO
MEPEBOAYMKN C Ka3aXCKOTO sI3bIKa IEPEBENIM 3TO KaK «yAen Oe3JapHbIX IPOXOMUMIIEBY». Takum ke
00pa3oM, OBLJIO TIEPEBEJCHO HA aHTJIMHCKHUI S3bIK. Y UMTHIBas MOAOOHBIC PACXOXKICHUS, MOKHO CIENIaTh
BBIBOJI, YTO HE BO BCEX SI3BIKAX MMEIOTCS SKBUBAJICHTHI M MEPEBOTUMKU TBITAIOTCS HAWTH a/leKBaTHHIC
3aMEHbl MaKCUMAJIbHO MPUOIMKEHHBIEC K OCHOBHON MBICIIH, 33 TlyMaHHOU aBTOPOM.
Ilonarasicb Ha JaHHBIE MPHMEPBI, MOXKHO CJIENIaTh BBIBOZA, YTO 3HaueHHE IEPEBOAUECKOrO Te3aypyca
HUIPaeT OJHY M3 CaMbIX BaXKHBLIX POJICH IIpH IEPEBOJE, a TAKKE IPU BOCIPHATHH TEKCTAa YMTATEIEM, TaK
KaK Te3aypyc MepeBOJUHMKA BKIIOYaeT B ceOS YMEHHE CpaBHHUBATh CHCTEMbI IICHHOCTEH TEKCTOB
OpUTHHAIA W TEKCTa IMEepeBOJla, ACTETUYECKUX MPEICTABICHUN HWMEIOMIMXCSI B COIMOCTABIISIEMBIX
KyJlIbTypax.

Cnucox ucnonb308aHHOU TUMEPAmypbi:

1. 10.C.CuemanoB - «I3b1k 1 Hayka B KoHIle 20 Beka», M.,1995;
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AHAJIN3 HEKOTOPBIX TEPMUHOB, KACAIOIINXCSA «TEOPHUIO IIEPEBOJA» B
«DICTIONARY OF TRANSLATION STUDIES» M. HTATTJIBOPTA U M. KOBU 1
«TOJKOBOM IIEPEBOJOBEJYECKOM CJIOBAPE» JI.JI. HEJIIOBUHA

Annomayus

JanHas Hay4yHas CTaThsl paccMaTPUBAET IE€PEBONOBEAUECKHE TEPMHUHBI B TEPMHHOIOTHUECKHX
CIIOBapsiX Ha JIBYX PasHBIX A3bIKAX - aHIJMHCKOM M pycckoM. Mbl BelOpanu TepMuH «Teopust mepeBoma,
TaK KaK OHa J0 CErOHSIIHEro JHs SBJIACTCS OJHOM M3 aKTyaJIbHBIX ITOHSATHH B NepeBopoBeneHnu. «Teopust
MepeBoJa» HMMEET HECKOJIbKO CHHOHMMOB, B CTaThe OBUIM PAacCMOTPEHBI HEKOTOpPbIE BAapHAaHTBI M HMX
MIOHUMaHHE B PYCCKOS3BIYHOM IPOCTpaHCTBE. B mensx oOHapyXeHusl SKBHBAJCHTa MEXAY TEPMHUHAMU H
CXOXECTU B MX CMbICIIaX ObUI IPOBEAECH aHAJIU3 CJIOBAPHBIX CTaTed W3 MCTOUYHUKOB. B Xxoxe mpoBeneHHON
paboThl MpUBEACHHBIE TEPMUHBI OBUIM OTOXKIECTBICHBI CHayajla KaK POACTBEHHBIE TEPMUHBI U3 OAHOTO

HCTOYHUKA, a 3aTeM ObUTH CPaBHEHBI C UX SKBUBAJIICHTAMH B JJPYI'OM CJIOBape.

KimoueBnle cioBa: TeOpUs MNCpeBOaAAa, MEPEBOAOBCACHUC, TPAHCIATOJIOIUA, YUCHBIC-UCCICAOBATCIIN,

CJIOBApb, TOHATHC.

Kanvibaii A.A.,* Kymaberkosa AK?
Abaii amvinoazol Kaz¥I1y,
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M. IATTJYOPT IEH M.KOYUIIH «DICTIONARY OF TRANSLATION STUDIES» )KOHE
JLJI. HETIOBUHHIH «TOJIKOBBIA ITEPEBOJOBETYECKHUU CJIOBAPb» CO3AIKTEPIH/IE
«AYJAPMA TEOPUSCBIHA» KATBICTBI KEM TEPMUHAEPAIH AHAJIN3I

Anoamna

Bepinren rpUIbIME MakanaZa aFbUIIBIH JKOHE OPBIC TUIAEpIHAErT CO3MIKTEpiHIE Ke3[eceTiH aymapma
TEpMHUHJIEP] KapacThIpblIaabl. AyJapMa iCiHIe oJli KYHTe JeliH ©3eKTi OONbIN KeNneTiHAiKTeH 0i3 «Ayaapma
TEOPHACHI» TEPMHHIHE TOKTAIJBIK. «AynapMa TEOPHSCHIHBIH» CHHOHHUMjEpi Oap, Makamaja colapblH
ilmiHeH OipHelle HyCKamapel MeH OJapiblH OpbIC TUTIHJErl ayJapMa calachlHAAFbl TYCIHIKTEpi
KapacThIpbULIBL. TepMHUHIEP/IH apachlHAarbl MarblHAIBIK YKCACTBHIKTapAbl Ta0y MakcaThlHIA aknapaT
KO3JIepIHEH aJIbIHFaH CO3JIIK MaKaJlalapiblH aHaau3l xyprizinmi. XKypri3iuiren xyMbIic OapbIChIHIA aTajFaH
TEPMUH/JIEp aJIFallibIHa Oip CO3MIKTECH ajbIHFAaH CMHOHUMJIEC TEPMHUHACPMEH TEHJCCTiplice, KeHiH eKiHIIi
CO3JIIKTET1 SKBHUBAJICHTTEPIMEH CaJIbICTHIPHLLIBL.

Tipek ce3aep: aynapma TeopusChl, aylapMa ici, TpaHCIaTOJIOTHs, 3ePTTEYIi-FAIBIMIAP, CO3JIIK, YFBIM.
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AN ANALYSIS OF SOME TERMS RELATED TO ‘TRANSLATION THEORY’ IN WORKS
«DICTIONARY OF TRANSLATION STUDIES» OF M. SHUTTLEWORTH AND M. COWIE AND
«TOJIKOBBIA IEPEBOJOBE/TMECKUU CJIOBAPb» BY L.L. NELIUBIN

Abstract

This scientific article examines translation terms in terminological dictionaries in two different
languages - English and Russian. We have chosen the term “Translation Theory”, since it is still one of the
most relevant concepts in translation science. The Translation Theory has several synonyms; the article
examined some variants and their understanding in the Russian-language space. In order to detect the
equivalent between terms and similarities in their meanings, there was conducted an analysis of vocabulary
articles from sources. In the course of the work, the terms were identified first as related terms from one
source, and then compared with their equivalents in another dictionary.

Key words: translation theory, translation studies, translatology, scientific-researchers dictionary,
concept.

Emgé B 18 B. pycckuii noaT u apamarypr Anekcanap Ilerpouu CymapOKOB mucal B CBOMX 3MUCTOIAX
0 TOM, KaK CTOUT I1EPEBOIUTD:

[Tocemy ckaxxy, Kakoi IMOXBaJIeH [1EPEBO;
Hmeer B crore BCSK pa3indue Hapoxl.

Yro o4YeHb XOpOLIO Ha A3bIKE (PPaHILy3CKOM,
To MOXeT B TOYHOCTH OBITH CKAPEAHO HA PYCCKOM.
He MHuu, nepeBozst, 4To ckjiaz B TBOPLE FOTOB;
TBopen napyer MbICIIb, HO HE JapyeT CIIOB.

B cripskenue pedeit ero Tel He BlaBaicst
U cBoiicTBeHHO cebe ciioBaMH yKpalaics .

Ha 4o crenens B cTeneHs MocaeaoBaTh eMy?
Crynaii TUILB TeM IyTeM U 00JIaCTh Jail yMmy.
TrI cuM, KaKk TBOM TBOPELl MUCBMOM CBOUM HH CJIaBEH.
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JlocTurHenb 10 HEro u Oy/elb caM ¢ HUM PaBeH.

Xots nepes; TOOOH B TP My/a JISKCUKOH,

He muwM, 9yT00 momorip nan Tede BEIUKY OH,

Konb peun u cioBa nocraBuiib 0e3 MOpsIIKa;

U Gyner nepeBop TBOI HeKasl 3arajika.
Kortopyto HUKTO He OTragaeT BBEK;
To mapom, 4To C10Ba BCE TOUYHO THI HAPEK.
Korna nepeBomuTh 3aX04eib 0€CIOPOYHO.
He To, — TBOpIIOB MHE IyX SBH U CUITy TOUHO. [1, 179]

A Ha CeI‘O}Z[H;IIHHI/Iﬁ JC€Hb MBI UMCEEM L CJIbIC UCCICAOBAHNA, TCOPHU MW HAYYHBIC MPEANOIOKCHHUA B
chepe Teopuu mnepeBona. [lepeBomoBeseHue, kKak W Jrobas Jpyras Hayka, MMEET TaK jKe COOCTBEHHBIE
CliCaJIbHbIC TCPMHHBI, KOTOPBIC HUMECIN MECTO 6BITB HU3YYCHBI U 00BACHEHBI YYCHBIMU-JIMHTBUCTAMU
Ppa3HBIX BPEMCH U CTPaH. beim BBITYHICHBI TCPMHUHOJIOTHYCCKUE, TOJIKOBBIC CJI0OBAPU, CPECAN KOTOPBIX MbI U
BBIIETWIIA JIBe pabOTHl ISl PacCMOTPEHHsI TEPMHUHOB, Kacarommxcs «Teopuu mepeBoga». ITO cioBapu
«Dictionary of Translation Studies» anrnmiickux yudenbix - M. Illarmimeopra u M. KoBu, a Tak xe
«ToJKOBBII MTEPEBOIOBEAUECKUH ClIOBaph» pycckoro ¢umosnora JI.JI. Hemobuna.

C momenTa mosBiieHHs Teopun mepeBoja Kak HaydyHOW auciuruinHbl (1972r.) 6pum ompenemneHs! eé
LEeNTU U 3aJlau¥, PACCMOTPEHBI MOJICNN JIAHHOW TEOPUH, a TAKKE ee MOHATHE OblJIa OTOXKIECTBICHA TEPMUHY
«IEePEBOAOBENICHNE», BBEIIIMM €ro B O0JACTh JaHHON JIMHTBUCTHYECKOW Hayku JlkeliMcom XoaMmceM.
Ceiiuac Hamie TOKOJEHHE — MBI WMEeM OoraTyio 0a3y HCCIeOBaHMH Ha 3Ty TEMY, OJHAKO, CTOHUT
paccMoTpeTh Kak TepMuH «Teopust mepeBojay MpeAcTaBIseTcs] YICeHbIMU JIBYX Pa3HBIX S3bIKOB: B HAIIEM
cllydae — aHTIMICKOro U pycckoro. O0a HaydyHbIX TpyJAa MpeJHa3HAaYeHBI JUIS MCIOIB30BAHUS CTYIICHTOB
BBICIIMX Y4YeOHBIX 3aBEICHUH, TaKk e yduTeneld W Bcex HccienoBateneil chepbl MepeBOIOBEICHHS.
Heo6xoanMo y4ecTbh, 9TO €CIT B3ATHI HAaMH aHTJIOS3BIIHBIA CIIOBaph OBLT BIIEPBBIC OMyOnuKoBaH B 1997 T,
to croBaps JI.JI. Hemo6una B 2003 .

Mapk HlartaBopt u Moiipa KoBu mobaBmim B CBOIO paboOTy cpa3y MATb CHHOHMMHYHBIX TEPMHUHOB,
OTHOCSIIUXCSA K HaIlleMy ITOHATHIO IO TeMe craThd, 3To0 — Theoretical Translation Studies, Translation
Studies, Translation Theory, Theory of Translation u Translatology. IIpu momcke IaHHBIX TEPMHHOB B
CroBape X MEXIy COO0H MOKHO COTIOCTaBUTh CICAYIOMNM 00pa3oM:

e Theory of Translation = Theoretical Translation Studies = Translation Theory 2 (mompasymeBaercsi, 4ToO
CTaThsl UMECT JIBa MOIIYHKTA, U BTOPO# U3 HUX moaxoauT k Theory of Translation);
e Translation Theory = 1. Translation Studies; = 2. Theory of Translation.

To ecTp, BbINIEyKa3aHHBIE TEPMHUHBI ONM3KH TIO 3HAYEHHUIO. A €CIM B3ATh, K MPHUMEpPY, KaXAYIO

CIIOBapHYIO CTaThIO OTJEIBHO U KPATKO MPONUTHCH 110 HUM, TO MBI TIOJY9HUM BOT YTO:

1. Theoretical Translation Studies ocroBbsiBaeTcst Ha cxeme J[k. XomMca U COKPAIIEHHO BBITIISAUT TaK [2, 170]

: ( ™\
-Fpaer?srleat{foarll Its a_im IS “to linAniictice
; establish general
Studies principles by means |
Pure of which [the .
translation phenomena of  |$ literarv
studies translating and
Descriptive translation(s)] can
translation be explained and psvcholoav
studies predicted”
\ y,

Ta6mumna 1.
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ITpu pacronkoBanuu TepmuHa Translation Studies anrimiickue ydeHble OOBSACHSIOT ONpEICTICHUEM
nepeBomunka Teoperrka u3 benbrun Anape Jledesepa, uro rmacut «discipline which concerns itself with
problems raised by the production and description of translations» [3, 234] B mnepeBonme o3Hauaer
«IMCIHMIUIMHA, KOTOpas 3aHUMAEeTCsl MPOOJIeMaMH NP BBIMOJIHEHUH MEpeBOJa». B craThe Tak ke MOKHO
Haiitn kak moxpaszmenunu Translation Studies T'upeon Typu u Criozen baccuert. B 1ieom craThst Ha 3TOT
TEPMHUH JIOBOJIbHAsI OOLIMPHAsi M OXBATBHIBACT JOCTATOYHOE KOJMYECTBO MHEHHMH CaMBIX Pa3HBIX YYCHBIX
JIUHTBUCTOB [2, 183].

Translatology. OnHo U3 MHTEpPECHBIX Ha3BaHHIA ¢ TOYKH 3peHus cruictiky. Kak numrer Mapk HlaTtiaBopr,
caM TEpMHH MPHIIET U3 HEMEIKOTo sA3bIka oT cjoBa «Translatologie» rae-to B 70-x romax, u OOIbIIIE BCETO
ynotpebisisiercs B Kanane, ['epmanuu u Jlanuu [2, 188]. TepMuH 1o CMBICITY MOAXOIUT K TOMY )K€ CAMOMY
Translation Studies, uro u neyausurensHo. K ciaoBy, B TonkoBom CroBape JIbBa JIbBOBHYA TaK)Ke MOXKHO
BCTPETUTH IAHHBIN TepMUH. « T paHCIATONIOTHS — TO K€, YTO nepegodogedenuey et ¢puonor [4, 227].

3aeck 3amaeTcss BOIPOC: a 4YTO TOrJa O3HAYaeT nepegodogederue? B CioBape mgaercss omucaHue
MEPEBOJIOBEICHUS] KaK TePMHUHA M3 2-X TOAMYHKTOB, XOTh M B O0OMX OHO OOBSICHAETCS KaK HayKa O
TIepeBO/ie, pa3IMyhe COCTaBIISET TO, UTo: 1) «HAayKa O MepeBojie Kak IMPOIecce U KaK TEKCTe, U3ydaromias
WCTOPHIO TIepeBOJia, €ro OOIIMe W YacTHBbIE TEOPETHUECKHE OCHOBBI, TEXHHKY W METOAMKY IIpoliecca
MepeBojia, TNEepeBOMUECKUE HABBIKM M YMEHHS KaK CIOXHBIX BHJIOB PEUESI3bIKOBOH JICSITENBHOCTH B
JBYSI3bIYHON CUTYaIlMH, T.€. TAKOW CHTYyalllH, KOTJIa MPOIECC PEUYEsi3bIKOBOrO OOIICHUST (KOMMYHUKAIIWH )
OCYIIIECTBIISIETCSA CPEIACTBAMH JBYX SI3BIKOB (B KOJAaX JIBYX S3BIKOBBIX CHCTEM); 2) Hayka O TIEpPEBOJE,
M3ydJamomas BUJA PEYEBOM JAEATENHHOCTH, B IIPOIECCE KOTOPOW JOIDKHBI PENpe3eHTHPOBATh 3aJaHHBIC
pedeBble TIPOM3BENIeHUsS Ha WHOM si3bike» [4, 148]. VuuthiBas Bo BHMManue kiaccudukarmioo [. Typw,
npuBenennyo B «Dictionary of Translation Studies», moxHO ckaszath, uto Translation Studies =
Ilepesooosedenue n3 Tpyna «TomkoBbIH mTepeBogoBemuecknii cioBaps» JI.JI. HemobnHa.

«Teopusa nepesoda» Kak TEPMHHOJIOTHYECKAsI eMUHUIA M3 « OIKOBOrO MepeBOOBEIIECKOr0 CiIoBaps» [4,

223]:

«Jlornuecku «Hayano o60cHOBaHHOE «HayuHnoe HanpaBJIeH!
000CHOBaHHAas MOJIe] COIOCTaBJICHHE CUCTEM JBYX M3ydaromiee
TBYSA3BITHOMN A36IKOB. He MokeT pa3BUBaThCA | 3aKOHOMEPHOCTH
KOMMYHUKAaITHI 0e3 U3y4eHHs CBOCH HCTOPHI» B3aMMOCBSI3H MEX]
TEKCTaMH  TOUTMHHUKA
TepeBoIa»
Tabmuma 2.

B 3aximoueHue XoTeaock Obl CKa3aTh, YTO TEOPHUS TEPEBOIA — OTO Ta cdepa, KOTopas MOCTOSHHO Oyaer
pa3BHUBATBLCA CO BPEMEHEM, a €& TEPMHUHOJIOTMYECKHH CIMCOK — JOMOJHATHCS M PACHIMPATHCS HA JIFOOOM
s3bIke Mupa. [Ipy 3TOM MOHATHS MOI'YT MMETh pa3Hble BHEIIHWE CTHIIM, a 03HAYaTh CXOKHH CMBICT. Te
NPUMEPBI, YTO MbI IIPUBEIN BBIIIE M PACCMOTPENH, SABISIOTCS IPSAMBIM IOKa3aTeleM 3TOro. Mbl MOXKeM
CTaBUTb B OJIMH PsJI Takke TepMUHBI Kak «Theoretical Translation Studies, Translation Studies, Translation
Theory, Theory of Translation u Translatology» u «llepesodosedenue, Tpanciamonoeus wu Teopus
Ilepesooa» npu OOBACHEHUH TOTO WIIM WHOTO MOHSATHS, IIPA STOM HX CMBICI HE TOTepsieTcss. BakHo Juib
TO, YTO W3 KAaKOro MCTOYHHMKA CMOTPETh B 3aBHCHMOCTH OT LIEIM ITI€PEeladd BbICKasbiBaHus. K mpumepy,
«Dictionary of Translation Studies» M. IllartiBopta 1 M. KoBu Oy1aer OTIMYHBIM pecypcoMm st coopa
uH(OpPMAMK O TEPMHUHE C Pa3sHBIX TOYEK 3pPEHHsA M €ro Oosiee oOmmMpHOro omucanus; a Jles JIbBoBHY
HemoOun co cBouM TpyaoM «TOJNKOBBI IEPEBOJOBEIYECKHI CIIOBAph» S(PPEKTUBHO MOMOKET IIPH
NOHMMaHWM TEPMHHA, CPABHEHWUH TEPMUHOJIOTHYECKUX OINPENEIEHUM, TaK € IO0JIb30BaTelb MOYKET
yriyOUTh CBOM 3HAHWS B MOMCKAaX T€X WJIM MHBIX aBTOPOB ONpEETEHHH, TaK KaK aBTOp 3aJyMall HMEHHO
3T0.

Jlumepamypa:

Troneneii C.B. Teopus nepeBoaa: YuebHnoe nocooue. — M.: I'apnapuku, 2004. 336 c.
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Lefevere, André (1978) “Translation Studies: The Goal of the Discipline”, in James S. Holmes, Jos¢ Lambert
& Raymond van den Broeck (eds), 234-5.
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IMPUMEHEHUME NEPEBOJYECKHNX TPAHC®OPMAIIUNI 1151 KAYECTBEHHOI'O
HEPEBOJA XYJOKECTBEHHOI'O ITPOU3BEJIEHUSA

Annomayus
AZICKBaTHBIA WM KaK €ro emié Has3bIBalOT, DKBHUBAJCHTHBIM MEPEBOMA OCYIICCTBIAETCS HAa YPOBHE,
HEOOXOAMMOM M JOCTATOYHOM I Iepelayd HEM3MEHHOrO IIIaHa COJEpPKaHHUS INPH COOJIOACHUU
COOTBETCTBYIOIIECIO IIJIaHA BBIPAYKEHMS, T. €. HOPM IEPEBOMASIIICIO s3blKa. IIPOMCXOAMT 3TO H3-3a
pa3anyYrs CHCTEM HMCXOIHOTO sI3bIKa U s3bIKa IMepeBoja. B mogo0HBIX Cllydasx MepeBOAYMK MPUOEraeT K
TpaHC(OPMAIIMOHHOMY IE€PeBOAY. 3ajaya MepeBOAYMKA IIPH JOCTIDKEHHM aJeKBaTHOCTH YMEJO
[IPOM3BECTH Pa3IMYHbIC IEPEBOIUCCKHE TPAaHCHOPMALIMK IS TOTO, YTOOBI TEKCT IIEPEBOAA KaK MOXKHO
Oojlee TOYHO IIepeAaBall BCIO HHGOPMAILUIO, 3aKIOYEHHYI0O B TEKCTE OpPHUTHHANA, IPU COOIIOACHUU
COOTBETCTBYIOIIMX HOPM IIEPEBOIAIICTO sI3bIKa. B Hallell cTaTbe Mbl PACCMOTPEIN BUIBI IIEPEBOTICCKUX
TpaHchopManuid, TpoaHaIU3WpoBamn ux kKiaccudurammio ¢ Touku 3peHns JI.C. bapxymaposa. dns
JOCTHXKEHUS aJeKBaTHOCTH IIEPEBOIa HEOOXOAUMBI IEPEBOAYECKHE TPaHC(HOPMALIUH.
KiaroueBble cJI0Ba: SKBHBAJICHTHBIA IIEPEBOJ, TpaHCPOpPMAIMM, aJeKBAaTHOCTh IIEPEBOJA,
MPOIIeCC MepeBoJia, TEKCT MEPEBO/Ia, TOCIOBHBIH MEpEBO/

Ocnan A. K*. Anmaiibaesa J]. FO.?
Abaii amvinoaser Kaz¥I1Y,
Y6M020700-Ayoapma ici mamanovievinwiy macucmpanmot
2 vibimu Jicemexui, ¢.2.x., doyenm

KOPKEM HIbIFAPMAHDBI CAITAJIBI AYJAPY YINIH AYJIAPMA
TPAHCOOPMAIUACBIH KOJIJIAHY

Anoamna
AJleKkBaTTBEl HeMece Oackallla aWTKaHja, OajaMaibl aygapMa THICTI OUIAIpy »KOCHAphIH, SFHH
ayJnapMa TUTIHIH HOpMaJlapblH CaKTal OTHIPHIN, Ma3MYHHBIH ©3T€pPMEHTIH KOCIIAPBIH Oepy YIIiH KaXeTTi
JKOHE KETKUTIKTI JeHIreine jKy3ere acelpbliafbl. by Oacramkpl Tim MEeH aynapMa TUTl KyHenepiHig
alBIPMaIIBUIBIFEL. MyHIal skaFaaiinapaa ayaapMaiibl TpaHchOpMaIMsUIBIK ayaapMa acaiapl. MyHnai
ayaapMma Ce3iH HeMece €63 TIPKECiHIH IIKi TYpiH e3repTyAeH HeMece Ce3 TipKeciHiH Ma3MYHbIH
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Oapabap Oepy VIIIH OHBI TOJELIK AyBICTHEIPYJAH TYpaabl. AyIapMaIllbIHBIH MIHIACTI aeKBATTLUIBIKKA
JKeTKEHJE ayJdapMa MOTIHIHIH TYIHYCKAa MOTIHIHZAE »a3bUIFaH OaplbIK aKIMapaTThl, aydapMalllbIHBIH
TUICTI HOpMajapblH CaKTall OTBIPBIN, MYMKIHJITIHIIE Joi Oepy YUIH op Typii ayaapMallbUIbIK
TpaHchopmalmaaap Jxkacaii Oimy. bismin Makamama 013 aymapma TpaHC(hOPMAIUACHIHBIH TYPJIEpPiH
kKapacTeipablk, JI. C. bBapxynapoB TYprbICBIHAH OJIApIbIH JKIKTEIYiH TalJdaAblK. AynapMaHbIH
OapabapIbIFbIHA JKETY VIIIH ayapMa TpaHC(HOPMAIUICH KaXKeT.
Tipek co3mep: aynapMaibUIbIK TpaHCHOPMALIUSIAD, ayTapMaHbIH aJIcKBATTHUIBIFBI, TYITHYCKA,

ayJnapMa MoTiHI
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THE USE OF TRANSLATIONAL TRANSFORMATIONS FOR HIGH-QUALITY
TRANSLATION WORKS OF FICTION

Abstract

Adequate, or as it is called, an equivalent translation is made at the necessary and sufficient level for
transmission of constant plan of content subject to the relevant plan of the expression, namely the rules of
the translation language. This happens because of the differences in systems of source language and target
language. In such cases, interpreter uses transformational translating. Such a translation is to convert the
internal form of a word or phrase, or its complete replacement for adequate translation of the statements
content. The task of the translator to achieve adequate is ably produce various translation transformation
to the translation as accurately as possible transmit all information contained in the original text, subject
to the relevant rules of the translation language. This explains the large number of classifications
proposed by a number of scientists and different from each other. In this article, we reviewed the kinds of
translation transformations, analyzed their classification in terms of L.S. Barkhudarov. To achieve
adequacy of translation is needed translation transformation.

Keywords: equivalent translation, translation process, translation transformation, original text

OOmen3BeCTHBIM  SIBJISIETCSA (DaKT, 9TO WCTOPHS IEPEBOJA YXOIUT CBOMMH KOPHSMH B JaJIeKOe IIPO
nuioe, K TeM BpeMeHaM, KOria IOSBHIACh HEOOXOIMMOCTh B OOIICHHHM MEXKIY HapoIaMH, TOBOPS
[IUMH Ha pa3HbIx s3pikax [1, €. 5]. B 3TOT mepuoa W BO3HHKIA MOTPEOHOCTH B JIFOASX, KOTOPHIE
OBl BBICTYNANH TIOCPEIHUKAMH B OOIIEHWH MEXAY pPa3HOS3BIYHBIMHA HapOIaMHU.

[lepeBoaunKy Ba)XHO 3HATh EPEBOJUECKUE (IIPELEACHTH» - HanOosee TUITHYHBIE, IPOBEPCHHBIE
nepeBonueckue pemenusd. Kak ormeuaer B. H. KomuccapoB, 3HaHuEe EpeBOJYUKOM MIPABUIL, IPUEMOB U
CTEPEOTUIIOB [TIOMOTAaeT B YCJIOBUSIX HEXBATKU BPEMEHH ObICTpee HATH BapHaHT MEpEBOA.

[lepeBomueckue TpanchopmMauuu — 3TO TEXHUYECKUE MPHUEMBI MEPEBOJA, COCTOSALIME B 3aMEHE
PETYJISIPHBIX COOTBETCTBUM HEPEryIspPHBIMU (KOHTEKCTYaJIbHBIMH), @ TAK)KE CAMU SI3bIKOBBIC BBIPAYKEHUS,
MoJIy4aeMble B pe3ysbTaTe IPUMEHEHHS TAKUX IPUEMOB.

JI. K. JlaThileB ompenenser TpaHCOpMALHMIO KaK CIIoco0, MepeBoja, AjIsl KOTOPOro XapaKTepeH
OTXOI OT CEMaHTHKO-CTPYKTYPHOTO  Mapajieu3Ma MEKAY OpUTHMHAIOM U IIEPEBOJIOM.
[IpoTrrBoONONOXKHBIN CIIOCOO MEpeBoa, MIPUMEHEHHUE KOTOPOro BO3SMOXKHO MPH CEMAaHTHKO-CTPYKTYPHOM
napasuieIi3Me OpUruHalia v IepeBoja, — 3TO IMOICTaHOBKA.

[Ipumenenune TpaHcpOpMalUii Kak MPUEMOB JOIDKHO OBITh MOTHBHUPOBAHO TEM, YTO OHH
obecrieunBaloT OONBIIYIO CTENEHb SKBUBAJICHTHOCTH, YeM JII000€ K3 BO3MOXHBIX PEryJISApHBIX
COOTBETCTBUH, TO3BOJISIIOT M30€XKaTh HEraTUBHBIX MOCIEACTBUH  HMCIIONB30BAHUS  PETYISPHBIX
COOTBETCTBUH B ONPE/ICIIEHHBIX KOHTEKCTAX.

Kak ykasbiBaer A. @. ApXuIioB, MOTUBaMU PUMEHEHUS TpaHCPOpMAIIMK MOTYT OBITh:
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CTpemyicHHE H30eKaTh OYKBAJIM3MOB;CTpPEMIICHHE HINOMATH3HPOBATH MEPEBOA, MNPHOIU3UTH €ro K
HopMawm 1I5;

HEOOXOJMMOCTh TPEOAONICHUST MEXBSI3BIKOBBIX Pa3IMYMii B  OQOPMIICHUM OTHOPOAHBIX YIICHOB
MIpeIOKEHHNS;

crpemieHue u3berath uyxasix [151 cioBooOpa3oBaTenbHBIX MOACIEH;

XKeJaHue M30eKaTh HEECTECTBEHHOCTH, M DCTETUYHOCTH, TPOMO3JKOCTH, HESICHOCTH M HEJIOTMYHOCTH
mepeBona; crpemiieHue (A€ ATO JOMYCTHMO) K OoJiee KOMIAKTHOMY BapUaHTy II€peBOJa; Takas
KOMIIpECCUSI TEKCTa TepeBOofia KOMIIEHCHPYET €ro Hen30eKHOEe YBENHUYeHHE B JIPYTUX OTpe3kax;]lis
YyernoBeKa, KOTOpBIM 3aHUMAeTcs TIepeBOJUECKON JeATeNbHOCThIO, OYEHb Ba)XXHO OCO3HAaTh, YTO
Takoe MepeBOJl, M3 KaKHWX JTallOB COCTOMT MAAHHBIM Mpolecc, Kak JOCTUYb aJEeKBATHOIO IEepeBOja.
Tonmpko 3HaHME W yMEHHE WHCIOIB30BaTh B COBOKYITHOCTH BCE OTH AacleKTbl MepeBOIYECKON
JeATEIbHOCTH MOTYT O0ECHEeudTh CO3/IaHUEe KAYeCTBEHHOrO TIepeBoJia KaK  XYyJ0KECTBEHHOM
JUTEpaTyphl, TaK M TEKCTOB, HMMEIOMIMX CIEUHaJIbHYI0 HalpaBJIeHHOCTb. il TiepeBOIYMKa OYEHb
BaXHO HAaWTH TOHKYIO HUTh COIPHKOCHOBEHHUS C YUTATENleM, W 37IeCh, KOHEYHO, MOTYT OBITh CBOH
OCOOCHHOCTH, TaK KakK MEpeBOJYMKAa M YHTATelIss MOTYT pas3/ielisiTh BpeMs M MPOCTpPaHCTBO [4, c.
147]. Kaxpaplii uuratens HE pa3 CTalKUBaJCI C TPOOJIEMON HEMOHWMAaHHUS XYAO0XKECTBEHHOTO
MIPOM3BENICHUSI HAa PpOJHOM S3BIKE, €IIe CJOKHEe U3yyaTh IIPOM3BEIECHHE HE B OpUTHHANE, a
MOCPEICTBOM TepeBoja. B maHHOM ciyyae B Tpolecce KOMMYHHKAllMM YYacTBYIOT HE JBa
yenoBeKka (MucaTelh W 4YWTaTeNb), a TP (MHCATENb, NMEPEBOAYNK W UUTATEND).

Ho xaxneni w3 Hac oOnagaer cBOeH HEMOBTOPMMOH WHIWBHUIYaTbHOCTHIO W HMEHHO
Omaromapsi 3TOMy HEBO3MOXKHO CO3/1aTh JABa abCOMIOTHO OJMHAKOBBIX BapHaHTa IEPEBOAA ONHOTO U
TOrO K€ XyHOOXKeCTBeHHOro mpomsBeacHus [6, c¢. 175]. CnocoOHOCTP TBOPHUTH IIOMOTAET
MEPEBOAYMKY CO37aTh CBOW, OKCKIIO3UBHBIM BapHaHT TMepeBo/a. BaXHO MOMHHTH, YTO CHIBHOE
OTXOXJIEHHE OT OpWUTHHAJAa W Ype3MEepHOe YBIEUEeHHE TBOPYECKHM IIOAXOJOM NPHUBOAUT K
CEpbE3HBIM IIEPEBOJUECKUM OIIMOKaM, OCHOBHasT M3 KOTOPbIX — HEaJEeKBAaTHOCTb, KOTOpas
BBIp@KaeTcs B TUTAHTCKOM IIPONACTH MEXIY OpPUIMHAJIOM M IIEPEBOAUMBIM TeKCcToM. Bo
n3bexaHue NMoNOOHBIX HeyAay, MpoQecCHOHANbHBIN MEPEeBOJUUK HE AOJDKEH BBIXOAUTH 33 I'PaHMIIBI
MEepPEBOTYECKON ITHUKH.

Kak orMeuanoch Bbllle, BCE TEKCTHI, IOUISKAIINE IIEPEBOAY, OUYEHb pa3HOOOpa3Hbl U
pa3nuyaloTCcsl Kak II0 XaHpy, Tak M o crocoOy mnepesoma. Hecmorps Ha pa3zHooOpasue TEKCTOB,
UX MOXHO IIOJBEPTHYTh OIpeAciIeHHON Kinaccuukanuu. Ecnu paccMaTpuBaTh TEKCT C  TOYKH
3peHusl (YHKIUHM COOOLIEHHS, MOXKHO ONpPEAEIUTH CIEAYIOIIME BUIBI NEPEeBOJA: HAYYHBIM IEpPEBOL,
[epeBO], TEXHUYECKOH JIMTepaTyphl, IE€PEBOJ DPEIUTHO3HBIX IPOU3BEACHUH, XYyIOKECTBEHHBIH
mepeBogq “ T. A. B Hameld pabore MBI COCPENOTOYMM CBOE€ BHHMMAaHHE Ha IIEPEBOIE
XYIOKECTBEHHBIX TEKCTOB M PAacCMOTPUM 3TOT BuJ mepeBoza Oojee moapoOHO.

Moxer moka3aTbcs, YTO XYIOXKECTBEHHBIM IIEPEBOX SBJICTCS CaMbIM XOpPOLIO H3Y4EHHBIM,
TaKk Kak 3TO OYeHb ApPeBHUH Buja mnepeBoma. Ho 3To0 MHeHue ommOO4YHO, TaKk Kak C TEUCHUEM
BpeMEHHM  SI3BIK  IIOJBEpPraercid  pasiMdHbIM  H3MEHEHUsIM H  TpaHchopmammsaM. Ilostomy
XYIOKECTBCHHBIH IEPEBOJ, TAKKE€ HAXONUTCA B IIOCTOSHHOM J[BMKCHHH. A caMoe HHTEPECHOE TO,
YTO HMMEHHO HOBM3HA  SIBJIICTCS  B@XHBIM  YCJIOBUEM  €r0  Pa3BUTHS M YCIEIIHOI'O
(hyHKIIMOHUPOBAHUSI.

XymoKeCTBEHHBIE  TEKCTHI  BKIIOYAIOT B ce0s  OrPOMHBIM  CIIEKTp  JKaHPOB. OJTH

MPOU3BEACHNS JODKHBI HECTH B ce0e JBE OCHOBHbIE (DYHKIMH: IPOMU3BOAWUTH BO3ACHCTBHE Ha
yuTaTesl M OICTETMYECKH oboramars ero. Tak Kak B JHMTEpaType palHOHAJIbHOCTH OTBOIMTCS
BTOPOCTEINIEHHAsT POJIb, TO HamOoJiee Ba)KHOE 3HAUEHHE 31eCh NPUOOPETAET 3CTETUUECKOE IMO3HAHHUE
peanbHOCTH. B 1mI000M XyZO)KECTBEHHOM TEKCTE€ 0OCO00€ MECTO 3aHMMaer (opMma H3JIOKEHHS.
XynoXKeCTBEHHbIE Pa0OThl OTIMYAIOTCS IIMPOKUM CHEKTPOM CPEICTB, KOTOpbIE MpPHU €ro CO3IaHUH
aBTOP HCIONB3YyEeT B HEOrPaHWYEHHOM KonmudecTBe. UM KakIbplli TBOpEL CTPEMHUTCS CO3J4aTbh HEYTO
ocoOeHHOe, He TOXO0XKee Ha YXKe CYIIecTBYIoIHue mnpom3BeaeHus [2, c. 17].
[Ipn cozmaHMM XyHOKECTBEHHOI'O IIEpeBOAa HEoO0XOAMMO u3beraTh IBYX KpalHOCTEH: C OAHOU
CTOPOHBI, 3TO JIOCIOBHBIN INEPEBOA, JHUILIEHHBIA XYH0KECTBEHHOM OKpPAcKd, C JPYrod CTOPOHBI, 3TO
CO3/IaHNE XYJOXKECTBEHHO ITOJHOLEHHOIO IEPEBOJAA, HO JIHMIIEHHOIO 3KBHBAJIEHTHOCTH C TEKCTOM
opuruHana. [lodToMy TmepeBOJYMK [OKEH HEYKOCHHUTENBHO CJIeAOBaTh OOJBIIOMY KOJIHYECTBY
TpeOOBaHUI, YTOOBI BBINOJHUTH IMEPEBOJ NPOMU3BENCHHS W HE MOTEPSITh €ro XYAOKECTBEHHOCTb, a
TaKKe MaKCHMAaJIbHO NPUOIM3UTHCS K OPUTHHAIY.
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Ho He Bcerma mnepeBOAYMKY [OCTATOYHO JHINb 3HAHWH, OH JMAODKEH 00JaaaTh OCOOBIM
MacTepCTBOM, IIO3TOMY €My HEOOXOJAWMO B COBEPLICHCTBE BIAJIETh KaK HHOCTPAHHBIM, TaK WM
poaHbIM si3bIKOM. M3 3Toro ciemyer, uTo mpu oOyueHHH Oynyliue MepeBOAYMKH JOJDKHBI yIAENSTh
oco00e BHMMaHWE M3YYCHUIO POAHOrO s3bika [5, ¢. 104].

Koneuno, B mporecce nepeBofa HEMaJOBa)KHOE 3HaUYE€HHE HMMEET pa3Hulla KyiabTyp. OdeHb
4acTo 9TO SIBIACTCS TIJIABHOW TPUYMHOH TIOTEPb, KOTOpble HEM30EKHBI MpH  MEpEeBOJE
q)OHBKJ'IOprIX, JKapTOHHBIX W OUAJICKTHBIX 3JICMCHTOB. Pazmmunsa KYJIbTYp ABJIAIOTCA HpH‘IHHOﬁ
CIIOXHOCTEH, KOTOpbIe TaK WM HWHAuYe MOKHO TMpOCIHenuTh B Tekcre mnepeBoga. OO0 3Tom
HEOOXOJJMMO TOMHHUTh W B TIPOIECCE TEpeBOJia TOCTAPATHCS CBECTH TOTEPH, CBSI3AHHBIE C JTAHHBIM
(dakTopoM, K MHHHMyMY. JlOCTHYB 3TOro MOXKHO Ojaromaps HCIHOJIb30BAHHMIO JIMYHBIX HMEH,
HA3BaHWH PACTEHHI M >KUBOTHBIX, TeorpaMuecKux Ha3BaHHIA.

Bce XYAO0XKECTBEHHBIC TCKCTBI OTJIHMYAIOTCA OT APYrux BHUAOB TEKCTOB TEM, YTO HECYT B
cede KOIIOPUT WHAWBUAYaIbHOCTH aBTOpa. A BOT 4YHCIO TE€PEBOJIOB OJHOIO M TOTO XKe
MPOU3BENICHUS MOXKET OBITh CO3/IaHO HEOrpaHMUYEHHOE KOoiIM4YecTBO. Hamuume OONbIIOro KOMMYecTBa
MEPEBOZIOB OIHOTO M TOT0 JK€ XYAO)KECTBEHHOIO MPOM3BEACHUS TOBOPUT 00 aKTyaJbHOCTH U
0cOo0OH 3HAYUMOCTH TIPOW3BEACHHS JUisi uuTaTered. be3ycrnoBHO, KakIplii TiepeBoj] Oyzaer
BKJIIOYaTh HWHAUWBUIAYAJIbHBIC 0COOEHHOCTH nepeBoOaYrKa, KOTOPBIC OTINYAa0T €ro HE TOJIbKO OT
OpUTHHANA, HO TaKKe M OT BCEX JAPYIMX IEPEBOJOB TOTO KE TEKCTa.

W3 Bcero BBIIIEU3JIOKEHHOIO MOKHO caciaTb BBIBOJ, 4YTO XyHO)KeCTBeHHBIﬁ epeBoa
aBnserca (akToOM SA3BIKOBOW W JIUTEPaTypHOM nearenbHOCTA. [Ipm XymOXKECTBEHHOM TIepeBOje
BIIOTHE BO3MOXKHBI OTKJIOHEHHMS OT HaWBBICHIEH CTENEHU nepegauu CMBICIIOBOM TOYHOCTH JJIsL
COXpaHCHUA XYIOXKCCTBECHHOCTH TCEKCTa TIIpHU TICPECBOAC. Ouenp YacTo 14 3TOro HepEeBOAYUKY
MPUXOMUTCS TpuOeraTe K WCHOJB30BAHMIO TpaHCPOpPMANMiL, a YMECTHOE UX HCIOIb30BAHHE
SIBJISIETCS  OCHOBHOM 3amadyed mipm  paboTe HAa TEKCTOM TepeBoia. biaromaps NPpHUMEHEHUIO
MEPEeBOJUECKUX TpaHCPOpPMAlMiA TEPEBOJYUK TPOHM3BOAMUT TIEPEXOJ] OT COUHHI[ OpWTHHAda K
eIMHUIIAM TiepeBofa. Ecimm paccMoTpeTh 3TO TOHATHE B 0Ooliee MIMPOKOM JHama3oHe, TO MOXHO
CKa3aTh, 4TO TepeBOAUYEcKHe TpaHcHOpMalMU CBOAATCS K 3aMeHe NpU TepeBoje OAHOM (opMbl Ha
JIpYTYyI0, KOTOpasl SIBISIETCS IPEBPAIEHUEM, TO €CTh 3TO ONEpPalMy IO IEPEBBIPAXKEHUIO CMBICIA.
[lepeBomgueckas TpaHcopmanus — O3T0 mnepedpasupoBaHne, KOTOpPOE OTHOCHUTCS K OCOOOMY
MEXKB3BIKOBOMY BUAy. Ecim Ml OyleM cpaBHHBATh HCXOAHBIN TEKCT W €ro TepeBOJ, TO MBI
YBUIIUM, 4YTO HEKOTOpbIE YAaCTU OpUIMHAJA MEPEBEIEHBbl JOCIOBHO, a IPYIHME€ CUIBHO OTJIMYAKTCA
OT TeKCTa OpHTMHaja. 3a4acTyl0 MOXXHO OOHApY)XHTh OTpEe3KH, B KOTOPBIX TEKCT IepeBofia He
MMeeT HHYero oOImero ¢ OpUTHHAIOM. OTO SABIIETCS SPKAM TPHUMEPOM  HCIIONH30BAHUS
MepEeBOAYECKUX MOIU(DHUKAIIHH.

Kakmne Bumel mepeBoAuecKux TpaHChOpPMAIMA HKCHOIB3YIOTCS TIPU TIEPEBONE XYI0KECTBEHHBIX
npousBenennii? Wtak, mepeBomueckue TpaHchopManuu MOApa3IENsioTcs Ha:

CtunucTrdeckne TpaHCHOpPMAIMM — 3TO W3MEHEHHE CTHIMCTHYECKOH OKPAaCKU I1epeBOTMMOTrO
orpeiBka. Hampumep: “Rosaleen had never had a child herself, so for the last ten years I’d been
her pet guinea pig” [7, p. 2]. — Y Posanuu HuKOrga He OBUIO CBOMX JIETEH, TaK YTO IOCIEIHHE
JecsTh JIeT s ObUIa ee JIIOOMMBIM TOMONBITHBIM KpPOJUKOM.

Mopdonorudeckne TpaHcpopMamuu — OTO 3aMeHa OJHOW YacTH pedd JPYyrod  WIiu
HECKONbKMMHU dacTsamMu peur. Hampumep: “I stopped buttoning and grabbed them up, fumbling
with them, unable to think what to do, how to hide them” [7, p. 10]. — S mnepecrana

3aCTCruBaThCA MW CXBATWUJIAa MAMMHBI BCIIH, CTajla IIYINAaTb HUX, HC B COCTOSAHHWU NpUAYyMATb, 4YTO C
HUMHU CACIIAThb, KaK HX CIIPATATh.

CunHtakcudyeckue TpaHcHOpMAaLUM — 3TO HM3MEHEHHWE CHHTAKCHUECKMX (YHKIMHA CIOB H
cnoBocouerannii. Hampumep: “I heard a slow song of wind drift ever so slightly in the street
behind us and move along the gutter” [7, p. 14]. — Berep menm CBOIO MeUICHHYIO NECHIO,

ABUTAACH BCJICO 34 HAaMHU IO YJIHIIC.
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CeMaHTH4YeCKHE TpaHCPOPMALUK — ITO MEPEKOAMPOBAHUE WH(POPMAIUU HAa CEMAHTHYSCKOM
ypoBHe. Hampumep: “I could not hear myself think for all the bee hum” [7, p. 3]. — MU3-3a
MYEITMHOTO JKYXKaHUSI B MOCH TOJOBE IMEPeMyTaIHCh BCE MBICIH.

Jlekcuueckue TpaHchopMalMd — 3TO OTKJIOHEHHS OT TPSMBIX CJIOBapHBIX COOTBETCTBUM.
Hanpumep: “The one thing about him was the smallness of his ears, the ears of a child, ears
like little dried apricots” [7, p. 14]. — V¥ Hero Obuia ofHAa OCOOCHHOCTh — OYCHb MAJICHBKHE

yIIH, TaKWe XK€, KaKk y peOceHKa, 3TH YyIIM HAllOMHHAIM MaJeHbKUE CYIICHbIE aOpUKOCHI.

I'pammatiueckue TpaHchoOpMauM — 93TO MPEOOPa3OBaHHE CTPYKTYpPHl MPEIJIOKEHHUS B
mpoliecce MepeBoja B COOTBETCTBHM C HOPMaMu s3blka mepeBoma. Hampumep: “People in the back
of police cars were not given the benefit of door handles or window cranks, | noticed, so we
were glad not to know” [7, p. 14]. — JlomsM, cuIsSOMM Ha 3aJHEM CHAEHBE TONHIECHCKOMN
MallHbl, HE MOJarajJuCb pPYUYKH Ha IBCPAX U CTCKIONMOALEMHHMKM Ha OKHaxX, HO, KaK MHE€
Ka3aJoch, Jiydlle ObLIO Obl HAM 3TOrO HE 3HATH.

Yame Bcero B XOle MEPEBOJYECKON  JEATENBLHOCTH  HCHONB3YIOTCS — TpaHC(OpMaIiu
cMmemanHoro Ttumna. OOBIYHO PA3HOro BHJA TpaHCHOPMAIMKU YHOTPEONSIFOTCS OJHOBPEMEHHO, TO
€CTh coderarorcd Jpyr ¢ JapyroM. FIMEHHO Takol  CIIOKHBIM, KOMIUIEKCHBIH  XapakTep
MEepeBOUECKUX TpaHchopMaluii U JeJaeT MepeBOj CTONb CIOKHBIM H TPYAHBIM JICIOM.

CymectByer  0OonblIoe  KOMMYECTBO  KiIacCH(UKAIMii  IEepeBOAYECKHX  TpaHChHOpMaImid.
CaMbIMM W3BECTHBIMH W3 HHX SBISIOTCS KIACCH(DUKAINK, TPEIOKEHHbIE TaKUMH HW3BECTHBIMHU
nuarBuctamMu kak. JI.C. bapxymaposeim, B.H. Komuccapossim u S.U. Penkepom. JlioOyio n3 stux
Tpex KiIaccu(uKalMii MOXHO B3STh 3a OCHOBY TNpu paboTe Haa TMEpPeBOAOM XyIO0’KECTBEHHBIX
MIPON3BEICHNH, HO MBI CUHTAEM IeIeCO00pa3HBIM MNPEIUIOKHUTh CBOIO KIACCH(HKAIMIO, KOTOpas, IO
HallleMy MHEHHIO, SIBIISETCS HamOoJsiee IONHOW M yJOOHOH B HCIONB30BaHHH.
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MOJINTUKA PECITYBJIUMKHU KABAXCTAH HA ITYTHU NMEPEXOJIA K «3EJIEHOM»
SHEPI'UHN

Annomauyus
B nanHOM Hay4HO#H cTaThe paccMaTpUBaercs dHepreruueckas nonutuka PecnyOnmuku Kaszaxcran B
obnact BO30OHOBIISIEMBIX MCTOYHHMKOB 3Hepruu. Jlaercs omnpeaeneHre BO30OHOBISIEMbIM HUCTOYHHKAM
sHepruM. PackpbiBaercs mnoreHunman passutus BUD B KazaxcraHe W MepeyHCISAIOTCS MPOOJIEMBI,
KOTOpbIE MOTYT OBITh pelieHbl ¢ momomblo BUD, Takme kak HuU3Kas 5Heprodh(ekTHBHOCTD,
YIIOBJIETBOPEHUE PACTYIIEH MOTPEOHOCTH B AJIEKTPOIHEPTUH, BPEAHBIE BHIOPOCHI B OKPY)KAIOIIYIO CPELy.
Taxke B craTbe ONHCaHA JEATEIBbHOCTh U MHUIMATHBBLI FOCYlapCTBAa HA IIYTH IIEPEXO0/A K «3EJIEHOI

JHEPTHH.
KnloueBble cioBa: osHepreruyeckas IIOJIMTHKA, «3eileHas» dSHeprus, BUD (Bo3oOHOBIsieMble

VCTOYHWKH SHEPTHUH).
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KA3AKCTAH PECIIYBJIMKACBIHBIH < KACBUI» QHEPI'HUACBIHA KOLTY )KOHIHIAEI'T
CASACATBI

Anoamna

Bbyn wmakanmama Kazakcran PecnyOnmukachlHBIH IKaHAPTBUIATBIH OJHEPTUs Ke3Jepl callaChIHAAFbI
SHEPreTUKANIBIK cascaThl TaJKbUIaHAMbel JKaHApTBUIATBIH SHEPTUs KO3IepiH aHBIKTama Oepiiei.
Kazakcranmarbl >kaHApTBUIATBIH SHEPTUS KO3JCPiH NAMbBITY OJICYeTi allbUIBIN, JJICKTP KyaThlHa JercH
CYPaHBICTBIH TOMEH/ICY1, KOpIIaraH OpTaFra 3UsH/Ibl KAJJIBIKTAP/IbIH MBIFAPBUTYBI CHAKTHI dKaHAPTHUIATHIH
SHEprHsl KOe3/epl apKbUIbl IMIemryre OONaThIH MacenenepAid Tizimi Oepimenmi. CoHpaii-ak, Makanajaa
«Kachl DHEPreTUKara OTY JKOJBIHIa MEMIICKETTIH KbI3METi MEH OacTaMaraphl CHIIATTAFaH.

Tipek ce3ep: SHEPTHSUIBIK CascaT, )KaHAPTHUIFAH SHEPTHS KO31, OKACHLT SHEPTHSI».
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POLICY OF THE REPUBLIC OF KAZAKHSTAN ON THE WAY OF TRANSITION TO
"GREEN" ENERGY

Abstract

This scientific article discusses the energy policy of the Republic of Kazakhstan in the field of
renewable energy sources. The definition of renewable energy sources is given. The potential for the
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development of renewable energy in Kazakhstan is revealed and the problems that can be solved with the
help of renewable energy are listed, such as low energy efficiency, meeting the growing demand for
electricity, harmful emissions into the environment. The article also describes the activities and initiatives
of the state on the path to the transition to "green" energy.

Keywords: energy policy, RES (renewable energy sources), "green” energy.

B crpemMuTensHO pa3BHBAIOIUXCS CTPAHAX SKOHOMHUYECKHM POCT M YBEIMYMBAIOLIUICSA YPOBEHb
01arococTosHUS MAYT TapajieIbHO C  COOTBETCTBEHHBIM  YBEIWYCHHEM TOTPEOHOCTH B
sHepronorpedieHnn. He cekper, 4To CTpaHbl CO 3HAUMTEIBLHOW TEPPUTOPHEH W HEPABHOMEPHOH ee
3aCeNIeHHOCTBI0 KpOME MPOU3BOJICTBA SJIEKTPOIHEPTUH JIIsl COOCTBEHHBIX HYXKJ M OKCIIOPTA B COCEJTHHE
CTpaHbl BBIHYXKIEHBI €Ille W HMMIOPTUPOBATh 4YacTh SHEPIMHM BBUIY OOJbIIEH 3SKOHOMHYECKOM
BBITOIHOCTH MMIIOPTA 1O CPABHEHHUIO C MPOBEIEHUEM IO/a4YH 3JIEKTPOIHEPTUU B Majo3acelieHHbIE U
OTHAJICHHBIC paﬁOHBI CTpaHbI. Tpa}:[I/I]_[I/IOHHBIe IIPUPOAHBIE SHEPIOHOCUTCIIN CXKUTAIOTCA, BBIACIIAA B
OIPOMHOM KoJH4ecTBe yriekuciblii ra3 CO2 u HaHOCS OrpOMHBIN yiiep0d okpyskatomiel cpeae. B atux
YCIIOBHSIX Pa3BUTHE BO30OHOBISIEMBIX MCTOUYHUKOB »sHepruu (BUD), sBisisice MHpOBOM TeHIEHIHEH,
MOYYHIIO JOMOTHUTENBHBIN CTUMYI CBoeMY paciipoctpaneHuto. Cdepa Bo300HOBISEMBIX HCTOYHUKOB
OHEPrun AEMOHCTPUPYET BBICOKUE TEMIIBI pOCTa II0 CPABHCHHUIO C TPAAWMUIHWOHHBIMHU HWCTOYHHUKAMU
OHEPruu, 4bM TEMIIbI POCTA Y>KE NAaBHO CTa6I/IHI/I3I/Ip0BaHI/ICB W HC IIOKA3bIBAKOT CTOJIb BIICUHATJIAOIIINUX
pe3yIbTaTOB.

AKTyaHBHOCTB PacCMOTPEHUA OaHHOI'0 THIIa IIPOM3BOACTBA SHEPIHUU IMOATBEPIKIACHA PIHPIHHaTHBOﬁ
Kazaxcrana B mposenenmn BoicTaBkn OKCIIO-2017. Kpome TOro, psaa 3aKOHOAATEIHHBIX
MIPaBUTEIHCTBEHHBIX PEIICHUI IMMOMYEPKHBAET yAeIseMOe BHUMAaHHE NAHHOW cdepe dHEpreTHYecKoro
pa3BUTHS CTpaHBL. B CBOIO ouepenb co3laBaeMbie 3aKOHOMATEITHHOW 0a30U YCIOBHS CIIOCOOCTBOBAIH
AKTUBU3AIIMHU 3aKITIOYEHUS JOTOBOPOB C KPYIMHEHIIIUMU TIPOU3BOIUTENSIMH BO3OOHOBIISIEMOI SHEPTUN AJIS
CTPOUTENHCTBA CETH SHEPTETUYECKUX CTAHIIMKA HOBOTO THIIA.

B mmpokom cMbIciie 3HepreTrKa BKIIOYaeT B ce0s BO3OOHOBISIEMbIE U HEBO3OOHOBIISIEMBIE PECYPCHI.
TepMruH «BO30OHOBIIIEMbIE HWCTOYHUKH OJHEPTUW» TOSBWIICA B pE3yNbTaTe MPOTHBOIOCTABICHUS
HEBO300HOBIISIEMBIM MCTOUYHUKAM DHEPTUH, TAKXKE YaCTO Ha3bIBAEMBIM «TPaJAULMOHHBIMI». Kpome Toro,
caM{ BO300HOBJIsIEMbIC NCTOUHUKH dHeprun (BMD) MoryT OBITH TOZpa3esieHbl Ha TPaAUIIOHHEIC W HE
TpaJUIINOHHEIE, TIOCKOIBKY TaKHe PECypChbl SHEPTHH, KaK THApABIMYECKas JHEPIHs, IMolydaemas OT
nesirenpHOCTH ['OC MormaOCTRIO 601mee 30 MBT, 6momacca, momy4daeMas OT CKUTaHHS IPOB, TOPQa, yrist
U T, a TaKKe TreoTepMaibHas JHEPTHs, CTajdd NPUBBIYHBIMH CHOCO0AMH JOOBIYM SHEPTHH [T
yeynoBedecTBa. Torja Kak MCIOJIb30BAHUE COJIHEYHOM, BETPOBOM, PHEPTHUU BOJIH, IPUJIUBOB, TCUEHUU U
OKeaHa, THAPABINYECKON dHeprud, momydaemor oT Manbix I'9C momHuocTeio MmeHee 30 MBT, sneprun
OoromMacc, JOOBIBAIOMICHCS CITOCOO0aMH OTJIMYHBIMH OT TPAAWIIMOHHBIX, OHMorasa, ra3a M3 3aXOpOHCHHH
Mycopa, Ta3a OT MepepabOoTKH CTOYHBIX BOJ M IPYTUX HOBBIX BHIOB BO30OHOBIISIEMOH JHEPTHHU JIHOO
HaxXOIWTCS B CTaIUU Pa3padOTKH, J1OO0 TOIBKO HEAaBHO HAYAIIO MPUMEHSTHECS B MPOU3BOICTBE SHEPTUH.
[lo mpuymHE CpaBHUTEIHHO MAJIOT0 BPEMEHH BHEAPEHUS MOHITHN BO30OHOBIISIEMOW SHEPTETHKH JTaHHEIE
MIOHSTHSA €Il[e MOTYT OBITh YTOYHEHBI, TaK KaK e€Cli paccMOTpeTh moHsTHe BUD B rmobanbHOM cMBICTE,
TaKOBBIX HE CyILIeCTBYeT. Jla)ke UCTOYHUK COJHEYHOW SHEpPruM — 3Be3da Hamel rajmaktuku ConHuE -
MOXeT OBITh cO BpeMeHeM ucTomieH. C Ipyroil CTOpOHBI, €CITM NMPHHATH XKU3HEHHBIN MWK TUTaHETHI
3emMJs 32 MAaKCHMAaITbHBIN CPOK ISl YeJI0OBEYECTBA, MIO3BOIISIONINI TPUMEHUTH MTOHSATHE BO300OHOBIISIEMBIX
¥ HEWCTOIIMMBIX MCTOYHHKOB JHEPTUU K CONHEYHOW, BETPOBOW, PHEPTHU OKeaHa W OWomacc, Toraa
CYIIECTBYET BO3MOXXHOCTh BKIIFOUEHUS B TToHATHE B D 1 Tex pecypcoB, KOTOpbIE MOT'YT B TEUEHHE BCETO
ATOTO LWKIIA TepepabaThiBaThCA U TAaKUM 00pa3oM BO30OHOBISTHCA. [[aHHAsT BEpOATHOCTH KOHEYHO Ke
MOXKET HWMETh MECTO B TMpoIecce NaJbHEUIIEer0 pa3BUTHs CYIIECTBYIOIIUX K OTKPBITHS HOBBIX
WCTOYHHUKOB 3Hepruu. Kpome Toro, pasnudHble MHEHHUS CYIIECTBYIOT IO TIOBOAY BKIIFOUSHHSI SIEPHOTO
TOILJINBA B Ty WM MUHYIO TPYIITY pecypcoB. C OHOW CTOPOHBI, 3aMachl SAEPHOrO TOIIMBA MOTEHIIHAIEHO
OTpOMHBI W OECKOHEYHBI B paMKax IHKIA XH3HH YElOBEYECTBA B CIydae WX Pa3BUTHSI, C IPyrou
CTOPOHBI, BEICOKUH PHUCK IIPH €r0 MCIOJIB30BAaHUU AJI1 MUPOBOHM 3KOJIOTHH 3aKPBIBAET IMIYTh K BKIIOUEHUIO
B IPYIITy BO300OHOBIISIEMBIX, 10 COBMECTUTEILCTBY 00JIAAAIONINX YKOIOTHUECKOH YUCTOTOH, HCTOUHUKOB
sHepruu. Takum 00pa3oM, MBI MOXXEM BHJIETh YacCTO€ YIIOMHHAHHE O SIEPHOM TOIUIMBE KaK YacTH
HEBO30OHOBIISIEMOM SHEpreTukd. IIpyM 3TOM OHO CTOMUT HECKOJNBKO OCOOHSKOM OT TPaJWLMOHHBIX
HEBO30OHOBJISIEMBIX MCTOYHUKOB SHEPIUH, SBISAACH AIBTEPHATUBHBIM HCTOYHHKOM JIHEPTHH, KOTOpHIE
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O0BIYHO BKIIIOYAIOT B ce0sI BCe HCTOYHHUKH SHEPTUH, HE SIBISIOIINECS TOBCEMECTHO PACIPOCTPaHEHHBIMU,
U TIPOTHUBOIOCTABIICHBI IPUBBIYHOMY TPAAULIMOHHOMY TOILUBY [1].

B anpene 2017 rona IIpesunent Pecnyonuku Kazaxcran Hypcynran Hazap6aeB oObsiBuI 0 Havane
TpeThbell BOJNHBI MojaepHu3auuu Kazaxcrana, BBIIEIMB HECKOJIBKO HAMpaBlICHUH I MOJCPHH3AINU
CO3HAHMs OOIECTBa M KaXKJIOTO TPpayKIaHMHA: KOHKYPEHTOCHOCOOHOCTh, MparMaTu3M, KyJlbT 3HAHUH,
SBOJIIOIMOHHOT0, 4 HE PEBOIIOITMOHHOrO0 pa3BuThs Kazaxcrana, a Takke OTKPBITOCTH CO3HAHMUS [2].

OueBHIHO, YTO B paMKaxX dSTHX HampaBleHHH HEOOXOAWMO BHEAPITH U Pa3BUBATH «3EJICHYIO»
9HEpPreTHKy B dKoHOMHKe PecnyOnmku Kaszaxcran ¢ yuerom aeduiuta 3J€KTPOIHEPTHH B CTpaHE,
0COOCHHO B IOKHBIX pernoHax. OOmmpHasi Tepputopust Kazaxcrana B 2,7 MHJUIMOHA KBaJIpaTHBIX
KAJIOMETPOB C HHU3KOW IUIOTHOCTBIO HacenmeHus (5,9 denoBeka / KM?) MPHUBOIUT K 3HAYUTENBbHBIM
MoTepsiM dHepruHM npu ee TpancrnoprupoBke [3]. TloaToMy HCHONB30BaHUE MaNBIX YCTAHOBOK JUIS
MPOM3BOJCTBA BO30OHOBISIEMOM OSHEPTWM TIO3BOJNUT CHU3UTH 3aTpaThl Ha dJIEKTPOCHAOKEHUE
OT/IaJICHHBIX HACEJICHHBIX IYHKTOB, a 3TO B CBOI Ouepeib 3HAYHTENFHO CHMXKAET pacxoibl Ha
CTPOUTENBCTBO  HOBBIX JIMHWMH  anekTporiepenad. [IpaButenbctBo  Kazaxcrana — miaHupyer
MOCTyNaTeNbHOE YBEIHMUEHHE IO BO30OHOBIISIEMBIX HICTOYHMKOB DHEPTHH B 00IIIEM dHeprodagance J1o
3% k 2020 roxay, no 10% x 2030 [4].

Ha cerommsmuunii aeHb HCHOIb30BaHHEe BHD cTrasio BaXXHBIM W HE3aMECHUMBIM HaIlpaBJICHHEM
pa3BUTHA DJHEPreTHYECKOro cekropa B OymymeM. KaszaxcraH B 3TOM OTHOIIEGHHH —oOjanaer
JnocTatoyHbIME pecypcamu. [lorennman Berposnepreruku B Kazaxcrane cocraBisier 920 mupn kBt/4 B
T'OJ, TEXHUYECKH BO3MOXKHBIN THJIPOIIOTEHIINAI OllEHUBaeTCsl B 62 MiIpa KBT/4, a moTeHmman comHeqHon
SHEPTHH B IOKHBIX paiioHax pecmyOiuku gocturaer 2500-3000 comHEYHBIX YacOB B TOJ.

CeronHst J0IIs1 «3€NIEHOI AJIEKTPOIHEPTHHU MO-TIPEKHEMY cocTaBisieT MeHee 1% ot obmiero oobema
npon3BoacTBa. OTEUECTBEHHBIC CIEUATNCTHI MMOCTAaBUIN 3a1aqy noctudb 3% momu B 2020 romy, u K
2030 romy OO CTaHIMA C «3€JIEHBIMI» TEXHOJNOTHUSAMHU JOJKHA COCTaBIATh yxke 30%. AMOHUIIO3HbIE
masbl Joctrdb ypoBHS 42% k 2050 rogy oObsiBieHbl Ha BceMrupHOM KOHTpEcce HHIKEHEPOB U YUEHBIX
Ha BeicTaBke DKCIIO B utone 2017 roma [5].

BUD B coorBercTBUM ¢ l'oCymapcTBEHHOW IPOrpaMMON IPOMBINIICHHOTO W WHHOBAIMOHHOTO
pazsutus Pecrryonmukm Kazaxcran Ha 2015-2019 roapl SIBASIOTCS OOHONH W3 BBICOKOTEXHOJOTHYHBIX
oTpaciieid, MHHOBAIIMOHHBIX OTpaciiel «HOBOH SKOHOMMKK)», Pa3BUTHE KOTOPHIX B 3HAUYUTEIbHOU
cTerneHn 00yCIIOBIIEHO YPOBHEM HAYYHBIX MCCIIeA0BaHUN U pa3padotok. JJannas [Iporpamma yka3piBaer
Ha BaXHYI0O pOJb OOpa3oBaTeNbHBIX oOpraHm3anuii. Hampumep, ABTOHOMHas oOpa3oBaTelbHAaS
opranm3anust (AOQ) «HazapbaeB yHuBepcHTET» YydYacTByeT B pa3paboTke (yHIaMEHTAIbHBIX,
TIPUKIATHBIX M TEXHOJOTHYCCKUX HCCICIOBAHHA W pa3pabOTOK B 00JacTH dHEProd(MPEKTHBHOCTH U
9HEeprocOepekeHusl, BO3OOHOBISIEMBIX HCTOYHMKOB DJHEPTUM UM OXpPaHBl OKPYKAIOUIEH Cpelsl,
MEPCIEeKTUBHBIX MAaTEePHAIOB W WCTOYHUKOB SHEPTHH, pa3pabOoTKe oOImel W MepcoHATH3UPOBAHHON
MEIWIIMHEI TSI CO3/IaHUs OCHOB OMOMETUITMHCKON TpoMbItieHHocTH B PecryOnke Kazaxcran [2].

[loBTOpsifomuecss KpU3UCHI B MHUPOBOW SKOHOMHKE W OCO3HAHHE HEOOXOIWMOCTH CHW)KEHUS
SHEPTOEMKOCTH 3KOHOMHKH W HEONAarompHsATHOTO BO3JASHCTBUS HAa OKPYXKAIOIIYIO CpPEAy 3aCTaBIIIN
MPaBUTEIBCTBO CTPaHBl AKTUBHO TOpabOTaTh HaAA CO3JAaHHEM OJArOMpPUATHBIX YCIOBHHA  JUIS
ucrionb3oBaHuss BUD. OCHOBHBIM 3aKOHOM CTPaHBI, PETYIHPYIOIIAM JeITeNbHOCTE B cdepe
SHepreTuku ABisieTca 3akoH Pecrybmmku Kazaxcran o6 snektposHepretuke ot 9 mroms 2004 roma Ne
588-1I. B 2006, 2012, 2013 rogax ObUIM BHECEHBI W MPHUHATHI COOTBETCTBYIOIINE MTOMPABKH B CBS3H C
MTOBBICUBIICHCS aKTyallbHOCTBIO Pa3pa0OTKM W Pa3BUTHSA ANBTEPHATUBHBIX HCTOYHWUKOB JHEPTUH, a
TaK)Ke B CBS3H C €CTECTBEHHOW HEOOXOIMMOCTHIO PEryIMPOBATh BO3HUKIITNE FOPUINYECKHUE OTHOIIESHHS
MEXK]ly TTPOM3BOUTEISIMA abTEPHATUBHONW 3HEPTUH, TOCYAapcTBOM H morpedutensmu. B 2009 rony
ObuT TpUHAT HOBBIA 3akoH PecryOmmku Kazaxcran ot 4 utons 2009 roga Ne 165-1V «O moanepxkke
WCIIONB30BaHUS BO30OHOBIISIEMBIX HCTOYHUKOB DJHEPrUM». B 1OMomHeHHe K HeMy HEKOTOphIe
OPUAMYECKHE BOIPOCHI, MOSBIIONINECS B JaHHOW 00NACTH, perylmpyrorcs 3eMelnbHbIM W BomHbIM
komekcamu, Komekcom 00 agMUHHCTPATHBHBIX IIPaBOHAPYIIEHUSX, 3akoHOM O ecTeCTBEHHBIX
MOHOTMOJHAX U PEryTUPYEMBIX pbIHKaX, O rocy1apcTBEHHOM PEryJIHpPOBaHUY IPOU3BOJCTBA  000pOTa
OuoToruMBa U 3aKOHOM O paTH(UKaLUK ycTaBa MeXayHapoaHoro areHrcTa mo BUD (IRENA).

Crnenyer oTMETUTh, YTO AaHHBIE 3aKOHBI CHCTEMAaTHYECKH OOHOBIIAIOTCS M YTOUHSIIOTCSI B CBS3U C
BO3HHMKAIOIIMMHM HOBBIMHM peanusiMu. Kazaxcran mpuoOpeTaeT ONBIT M IONy4YaeT MOAAEPKKY CO
CTOPOHBI MEXIyHApOIHBIX opraHu3auuii B obmactu pasButus BUD. Kasaxcranckas mporpamma mo
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cnepxxuBanuio m3MeHeHnus kimMata (KCCMP) sensiercs tpexsernum mpoektoM Arentcrsa CILIA mo
MEKIYHApOJHOMY Pa3BUTHIO, HATIPaBJICHHBIM Ha moaaepkKy PecryOnukn Kazaxcran B JonrocpoyHoM
U YCTOMYUBOM CHMKeHUH dHeproeMkocTu BBII 1 BEIOPOCOB MapHUKOBBIX I'a30B.

B 2009 romy Obur mpunsar 3akoH PecrnyOonmuku Kazaxcran «O momaepKKe HCIIONIB30BAHHS
BO300HOBIISIEMBIX HMCTOYHUKOB 3Heprum». CormacHo myHKTY 1 crateu 8.1. 3akoHa, QUKCHpPOBaHHBIC
tapudbl yTBepkaarorcs [IpaButensctBoM PecnyOnuku KaszaxcraH cpokoM Ha MATHaAUATH JIET IS
Ka)X/IOTO THTIAa BO30OHOBISIEMBIX MCTOYHMKOB JHEPTUH, MOJJIEPKKA KOTOPBIX MPEAyCMOTpEHa
Tl'ocynapcrBeHHoit cuctemoii anuposanus Pecnyonuku Kazaxcran. Kpome Toro, B mynkre 10 craten
9 BBINICYNIOMSHYTOTO 3aKOHA YTBEPXKIAETCsS, YTO TOCYJapCTBO OKa3blBaeT aJPECHYIO0 IOMOIIb
OTACNBbHBIM TMOTPEOUTENSIM B pa3Mepe MATHAECATH TPOLEHTOB CTOMMOCTH YCTAaHOBOK JUIS
WCTIOJIb30BaHMS BO30OHOBIISIEMBIX HCTOYHUKOB HEPTHH € O0IIEH MOITHOCTHIO HE Oojiee MSATH KHIIOBATT
B MOPSIJIKE, OMPENENIIEMOM YIIOJTHOMOYEHHBIM OPTaHOM.

CornacHo 3asBIEHHIO MUHHCTpA MO WHBECTHIWSM ¥ pa3BuTHIO JKeHnca KacpimOeka Ha 3acemaHuu
[IpaBurenscTBa Pecnybnmku Kazaxcran mo sHeprocOepexeHuIo U d3HeprodGeKTUBHOCTH, C 3a/1a4aMH,
nocTaBJieHHbIMH B CTpaTermueckoM miaHe pa3putusi Pecriyonuku Kazaxcran 1o 2020 roja, a UMEHHO:
camxkenne sHeproemkoctd BBII crpanst Ha 25% x 2020 romy mo cpasHenuio ¢ 2008 romom, cTpaHa
crpaBWjach xopomio. Yxe B ceHTssOpe 2017 roma Obulo 00BSBIIEHO, 4YTO 3Heproemkocts BBII
Pecnyonuku Kazaxcran cHusmiack Ha 28,8% mo cpaBHenuio ¢ ypoeHem 2008 roma. B mepuon ¢ 2015
o 2016 rox cyObekThl ['0Ccy1apcTBEHHOrO 3HEPreTHUECKOIro peecTpa HHBeCTUpoBau Oojee 178 mupa,.
Tenre B sHeprocoepexenne. K xonmy 2020 roga miaHupyercs MHBECTHpoBaTh emie 200 miupa. TeHre
[6].

Ha »TomM QoHe mpuBIeKaTeNbHOCT BO30OOHOBIISIEMBIX HCTOYHHUKOB JHEPIHH TIOBBIIIACTCS, KPOME
TOrO0 OHA CBsI3aHA C HEMCUYEPIIAEMOCTHIO ITHX PECYpPCOB, HE3aBUCHMOCTHIO OT KOHBIOHKTYpHI IIeH Ha
MUPOBBIX DHEPreTHYECKUX PBHIHKAX M OKOJOTMYECKOW 4vncToToi. IlocrmemHuilt aprymMeHT 0coOEHHO
Ba)KEH, MOCKOJIBbKY TPAJAWLIMOHHAS SHEPTHsl OKA3hIBAaeT HEraTHBHOE BO3JEHCTBHE HA OKPYXKAIOIIYIO
Cpeny KaK Ha MECTHOM, TaK U Ha I100aJh-HOM YpPOBHE.

B wurore, moxxHO ckazath, 4yro KaszaxcTaH pdemaeT OCTOpPOXHBIC, IUTAHOMEpPHBIE IIArM B 3TOM
HampaBlieHHH. OJTO WMEET BHUAWMBIA pe3ylIbTaT B BHJAE 3HAUYMTEIHHOTO CHIDKEHHS JHEPTOEMKOCTH
npousBoactBa BBII B Kazaxcrane 3a mocnenuue 20 mer. B cdepe 3akoHomarensHOM 6a3pl Kazaxcran
pemaer mpobieMbl dYalle BCEro MO Mepe MX BO3HUKHOBEHHS, CO BpPEMEHEM BBOAS HOBOE
3aKOHOJIATENFCTBO M BHOCA TIONPABKH B yXKe cymiectBytomiee. [IpaBurensctBo Kazaxcrana xpome Toro
MIPUHUMAET MEPHI MO MTOBBIIIIEHUIO0 NHBECTUIIMOHHON MPUBJIEKATENBHOCTH JAHHON O0JIACTH SHEPTeTHUKH.

Jlumepamypa:

1. CroBapb-ClIpaBOYHHUK TEPMIHOB HOPMATHBHO-TEXHHYECKON TOKyMEHTauu. — Akajgemuk, 2015.
2. Hazap6aes H.A "Barisig B Oyaymiee: MmonepHu3anus oodecTBeHHoro co3Hanus" — 2017.

3. Hemorpadmueckuit  exeromamk — 2016 (2017). Cratucruueckmii  otmen  OOH,
https://unstats.un.org/unsd/demographic-social/products/dyb/index.cshtml.
4. OO630p nanekTpodHeprernmueckod orpaciu PecnyOnmkm Kaszaxcran. - baHk pa3BuTus

Kazaxcrana, 2014, c.19.
5. OOvenunenue ropuandecknx JuI «KazaxcraHckas accompanus opraHu3anuil HedrerasoBoro u
9HEpreTHYecKoro Komiuiekca «Kazenergy» http://www.kazenergy.com/ru/operation/electric-
power-industry/290/

6. Kacemmbex XK. Pamopr Ha 3acemanum llpaButensctBa PecniyOnuku Kaszaxcran. OdunmanbHbiit
BeOcailT MpeMbep-MUHHUCTPA PecniyGmuxm Kazaxcran. 05/09/2017.
https://primeminister.kz/en/news/all/v-pravitelstve-rassmotreni-voprosi-po-dalneishemu-
sovershenstvovaniu-sistemi-regulirovaniya-energosberezheniya-15235

MPHTH:15.11.18

53


https://unstats.un.org/unsd/demographic-social/products/dyb/index.cshtml
http://www.kazenergy.com/ru/operation/electric-power-industry/290/
http://www.kazenergy.com/ru/operation/electric-power-industry/290/
https://primeminister.kz/en/news/all/v-pravitelstve-rassmotreni-voprosi-po-dalneishemu-sovershenstvovaniu-sistemi-regulirovaniya-energosberezheniya-15235
https://primeminister.kz/en/news/all/v-pravitelstve-rassmotreni-voprosi-po-dalneishemu-sovershenstvovaniu-sistemi-regulirovaniya-energosberezheniya-15235

Abaii amvinoaser Kaz¥ITY-niy Xabapwwicel, « Kenminoi oinim 6epy scone wemen mindepi gunonozusicoly cepusicol, Ne2(26), 2019
anC.

Cmazyn XK. K.* Ewumbemosa 3.5.%
*Mazucmpanm 2 kypca cneyuansnocmu “Ilepesodueckoe deno” KasHITY um. Abas
2 Hayumiii pykoooumens K.n.H.

COBPEMEHHBIE MOJEJIM B TEOPUU TIEPEBOJA

Annomayus

B cratee paccMaTpuBalOTCA Ppa3IMYHBIC YT MOJICIMPOBAaHMs TMpolecca mepeBoxa. Jlis
KJIACCMYECKOr0 W OTYAaCTH COBPEMEHHOI'O IEPEBOAOBEIACHUS XapaKTEPHO PacCMOTPEHHE Ipoilecca
MepeBoia KaK CHUCTEMbI Pa3HOYPOBHEBBIX TpaHC(OpMAIUii, MPUMEHEHHE KOTOPBIX IO3BOJSIET CO3/aTh
COOTHOCHMBIH C OPHUTMHAJIOM TEKCT Ha s3blke mnepeBoaa. OMHAKO MPEACTABISETCS, YTO MPHU aHaIU3e
MEePEBOIUECKOr0 Mpoliecca, MPeIosararleM ero mpenapupoBaHue 10 YPOBHS OTACIbHBIX ONepalliii, He
MOXKET (M He JIOJDKHA) peliaThCs 3ajada OIMKMCAaHWS COOCTBEHHO JCATEIBHOCTH IIEPEBOMYMKA Kak
CJIOKHOTO KOHTHHYaJibHOrO Tiporiecca. Jlmst pemieHuss 3TOH 3agadd  UCCIENOBATENO0 HEOOXOAMMO
OIUPaThCsl HA METOIOJIOTHIO.

KiroueBble cioBa: Teopus IEpeBOja, MEPEBOMUSCKUE MOIECIH, MOJIEIN TEPEBOIa, COBPEMEHHBIC
MOJIENIH, aHAJIN3 MOJIENIeH, METO/IbI IIPEBOIA.
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Anoamna

Makanana aymapMa YAEpiCiH MOAEIBACYIIH op TYpJl >KONAapel TaJKbIIaHAABL. Ayaapmamarbl
KJIACCUKAJIBIK JKOHE INIHapa aymapMa YIIH aydapMa IpoIecci KeIl IeHTedsi e3repicTepmiH JKykeci
peTiHAe cUmaTTalaabl, OHBIH KOMETIMEH TYIMHYCKAJaH CANBICTRIPMAIBl ayJaapMa TUTIHAC MOTIH jKacaid
anace3. JlereHMeH, >KeKe >KYMBICTHIH JCHIeHiHe MaWBIHIBIKTEI KaMTHUTBIH ayaapMa YAepiciH Tanmai
OTBHIPHITI, ayJAapMaIlbIIbIH ©3 IC-OpPEKeTIH KEMmIeHI Y3MIKCi3 MpOoIecC pETIHAe CHUIaTTay MIHIETi
memiiMeni (KoHe OHBI IIENIyAiH KaXKeTi XKOK). bysn mocenmeHi miemry ymrH 3epTTeyn opicHaMara
CYHeHyi Kepek.

Tyiinai ce3aep: aymapMa TeopwsICHl, ayJapMa YITiiepi, aylapma yiariiepi, 3aMaHayd MOJENbIep,
MOJIENbIIK TaJ/Iay, ayJapMa oIicTepi.
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Abstract

The article discusses various ways to model the translation process. For classical and partly modern
translation studies, the process of translation is characterized as a system of multi-level transformations,
the use of which allows you to create a text in translation language that is comparable to the original.
However, it seems that in analyzing the translation process, which involves its preparation to the level of
individual operations, the task of describing the translator’s own activity as a complex continual process
cannot (and should not) be solved. To solve this problem, the researcher needs to rely on the
methodology.

Keywords: translation theory, translation models, translation models, modern models, model
analysis, translation methods.

O,Z[HOﬁ N3 OCHOBHBIX 3aJgad COBpeMCHHOﬁ JIMHT'BUCTHYCCKOMN TCOpUHU ICPEBOJA ABJIACTCA ONHUCAHUC
caMoro Iponecca nepesoaa, To €CTb TEX HeﬁCTBHﬁ, KOTOPBIC IEPEBOAYUK OCYHICCTBJIACT B IIPOLECCE
aHaJIn3a TCKCTa OpUIMHAJIa U CO3JaHUA PC3YJIbTHPYIOLICIO TCKCTA. HpI/I 9TOM HMHTCPEC MPEACTABIACT U
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JTam Iepexoja OT s3blka OpUIMHala K S3bIKy IepeBoja W JaibHelllee ucnoib3oBaHue [ mns
IIOCTPOEHUS TEKCTa MEPEBOA.

PesynbTaToM mOmOOHBIX HCCIENOBaHMHN SIBISIIOTCS TaK Ha3blBaeMble MOJENH MepeBoia. Mopenb
nepeBoJja MOKHO ONPEAEIHTh KaK «yCIOBHOE H300pa)KeHHWE MPOLEAYpbl OCYIIECTBICHHUS Mpolecca
nepeBoja», HEKOe TUIOTETHYECKOE TOCTPOCHHE, OTOOpa)karollee OCHOBHBIC ATallbl IMEPEBOAYECKOTO
mporecca W JICUCTBUS, OCYILIECTBISIEMbIE MEPEBOTYMKOM Ha KaxaoM dTame. [Ipobinema omucaHwus
HOZIO6HLIX I[GﬁCTBI/Iﬁ OCJIOKHACTCA TEM, YTO BCC OHU OCYHICCTBIIAIOTCA B CO3HAHHUU NICPEBOAYNKA, TO €CTh
HEMOCPEICTBEHHO He HabmoaaeMbl. IMEHHO 3TO W MpUAaeT MOJENN THIIOTETUIECKHI XapakTep. Bmecte
c teMm, kak ormeudaer B.H.KommccapoB, 3To He oO3Hayaer, 4ro MOJENHM IMEpeBOJa - 3TO YHCTO
yMO3pHUTeNbHbIE MocTpoeHus. Kak W B JApyrux ciydyasix, KOrJa HcclenoBaTelb HMeeT MAeI0 C
HEeHaOJIIoJJaeMOl CHUCTEMOH («YepHBIM SIIMKOM»), PEATbHOCTh MojenHu (ee OOBSICHUTEIbHAS CHUIIA)
MIPOBEPSAETCS MyTEM COIMOCTABIIEHNUS COCTOSHUS CUCTEMBI «HA BXOJE» M «Ha BBIXOAE». i mepeBosa 31o
O3HAuaeT COIMOCTaBJIEHHE TEKCTOB OpUTMHAaNa W mepeBona. Ecim pe3ynbTaT mepeBoja OKa3bIBaercs
TakUM, KakuM OH JOJDKEH OBLT TOJMYYUTHCA COTJIACHO JAaHHOM MOJENH, CJIeJ0BAaTEIbHO, MOJENb
«paboTaer», XOTs 3TO, pazyMeercsi, He JOKa3bIBaeT, YTO MEPEBOJUYNK OCO3HAHHO HCIONB30BAI TAKYIO
MO/IEITb.

B Hactosiiee Bpems B TeOpHHU IepeBoja HauOONbIIee pachpoCcTpaHEHHE MOMYYWIH CIeAyIoNne
MOACIN: CUTYaTUBHO-JICHOTaTUBHAA, TpaHC(bOpMaI_II/IOHHaSI N CEMAaHTHUYECCKas.

CI/ITyaTI/IBHO-HeHOTaTI/IBHaH MOZECIIb MEPEBOJAa UCXOAUT U3 TOr'0, YTO CO ACPKAHHNE BCEX SA3BIKOBBIX
3HAKOB OTpaXac€T KaKWE-TO MPEAMETHI, ABJICHUA, OTHOIICHUA peam,Hof/'I )ICI‘/'ICTBI/ITCHLHOCTI/I. HpeJIMeTI)I
peanBHof/i )ICfICTBI/ITCHI)HOCTI/I, OTpaxa€MbI€ B A3BIKOBBIX 3HAKaX, HA3bIBAIOTCA JACHOTATaMMU. CI/ITya]_II/ISI B
peaHBHOﬁ HeﬁCTBHTeHLHOCTH €CTb COBOKYIHOCTH JOC€HOTATOB U OTHOIIIEHUH MCKIY HUMMU.
CrnenoBaTenbHO, OTPE3KH peYd cojaepkaT WHPOpMAIMI0O O KaKOW-TO CHTyallud B peajbHOH
JEICTBUTEIIBHOCTH.

Crnenyromias IOChbIIKa, JeXallasi B OCHOBE CUTYaTHBHO-JCHOTATUBHOM MOAENU: J100asi CUTyalus
MOXKET OBITh B TIPHHIMIIE ONHCAaHA CPEACTBAMU JIO0OT'0 SI3bIKA, YEMY CIIOCOOCTBYET OOIIHOCTH
OKpYXKaIoIeil Hac NEHCTBUTEILHOCTH HE3aBUCUMO OT SI3BIKOBOM MPHHAMISKHOCTH JTroAe. OaHu U Te kKe
SIBJICHUS. MOT'YT IIO-Pa3HOMY OIIMCHIBATbCA Pa3HBIMU SA3bIKAMH, HO B JIIOOOM Cillyyae TaKO€ OIMCaHUE
BO3MOXKHO, JIa’K€ €CJIU B JaHHOM SI3bIKE OTCYTCTBYET COOTBETCTBYIOLIEE HAMEHOBaHUE.

Hcxons u3 3Toro naHHas MOZAENb OIHUCHIBACT IIPOIECcC MepeBoja cienyroumm oopasom. Ha stane
BOCIIpMATHSI TEKCTa OpUTMHajla (MM €ro CerMeHTa) IEePEeBOAYMK, aHAJIM3UPYS 3HAUYEHUS SI3BIKOBBIX
3HaKOB U MX CBSI3M, YSCHSET, KaKu€ HMMEHHO ACHOTAaThl O0003HAYAIOTCS ATHMH 3HAKAMH M KaKyl
CUTyallUl0 B AEHCTBUTENBHOCTH COCTaBJISIET COBOKYIIHOCTh IaHHBIX AeHoTaTtoB. Ilocie Toro, kak B
CO3HaHHUM TIEPEBOAYMKA CIOKMJIOCH IPENCTAaBICHUE 00 ONUCHIBAEMOW B OPUTHMHAJIE CUTYyallMH (CBOErO
pona KapTUHKA, M300pa’karollas ONpeNeNeHHbIH (parMeHT IeHCTBUTEIBHOCTH), OH OIMCBIBAET 3Ty
CUTYaLIUIO CPEIICTBAMU APYTOro S3bIKA.

B mnoxennn W.M.Pes3una n B.JO.Pozenmgeiira, pa3paboTaBmmx AaHHYIO MOJENb, 3TOT IMPOIECC,
Ha3BaHHBIM UMM UHTEpIpeTanuel, BRI IUT rak. Meercs otnpasutens A, aapecat B u nepeBoguuxk I1.
A, monp3ysacek s3eikoM M, mepemaer coobmenue C| 0 HEKOTOPOH CHUTyaliud B AeHCTBUTENbHOCTH /.
[lepeBomunk, mome3ysicek cucremoit WS, ycranapmuBaer coorBercreue Mmexay C| u /1, a 3atem, mois3ysch
cucremoii IS, ctpout HOBOE coobmenue C, o ToOl ke camoil curyarun; coodmenue Co MpUHUMAETCS
anpecatoM B, koropselii, mnomnb3ysck cucremoil IIS, ycranaBmuBaer coorBerctBue Mexay Co u
JEMCTBUTENBHOCTBIO.

Wnade roBops: MEpeBOAYMK BOCHPHUHSUI HEKOTOPYIO PEUEBYIO IOCIEHOBATENbHOCTH, OT 3TOU
MOCJIEAOBATENILHOCTH OH IEPEXOMUT K CHTYallUH, pacCMaTpUBAaeT 3Ty CHTYalLHUIO, 3aTeM, ITOJHOCTBHIO
abcTparupysch OT COOOLIEHHUS, KOTOpOe eMy OBbIJIO MEpeAaHo, a TONBKO UMes B BULy JaHHYIO CHTYaLHIo,
MEpEeBOJYMK COOOIIAET 00 3TOH CUTYyalUy APYTOMY JIHMLLY .

BapuanTom 3TOro mporiecca sSBisieTcs Ipyroi, Oonee KpaTkuii mporecc, Ha3BaHHbIA .M. PeB3nHbIM
n B.KO.Pozenngeiirom coOcTBeHHO TiepeBoioM. A Tmepenaer HekoTopoe coobmierre Ci 0 cHTyanuu B
nevicteurensHoctd |, HO II, momyumB cooOmenue Ci, mepexoAuT OT HEro HE K CHTyallud B
JNEMCTBUTENBHOCTH, a K SI3BIKY-TIOCPEIHUKY, T.€. K cucTeMe cooTBercTBui Mmexay WS u 114, a 3atem
MepexonuT oT s3blka-nocpeanuka k cucreme I15. C momompro 15 o Qopmupyer coobmenue Co,
KOoTopoe W MH(OpMHUpYeT ajxpecara O CHUTyalldd B JEHCTBUTENbHOCTH. Kak MBI BUIMM, 3TOT mpolecc
ocyliecTBiIseTcsl 0e3 HENOCPEJACTBEHHOro oOpalieHus: K CUTyalldd, HMEIoImed MecTo B
NeMCTBUTENBHOCTH. [lepexosl OT 0HON CHCTEMBI A3bIKA K JPYTOM OCYILECTBIISIETCS HEMOCPEACTBEHHO 110
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3apaHee YCTaHOBJIEHHOH cxeMe cooTBeTCTBHI. OfHAaKO BaKHO TO, YTO KOTJa 3Ta CXE€Ma COOTBETCTBUM
yCTaHaBIUBaJIach, TO YYUTHIBAJNach Ta JI€MCTBUTENBHOCTh, TE€ CHUTYallUd, KOTOpBIE OTpa)XaroT
CYIIECTBYIOIINE KaTErOpPUU B TOM U APYTroM sizbike .[IpocTo Bece 3T0 ObUIO B MPOILIOM.

CuUTyaTHBHO-ZICHOTATHBHAST MOJIENIb B HEKOTOPBIX CIIydasX XOpOIIO OOBSCHsET HabIromacMble
¢aktbl. OMHUM W3 TaKUX CIy4acB sBIsETCs OTCyTcTBUE B I1S1 s3bIKOBOM €IMHMIIBI, 0003HAYAIOIIHI
JMaHHBIA geHoTaT. B mofo0HOM cHUTyallMM NepeBOJYMK CHayala YACHSET, KaKoe HMEHHO SBJIEHUE
OIUCHIBACTCS MpH TOMOIIM 3Haka WS, a 3areM pemiaer, Kakoil mIpueM mepeBoja HU30paTh, YTOOBI
HambojIee aeKBaTHO ONMKCATh JAHHYIO CHTYaInio B iepeBoae. OH MOXeT co3aaTh HOBbIH 3HaK (beatnik -
OWTHHK), WCIOJIB30BaTh Yke uMerommiics B [IS 3Hak c paciiupeHHeM €ero CMBICIOBOH (YHKIUH
(American-firster - ypa-maTpuoT) WM HCHOJIB30BaTh OMUcaTebHbIA nepeBos (Asia-firster - cropoHHuK
AKTUBHOM TOJIUTUKH B A3UN).

TpanchopmalimonHasi MoJIelb (TEOpHs) MEPEBOAA OMUPACTCS Ha IMOJIOKEHHS TpaHCHOPMAIIMOHHON
(mopoxpatomieii) rpammatiki H.Xomckoro. TpaHchopmanmoHHas TpaMMaTHKa paccMaTpUBAET MpaBHia
MOPOXKJICHUSI CAHTAKCHYECKHX CTPYKTYP, XapaKTepH3YIOMINXCsl OOIIHOCTHIO JIEKCEM M OCHOBHBIX JIOTUKO-
CHHTaKCU4YecKuXx cBsizeil. CornacHo TpaHc(hOpMalMOHHON IpaMMAaTHKE, BCE MHO)KECTBO CHHTAKCHUECKHX
CTPYKTYP MOXKET OBITh CBEICHO K OTPaHUYEHHOMY YHCITY dJIEMEHTAPHBIX, SJEPHBIX CTPYKTYP, B KOTOPBIX
JIOTHKO-CHHTaKCHYECKHUE OTHOIIEHHS Hawubonee mpo3padHbl. [lo ompeneneHHbIM TpaHCPOpMaHOHHBIM
MIpaBMJIaM M3 SIEPHBIX CTPYKTYP BBIBOAATCS MPOU3BOAHBIE, MTOBEPXHOCTHBIE CTPYKTYpHI. A./l.IlIBeitep
[4. C.35] mnpuBomuT CIEmyIOmMIA [PUMEP: U3 aHraWiickoro mnpemioxenus John hit  Bill,
paccMaTpuBaeMoOro B Ka4eCTBE sIJIEPHON CTPYKTYPHI, MOXKET ObITh 00pa30BaHO JIOBOJILHO OOJIBIIOE YUCITO
Tpanchopm:

Bill was hit by John.

John's hitting Bill.

Bill's being hit by John.

The hitting of Bill by John.

It was John who hit Bill.

It was Bill who was hit by John.

JIubo nmpyroit mpuMep: eciH 3a SACPHYI0 CTPYKTYpY HPUHSTH NpenoxeHne «MallbdiuK YUTaeT»
(MpenvKaTUBHAS CTPYKTYpa «IesITeNb - ASHCTBHE»), TO MO MpaBHJIaM TPAaHCPOPMAIIMOHHOW TPaMMATHKH
W3 HETO MOXXHO BBIBECTH IPOU3BOIHBIE «UTeHHE Majpuuka», «HuTarommid Manpuuk», «IIpountanHoe
MaJbuYAKOM», B KOTOPBIX COXpPaHSAETCS OCHOBHOE OTHOIIEHWE «IeATenb - aeiicTBue». Kak ykassiBaer
B.H.KomuccapoB, orinuaschk mo (opMe COCTaBISIOMNAX WX EIWHHI, 3TH TpaHCHOPMBI 00IamaroT
3HAYMTEILHOM OOIIHOCTHIO (MHAYe «WHBAPHAHTHOCTHIOY) iaHa comepxkanus [3. C. 37]. B smepHBIX
CTPYKTYpax, B OTIMYME OT ITOBEPXHOCTHBIX, CMBICIOBBIE CBSI3M BCErJa BBIPAKEHBI YETKO: TPEAMET
Bcerga 00O03HAYAETCS CYIIECTBUTENBHBIM, a IIPOIeCC - TJarojioM, CyOBeKT BCeraa SBISIETCS
MOUTEKAIINM, a OOBEKT - JONOJTHEHHEM, HHBIMH CIOBaMH, «TpaHC(HOPMAIIHS TOBEPXHOCTHBIX CTPYKTYP
B SZIGPHBIE - JTO CIIOCOO YCTAaHOBJIEHHS OIHO3HAYHBIX COOTBETCTBUU MEXAY T'PaMMAaTHYECKUMHU H
CEMaHTHYECKHUMH KaTEerOpUsAMU WIH (YTO OMHO W TO JK€) OAHO3HAYHON CMBICIIOBOW WHTEpIPETAlnN
rpaMMaTHYECKUX KOHCTPYKIUI rcxomHoro Tekctay [4. C.40].

CornacHo TpaHc(hOpMaIOHHON TEOPHUH MTEPEBO/IA MIPOIECcC ITePEeBOAA CTPOUTCS B TPH dTama: 1) stam
aHaNM3a - CTPYKTYpHl OpHTHHANA (TOBEPXHOCTHBIE) CTPYKTYPHI MPE0OpPa3yoTCs B SACPHBIE CTPYKTYPHI
Usl, o ects ocymiecTBisieTcss TpaHcQOpMaIHs B Mpenenax sa3bplka OpUTHHANA; 2) 3Tall epeHoca - 3aMeHa
SIIEPHOM CTPYKTYphl WS skBHBaneHTHOM el saepHoi cTpykTypoit [1 (Mexbs3pikoBas TpanchopMmarus);
3) oTam cuHTe3a, WM PEKOHCTPYUPOBAHUSA - sijepHas cTpykrypa [15 pa3BepTeiBaercs B MOBEPXHOCTHYIO
cTpykrypy IISl, To ecTh B KOHEUHYIO CTPYKTYpPy TEKCTa IepeBoAa. B OTHOIIEHWH TMOCIEIHEro 3Tara
CIIEIyeT 3aMETUTh, YTO IMOCKOIBKY CYIIECTBYIOUIMHA B KaXKJIOM SI3bIKE HA0Op TpaHchopMaruii Jonmyckaer
HECKOJIbKO BapHaHTOB TNepedpa3supoBaHMs, BApHAHTOB, MEKIY KOTOPBIMH CYIIECTBYIOT HW3BECTHBIC
CTHIINCTUYECKUE Pa3lIuyMsl, Ha CTaJIMA PEKOHCTPYHPOBAHHS MPEOOpPA30OBAHUE SIIEPHOTO MPEITOKEHUS
[151 B TOBEpXHOCTHYIO CTPYKTYPY OCYILECTBIIIETCS C YUETOM CTHIIMCTUYECKHX orpaHndeHuit [4. C.37].

Wrak, cormacHO CeMaHTHYeCKOW MOJENH IIepeBOAa, 3a/adya TEepeBOMYHMKA 3aKII0YaeTcsl B
BOCIIPOU3BE/IEHUU B IIEPEBOJIE TEX JJIEMEHTAPHBIX CMBICIOB, KOTOPbIE KOMMYHHMKATHUBHO PEIEBAHTHBI.
[lepeBogueckasi SKBUBAJIEHTHOCTb OCHOBBIBA€TCS Ha OOIIHOCTH CEM B COAEPKAHMM OpUTMHAla |
nepeBofa. IIpuueM Takas OOIIHOCTH CYIIECTBYET HE MEKIY COBOKYIHOCTBIO C€M, a JIHIIb MEXIY
ornenbHbIMU cemamu [3. C.45].
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CemaHTH4eCKasi MOJIEIb TIEpEBOAa 00JIaaeT 3HAYNTENbHONH 00BICHUTENBbHON cuiioi. OHa MO3BOMISET
OOBSICHUTh MHOTHC MTPUYMHBI CEMaHTUYCCKUX PACXOXKACHUN MEXIY ABYMS TEKCTaMH, YKa3bIBaeT Ha PsII
CYIIECTBEHHBIX (DAKTOPOB, ONMpPEIENSIOMNX BBIOOp BapuaHTa MepeBoda. BmecTe ¢ TeM OHa He JHUIIEHA
psana cymiecTBeHHbIX HemoctaTkoB. Ilo muennro B.H.KommccapoBa, oHa He mpenycMaTpuBaeT Takue
cillyyad, KOrja JJs ONHCaHWs OJHOW M TOM e CHTyallud pa3Hble S3BIKM HCIOJB3YIOT pa3HbIe
cemaHTHueckue kateropuu (instant coffee - pactBopumslii kode); OHa He 3aTparuBaeT mpoodJeM Hepeaadn
00pa3HBIX U MHBIX ACCOIMALIUI NP MEpeBojie, MPOXOJUT MIUMO MHOTOIIAHOBOCTH COJEPIKaHUS TEKCTa,
BO3MOKHOCTH HCIIOJIb30BAaHUSl €IUHMIL S3bIKa B MEPEHOCHOM 3HAUYE€HUH, pacyera Ha MpeABapuTeNbHBIA
OIIBIT ¥ HAJHM4MUS acCOLMAIMil, KOTOpble MOTYT OKa3aThCs HEOJMHAKOBBIMH U IOJIyyaTeNnell opuruHana u
MepeBo/ia; OCHOBHOU yIIpeK, KOTOphIi BhickasbiBaeT B.H.Komuccapos, 3akiarogaercs B TOM, 4TO B paMKax
CEeMaHTHYECKONM MOJIENH TepeBoAa He HAXOMUTCS MecTa KaTeropuu LeNd KOMMYHHUKAIUHU, UTParomeH
pelIaroly o poib pu BEIOOpe cpeacts meperoa [3. C.60-61].

Bo MHOruX TpaJWIIMOHHBIX MOJENSAX TMEepeBoja MPOSABIAETCS UMHTYUTHUBHOE OCO3HAHHE UX aBTOPOB
(akTa TOro, 4TO B MpOIECcCe MEXBI3BIKOBON KOMMYHHKAITUH ITOCPEJCTBOM MEPEBO/IA YETKO BBIICISIOTCS
JIBa BTara: 3Tal BOCHPHATHSA MEPEeBOIIMKOM TEKCTa OpUTHMHAla M dTal CO3/IaHus TeKcTa mepeBoaa. Kak
numer B.H.KomuccapoB, «...MO)XKHO pasnuyaTh JBa BHJA JEHCTBHI, COCTaBISIOIIME XOTA U
HECAMOCTOATENbHbIE, HO JIOCTATOYHO SICHO BBIJENAEMbIE 3Talbl, KOTOPBIE MOTYT, C H3BECTHBIMH
OrOBOPKAaMH, OIMCHIBaTbCsA pasfenbHo. K mepBomy Takomy stamy OyayT OTHOCHTBCS OEWCTBUS
MepEeBOAYNKA, CBSA3aHHBIE C «U3BJIeUeHHEeM» MH(popManuu u3 opurnHaiga. Ko BTopomy - Bcs mporeaypa
BBIOOpa HEOOXOMMBIX CPENCTB B si3bike TepeBogay [3. C. 162]. OqHako HUKTO HE OTPHUIIAET M TOTO, YTO
€CTh M HEKUM TPOMEXKYTOUHBIM 3Taml, MOXaJIyl, caMbli TAaWHCTBEHHBIN, OCYIIECTBIISIEMbIN
WCKJIIOYUTENBHO B CO3HAHHUH TMEPEBOIYNKA U TIOTOMY HEMOCPEACTBEHHO HE HAOMI0aeMblil. TO UMEHHO
Ta CTaaus MEepeBOIYECKOr0 IMPOIecca, Ha KOTOPOW OCYIIECTBIIAETCS MEPEXO0/ OT 3HAKOB OJHOTO A3BIKA K
3HAaKaM JAPYroro s3bika. MIMEHHO TakuM 00pa3oM MpEACTaBISEeT MPOLECC MEpeBOia MOAETh HEMEIKOI o
JTUHTBHCTA U iepeBopoBena Otro Kane.

AHanmu3upys pa3iIudHBIE TeopeThdeckne Mojenu mepeBoma, B.H.KommccapoB ormeuaer, d9TO
KaXXJlasi U3 HUX OTPAXKaeT TOJIIBKO KaKHE-TO OTIENIbHBIC aCIEKThl NEPEBOAYECKON NEATENbHOCTU U JIUIIb
BCE BMECTE, B COBOKYINHOCTH OHHM JalOT JAOCTATOYHO IIOJIHYKO KapTHUHY TE€X COAEPKATEIbHBIX
KOMIIOHEHTOB, Tepefada KOTOPBIX OOecleurBaeT SKBHBAIEHTHOCTHh mepeBona. [lo ero MHeHHIo, poib
TaKOW OOBEAMHSIONICH MOJICIH, BCECTOPOHHE OMMCHIBAIONICH IMEPEeBOMUYECKYIO JESTEINBHOCTh, MOXET
CBIFpaTh TEOPHsI YPOBHENW SKBUBAJIECHTHOCTH.

«Teopust ypoBHEN 3KBHUBAJIEHTHOCTU - 3TO MOJENb MEPEBOTUECKON NEITEIbHOCTH, OCHOBAHHAS HA
MPEANOIOKEHUU, YTO OTHOLICHUS SKBUBAJIEHTHOCTU YCTAHABIMBAKOTCS MEXIY aHaJIOTHMYHBIMU
YPOBHSMH TEKCTOB OpWUTHHANA U TiepeBoa. OCHOBOM 3TOW MOJENH SIBISIETCS BBIIENEHIE B COMEPKAHUH
TEKCTa Psiia TOCIIEAOBATEIBHBIX YPOBHEH, OTIIMYAIONIUXCS 0 XapakTepy nHbopMaiuu, rnepenaBaeMon
ot HUcrounnka x Penentopy» [3. C.62].

CyTb 3TO#l TEOpHH COCTOUT B TOM, YTO «pasznuans B cucremax M u IS u ocobenHoCTsAIX co3manus
TEKCTOB Ha KAXKJOM M3 3THX S3BIKOB B Pa3HOM CTEMEHH MOT'YT OTPaHWYHMBATH BO3MOXKHOCTH MHOJIHOrO
COXpAaHEHMs B IMEPEBOJEC coaepxaHuA opuruHana. [loaToMy nepeBomueckas SKBUBAJICHTHOCTb MOXKET
OCHOBBIBATHCS HA COXPAHEHHH (M COOTBETCTBEHHO yTpaTe) Pa3HBIX 3JIEMEHTOB CMBICIIA, COAEPIKAIIUXCS B
opurrHajie. B 3aBUCUMOCTH OT TOTO, KaKasi 9aCTh COJEpPKaHWsI IepeaeTca B IepeBOIe U 00ecedeHus
€ro IKBUBAJICHTHOCTH, Pa3JIMYalOTCA pasHble YPOBHU (THUIBI) dKBHUBaIEHTHOCTH. Ha mroOoM ypoBHE
SKBHBAJIIEHTHOCTH TIEPEBO MOJKET 00ECIIEUNBATh MEXBSI3BIKOBYIO KOMMYHHKaruio» [12. C.51].

JeiicTBUTENBHO, UIA 00ECTIeYeHus BITOTHE YCIEITHOTO aKTa MEXbSI3bIKOBOW KOMMYHUKAIIMHA WHOT/AA
ObIBaeT BIIOJHE JOCTATOYHO KECTOM YyKa3aTh HAa HYKHBIM MpPEAMET BMECTO TOTO, YTOOBI NEPEBOAUTH
(dpa3y «S uMmero B BULy BOH TOT IPEAMET, PACIIOIIOKEHHBINA ClIeBa OT Bac, YyTh TMOBBIIIE KPACHOTO I1apa
Y TIOHWXKe 3elIeHOoro Kybay. [Ipu 3ToM 11ernb KOMMYHUKAIIMU MOXKET OBITh JIOCTUTHYTA, XOTS B «II€PEBOEH
HE TOJIBKO HE BOCHPOM3BEACHBI 3HAYEHUS CJIOB U CTPYKTYpa BBICKA3bIBAHUS, HO U BBICKA3bIBAaHUS KaK
TaKOBOI'O HET. B apyrux ciydasx nepeBOJUHUK OMUCHIBACT TY JK€ CUTYalLlUI0, HO AEJAeT 3TO NO-APYromy,
COXpaHsisi TPU DTOM H Iellb KOMMYHHKAIIMH, W CIIOCO0 €€ IOCTHIKEHUs duepe3 HUACHTU(UKAIINIO
omnpesiesieHHOM cuTyanuu. Ha npumep, eciy mo-aHTIIMIHCKA Ha YITAKOBOYHOM SIIIIUKE HamucaHo «Fragile»
(OykBaJgbHO - «XPYIKHi»), TO MO-PYCCKH 3Ty XK€ CHUTYaI[MI0 MOXXHO OIKMCaTh C IMOMOIIBI (hpas3sl
«OCTOPOXKHO, CTEKIIO!» WM Ja)e OTpULATENbHOr0 uMnepatusa «He kaHTOBaThY.
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B nepenaBaemom ot Uctounuka k Penentopy Tekcre B.H.KomuccapoB Bbimensier msITh OCHOBHBIX
YpOBHEH MJaHa colepKaHus: 1) ypoBEeHb S3BIKOBBIX 3HAKOB (CIIOB); 2) YpOBEHb BBICKa3bIBaHUS; 3)
YPOBEHB (CTPYKTYpBI) cOOOIIeHNUsT; 4) YPOBEHb OMTUCAHUS CUTYallNH; 5) YPOBEHb e KOMMYHHKAIIHH.

[IpuBenenHas mocienoBaTeNbHOCT ypoBHEH, o MHeHUI0 B.H.KomuccapoBa, orpaxaer He TOIBKO
CTPYKTYPY COAEP:KaHUsI TEKCTa, HO ¥ OCHOBHBIC 3Talbl aHaiHu3a PenenTopoM meperaHHoro eMy TeKCTa.
CHayvayia Penentop uaeHTU(UIMPYET SI3BIKOBBIC 3HAKH, 3aTEM «I1OCIICOBATEIBHO YACHSET COACPIKAHUC
AHAJIMU3HUPYEMOI'0 TEKCTAa Ha YPOBHC BLICKAa3bIBaHUA, COO6HICHI/ISI, OlMCaHrd CHUTyalluh W MNPUXOOIUT K
MIOHUMAHUIO CONIEPKAHMS LIEJI0r0 Ha ypoBHE 1enu KoMmMmyHuKanum» [3. C.66]. IMeHHO B 3TOM MOpsiiKe
paccmatpuBaer B.H.KomruccapoB ypoBHH SKBHBAJCHTHOCTH IEpEBO/a B M3MaHHOW B 1973 romy kHHUTE
«C1oBO 0 mepeBoiey.

Xapaktepusys OTH YpOBHH, OH OTMEYaeT, YTO BEPXHUM IIOPOIOM IEPEBOAUMOCTH OyJer
OKBUBAJICHTHOCTh HAa HHU3IIEM YPOBHE (T.e. Ha YPOBHE€ A3bIKOBBIX CI[I/IHI/IH), a HU3IIMM €€ IOPpOroMm -
OKBUBAJICHTHOCTL JIMIIb Ha BBICIIEM YPOBHE (T.e. Ha YpPOBHC ILIC/IA KOMMYHI/IKaHI/H/I). HpI/I 3TOM
9KBUBAJIEHTHOCTh Ha 0oJiee BBHICOKMX YPOBHSX €Illleé HE O3Ha4yaeT SKBHBAJEHTHOCTH Ha 0ojiee HU3KHX,
TOoraa Kak 3KBHBAJICHTHOCTb Ha HHU3IIEM YPOBHE aBTOMATHYCCKU MPCEAIIOIaracT 3KBUBAJICHTHOCTL U Ha
Oonee BBICOKMX YPOBHSAX, TOCKOJNBKY IE€PEBOMYMK JOJDKEH IIOCIEIOBATENIFHO YSICHHTh BCE YpPOBHU
COACpKaHWA OpUTMHAJIa OT A3BIKOBBIX 3HAKOB 10 LEIN KOMMYHUKAI[UH.

OcHoBaHHBIH Ha 3TOM Momenu mpouecc mnepeBoga B.H.KommccapoB omuceiBaer Cleayrommm
00pa3oM: BOCIIpHHHMAs TEKCT Kak PerenTop, mepeBounK MEPEXoTUT ¢ OTHOTO YPOBHS Ha JIPYrod CHU3Y
BBEpX, YACHSS BCE YPOBHHU COAEp)KaHMs. 3aTeM, Mepeias K HMCIIONb30BAaHUIO S3bIKOBOTO Koma IS, on
MPOXOJUT BCIO HEPApXHI0 YPOBHEH B OOpaTHOM HAaNpaBJICHHH, IOCIENOBATEIBHO TMPOBEPsisi, He
OmpeeNsieT JIU OJHO3HAYHO KaXKJbIH YPOBEHb COJIEp)KaHMsSI OKOHYATENbHBIM BapuaHT mepeBoga. Eciu
KaKoOi-TO YpOBEHb YK€ TpeOyeT o00s3aTellbHOr0 YHOTPEOJIeHHsS OIpEAeiIeHHBIX (QOpM, IepeBOTINK
nenaer »ToT BeIOOp. Ecnu jxe Takoe orpaHWYeHne OTCYTCTBYET, OH MEPEXOJNT K CIEAYIONEMY YPOBHIO,
Clle/is 33 TeM, 4YTOObI BApUAHT MEPEBO/IA, YCTAHABJIMBAIOIINI SKBUBAIEHTHOCTh C OPUTHHAJIOM Ha Ooiee
HU3KHX YPOBHSX, HE IPOTUBOPEUMII OOJICe BEICOKUM YPOBHSIM comepkaHus [4].

ITozmaee B.H.KoMuccapoB m3MeHMIT MOCIEIOBATEIHFHOCTS BBIACIIEMBIX UM YPOBHEH Ha OOpaTHYIO
Y BBEJ TEPMHUH THI IKBHBAJIEHTHOCTH, CHAYasa YIOTPEONAs ero HapsAay ¢ TEpPMUHOM ypOBeHb (Kak B
TIPUBEIECHHON BBIIIE ITUTaTe M3 padboTel 1990 roma), a 3aTeM B BMECTO HETO (CM., HAIIpUMEp, U3 TaHHYIO B
1999 romy xkauTY «COBpEMEHHOE TIEPEBOOBEACHHE) ).

[To-BuamMoMy, H3MEHEHNE TIOCIE0BATETHPHOCTH PACIIONOKEHHSI U PACCMOTPEHHS YPOBHEH BBI3BAHO
TEM, YTO pedb WAET OJHOBPEMEHHO O JABYX pa3HbIX Habopax ypoBHel. C OJHON CTOPOHBI, BHIIEISIOTCS
YPOBHU COJAEpKaHWA B TEKCTE, W B OJTOM Ciydae CHCTBHUTENFHO 3HAYCHUS OTAEIBHBIX CJIOB
MIPEACTABIIAIOT COOOW HU3MMKA YPOBEHb - 3TO T€ KUPIHYUKA, W3 KOTOPBIX B pE3yNbTaTe WX
B3aMMOICHCTBUS CKIIQIBIBACTCS COMIEpIKAaHUE BRICKAa3bIBAHMS, HMEIOIIEr0 TaKXKe CBOe 3HaUeHne (TouHee -
Ha3Ha4YeHHWe) B Tporecce OOIIeHHs, T.e. MPEecieqylollee ONMpeNeNeHHyl0 KOMMYHUKAaTHBHYIO meib. C
JIPYTOil CTOPOHBI, PeUb HIET 00 YPOBHSIX IKBHUBAJEHTHOCTH COJEP)KAHUS NIBYX TEKCTOB - OpUTHHANA U
mepeBofa. 37ech YK€ CHUTyallds MEHSETCS. DKBUBAJCHTHOCTh HAa YPOBHE S3BIKOBBIX 3HAKOB - 3TO
SKBUBAJICHTHOCTh HA YPOBHE I1EJI KOMMYHHKAIIMHU + SKBUBAJICHTHOCTh Ha YPOBHE OMHMCAHHS CHTYaIlUH +
9KBUBAJICHTHOCTh Ha YPOBHE CTPYKTYpPBI COOOIICHHS + SKBUBAJICHTHOCTh HA YPOBHE BBICKA3bIBAHUS +
COXpaHEHHE COJNIEp)KaHUS S3BIKOBBIX 3HAKOB. [loaTOMy paccmaTtpuBaTh STOT ypOBEHb KaK HHU3IIUI
HEJIOTHYHO ¥ TEXHUYECKH HEYIOOHO.
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Anoamna

WNopaannslk apamMaTyprusi MeH TeaTp oHepi e3/epiHiH ayFamKkbl KagaMmaapslH TeK XX F. 60-msr

K. FaHa jkacaraH. Kazipri 3amaH woplaH TeaTp ©HEpiHIH AaMy KapTHHACHI allyaH Typii. ©3 mamysiHIa
eyporia TeaTpbl OTKEH KOJJbI, ©31HMIK dJIeMeHTTepl Oap ypaicTepAi OactaH Kemripii, HereHMeH ©3iHiH
©31HIH YJITTBIK epEeKIeNiriH cakran Kama Oinmi. 80-mr . OopHBIKKAH KociOm npamartyprust X. Fypaiiba
eciMIMEH TBIFBI3 OaJTaHBICTHI OOJIBL.
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Annomayus
WoppaHckas ApaMaTyprus U TeaTpajbHOE UCKYCCTBO CJeJ1alo CBOU nepBble mard B 60-x rogax XX
B. CoBpeMeHHOe TeaTpaJIbHOr0 UCKYCCTBO B cOBpeMeHHON MopaaHuu pa3sHoo6pa3Ho. B cBoeM pa3BUTHH
Kak M eBpOINeHCKUHM TeaTp OHA HpollIa MyTb, KOTOpas MMeeT CBOMU 3JIeMEHTbl, HO COXpPaHWUJAa CBOIO
HallMOHAJIbHYI0 HJIeHTUYHOCTb. Co3laHHast npodeccuoHasbHas JpaMaTypruss B 80-e rojpl, 6blja TeCHO
cBsi3aHa ¢ TBopyecTBOM X.['ypaii6om.
KiroueBrble ciioBa: MakaMa, ajabHasi HOBEJLIA, TPAIUIIMOHHBIN ITOIX0/], HAIIMOHAJILHBIC (PaKTOPHI.

Koptileuova D.*, Aknmetbekova A. 2
of Al-Farabi Kazakh National University
! Candidate of Philological Sciences, Associate Professor
2 Candidate of Philological Sciences, Associate Professor

Features of the development of Jordanian drama
(on the example of the play " The Magic Door"")

Abstract
Jordanian dramaturgy and theatrical art made its first steps in the 60s of the XX century.
Contemporary theatrical art in contemporary Jordan is diverse. In its development, as well as the
European theater, has passed a path that has its own elements, but has retained its national identity.
Created professional drama in the 80s, was closely associated with the work of H. Gurayb.
Keywords: makama, adab story, traditional approach, national factors.

Kazipri 3amanrer Mopmanusi >kepiH MEKEHICHTIH XalbIKTBIH onebmeri 19 FachpablH JciiH
JKaJblapaOThIK o1e0U ypaici arbIHbIHIA JaMblabl. JKaHa 3aMaHFbl MOPAAHIBIK oleOMET ©3IiHIH YJIeCiH
KOCKaH apa0 oJcOMETiHIH OTKEeH JaHKbIH KalWTa >XaHFBIPTYFa aTr cajibicyna. Kem racelpmap Typik
OKTEM/IITiHIH acThIHIA OONIFaH WMOpJAaH XKl KEJIeCi MOpTE aFbUIMIBIHAAPIBIH YCTEMAITIHIH asChIHIa
Kainel. ChIpTTaH  KeNTCHAEPAIH OyFayblHA KapCchl KYPECTiH YIeH TYCYIHIH HOTHXKECIHIE
WOpAAHIBIKTAPABIH ©3/IepiHIH YITTBIK MOJIEHHWETI MeH ofeOMeTiHe JereH KbI3BIFYIIBUIBIKTaPhIH
aptTeipapl. Onap e37epiHiH Tapuxu MypanapblH KbI3FBIIITAl KOpFam KaHa KOHMai, OHBIH €H >KaKChI
yirinepin Oonamiak ypriak uenepine cakrayasl MaKcaT eTKeH OOJIaThIH.

WNopnannsix onebuerke OapnbiK O6acka apab emmepi omeOueTiHe CeKiai kaHapy ypaici bacmaces
GerTepi MeH TMyOIUIMCTHKAHBIH Poli apKbUbl Kemai. XX rachIpiblH GackiHaarsl onebuerrte Mycyd 3eit
an-Jwa on-Xammmw, Haxn 3appuk, Xammn belacTslH arapTyIIBUIBIK, KBI3METIH aTacak, Kas3ipri 3aMaHFbI
WMOpAaH TeaTPBIHBIH KAJBITACYBIHBIH AJFAIIKbl CATHICHIHA eNIeri TeaTp eHepiHiH JaMybIHaa oenriti Oip
pen oifHaraH OopTa MEKTeNTep MEH TYpIi KIyOTapaslH Kei3MeTi OonateiH. Tasy IIsiFeicTa OpBIH anmFan
XKarmainapaeiH Oopi MeKTenm KOHBUIBIMIApbIHAA OpbIH anfaH. 1960 xpUimaH Oactam eiiH MeKTell
OarmapiaMachlHa anTa CAalbIH OTKI3LUIETIH JKaJIbl OHEP i OKBITATHIH TTOH MIHAETT O0Napbl.

Wopaan TeaTpbIHBIH HETI3iH Kanaymbuiapasie Oipi Oombim Xanun CanayOyp (1934-2000)
caHanmanpl, on 1959 xputel Umkaroga eHep (axyiIbTETiH asKTall, MarucTp IopexeciH amaapl. Enre
opanran X. CanayOyp Jlamack yHUBepCHTETiHAE TeaTp YHipMeCiH YHBIMIACTBIPBINT Oackaprad. 1959-
1960 xpUTIAPBI CHPUSITBIK OHEP KalpaTKepiiepiMeH KbI3MeTTeC 0OoJabl.

Ozinig 3eprreyiHnme [2] Amm ap-P’am Hopnmanusgarel TeaTpAplH JaMy >Karnailbl JKeHIHIE
MOpAaHJIBIK XKac pexuccep XarteM ac-CauaThiH co3iHe cinteme Oepeni, o3 ke3erine on «opnanusaarst
TeaTp KO3FalbIChl 1964 Kbkl OacTanFraHBIH KOHE OHBIH €Ki KeseHre 1971 xbutra neitin, 1971 xeingan
KEHiHT1 1er OeniHIHEeTIHIHY alTaqbl.

Otken raceipaeiH 70-mmi sxpuinapeiHaa Xatem ac-Caun, 1llaaban Xammn, Omap Kudad, bacum
Jlenkamynn, Wycyd om-J[xaman, Myxamvan Xunmu, Tayduk Hampkm xone Gacka »xac OybiH
JIpaMaTyprrap apad *oHE >KEpPriTiKTi aBTOPJIApABIH IbecaylapblH KOs 0acTajpl. AJFAIIKhl KOHBLIFaH
Mbecallap/IblH IIIH/E aTaKThl erHIeT ApaMaTyprTap/blH, COHbIH imiHae Anbdpen Daparteiy «A3-3up
Camum», «barmaaTeik mamrapas», Wycyd Wnpucrin «Dapadypnap», com cekimgi Maxmyn [uiiab
HIBIFapMaiapblH KOWFaH.
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OTtken racelpApiH 80-mn KbUlgapbl apad koHe OaTbic ennpepinae OutiM anem Mopnanusra
opaiFaHIapabIH canbl ocTi. COHbIMEH KaTap MapMmyk yHuBepcuTeTiHIe oHep (akymbTeri, am Monenuer
MuHHCTpIr KaHBIHAH TeaTp ILieOepiiri opTanbiFbl ambuiaabl. COHBIMEH KociOM ApamaTyprusiibIK
LIBIFAPMAIIBUTBIK YaKbIThl HOPIAHUSJIBIK ofeOueTTe OTKeH fachipAblH 80-1i >KbUIAapblHAa Kejce, O
Xammm Fypaiiba eciMmiMeH ThIFbI3 OaitlaHbICThI 00! [2].

X. Fypaiiba 1942 x. HWopmanusga nayHuere kenreH. On  «Asmgama-80» aTTBl kactap
TPYNIIACHIHBIH pEXHCcepl caHanalpl. ATalfaH TPYNIAHBIH eHep Koibl 1980 XbUIbl KOKTEeMe oii e
Oornca Kakchl >KaOJObIKTalIMaraH TeaTp caxHachbiHma Oacramaipl. Conm Kpuimapbl «Asimgama-80» aTThl
)Kactap TPYNIAChIHBIH pernepTyapbiHaa Keneci: «bonabl api skanrachin skaTeip», «[lama on mamay, «by
aynana Oeren», «CHKBIpIBI ecik», «MaxOyn emimi», «On AyHHeXKY3iH aiHanmel, Oipak OCHI JKepre
OpaJIbI» IpaMaTyprHsUIBIK MIbIFapMaiap kepcereii. JKorapblarel alThUIFaHIBIH YIII TThecachl («boast
opi JKaJFachIN KaTelpy, «CUKBIPIEI ecik», «MakOy: enimin X. Fypaiiba kanaMbeiHaH TyFaH.

Kapacteipsin oTbipral «CHKBIPIIBI €CIK» aTThl KOMHOZUYUSIBLIK KYPbLIbICHL JCASbIHAH KYPAENi
mbecajia aBTOPJIBIH TYPII TeaTpalibabl OarbITTapAbl KOJIJIAHFAHBIH Al THIN KETY KepeK.

Kazipri 3aman creHasblK eHepjie OenceHai (QparMeHTTIK OpeKeTTep KOMITO3UIUSUIBIK d(eKT
apKBUIBI JKYy3ere acajibl. byl coi Cekini 3cTpaaambK-yOIHIUCTHKANBI 0acTay ajaThlH TeaTpaiblbl-
JpaMaJIbIK [IBIFapMaapIblH KOpepMeH MEeH aKTepliep/IiH KaThIHACKIH KOPCETEIi.

X. Fypati6anbie «CHKBIPIIBI €CiK» MbecachblHaH MyOIMIIUCTHKAIBIK, CTPaIANIBIK TeaTpFa eJeHIep,
ABTOPJBIK TYCIHIKTEMeENep, CaIMKalbl Oiiap, akTepiapiblH OipJieH KepepMeHMEH KaThblHaca allaThiH
HBIIIAHAAP AaHbBIK ce3lienl. OWTKeHI OyKil IbecaHblH ©H OOWBbIHAA aBTOP MOTIHAI Typiii
TYCIHIKTEMEIepMEH KaMTaMachl3 €Till OTBIPaJIbl:

1. Keitiinkepdiy coipm niwinin ezoiceti-meadcelini cunammay (uwiapam, vimoay, a0em MeH
0agovichl).

Mpicanbl, eKiHII KapTHHAFa )KacaraH eckeprhene /2 kapTuHa/ aBTOp JIOMIOHIH TEK CHIPTKBI
KenmbeTine FaHa eMec, COJI CEKUIII HeTi3T1 KeHIimKepIiH MiHe3iH ae OipKaTap CHUIaTTaIl alTajbl:

Jloiino 30 >kacrarel OOMIKETKEeH, OET-oJIIeTiH ysaMacTaH o0aeH OosraH, KO3FajbIChl TYPIIAMbI,
KepepMeH Iepre apchl3 KO3iH KbICHIN Ta KOSIbI, ay3bIHIaFbl CAFbI3bIH IMIOHHAN KaHa KoWMaii, OaH YIIKeH
map ypJiieii, comad KeiiH e31HiH o/IeTiHIIe acTRIHFRI epHIH KaJar Kosasl [1, 64].

Pexwuccep keiini ne anapIHFBIChIHA yKcac /2 kapTtuHa/ (Pexuccep yHKeIEHI'eH Kapa KHiM KHIeH,
IMaITapelH ofchi yWmaiaraHmai, TeMeKiCiH me Oip Typii KbI3BIK TapTaibl. AJ COMJIETeH/IE aCTHIHFBI
epHiH TicTelTiH cekinmi. [aysic BIpFarblHAAa OPKOKIPEKTIri MEH COTKapibiFbl Oaiikamamel. Onm kebiHe
afTKaH ceiieMIepiH TaH KalFaHai erim xerkizemi) [1, 65].

2. [Iveca crooiceminiy oamyvina agmopobiy mycindipmeci

By xxeprae pexxrccep MeH TON aBTOPABIH KapbIM-KaThIHACKHI Oip/ieH e3repreHin Oaifkayra Oomambl.
bipa3z eprepexre TonTarsuiap e3AepiH OipKaJBIIThI, THIHBII YCTayFa THIPHICKAHMEH, OYJT Ke3re oJlapIblH
eTTepi YipeHice, e31epin 00c, omeTTeriaei cesine dacraran, 2 kapTura [1, 52].

ABTOp/IBIH KaJlaMbIHaH eIITEHE MYJT KETHEreH, CHEKTaKIbAe IayblC >KOHE JKapblK OHJIeY
MapTUTYPaChl, COJ CEKUI/II CaXHANAFBI OPTICTEPIiH OPBIHIAPHI 1a KepeMeT Oip MoNIIKIIeH KOPCeTreH.

A) Ecik ampuibll, MAKBUIIAFaH JTAyChl MEH OHBIH JIEHECIH €CTyre MYMKIHIIK TYIBI, OCBI COTTE
eciKTeri KYJIBINTBIH CHIPT €TKeH Aaychl, KAaMIIBIHBIH CBUIBII ©TKeHiHe yKcaabl. OChl Ke3Je aaybicTap
OipTinaen OyOeHHIH KaTThI AaychlHA yiacassl. JKapelK Ta yiieciMH TankaH, 1 kaptuHa [1, 53].

b) Pymopra ypneiini... Ocel Me3eTTe oiien aJaMHBIH TaKbUIAaFaH asK KHiMi Jaychl ecTilieni,
ayaija o aJpICTall, TiMTi )KOFanasl. YHCI3IK XKoHe KYTy, | Kap. 46 Oer.

B) bopi enenre xara kereni, Jloimo MeH pexxuccep Kosramap emec. Kaiic xamepazpia apei-oepi
Kypicre, MaOpyk KepepMeHep apacblHia CiHiN kereni.. Myrenek e3iHiH KONSCKAChIH]A, KO3FAIBICCHI3 /
2 xaptuna/ [1, 54].

I') CaxHanbiH anapIiHFBI OeuiriHe JKapblK Oepimiedi, OapiBIFBI MYCIHTE YKCac, KO3FallbICCHI3,
xKapbIK emeni, 1 kaptuaa 44 6et

) /Pexwuccep maycel OipTiHAen Oacbura TYCKEH, TINTi CHIOBIPIANUTBIH CEKUII, al TONTaFbLIap
opekeri aBTOMAaTTHI Typae /3 xapt./ [1, 104].

3. Aiita kereriH Tarbl Ol KaWT, aBTOPIBIH TbcacsiHAa aOCypH TeaTphIHbIH KeOip omicTepiH,
KOJIAaHa bl

1) IMapannenbai ic-opeTTiH WAPTTHL 940U SAICi, SFHU «IIbECAAAFbl MBECA», «TeATPAAFHl TeaTp.
Byn xepme napamaTyprriH «Ibecagarbl  IIheca omiciH onnmelip ©3TeHIUTiKIIeH KOJAaHATHIHBI
KBI3BIFYIIBUIBIK TyabIpasl. [lapanensai ic-opeKerTen aamakran nbeca KOMbUIBIMBI YIIIH TYpMere KelreH
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PEXKHUCCEPIiH MIBIFAPMAIIbUIBIK MaKCaThl KOPIHOCHII, OJ1 Mbecara MalbIHABIKTHI TYCIHIKCI3 Oip OHBIHFa
alHaNABIPBIT, TYPMEAEri TYTKbIHIAPAaH OIIiH aJFbIChl KeNeTiHael HeOip KbUTBIKTap KOpCeTei.

2) X. Fypaiiba e3iniH Oy mbecacklHIa aOCypA TEaTPBIHBIH HETI3ri TAKBIPBINTAP asChIH, SIFHH
aJlaMHBIH JKaJIFBI3JIBIFBIH TepeHipek amansl. OraH MaOpyk INeH Myreiek oOpasimapbl Joyien Oojajbl.
Malpyk WHTYUTHUBTI, UPPAILIMOHAIB/BI TAHBIMHBIH CHMBOJIbI PETiHC KopiHreH. OHBIH alija-COKTa alThIIl
KOSTBIH CO37Iepi, ajFallblHAa TYCIHIKCI3 opi MarblHACBI3 CEKUINi OOJNFaHMEH, HEri3iHIe TEePeH
¢dunocodusIbl 0if TacTalThIH MarbIHAJBI Oonbin Keneai (MaOpyk: Bopi skoranipl, agamaap KepiHyaeH
KaJijpl, 0opi alfHAIBICTA).

X. FypaiibanbH OyI1 MbecachbHIaFbI TYPMEHIH CHMBOJIBIH aIaMJIbIK KOFaMHBIH TOJIBIK KOpIHICI icrieTTec,
MYHJIaFbI JKEKE aJIaAMHBIH TeK (PM3MKaJIbIK KAFbIHAH eMeC, PyXaHH JKaFbIHAH Jia TYTKbIHFA aliHATybIa. «CHKBIPIIBI
€CIK» TIheCACHIH/IAFbl KEHIITKEIEp MCUXOJOIMSUIBIK JKaFbIHAH TEPEH KAIBIITACKAH, 9P KaHCBIChI MHIMBUIYaJIbJIbI,
OPKIMHIH 631HJIK IIKi JIyHHecl MeH JKaH-KyH3eITicTepi Jie )KaKChl KOpPIHTeH.

Jlotine oOpaspl. Jloimo 30 skactarbl OoOibKeTKeH, OeT-onmeriH ysiMactaH o0aeH OosiFaH,
KO3FaJIbICBI TYPIaibl /BYJIbIapHO/, KOPEPMEHACPTe aPChl3 KO31H KBICHINT Ta KOSJIbI, ay3bIHIAFbl CaFbI3bIH
IIOWHAI KaHa KOMMai, oJlaH YJIKeH IIap YpJeki, colaH KeliH e3iHIH oCTIHIIE aCThIHFbI CPHIH JKaJiall
KOSIJIBI.

Jlotins am-Ilaymm — pexxuccep/iH KOMEKIIICI, 9pTic, Tbecalarbl JKaJFbl3 dleN 00pa3bl. OpUHE,
KIIIKEHE epTepeKTe dies alaMHBIH 9pTIC 00ybl apad KOFaMbIHIA KylTajiMaca, Kasip Jie KaciOu Typueri
CaxHaJarbl ofell HO3IK YKaHAaPIbIH SMaHCHITALINS HKOJIBIHAAFbI AJIFAIKBI KaJgaMIaphl.

By oOpa3mpl >kaFeIMIBI HE KaFbIMCHI3 €N aiTy KublH. JKOFapeiga aWTBIIFAH oien agamra,
acipece MyChIJIMaH 9MeNiHe )KaT KbUIBIK — TypraibLIblK. OHBI 3TajI0HFa alHAIBIPMAa/IbL.

AJnFaiibiHaa 07 TYTKbIHAAPIBIH MyJIeHEKC ChlilylaraH Ke3iH eCKe aJicak, TOKarmap KepiHred /2
kapt./ [1, 68].

Bip karpiHaH as3man OOCTaHABIK CYMIIIl KacweTi, OaThUIABIFBI, Oacka Oipeyiepre aercH
YKAHAIIBIPJIBIFBI, YKBIITHUTBIFBI MEH alTKAHIBIFBI OPBIHAANTHIHEI TaFbI Aa Oap.

byn kacmerrepni mbeca apkayblHAa Oipa3 KepiepieH Oaiikayra Oomajwl, MbIcanbl, JIokimo MeH
KaCTBIH aJIFaIIKel TUATOTBIHAH KelH-aK KBI3IBIH JKITITKE JETeH €cl aybl, COJ JKepAeH Oacram 6ip MHHYT
©31HIH FAIIBIFBIH YMBITIIANHAEL. O YIIiH, TiNTi, 0aCTHIFBIMEH A€ peHKiceNi T.C.C.

Kanma tyTKeIHZap 01 Typaibl OajaraT cesliep MEH KhI3apTaThIH CO3ACPAl €cTice NI O3iHiH
MaKCaThIH HBIK OLTETIH KOCIOM KYMBICKEP.

JloitmonbIH Oackamapra JereH >KaHAIIBIPIBIFEIH, PSKUCCEPIIH MYTEIEKTI YPMaKIIbl OOJIFaHIaFsl
coringe Tokrary /Tokrar, Oy KYHO FOH, ©3IHHEH TOMEH JKIrepci3 ajaMfa KOJ KyMcayra OoIManipl
Jei i/ alTyBIHBIH 031, aJaMIepIIiTiK KaCHeTiHiH Oipi caHaabl.

Kaiic obpasbpl. «CHUKBIPIBI €Cik» aTThI ThecachiHaarsl Kaiic OeitHeci kerr moHai. Kalic Myxammen
Xajen — oWrii Ka3yIIbl, OJI TYpMEAeH TypMere o3iHiH Jloinocin Taby MakcaTbIHAa aybicaabl. ABTOPIBIK
cunatrayna Kaiic OeitHeci - TaburaThiHaH Kyac, KapamnaibiM, akbUIIbI, Oek3aT MiHe3 faeninreH. OHBIH Oy
MiHEe31H TbeCaHbIH 6H OoibIHAH OaliKayra o0meH Oonaapl. O3iHIH alpbIKIIa >KarmaiiblHa KapamacTaH,
0acKa TYTKBIHIApJaH XKOFaphl YCTaIl, 0eJIeKTeHOeH Ti.

Byn keftinkep Typmene | KOHMBUIBIMHBIH OpTaChIHIA KEHET Taiifna OONFaHBIMEH, OHBIH MaKCaThl
aiimaH aHBIK — eo3iHiH Jloimocin Taly. Typmere TyckeH Oolima, TeaTpibl CaxHAJarbl JalbIHIBIKTA
i37ereHiH TanKanaai 6onasl, ol «MeH OHBI i371ereHMiny, «MeH OHBI i3neyneMiny», «MeH OHBI cyieMiny,
«MeH, IILIHBIMEH, FAIIBIKITBIHY ...JIETEH co37ep ieri OipiHeH coH Oipi arpuTbIa Oep/Ii.

OupiH MiHe3iHzmeri OipOeTkeinmiri MeH OOCTaHIBIKKA JEr€H TAIBIHBICHIH —TOJTHUIEHIIep
BICKBIPBIFBIH €CTITeH/IE, 9JIeTTe, OAPIIBIK TYTKBIHAAD KaTyhl Kepek Oosca, mbecanarsl Katic, MaOpyk sxoHe
Myreaek skatnaasl [1, 61].

Kaiic mbecama TyTKeIHIapFa ©37€piHHEIH aJaM eKeHJAEPiHJi elIKamaH YMBITIAl, eMipre JereH
KYJIIIBIHBICTAPBIHIB JKOFAITIAHAP, MMACCUB JXOHE HWHEPTTI OOoJIMaHnIap, OWBIH-CAyBIK JKoHE Tebernec
CEeKLIJII KepeKCi3 3aTIeH aifHaJIbICTIayFa TaKbIPaIbI.

OHbIH HaMBICHIHA THUTEH pexuccep MeH Jloimoni /2 kapr./, Kaiic cizmepre amaMHBIH afgamu
KacHeTiHe KOJI CYFyFa elIKiM KYKBIK OepreH »OK, erep OHBI ci3fep TyciHOeceHisnep, ciznep Je oHmait
TYCIHIKTIH OOJIMaFaHbI JIel KaTThI TifTi 3u1/i aitanst [1, 84].

Al mbecajzia JKoFapblia alTBUIIBL, PEXKUCCEP MYTEACKTI KaMIIIBIMEH YPFaHBIH KOpill, KOMEKTece
anManel, eiiTKeHi Oenek kamepassl eai. CoraH Kapamn OYJT sKapaTKaH[a <OKbIFBUTFaHFa KYIBIPBIKY JIeTeH
OCHI JIeN HaJlaIbl.
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KaiicteiH OefiHeci - mbecafarbl €H YTHIMBI, KaJIbiFa TYCIHIKTI TUIMEH aWTCaK, >XarbIMbI
kedinkep. O, aBTOpABIH NalbIMIAyBIHAAFBl 3aMaHayd HWOpIAHABIK. ABTOpAbIH ce3iMeH Kaiic
WOPIAHABIKTAp/Abl YHKBIIAH TypyFa, 00i KeTepyre, 00CTaHABIKKA MAKbIPAIbI.

Bacmier 00paspl. bacmier - Typmederi TamakThl YIecTipyAeri jKayamTbl, TYpMeIeri TopTil
CaKIIbIAPBIHBIH 63 agaMbl. O — CHpeK Ke3JeceTiH, OLTKTI jkoHe OapiblK amamaa Oona OepMeHTiH
OTIPIKIII KacueTi MOJ, JKbUIOC ajaaM. byn keHinkep[iH MiHe3IHIE JIOPEKUTIK, aKbIMaKTHIK,
KaITKAYJIBIK,KATTBUTBIKIICH KaTap YHbIMaJacThIPYIIbI CHIIATHI 12 MOJL.

ABTOp Oy KeHinmkepliH KeHimiMeH opTa IIEHEYHIKTepre calJak OThIH aTKbIChl KENreHIeH,
TypMelleri €H TOMEHT, SIFHH TYTKbIHAApFa CO31 JKYPreHMEH, OJ TOJNBIFBIMEH TYpME CaKIIbUIaphl MEH
OacThIFbIHA embip JKOKChI3 OarbIiHanbl.. [Ibecaga Oyl KeimkepiH MiHEe-KYIBIKTaphl, acipece pexuccep
Mep JMAJIOThIHJIA )KAKChI KOpCeTiIreH. Pexxuccep He aiiTca J1a, Kajiai aifTca Ja COHBIKI JIYPBIC, MbICAJIBL:

Pexuccep /kamIibIMeH TapThii xkioepeni/ - TeiHzaa ! /oy ThiHA Kajia bt/
Bepi ken! /xeneni/
Tizepune! /Tizere oTsipaasl/
- XKakchi! /KaMIIIBIMEH TapThIN Ki0Oepei /
- bacurer — XKapaiimbia 6a?
Pexuccep: JKam ay3siHip!!
bacuubr — JKapaiiapl, ;xapaii bl

Pexxuccep: Ecek cekini aiikaiiia /on ecek 6oubin aiikainaiiapr/[1, 63].

Myrenek o0pa3bl. ABTOpPJABIH CHNATTaybIHAA, MYTEIEK CeMi3 aJaMm, KoJsicKala OThIpa
OepriHaikTeH, KO3FaJbICChI3 afiaM OipTe-0ipTe TINTi emTeHere Kepek Te Ooimait Kamaipl. OHBIH ©3iHe
TYPJI-TYCTI MOHIIIAKTAPJIBIH KYHJENIKTI iC TAybINl ajFaH, ©31H Jie ajlaiiibl opi dKYMBICCHI3 OTHIPMAIbI.
OHbIH MiHE3IHE aBTOP MbIHANAPAbI KOCKAH: >KaJKayJblK, MEHMEHJIK, apChI3AbIK, OUTIMIUIIK KOHE
TYCIHITIHIH OapJbiFbl. O3 yaKbITBIHBIH K6l 0eJIiriH Oipeysep i MbICKbUIIAI, aHa-MblHA €CKE calla THICIIl,
TYTKBIHIApABI OipiH-OipiHe aimam camybIMeH ananpl. JlereHMeH, omapsl 31UICi3 OonFaHABIKTaH Oa,
TYTKBIHIAp OFaH KOJI YIITBIH Oepeli, TaMaFbIH aJIbII KeJle i, KOJISICyachlH UTEPII Kepek JKepiHe KeTKi3edl.

Myrenek OcliHeciHeH 013 MTECCHMHUCT aJlaMHBIH 00OpasblH KOpeMi3, o3iHe-031 CEHOCHTIH, KaJFbI3
XKOHE asHBIITHI-MYcomip. bynm alTKaHBIMBI3ZBI Tbecaiarbl | KOWBUIBIMHBIH COHBIHJIAFBI OHBIH
MOHOJIOTBIMEH Jasenael amambi3 /1 kapt 63 Oer/, Oy yakpITTa TYTKbIHIAP OHbI AOy My mmp zaem
aTarbUIaphl KEMEKIIi 00aIbl.

Myrenex: MeH, MeH OoctibIH, imiM ae cormail. Maxab0aT Ta, aypy/asl [1a, SIITEHETe 3ayKbIM KOK,
/TYTKBIHOApFa Kapary/.

MeH emTeHe JKoHE €MIKIM eMecITiH, MeHAeriHi oira kepmennuep, Cennmep meHi A6y My mmp
Jeriiepid Kelemi, al MeH, JKol FaHa KoraphiFa Kapall, OCBI JKEepJIiH KaKBIIBIK €TETIH OPBIH €KEHIH FaHa
AlTThIM.

Hemece pexxuccepMer THAIIOTH Aa OCBIHBI JJICIICH 1.

Pexwccep: MeH ceHiH ecimMiHi ecTireH »oKnbH.. CeH ne JIoimoni cyieciy 6e?

Myrenek: MeH emkiM/Ii CYHMEHMiH, eIIKIM/I1 )KeKKOpPMEHMIH J1e, MeH HEeHTPabIbIMBIH.

Mabpyk o0pas3sl. X. Fypaitba MaOpyk oOpasblH erkeimi-Terkeini OepreH. bym keimkep
KalbIPBIMJIBI, aHFAIl, €C1 aybICKAH, JKAJIKAy KyJIbIK-CYMJIBIFBI KOK, aKbIMaK, KOIT )KYMBIC icTeil amFaHMeH,
JKYMBIC icTeMey ChUITaybl TAalKbICHI KENIETIH afaMpl coMaaiiabl. ©31 eTe apbhIK, apKachl MiHKI, ilIi KOK
Oosca ma, KepiHei, Tap UBIKTaphI allJbIFa Kapai )KbUDKBIFAHFa YKCAWIBL, all apKa JKaFbIHAH KapacaH KyHi
asHBIIITHL, KONIAphl Y3BIH, ©31HE aybIPIBIK E€TETIH CEKUIAi, OHBIH €Ki e3yl eKi KyJIarblHaa XYpPeri,
COHJBIKTAH OHBI TIMTI KaAIipJIi ajamjaap KaTapblHa CaHal Kaidyra Oomambl. ANl Ke3iHIe aKbIMaKTHIKTaH
Oacka ermHopce KepiHOeii i, apIaraHbIKTEIH HBIIIAHBI Ce31Iei.

Mabpyk - Keml KbIpJBI KeHirkep. ABTOPIBIH OBl OOWBIHINA, OJ TaOMFATHIHAH JKAJFBI3 OMIp
CYpETiH amamaap/ sl comaaiiapl. MaOpyk HppaioHabIbl TAHBIMHBIH CUMBOJIBI icrierTec. O TeK OTKeH I
raHa OinMeiii, OomamarbIHAbBI 1a aiThI Oepe anaThiH KacueTke ne. TinTi quyaHa IepciH OHBI.

O3 mbecachlHIa aBTOP QJEYMETTIK JKaJFaH HAaHBIM-CEHIM TYpalbl, €CKi JASCTYpJIep, XaJbIKThIH
eIIKAH/IAl OpEeKeTCi3 KAaybI3ABIK TEeH 390ipiliKk Kepyl JKalmbl aitafpl. MyHAaFbel ic-opekeT Kazipri
3aMaHaarel Mopaanusiga erenmi, MyHIarbl KOFaMzpbl ajlaHOaTKaH Macelle TeHiperiHae epOuai. ABTOp
©31HIH KeHiNnKepiepiHiH TepeH Je AeTalbIbl TYpe MiHE3I€PiH allyFa ThHIPHICKAH.

Kopeiteingpunaii kencek, VMopnaH TeaTpbIHBIH JaMyblHa ©3IHIIK YyJieC KOCKaH pexuccep opi
koromel  X.Fypaiiba OaTbic MoIeHMETIHIH O3BIK YJATUIEpiH KaObUigayFa IIAKBIPFAaHMEH, YJITTBIK
MOJICHUETTI JKOFAITIIayFa YHJIEI.
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MAKAMAJIAH HOBEJUIAFA JENIH

Anoamna

Makama KBI3BIKTHI OHTIME *KaHPBIHBIH apabd omeOmeriHie maiiga 0oy YaKbITHIH HAKTHl KOPCETY
KHUbIHBIpaK Ooiica ma, XII ¥. coOHbIHA Kapali OHBIH oHriai OosraHbl aHBIK. OpTarachIpibIK a0ab dneOueri
Typajbl Ka3blIFAaH Makanajgap MEH 3€pTTeyJep HEri3iHie HOBE/UIAHBIH TYI HEri3iHiH maiga 0oy
TapUXbIHA IIONY JKYpri3cek, apa0d oaeOueTiHaeri HOBe/UIaa KaHaal na Oip eana Oactay OONMaraHbIH
TYCiHEMI3, MyHIa J>XaHPABIH IOJUTCHE3NC TEOPHACH aHAFYPJILIM BIKTUMANL. bynn JkaHp TeHIperiHme
opTypm moctypiep Oipiecim, Tyractel. ConapablH KaTapblHAa apad JOCTYPIHIET] «all-MaKamay, «oll-
nelay, oN-MycaMapay, «dJ-XaJucC ON-KHCACHi», «dl-XHKaiina», «ar-Typda», «Manmxa, «di-xabap»
CHUSIKTBI SHTIMENEYIiH Typiepi )KaTKpI3aMbI3.

Tipek ce3nep: makama, aga® HOBelIacel, OasHIAAYIIBI (QopManap, ASCTYPNi Ke3Kapac, YITTHIK
(haxTopmap.
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OT MAKAMBI 1O HOBEJLJIBI

Annomayus

TpynHO ompeaenuTh TOYHYIO J1aTy BOSHUKHOBEHHS JKaHpa MaKaMbl 3aXBaThIBAIOIICH HCTOPUU B
apaOckoii JUTeparype, O4eBHIHO, YTO OH ObUI 3HaMeHHT yxe K koHIly XII B. Ilpu paccmorpeHuun
WCTOPHUH CPEIHEBEKOBOW aJla0HON JIMTEpaTyphl, TOHUMAeM, YTO y HOBEIUIBI B apaOCKoil uTepaType He
OBLITO, ¥ HE MOTJIO OBITh KAKOTO-TO OJIHOTO MCTOKA, TEOPHs IOJIMTeHe3a KaHpa MPEACTaBIseTcss Hanooee
BeposATHOW. B kaHpe cOnUIMCh pa3HOPOIHBIC TPATUINK, TAKHE KaK allb-MaKama, aib-JIeiia, ajb-
MycamMapa, ajdb-XaJHuC alb-KUCACUH, ab-XHUKaiis, aT-Typda, Manuxa, ainb-xadap.
KuaroueBrble c1oBa: MakaMa, ajabHasi HOBEJIA, TPAIUIIMOHHBIN ITOIX0/], HAIIMOHAIILHBIC (PaKTOPHI.
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FROM MAKAMA TO NOVEL

Abstract

It is difficult to determine the exact date for the emergence of the genre of the poppy genre of
fascinating history in Arabic literature, it is obvious that he was already famous by the end of the XIlI
century. When considering the history of medieval adab literature, we understand that there was no novel
in Arabic literature, and there could not have been a single source, the theory of the genesis of the genre
seems the most likely. Diverse traditions have come together in the genre, such as al-magam, al-leil, al-
musamar, al-hadis al-gisasy, al-hikayya, at-turfa, malikha, al-habar.

Keywords: makama, adabnaya story, traditional approach, national factors.

HoBenna omem oneOueri YIIIH aiAbIHFBI IIENTE KYPreH, TaKbIPBIITHIK TYpPFbIIa OOJICHIH,
HJCSUTBIK, KOMITO3USIUSUIBIK TYPFbIZa MOOMJIBAUIITIMEH JKOHE YIITTHIK, XaJIbIKThIK CHIIATHIMEH CypeTKep
TaparblHaH J]a, OKbIPMaH TaparblHaH Jia epeKIle CYpPaHbICKA Me JKaHp PETiHJIe KeH TaparaHbl aHbIK.

HoBemna >kaHpBIHBIH MOOWMJIBIUIIIT OHBIH INAFblH KOJEMIMEH FaHa eMeC, aBTOPMAbIH eMip
KYOBUTBICTapbIHA, TAPUXHU HE JKEPriUTiKTI YWITTHIK OKUFalapra marmiaH Oara Oepy, OKUFa-KaFaasTTapra
KOFaM/IbIK, a3aMaTThIK KAaTBIHACKIH OLIAIPY MYMKIHZIriMeH OainaHbicThl. COHABIKTAH Ja 9JIEyMETTIK-
TYPMBIC TIEH TapUXTa, KOFaMBIK Qritocodusiia HOBEIIIAHBIH OPHBI ©3relle.

CoHFbl yakpITTa apad oHe Oacka enjep/e apad oaeOueTiH/e JCTYPIAIH KaJIbIITaCy MACEIECIHIH
KeWOIp acneKTiIepiH KO3ralThiH eHOeKTep maitna Oonmyna. 60-xbuiaapasiy coHbinga Llykpun Myxammen
AtinanteiH «MBICEIpIaFEl MIAFBIH OHTIME JKaHpPIApIbIH ©31HIIK ePEeKIISTIKTEPiH 3epTTey» aTThl €HOCTI
HOBEIJIA JKaHPBIHIAFBl OATHICTHIK JKOHE YITTHIK (PakTopiapiblH OalIaHBICBIH KOPCETKEH aJFalllKbI
JKYMBICTapAbIH Oipi 00BNl TaObUTaABl. MEBICBIPIBIK FajabiM HOBELIA JKAHPBIHBIH O3IHIIK €PeKIIeiri
pETiHIIe OHBIH IIEKCi3 opMaliap KalbIITaCTHIPYIIBI TYPFBICHIHIA KapacThIpaasl. O3iHIH 3epTTEyiHAe O
HOBEJJIAHBIH JIAMyBIH apad Mypachl HIBIFapPMAIIbUIBIK JOCTYPIHIH JaMybl eMec, 01 apad aBTOpJIapbIHBIH
OaTBICTaH TEK HOBEIIA UACSICHIH alyhbl ACH TYCIHIIPII.

Basupaymbl dopmanapael Tycinaipyae OipkaTap FhUIBIMU KYMbICTApIa Aladl (makama), el
(xabap), 4 k!l (KBI3BIKTEI OKuFa), 53Ul (aneknoT) KoHe me 0acka TepMuHIAp Kesmeceni. Epekme o0beKT
peTiHae epTrerimk Oacramachkl TOCTYpMEH OaiIaHBICTHI, O3iHIIK epeKIne Kaimbl Oap, Kasipri apad
JKA3yIIBIIAphl KOJNJAHATBIH «ol-xabap» JkaHpel Oombim  TaObuTamer. Keitbip apab xoHE KeHec
3epTTeyIIiepi KIACCHKaNBIK apad mpo3ackl KopblHa X Facelp omeOmermrici aT-Tanyxuzmin «Kaiirpiman
Kedinri GakpiTy (323l z dll)  xome «BipiaeckeH oHriMenep MeH  ecTeNiK - xabGapiaapiabi»
Kocampl (3512l i g 3 palaall ) LlS), «KaliFpian KeliHr GaKbITTBIH» JKaHPJIBIK €PEKIIeTiKTepin apad
ceIHIIBICEI Myxammen Xacad AOania TapuxKa Heri3AeTeHIIKTeH «alI-xabap» Aerl aTaiabl.

BizniH OWBIMBI3IIA, «dT-Xa0apapDy OATHICTHIK HOBEIIAHBIH KAl TYPFBICHIHIA €MeC, MYHJIAFbI
HOBEJUTAJIBIK DJIEMEHTTEP: MaFblHa, MaHbIMIaMa, KeHilKeplepIiH epeKIIeTiKTepi KoHe T.0 TYpPFBICHIHAH
KapacTBIPYBIMBI3 KakeT. Hak oOChIHBI KeHec MIbIFbICTaHybIchl W.M.Ounbmtnackuii  «bipiecken
OHTiMeNep MEH ecTellik Xabapiap[el» capaliaFaHia OHBIH HaFrbl3 POJi MEH IIbIHAWBl OKHFajapra
HEri3enyinje, Tapuxu QaxTisiep MeH 9/1e0n MarblHaFa KyphUTFaHIBIKTaH YChIHFaH OonaThiH [1].

Keti6ip TansiMan apab® omebuermrinepi: MBICHIpIBIK Taxa XyceiiH, cymaHnsiK at-Tain6 Caiex,
TYHHUCTIK an-Mac'anu MeH an-bammp Xpetind knaccukanbik mypa OipJecKeH apHaiibl KOMIIOHEHT PETiHAe
nmaiganaHbeIaabl Jen caHaiiapl. Kaszipri 3amanra caii 3eprreynep OovbiHma (AOx an-Parrax Kummro)
©KeNnri apad oHriMenepiHiH 3aMaHayW IMMpo3a JSCTYPIIEpiHe KOIly KOJaaphl OasHaay OOJBIN TaObLIa bl
JIeTT KOpCeTyIe.

Apab KJTacCHKAIBIK MOJ3HUIAChI MEH OHBIH MOITHUKAIBIK JICTYPiH, PUTOPUKAIBIK MPO3a MYPACHIH
CIHIpTeH JKaHa, CHHKPETTIK «MaKaMay >KaHPBIHBIH TYybl apad OpTarachIpIbIK o/1eOMETIHIH JaMybIHIAFbI
MaHBI3Ibl KagaM O0onabl. [103THKANBIK Ti1 KepKeMIETill Kypajaap/bl Naijananyabl KepeMeT MiHCI3iKKe
JIeWiH JKETKI3reH Makama aBTOpJlapbl oJieM o/ieOMeTi TapuXbIHAA ©31HIIK epeKIenikrepi Oap KaHpabl
KaJIBIITaCTBIPIBI.

Apab opTrarachIpiblK 9ACOMETIHIH MOATHUKAJIBIK JKOHE NPO3aJbIK >KaHpJapbl OpTarachbIPIIbIK
eyponaiblK 9AeOMeTIeH YKCACTBIFbl OOJFaHBIMEH, «MakaMa» MEH «ISHalIm» >KaHpJapbl Ta3a apaOThIK
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OOJIBITT TaOBLIAJBI KOHE CHIPTKBI CHOXKETTIH YKCACTBIFBI HETI3IHJE MApTThI TYPJAC FaHA €ypOIlajblK
almakepliik HOBelIalapbIMeH OaliIaHbICTBIPBUTYBI MYMKIH.

«MaKkaMaHbIH» TaKbIPBIOBI MEH OJIAPJBIH CHOKETTIK KYPBUIBIMBI TLI KOPKEMCYIIl TYPFBICHIHIA
SKIHIII PeJI aTKaphIll, aybl3 9JIcOMETIHIH KOpiHicl peTiHie Heri3aenreH. byn meradopa, METOHUMHUSIHBIH,
SMUTETTIH, TEHEYMAIH, NepudpaznapibiH, (QUrypanapIbliH >KOHE KajlaMOypiap/blH IIEKCi3 aFbIHbIH
TYciHyre KaOinerTi, 9qeOueTTi >KOoFaphl JeHreiae KaObuiaald anmaTblH OUTIMII OpTara apHalFaH eHep
OOJIIBL.

Exenri ke3eHie «MakaMay Ce31 TallasbIK Jarepb/iiH OPHbIH, COHal-aK TalNaJIbIK OThIphICTAp/Ia
alTBUIFAH OHTIMENIepl HeMece TypakTapiaa OasHIaiFaH KbI3BIKThI OKMFasiapibl Oungipce, Mcnam fiHiHIH
TapallybIHbIH aJIFalllIKbl KE3CHJCPIHAC «Makama» ce31 xanu(aHblH KATBHICYbIMEH OTETIH OJCHTLIIK
CUIIATBIH/IAaFbl OHTIMENIEpPre KaThICTBl OOJIBbIN, Yarbl3, aKbLI-KEHEC, KINIMEeHUIUIK, 13rUliK CHSKTBI
aJlaMrepIIiik KaCUeTTep Il Malll eTEeTIH SHIIMeNep/IiH aTaybliHa aiiHasa OacTas [2, 4].

X racelpjan Oepi «MakamMa» Ce31 KeH MarblHaJa TYpJl TaKbIPBIITAaFrbl OWJAH IIbIFAPbLIFAaH
KEHINKepaiH ay3blHa CallbIHFAaH aBTOPBIH BIMBIPANIBI, acTapiibl CO3[epiH Ourgipe OacTaipl, KeHiH
MarbIHACHI Tapbljia Keile, el Ke3il, ©3iHiH IIeMeHIIrMeH KYH KOpreH KeHInKepAiH TypJi sKargasTrapaa
aduThUIFAaH pU(MaBIK Tpo3a KOHE KIACCHKAIBIK apad TUTIHIE eJIeH >KOJIIapbIMEH COMJIereH CO3iiH
aTaybl OOJIBIIT KAJIBIIITACAIBL.

IX-XII ¥. apab-mycblIMaH WMIEPHUICBIHAAFBI ipi-ipl Kajajap op Typii Ke30emep MeH
KalbIpIIblIapra, asgpiiap MeH ypbliapra TolraH OolaThiH. byraH ceben opTaibIK OMJIIKTIH KYJIABIPAYHI,
aybUIapAblH TOHAIIYbI, MPOBHHIUSIIBIK OMIpPJCPAiH IIIiHApa KBIPKBICYBI, OCIoyWIEPHIH KOMKBIH
malybuapbl 0ol Con Ke3j1e ajacarnblpaH 3aMaHHBIH 9CEPIHEH Mall-)KaHJIapbIHAH, KEePIHEH alpblIFaH
KeJeH-KeIIIKTIH JKaraaiiapbl KUbIHIAK Tycim, KeO0ici KOJJapblH CO3BIT KAWbIp CyparaH >KaraasT
Tyrenger Oip ypaicke adHammpl. OmapaplH imiHAEri TiC KaKKaHAapbl apHaiibl YHBIMIAP KYPbII, MiHE3-
KYJIBIK, ©3apa KaThIHAC €PEXKENIePiH PETTEUTIH «KYPMET KOJIEKCIHE» OarbIHA OTHIPBINT OIPIKKEH OOJATHIH.
Omnapnel «bany Cacany, sran «CacaH maTIa 9yJeTiHiH Oanamapel» Aem atansl [2, 6]. byt ataynsiH maiina
O6omybl On-Xapupumig CacaHIbIK MaKaMachIMEH OaiaHBICTBI. byl Makamama TakK KYKBIFBIHAH
alBIPBUTFAH JKOHE 63 OKeCl TapamnblHAH KybUTFaH XaH3ana CacaH KalbIpIIbUIap MEH Ke30elepii »KuHal,
afimakepyiep apMUSACHIH KYPBIT, KaWBIPIIBUTBIKIICH aiHanbIcKaH nemineni. Ocbiman keifin «Ooany Cacany»
aTBhIMEH OapJIbIK KaMbIpIIbLIAp aTana 0acTapl.

Apab® MychbUIMaH OPKEHHUETIHIH JaMybl HETI3IHAC KOPKEHIN, TapuxXTa epeKIle OpBbIHAAaphl Oap
KaJjlaJlapJblH OOM KeTepyiMeH KaTap, Kajla apajapblHja Ke30elIKIeH KYH KOpreH Keaehjep MeH KaubIp
cypayra MalllbIKTaHFaH HEIIe TYpJl asp-ainakepliep >KalbIHIAFBl OHTIMENIEPIiH, OJapAblH eMipiMeH
0aiflaHBICTBI TYFaH IIBIFApMaJapiblH €peKilie KapKbIHMEeH AaMybl apad omeOueTiHze jKaHa >KaHPIbIH
OpBIH aJTyBIHA KOJ Oepi.

Makama )aHpbl KaJIBINTACYBIHAH OacTam 3MHUCTOJSIPIBIK MTPO3aHbIH ocepinae 0omapl. JKaHpIsH
HETI31H Kajaymbl, XamaJaHHAH IIBIKKAH FalbIM-TUIIN on-Xamazanu (969-1008), kepemer omeOu
TalaHThIHA oOpail «3amaHa raxaWblObl» - «bamu on-3aman» nakaObiHa We OonraH. bimimal mapcel
oTOachbIHaH IIBIKKAH OJI €KENrl KOHE Ka3ipri 3aMaHFbl HOJ3USHbBI OUIETIH VJIBI CTHJIMCT PETIHAE TaHBIMAI
oonael. Mpan MeHn MpakThIH KOINTEreH KajlajlapbhlHAAa eMip CYpPreH OHBI JKEPriuliKTi OMIIeyIIiiep KYIIaK
’kast Kapcel aimraH Aemineni. O FRUIBIMA TpaKTATTap MEH OJICHACP »Ka3dbl, Oipak oraH IIBIHAMBI JAHKTHI
yineciMai pudMaibIK Ipo3aja xKa3raH oHTiMeNepi, SFHN MaKamalap ajbIl KeJiii.

O3iHIH MakamalapbH oll-XamazaHu 922 xpuigaH KediH Humamypae KypacThIphII, >Ka3apIpFaH.
¥3piH canbl 400 XybIK Jem KenTipiiemi, oKiHimke opaii 52-ci FaHa 0Oi3re »XeTKeH. Oi-XaMmas3aH!
MaKamaJapblHbIH 21-1 oKuFramap TyblHIAFaH >kepMeH aTtanansl (bacpansik, barmaTreik, banxanpik skoHe
T.0.), omerre opOip MaKaMaHBIH CEOXKETI Heri3iHje Oip FaHa KBI3BIKTHI AMH30[ Ooiael. Makamamap/biH
apachlH/Ia eIIKaHJal CIOKETTIK OalIaHBIC JKOK, OJNIapJbIH OPKANCBICBIH MIHAETTI Typnae opOip xaHa
HOBeJUTaia 0acThl Kerinkep OipiKTipesi.

OHriMernep cayJa-caTThIKIICH alHAJBICKaH Xanu(aTTelH TYKHIP-TYKMIpiHEe TaFIblp aiijaraH
cayjarep jkoHe casxatmbl Mca OMH Xuimam aTelHAH XKYPri3iieni, ol MakaMaHblH 0acThl Keiinkepi AOy-
n-darxnen ke3neceni. Exi keltinkep e nciam oleMiH miapiar, YHeMi KO3FaibICTa, carap IIeril, yep-
JKepIepal apaiiay ycTiHze 0omaibl. OHIIMEII KOoIIapblHaa Oip/ie mes naixaaarsl apeicTaHabl (ApbicTaH
MaKamachl) Keslectipce, eHji OipJie Kapaknibuiapra TOHalabl. OJi-XaMa3aHW MaKaMacChIHBIH OacThl
KeHinkepi - axpUIAbl, IHANIIaH opi OTKip Tinai Kadbplpmbl OO0y on-®Parx an-HMckanmapu e3iHiH
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IICMICHIINHIH apKachlHAa OHTIME aWThIN, amamiapibl YHIpill OKeTeTiH JapbhlHBIMEH Oemenal Oolica,
COHBIMEH KaTap OJI aassKThIK IIeOCePIIIriMeH Jie eNjli TOHTI €TKeHIH OaiiKaiiMbI3.

Makama >kaHpBI, HAKTBIPAK alTCaK, KbI3BIKThI OHTIME JKaHPBIHBIH apad ofeOuerinae naina 00y
YaKbITBIH HAaKThl KOpceTy KubIHbIpak. Anaiina XII ¥. cOHbIHIA OHBIH OWTUII OONFaHBIHA KYMOH JKOK.
OpraracsIpiasik anabd («2Y)) omebueri Typasbl, agad aHTOIOTHSIAPBIHBIH Tak1a OOyl JKaIIbI Ka3blIFaH
Makajajgap MeEH 3epTTeyliep HeTi3iHAe HOBEIUTaHBIH TYN HETi3iHIH maiina Ooiy TapHXblHAa IIOTY
KYprizeHik.

KpICKa CHOKETTIK OHTIME TYPaKThl KOPKEMJIK Oenrici »oK, jKaHp JKarblHAH aHBIKTaJMaca Ja,
TapUXHAMANBIK 91eOneTTeH e3reme Oomabl. JKazymbutap (QombKIOpPIBIK OHTIMEHI KOpFAIlTaml, OHBIH
KOPKEMJIIK OYTIHIIIT'H caKTayFa THIPHICTHI.

OprarachIpiblK apad opeOHeTiHIeri HOoBeLIaa KaHaal Ja Oip raHa Oacray OoJMaraHbl aHBIK,
MYHJIa JKaHPZBIH TOJUICHE3UC TEOPHICHl aHAFYpPJbIM BIKTMMaJd. Bya jkaHp TeHiperivie opTypii
mocTypaep Gipiecin, Tyractsl. ComapiblH KaTapbiHa apa® mocTypinmeri «om-neitna» (Al), «omn-myca
Mapa» (3ebudll), «onm-xamuc on-Kucacuii» (el Cuall) «on-xukaima» (Awedll LSS «ar-Typdar
ALk, «on-mamuxa» (Aall)), «on-makama» (Eall ), «om-xabGap»(»=Al) cusKTBHI OHriMeneymin Typiepi
xaransl [3, 11].

OchiHgail KapamaibiM, KbI3BIKTBI QHTIMENEp 9JeOMEeTTe €lll KUBIHJBIKCHI3 eMip cype OacTaiijibl.
JKorapbia aiTKaHBIMBI3aid, OKbIPMaHFa KYHICTIKTI ©MIpre *akKblH, QJIEMICT 3aTTap bIH IIbIHANBI OPHBI
CHSIKTBI KBI3BIKTHI CIOJKETTIK MaTepuan kepek 6ommel. Ocel perre M6H on-/[xaysumiy (510-597/1116)
«Alinanel azamaap KitaObp (Oslérally Aeal) )\-.sii) HOBEJIIaap XHHAFrel Takaa 6osmel. Ote GutiMal Omu
N6H on-/Ixay3u apab kitam »ka30achl TapuxblHaa OeNrim i3 KajaablpAbl. Oj-Jkay3umaiH Oy KiTaObl
OMIii ceri3 aHTOJNOTHSCHIHBIH OIpi - (DOJNBKIOPIBIK OHrIMENep MEH aHEKIOTTapIblH JKUHAFbL By
JKUHAKKA KIpreH QHriMelnep, HOBEJUIa PETiH/IE KapacThIphLIaIbl.

Anab onebuerinzgeri anTonorusiiapaa ic 6ackama Oomuel. Erep Oipinmm kezenae (IX-XII £.) on
TapuxXHaAMaJBIK CHIIATTHI cakraca (KeOiHe Tapwxu aHpI3Japra cyienmi), kemeci kesexmeri (XII-XIV r.)
JaMybIHIIAa OJ PeCMH TapHxXHamaJaH OIpTiHAeN ajbicTaibl. OHrim oneouerminep MOH Xumkku, oii-
Abmmxu, ac-CyiyTn xoHe OacKayiap XaJblK aybl3 Ka3bIHACBIHBIH IIBIFAPMAAPBIH KOJIJIAHBIM, ONapaaH
«KBI3BIKTBI» KOPKEM MaTepHaliap >KUHaIbl. Anad aHTONOTHSUIAPBIH KYPACTHIPYIIbIIAD ©3J/IEpPiHIH
JKWHAKTapbhIHA OJICHICP MEH dCCelepdi e Koca eHT13TeH. ONUTKEHI OpTarachIpIIbIK aBTOpIap OKBIPMaHIbI
TaHKaJIIBIPY MaKcaThIH ycTanrad [4, 18-19].

OpraracelpiblK apad HOBEIUTACHIHBIH JaMybIHA YIKEH pOJl aTKapFaH CIOKETTIK (HONBKIIOPIIBIK
msIFapMaiap. by (oIbKIOPIBIK CIOKETTIK IIBIFapMaliap - aHTOJIOTHsIIApFa KipreH aHbI3map, oHriMenep,
aHeknorTap, ecuer-oHriMenep XII-XIII . omeOu HOBeIaHBIH Makiaa O0FaH Oa3ackl icrerTec.

AHEKJOT TeH XallBIKTHIK HOBeIUTa (OJBKIOpIAAH SAeOMeTKe KApCHUTBIK HICSCHIH OKENIi: OHIa
XallBIKTBIH TaparblHaH OYKLT OOJBIMCHI3, MYPHIC eMec Hopcenep ChiHAmaabl. J[eMOKpaTHSIIBIK OWIBIH
JTaMybIHA OallIaHBICTHI 9e0NeTTe TaHBIMAI Ja,0aThIp Ja eMec,opTalia OyKapara KeHiJ OeiHes .

XIII raceipma amad HOBEIUTACH ©3iHIH 0acThl OENTLIEPIMEH KaIBIIITACHI YATEPIl, anaiaa OHBIH
KYPBLTY MIPOIIECIiH TOJBIFBIMEH OITTi fAeyre 6onmaiinpr [5, 94].

Apal TimiHAE HOBEIIA VFBIMBIHBIH OipHEIIe aHBIKTaMachl YCHIHBUIBIT Xyp. HerisiHeH MbrHa
aHbIKTamMara cyileHemi3: «HoBemra — IIarelH KeJEMl MNPO3ajbIK IIbIFapMa. OHIIMEAEH KUsIIFa
HETI3JICNTeH OKUFa, OJICTTCH THIC CIOKET MEH KOMIIO3UIIMS KYPBUIBIMBI apKbLIbl epekmiencHeni.Onaa
erxei-rerkeitm OasHmay kesmecmeini. HoBemnmaga okura Kemmici >KMHAKBl OPLTI, HIYFBUT ©3Tepe,
oMTaMaraH JKepJICH asKTalIaaby».

Onapra OaTbhic o7cOM TEOPHSCHIHBIH HEMece HOBEIIA JKAHPBIHBIH AaHBIKTAMACHI PETiHJIe
BateicTan kenreH aymapmanap jkataabl. HoBesia Typasibl aHBIKTAMAHBIH KEHipeK Tycinmipmeci Parian
Pymmnin (g2 3 )) «Illarsm oHriMe sKaHpbI» (3_wadll 4adll 8 1959) kitaObinga Gepinren. Myna apa®
XKOHE IIETENIIK 3epTTeyLIiiepaiH «xabapnaMa» (9i-Kacc) Typaibl TYCIHIKTEpi KapacThIpbUIAAbL. «OII-
Kace» (u=dll) cesi «i3 OOMBIHIIA KYPY», «Oipey/IiH apThIHAH KYPy» AereH i Oinmipesi. On-Kacc MOTIHHIH
TaHBIMAJIIBUIBIFBIHA €MEC Ma3MYHJBUIBIFbIHA Kapail Oepinyi Jen alThlIaibl, SFHU «di-XUKas» (LSal))
JaHpbIHa Katajsl [3, 17].

HoBennansly Heri3ri OenrinepiHe OaiflaHBICTBl aHBIKTaMalap €ypoNaibIK oacOMeTIIiIepaiH
O.Yoppen, B. Ilponn, ®.0'Konnop, N./1. Kpaukosckuii,A.E. Kpsimckuii, 1.M. OUIbIITHHCKUH KOHE €
OackanapelHBIH CeHOCKTepiHAe Ke3aeceli. Apabd HOBEIUTACHIHBIH KANBINTACYbl KapacThipburaH Dapyk
Xypmua (1928-2005), 3uxun Maxmyna, Mxcan AOGacteiH (1920-2003) enOekrepi epekiie aTayra
Ooabl.
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OTkeH FacwlpibplH, 70-KbULAAPBIHBIH OacklHAa apald 3epTTeyliijiepi MEH ChIHIIBLIApHl apad
HOBeIJIackl 0aThic HOBEIUIACKIHAH Oip caThl TOMEH Typajbl AereH TYCIHIKTI ycranraH. byn TyciHikTi kel
XKarJalnapaa KelOip IBIFBICTAHYIIBUIAP 1a YCTaHFaH OONaThIH,0WTKEHI HOBEIJIAaHBIH apald MoJCHUETIHAE
oNli JaMbIMaraH >KOHE >KaHp PETiHIE KeH TapaJMaFaHAbIFbIH KapacThIPAThIH CBHIHH-IIBIFAPMAIIBUIBIK
oimap na kezgeceni. An 90-xpuAapABIH ofeOreTTaHybIHIa apad ASCTYpICpiHiH aineM 9aeOu YpaiciHaeri
©3IH/IIK OpHBI MCH OaljaHbICBIH anra TapTanel. OFaH JoNeNl peTiHae JKOoFapbaa ce3 OoiFaH apad
oneOHeTIHIEeTT «MaKaMamKoHe «dJI-JIolany Ta3a apabu KaHpiap/sl KapacTeipasl [6, 45-47].

COHBIH HOTIKECIHIE Ka3ipri 3aMaH CBIHM 3€pTTeyliepiHAe apald HOBEUIACHIHBIH JlaMy
SBOIIOLUACK] OHBIH OYKil apa® omeOMeTiHiH JaMyblHaa maiiga GomraH IacTypiepii (seadll & jll)
HOTHIKECI TYXKBIPBIMBIH JIJIbIFa TApTATHIHBIH ATy Ka)eT. AJl IIeTeNAiK MOJACHUETTEPIiH TiKenel He
KaHaMa TYpJeri ocepiH KapacThIpFaHJa, OHBIH Oacka Ja MoJEeHH MypaiapMmeH OallaHBICBIH KepceTe,
apa0 HOBEJJIACHIHBIH KaHIAHYBIH/IAFbl MAHBI3/IBUIBIFBIH MOMBIHAAN/IBL.

Kazipri 3aman apab HOBE/UTACBIHBIH JaMYBIH 3 Tapuxu Ke3eHre Geseni [7, 23]: maiiga 6omysl MeH
kanpinracybl  (1870-1920), 3amanaym apa® HOBe/Iachl TMO3MIMSCHIHBIH OpHBIFYBl  (1920-1940),
KaJIBINITACYbIHBIH COHFBI Ke3eH1 (1940 — ka3ipri ke3re Jeiin).

Ochl yII Ke3eHHIH epeKNIeTiKTepiH alTKaH/a, onap/pl ilIiHapa ailblpy MIapTTaphl Jie MILIFaJIbL.
Bipinin ke3eHlie HOBEJIAa YIiTTEy MEH HacuxaTTay Kypasibl peTiHie KoJJaHbUIFraH. ©3 keserinae Oy
HOBEIJIAHBIH  JKa3y TEXHUKACBIHBIH JaMyblHa, OHBIH (opMacbiHa, WUJesi DBOJIOIUSICHI  MEH
npoOieMaTHKachbiHa THTi3i. HOBENNMCTHKAHBIH KaJbIITACYbIHA OIPIHIIIIEH FBHUIBIMU-aFapTYIIbUIBIK,
JMJIAKTUKAIBIK epeKINeNlikTepi 0ap MyONUIMCTHKAa MEH KIACCHUKANBIK apa0d ojedu JOCTYpiHAeri «oi-
JIofanmy, «MakKaMa CEeKUIIl »aHpJjapbl acep eTKeH. byl ke3jeri HOBella JaMybIHBIH HeETi3ri Oenrici -
OHBIH "aHTaXXHpJIeHy1", SIFHU KOFAMHBIH MPOTpeciHe OarbITTaHybl OOJBIN TaObLIA b

Exinmi ke3eHne (eTkeH FachIpblH S0-mmi k. 06ackl) HOBEUIAaHBIH MapTedeci KOTepimim, Herisri
MPO3auKalbIK >KaHp PETIHIE CTHIII MEH OHTIMENEY Ofici, COHBIMEH KaTap jKaHa Ma3MVYHIAFBl THIH
oOpazmap MEH CHMBOJIIAp Maima 60ra bl

Homemra xaiteiama mikipTamac keOiHece HICONOTHSIBIK Kypec TYPFBICHIHAA Kypai. loctypmi
’KOHE MOJCPHHUCTIK KO3KapacTapIblH KAKTHIFBICYbl HOTIDKECIH/IC HOBEIAHBIH (YHKIMSIAPHI KeHEHirm,
YIIFast TYCTi.

Apalb HOBEUTMCTHKACHIHBIH TAPUXBIHJA YVIITTHIK CPEKIICTIK, SFHU apad ejepiHaeri nanapadbusm
YMTBUIBICHI OOJIEK QJIeM >KOHE OCBHI Oifa KapChl TYPaThIH MOAEPHU3M DPYXBIHIAFBI KaHAPTY CPEKIIENiri
peTiHAe KapacThIpAaThIH Y3aKKa CO3BUIFAH CKDKAKTHI Kypec Jkypemi. baTeic emmepiHe KaThICTHI apad
eNepiHiH MO3UIUACHIHA HeMece OaTHICTHIH apad omedreTi MeH MOISHHETIHIH JaMy ocepiHe Oara OepreH
Ke3ne apab emmepi MEH OaThIC efepi apachIHIAFBl CasICH JKOHE SKOHOMMKAJBIK apaKaThIHAC CEKUIAi
MaHBI3/IbI KA TTHI €CKEPY Kepek.

byn xezenmeri (1920-1950) HoBemnmmcTHKaHBIH OipHeme peT jkaHapy ceOenTepiH TYCiHYZe,
0aTBICTHI KalTalay eMec, >KaJilibl HOBEJUIMCTIH OaTBICTBI CANBICTBHIPAa OTHIPHINT apad omedu MocTYpiHiH
GalIBIFBIH TYCiHY (QaKTOpBI eckepinesi. Mpicambl MBICHIPIBIK on-Masuuu, Taypuk on-Xakum, Maxuita
Xakku, Harn6 Maxdy3 Hemece cupmsuibik 3akapust Tamep, Xanna MwunHa, Xadimap Xaiimap, A6x ac-
Conmam om-YpaWnm CeKinmi >Ka3ymbUIApAbIH —IIBIFAPMAIIBUIBIKTAPEIH  KapacTeIpyFa Oomansl.  byn
Ka3yIIbUIAPJBIH  IIBIFAPMAIIBUIBIFBIHIAFEl  PEATHCTITIK  JKOHE POMAHTHKAJBIK  TEHACHIMSIAPIIBI
KBIPaTKaHIA SCTETUKANBIK CaHAHBIH JKaHAPy IPOLECiHE ocep eTKeH o/e0M KOHE casich-KOFaMJBIK
dbaxropnappl 6acein aiityra 6onaasr [8, 118].

MomiMerTepre cylieHcek OapiblK apal enmepiH[eri HOBeJUIa KAHPBIHBIH YaKBITIICH Colikec,
KapKbIH/IBI TaMybl apa0d KOFaMBIHBIH JKOHE OHBIH JIOCTYPJIEPIHIH JaMybIMEH THIFBI3 OalJIaHBICTHI €KEHIH
Kepyre 00iabl.

Hogema sxaHpsl Ka3ipri MbICBIpIaFbl 91eOMSTTIH TaHBIMAI TYpi OobIn Tadbutaasl. OFaH ceder -
OHTIMEHIH Te3 dpi KbUIIaM E€ruIeT KOFaMBIHAAFbl ©3€KTI MAceNeepiHe YH KOCYbl )KOHE OKbIpMaHFa Ol
TYIOT€ KaOUIeTTi OOITyHI.

Kaszipri 3amanfbl erumner HOBeIAchl jkahaHmaHy aoyipiHIe TyOereiii e3repin OThIpFaHoacOn
OarbpITTAp/IBIH ajlyaH TYPJLUIriH KepceTeTiH OasHIay/IpIH KaHa JKoHE KOpPHEKi KypaijapblH YHEMI i31ey
YCTiHTE.

On anem oyeOueriHae TybIHIAUTBIH OapiIbIK jkaHa KYOBLIBICTApFa Te3 apaza dpeKeT jKacall KaHa
KoliMaii, OastHAayIIbl (hopManapAbiH *KaHa TypiaepiMeH OailbIThuIbI OThIp. Eruner HoBemwmcTrkacsl XX
FaceIpabIH asFbl MeH XXI FachIp/IbiH OachIHIAFbl aBTOPJIAP/IBIH JKEKE MIBIFAPMALIbUTBIFBIHBIH MOJIBIFBI
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KatapoaeOu OaFbITTapIAblH alyaH TYpJAUIriMeH epekuieneHeni. JKaszymbuiapablH KaichiOipi emipai
HIBIHAMBI KYHiHe OeliHenece, eHi Oipi MapTThUIBIKTHI Kanaiins! [9, 123-134].

KopbiTa Kese, apab oneOMeTiHACTT «HOBEIIIA» KaHPbI TAKBIP JKepJe Makaa 6onraH oK. OHBIH
TCHE3UC] PEeTIHIE «MaKaMay, «KbICCay, «Iahamm», «Typdan, «om-xadap» CHSKTHI >KaHpiap OaTBICTHIK
HOBEJJIAMEH CHHTE3Te TYCIIl, erUIETTIK HOBEJUIMCTHKAHBIH epEeKIIeiriH Oenriiei.

Hdoctypai apab oneOueri >kaHpIapbIHBIH BIKNAJIBIHAH Ka3ipri ErumnerTik HOBEITUCTHKAHBIH
VITTHIK Oenriiepi aiiKbIHIaIa TYCi, jkaHa (opMaap bl OpbIH allybl, )KaHa OasHAay YITUIEpiHiH maiaa
Oonmybl Oaiikanmaapl. Byid HoOBemna JKaHPBIHBIH JKaHa YJATUIepi MasMyH MeH QopMa JKarblHaH
SKCTIIEPUMEHTTEpPTE KO OepreHi aHbIKTAN Bl Ocipece OassHaay JKoHe Ka3y 9iCTepiH/Ie TaKbIPBIN i3/1eHic
KepiHic OepreH.
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ENGLISH SMALL LITERARY-PUBLICIST GENRES

IN KAZAKH THEME

Abstract

This article is devoted and analyzed materials of artistic relations between Kazakh, English and
American literature go through reflection Kazakh theme into genre literature travelling, ideas if
enlightenment in the Kazakh, English and American literature of nineteen century and creation of Kazakh
classics into English interpretation. Progressive representatives of foreign countries have a big interest in
the Kazakh people, their life and culture for the long time. The XIX century is rich in materials of
penetration of various information about the life of the Kazakhs into France, Germany and other
countries. There is also England - country where knowledge and ideas about Kazakhstan and its
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inhabitants penetrated. It should be noted that there were several main sources of information about the
peoples of the vast region of Central Asia, Kazakhstan, and Western Siberia in the XIX century in
England. The main source of information on the history of the ancient period and the Middle Ages was
the manuscripts of Oriental authors in Chinese, Arabic, Persian and Turkic languages, many of which
were translated for the first time in Europe into English.

Key words: Kazakh literary-publicist, genres, English interpretation, literature, languages,
ethnographers, geographers, anthropologists
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KA3AK IIHAYTBIH )KAHBIPJJA AFBIJILIBIH SAEBU ITYBJINLIUCTTIH BAC TAKBIPBIBbI

Anoamna
byn makamajma Kaszak-aFbUIIBIH JKOHE aMEpHKaH ofcOMeTTepiHiH HAKTHI JEPEKTepi apKBLIBI
KepKemik OaitmanbicTap cyphintairad. XIX raceipmarsl Kaszak, aFbUIIbiH, aMepUKaH oieOMeTTEpiHIEr
arapTymbUIBIK OaFbIT JXKOHE oficOM >KaHpIarbl KazaK TaKbIPHIOBI, COHBIMEH KaTap, Kazak KIacCHUKTepi
IIBIFapMaTaPBIHBIH aFBUTIIBIH TUTIH/ETT KaOBUITaHyhl OCHHEIICHT H.

XIX raceipma kazak eMipi Kypy Typansl Opanmums, ['epmanns sxoHe 6acka 1a enjiepae aFbUIIIBIH
TUTIHIE ©Te KeIl akmapatTTsl Oepinai. bacTel ke31epiHiH Ka3akK XalbIKTapbIHBIH Typaubl aknapartsl Opra
Azusa o0mpicThIiH, Kazakcran, bateic ci0ipi Typasbl aldiTa KETKeH XoOH. Ejkenri >koHe OpTarachIpIbIK
Tapuxbl Typallbl KbITai, apad, mapcel XoHe TYPKI TuIAepiHze OacThl Ke3i Ke3eH OONIbl, OmapibliH
kermritiri [srFeic Komkaz0anap aiFamr peT aFbUINIBIH TUTIHE ayAapeurrad OomateH. KockiMia akmapat
reorpadTapIiblH KOHE 3EPTTEYIILIEP/i KYMBICTAPBIHAH AFBUIIIBIH AHTPOMOIOTTAPABI KYMBICTAPBHIHBIH
Kepyre Oonaapl. FeutbiMu onebmerte A3Ws JKOHE SWUTLT FRUIBIMU JKapUsJIaHBIMAAP TYPalbl KOCBIMIIIA
reorpadusIIbIK JKoHE 0acka Ja aHBIKTaMallbIKTap/a SHIMKIONEIUsUIApa aKMapaT YCHIHBUBL Oeou
arpUIIIBIH CHIHFA €H TaHbIMaJll aKMapaTThIH Oip Ke3i casxaTTarbl ecenTep KYHACNIKTep MEH 3cce
KOTMIUTIKTIH KYPHAJIUCTIK KaHPBIH MopTeOeci OOIBI Kemesi.

Key words: kaszak myOnuicti, omeOH >KaHpPbI, aFbUINIBIH TUTACPi, omeOuer, Tiamep,
AHTPOTIONOTTap, TeorpadTap KoHE HOCUT 3epTTEYIILIep.
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KA3AXCKASI TEMA B AHI'JIMACKHUX MAJIBIX J)KAHPAX JINTEPATYPHOI'O
NYBJIULHUCTA

Annomayus

B craTbhe nmpoaHammM3upoBaHbl MaTEPUAIIbl XYA0KECTBEHHBIX B3aUMOOTHOILICHUN MEXKY Ka3aXCKOM,
AHIVIMMCKON U aMEPUKAHCKOMN JINTEPATYPOH, KOTOPBIE OTPAKAIOT Ka3aXCKYI0 TEMY B JKaHpE IIyTEUIECTBUI
110 JINTEPATYPE, UJEU IPOCBEIICHUS B Ka3aXCKOM, aHITIMICKOM M aMepuKaHCKoM jureparype. B XIX
BEKE O CO3/IaHUE Ka3aXCKOW KIJIACCUKU B aHIIIMHCKON MHTEpIIpeTaliy ObUIO OYeHb MHOTO HH(OpMaIHHU 0
XKHU3HH KazaxoB B0 @panumy, ['epmannu u apyrux crpaHax. Hy»XHO OTMETHTH, YTO OBUIO HECKOJBKO
TJIABHBIX HMCTOYHWUKOB HMH(popMmamuu o Haponax oOmmpHOi obmactu Cpennedt Asum, Kazaxcrana u
3amagnoit Cubupu. ['maBHBIN UCTOUHUK WHPOPMaK 00 UCTOPUH ApeBHEro nepuoga u CpenHeBeKOBbS
ObUTM PYKONHCH BOCTOYHBIX aBTOPOB Ha KHUTACKOM, apaOCKOM, IMEPCHJICKOM W TIOPKCKOM SI3BIKaX,
MHOTHE M3 KOTOPBIX OBLTH BIEPBBIE MEPEBEACHBI HA aHTIMHCKUH s3bIK. J[pyroe cpenctBo MHQOpMaIH
ObLTO paboTaMy caMUX aHTIMHCKUX STHOrpadoB, reorpadoB U aHTPOIONIOroB. B nonoiHeHne K HayYHOH
JTUTEpaType MHOTOYHCIeHHAass MHQoOpManus O Hapoiax As3uu Oblla MpejcTaBieHa B reorpaduyeckux
SHIMKJIONEIUAX MU JPYTUX CIPABOYHHMKAX M TOMYJSPHBIX HAYYHBIX MyOnukarmsx. Haxownen, cambiid
MOMYJISPHBIA UCTOYHUK MH(QOPMAIIHHU ISl ITUPOKOH MyOIMKH ObLT OTYETHI O MyTEIECTBUSX,, THEBHUKH U
acce, KOTOphIE JaBHO MONYYMIH O(DHIMANBHBIN CTaTyCc >XypHAIUCTCKOTO JKaHpa ITyTEIISCTBUS B
AHIVIMMCKON JIUTEPATYPHOU KPUTHKE.

Key words: Kazaxckuii nuTepaTypHbId MyOJHUIMCT, aHPbI, AHTJIMNACKAs HWHTEPIpETaIlns,
JUTEPATypa, A3bIKH, ITHOrpadbl, reorpadbl ¥ aHTPOIIOTIOTHSL.

Introduction. Progressive representatives of foreign countries have a big interest in the Kazakh
people, their life and culture for the long time. The XIX century is rich in materials of penetration of
various information about the life of the Kazakhs into France, Germany and other countries. There is also
England - country where knowledge and ideas about Kazakhstan and its inhabitants penetrated. It should
be noted that there were several main sources of information about the peoples of the vast region of
Central Asia, Kazakhstan, and Western Siberia in the XIX century in England. The main source of
information on the history of the ancient period and the Middle Ages was the manuscripts of Oriental
authors in Chinese, Arabic, Persian and Turkic languages, many of which were translated for the first
time in Europe into English. Another means of information was the works of English Orient lists
themselves, ethnographers, geographers, anthropologists. In addition to strictly scientific literature,
numerous information about the peoples of Asia was presented in geographic encyclopedias and other
reference books and popular science publications. Finally, the most popular source of information for the
general public was travel records, diaries, and travel essays, which long ago received the official status of
the artistic and journalistic genre of travel in English literary criticism. According to the encyclopedic
definition, “Travel is a literary genre, based on the traveler’s description (bystander) of reliable
information about any, primarily unfamiliar to the reader or little-known countries, lands, nations in the
form of notes, notes, diaries (journals), essays , memoirs " [1;441].There are the works of travelers, who
collected many and varied information about the spiritual material life of the peoples of the region, and
acquainted them with the general public in Europe. Travelers who visited the Steppe Territory in the
XVII-XIX centuries brought home a wide variety of impressions about the life of a distant people, wrote
travel essays and letters about it, etc. Travelers talk about this country with their inherent care for the
details of everyday life, the customs of the people, with respect for him. Travel records open the rich
world of folk art, customs and traditions that have been preserved from time immemorial.

Information - Experiment. The first information and facts about the ancient clans and tribes,
their consolidation in the Great Steppe as the Kazakh people, the formation of its statehood as an
institution of the khanate, traditions, religion, economic life, mutual relations with neighboring nations
and states that became known to the West, make us look in the depths of ancient times and middle ages.

With the opening of the sea routes and the economic development of European countries, the
need to explore new countries and to expand trade with them were grown. The horizons of distant
countries looming tempted before the eyes of the Europeans, especially the British. The British were the
first to equip several risky expeditions. English travelers of that time combined the qualities of dexterous
traders and courageous intelligence officers of unknown countries. The first expedition of the British,
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who sought to use the route from Russia to China through Central Asia, crashed in 1553. However, the
English merchant Richard Chancellor, who led this expedition, reached Moscow and was accepted by the
Russians. On the return of Chancellor to England, the Moscow Company was formed, which played a
large role in the Anglo-Russian relations.

In 1558, the diplomat and merchant Anthony Jenkinson, authorized by this company, arrived in
Moscow. With the assistance of trade relations with Central Asia, he went to Astrakhan, where, until the
founding of Orenburg (1734), Russia's diplomatic and trade relations with Persia and Central Asia were
concentrated. From Astrakhan Jenkinson followed the Caspian Sea to Mangyshlak, then got to Khiva and
Bukhara. In 1562, he again traveled the same route to Persia. In search of a profitable market, other
British travelers followed in a chain. This period was the beginning of the penetration of the British into
the depths of Russia and Central Asia. The results of the journeys were summarized in the works "English
Travelers in the Moscow State in the 16th Century”. Jenkinson made maps of the Caspian Sea, indicated
the caravan route from the Mangyshlak Peninsula to the Barsa-Kelmes lake and to the dried Aibugir Gulf
of the Aral Sea.

On the road, laid in the XVI century by Jenkinson and later by English travelers, various
expeditions were pulled. The expedition of Thomas Whitlam Atkinson visited the Kazakh steppe. In the
journey and the works of Atkinson there are quite a few pages connected with the description of our
region, its inhabitants, customs and their craving for beauty. T. Atkinson highly appreciated the Kazakhs
ability to poetry. He so conveys the impression of the performance of Kazakh akyns of folk epic songs,
considering them bards. "... and in the dim light of the gray moon, the akyn's excited imagination
resurrected the dead generations who spoke about the deeds of the past time. When the painter glorified
the genealogy before Chingis Khan or Tamerlane, the hazy paintings of dreams took on a certain form.
The old sultan, all in the scars, rested on a rug in the middle of close bear-bears of a gigantic physique.
The bayan-horde, the shepherd-poet, sat on his knees and played strange chords on the dombra. He
glorified the happiness of a nomadic tribe, numbered his flocks, and praised the power of his sons, the
beauty and beauty of women, the jewel of clothing, the freshness of mountain waters and the beauty of
the steppes. Listeners listened to him silently, and no sound interrupted the new Homer. The singer
glorified the winter raids, night trips, rage battles, the cries of fighters and the happy attack, which ended
with the death of enemies. Old warriors awakened memories, their eyes glittered, their facial features
revived as ballads developed, they could no longer hold, battle axes were in their hands, and in the middle
of the nighttime silence warriors echoed and wolves echoed in the hope of profit from the corpses .. .
"[2;21-27]

In the 1720s, after the Russians, who energetically deepened into the wide Kazakh steppes, Western
travelers, merchants and diplomats also became frequent visitors. Of these, English artist John Castl, who
made a great contribution to the study of the history and ethnography of the Kazakhs of the Younger
Zhuz as part of the Orenburg expedition of 1735-1737, should be particularly noted. His diary entries
with rich illustrations saw the light in 1784 in Riga in German as an appendix to the collection "Materials
of Russian history". In this diary, the artist collected the most valuable materials from the everyday life of
the Kazakhs and provided them with drawings. It reflected the political situation in the Younger Zhuz, the
reaction of social groups in the region, the applied arts of the Kazakhs, pictures of everyday life,
economy, trade, material and spiritual ties with the peoples of Central Asia.

Results In the XIX century, the Kazakh enlighteners showed deep interest in England. Kazakh-
Anglo-American literary connections in the last century are one of the important facets of the spiritual
culture of our people.

From the middle - XIX century, perhaps, no country could compare with England in the number of
books relating to the description of Central Asia and Kazakhstan. In 1865, John and Robert Mitchella
translated the works of Ch.Ch. Valihanov, M. Venyukov and other Russian travelers and published them
under the title "Russians in Central Asia" "Russian in The Central Asia", 1865. The preface to it was
translated into Russian language and printed in the military newspaper "Russian invalid". John and Robert
Mitchell wrote: “Among the travel reports in Central Asia presented here, Captain Valikhanov’s reports
on Dzungaria and East Turkestan featured prominently. Since Marco Polo and Jesuit Goes, not a single
European, with the exception of A. Schlagintweit, is known to us did not penetrate these countries. Fear
and suspicion of Europeans, as well as religious fanaticism of the population made this country
completely inaccessible for modern research, and the sad fate of the enterprising traveler in Kashgar
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serves an illustration of the danger that may occur when trying to get there. "

About Valihanov in this introduction to the book was written the next: "... he is an officer of the
Russian service, and a well-educated person, the son of Kyrgyz (Kazakh) sultan and a native of the
steppes. Therefore, he knows the languages and customs of the peoples Central Asia and it could not be
suspected in connection with Russia. He managed to get to Kashgar with the Kokand caravan under the
guise of a Margilan merchant. His description of Kashgar and the political position of East Turkestan are
an important contribution to the information we have about this country. During this period, much was
written by the British themselves: "Russians in 1870".

Herbert Barry, "The Heart of Asia by F.H.Srkayna and E.D.Ross," A Journey to the Kirghiz Steppe,
to Khiva " Asia "printed in the second issue of" Atlantic Mounthly "for 1895 and others. In 1887, in
Lucerne, Heinrich Moser organized a rich exhibition, which demonstrated various items brought from
Central Asia and Kazakhstan.

In general, in the XIX century, a lot of information about Kazakhstan penetrated into England, and
this was the way ties, historical conditionality and continuity of traditions were developed, which
developed throughout the past century, continue to develop and strengthen in our time. If we talk briefly
about certain phenomena, then in 1845 foreign readers became acquainted with the life and lifestyle of the
Kazakhs according to the story “Bikey and Maulena” written by V.I.Dal, a famous scientist and literary
critic, friend of A.S. Pushkin. In 1865, a large ethnographic collection of Bronislav Zalessky was
published in London, which included a number of scientific studies of Valikhanov. The book of an
outstanding Kazakh scholar Chokhan Valikhanov about traveling to Kashgaria in the English edition was
read with interest in European scientific circles.

The Kirghiz poems (formerly called Kazakhs) and Steppe by the famous Polish poet of the 19th
century are imbued with great sympathy and sympathy for the Kazakh people. Gustav
Zelinsky.Revolutionary poet exiled first to Siberia, and then to Kazakhstan for participation in the
liberation uprising of 1830 in Poland.

Oh, the distant sound of the Kazakh song is marvelous,

Melancholic, like the silence of the fields,

Shivering like a continuous flight arrow

Sad, like the sadness of their homeland!

Silent surroundings, a long song heed,

The singer's chest trembles, and the sounds all float.

And the sky seems to the steppes that the heavens sing.

And the souls sleeping under the mound of the grave,

Fathers and forefathers, and forefathers fathers,

Hearing this tune, from dear heart to my heart,

And repeating it, carry in all ends.

And the older the barrow, the weaker the echoes,

But the echo is weaker ... and now the sound is dear,

Wandering among the hills dims and grows numb

And he becomes a deep silence.

(Translation by Yu. V. Gauthie)

So he glorified the Kazakh land in his poem "Kyrgyz". In this small work one can feel a kind and
even enthusiastic attitude towards the nomadic inhabitants of the Kazakh steppes.

The poem "Kirgiz" has stood twenty-one editions in European languages. Its translation into
Russian was first carried out in 1857. Subsequently, the poem was translated into French, Italian, German
and Czech. Truthfully, he told in his poems about the heavy share of the laboring Kazakh people,
oppressed by tsar’s power and local bays. The dedication of several poems to this family also confirms
the author’s great interest in the people and their culture.

One of the Polish friends of the Kazakh people was Adolf Yanushkevich, the author of the book
Diaries and Letters from a Journey through the Kazakh Steppes, published twice in Polish. “I firmly
believe,” wrote A. Yanushkevich, “a time will come when today's nomad will take a worthy place among
the peoples who are now looking down upon the higher castes of Indo-Europeans at the unfortunate guy”.
[3;20]

The Polish revolutionary Severin Gross spoke about the life and social structure of the Kazakhs in
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his book “Common Law of the Kyrgyz” and the Polish revolutionary.

Many generations of our ancestors left traces on this land. Some of them were distinguished by such
belligerence that even the formidable troops of Alexander the Great could not subdue, while others were
famous for the advanced culture of their time, as evidenced by the words of Aristotle: "The ethnic groups
that inhabit Asia are very intelligent and possess artistic taste."”

In critical literature, it is not customary to divide the genre of travel notes and essays into “men's
travel” and “women's”, but if such a division existed, then a number of characteristic features of “travel”,
created on the basis of personal impressions by women, could be distinguished. As with all "female"
prose, there is a large degree of lyricism, emotionality, and psychologies in the narration. The authors -
women are more concerned with the problems of entertaining, liveliness of style, fiction techniques in the
presentation. Along with the tendency to subject VNO-personal approach in their descriptions very
valuable is that particular curiosity and subtle observation in relation to people and especially their way of
life, which comes from a purely feminine curiosity, but brings useful work in the form of valuable
information mainly ethnographic.

Finally, in the field of travel, women's testimony and testimonies about other nations are also
valuable because they are usually free from political or ideological reasons. When traveling, women are
not interested in industrial or military-strategic objects, not geological, botanical and zoological realities,
not scientific problems, but alive, with their habits and beliefs, with their traditional way of life. The fact
that they build their relations with these people not on the basis of everyday and universal norms of
morality that their relations are primarily from the heart allows them to be more sincere and benevolent,
more tolerant and open to other peoples and cultures. Following the popular routes, many European ladies
visited Asia, including the Kazakh lands [5;33]. Lady Atkinson and Madame Omer de Gell, who also
accompanied their spouses on their scientific expeditions, visited the territory of present-day Kazakhstan.
There were also certain travelers, like de Uyfalvi-Bourdon, who were not afraid to embark on a long and
little-known path. We only became aware of the names of those who, possessing the happy gift of the
narrators, were able to artistically present their observations and memories in the form of travel diaries
and essays that can be attributed to the “travel” genre so common in past centuries.

One of the major researchers in the history of Kazakhstan, A.l. Levshin, in his book quotes a well-
known orientalist, Julius Heinrich Klaproth, that "at a time when the Kazakhs were known
(approximately 618-907 years) under the name of the Kakas, their morals they were as wild as they are
now. They already had letters and conducted significant trade with the Arabians, Bukharians and other
Western peoples, especially with the Hazards, who lived in the Volga and the Don, were in private
relations with the empires of Constantinople [6;238].

A. Levshin reports that "it is reliably known that Firdausi, who lived around 1020, that is, two
centuries before the appearance of Mongol-Tatars in the West, in the history of Rustem mentions the
people of the Kazakhs, the Kazakh khans." History suggests that in the X-XII centuries. Kazakhstan's
trade relations with its neighbors developed. Through its territory transit trade with Persia, China and
Central Asia was carried out.

The power of the Kazakh Khan was mentioned in the notes of Babur (XIII century), the founder of
the famous empire of the Great Mongols in India, who gave his relative for the Kazakh Khan.

Getting into the development of the East, with ever deeper and sincere sympathy for the peoples of
Central Asia, Leon Caen sought to instill this respect in his compatriots. In his essay "On the Turku-
Mongolian Writers of the 16th Century", in which he writes: "Babur is a writer, a poet and at the same
time a statesman and a great commander - gives us an idea of the degree of perfection that can be
achieved by the literary and artistic abilities of a Turk ... I don’t know if there is a book in any other
language, as well thought out, just as simply written, as brightly marked by the author’s individuality as
the work of Babur? And his book is written in the purest Chagatai-Turkic language, not distorted Persian
and Arabic borrowings”[7;21-27]. It is not by chance that Leon Caen, who read Oriental manuscripts in
the original, wrote: “And they don’t say that Babur was an exception. It is enough to read other Turkic
writers of that time to make sure that they all followed the same aesthetic principle, which consists in
clarity, brevity and simple syllable, striving first of all for the depth of thought, and then for the accuracy
of its expression. It is enough for me to quote the "History of Persia" by Alisher Navoi, whose elegant and
strict style could serve as a model for many Western historians ** [8;646-647]

When studying the past of our people, the works of travelers to our lands are of certain value.
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Among them are the works of an Arab traveler, Mohammed Ibn Battuta, who has seen many countries,
including Turkestan, during 30 years of wandering. Ibn Battuta - a native of Morocco, the largest Arab
traveler of the XVI century visited almost all countries where Islam was common. In Morocco, he
published a series of books for children "Children's Historical Series”, "Ibn Battuta's Travels".

Centuries after the Greeks, Europe became interested in the East. From the thirteenth century began
the pilgrimage of Europeans to Central Asia. Until now, the palm was considered to belong to the envoy
of Pope Plano Carpini (1246), an Italian born in Perugia, one of the founders of the Franciscan monastic
order. As part of the mission, supplied by the Buddha Innocent 1V, together with Benedict from Poland
and Stephen from Belgium in 1425, he left Lyon for the Mongol khan. They were forced to travel through
Khorezm, Semirechye and Tarbagatay to Central Mongolia, where they witnessed the enthronement of
the great Mongol khan Guyuk. Why travel, written in Latin, is a book, which he called "Libellus
historicus", which has come down to us in several editions. There were many handwritten copies; one of
the best is Leiden manuscript, made at the very end of the thirteenth century or at the beginning of the
X1V century. But at the end of the 19th century, a manuscript of earlier origin was found in the library of
the University of Cambridge with more workable text. This manuscript was used by Beasley [9;47]Two
manuscripts of Plano Karpini’s essays are also available at the National Library of Paris, and another is
stored in the British Museum. Plano Carpini’s book has been translated into many languages. The French
translation of it was first published in XVII in Pierre Bergeron’s book Voyages faits principalement en
Asie dans les XII, X111, X1V and siecles (Paris, 1634, reprinted twice in 1723 and 1735).

The English translation was also published in the 16th century. Hacklier in his collection of
journeys "Principal Navigations™ (1598) and Perkins (Purchas) in his famous "His Piligrims" (1625). The
best Russian translation from the Latin was given by A.l. Malein - a highly qualified Latinist who
published it in 1911. Plano Karpini’s journey never remained the possession of only one specialist, it was
described in popular publications and articles, among which the translation of the book M. Sherwood
"Former Ways to China" (M., 1931), and M. Adamovich's articles in the magazine "Our Country" (1940.
N 10) [10; 305-375].

English scientist Roger Bacon, who met him in Paris, writes about meetings with Rubruk. Bacon by
his own admission, "diligently looked through the book" by Rubruk. He used his travel data for a
geographical overview and a description of the present position of Central Asia.

Rubruk was the only European who described the Karakorum in detail. His writing was published
many times, but not all publications have reached us. One of them formed the basis for the earliest
publication of Rubruk’s travel description, carried out in 1600 by Hacklate. After a quarter of a century,
another publication appeared, based on a more complete manuscript found in Cambridge. Rubruck's
journey entered the collection of Perkis' travels, called "His Piligrims." As mentioned above, the French
translation of the journey was published by Bergeron in the 17th century. Since then Rubruk’s work has
been published several times in many European languages. One of the best publications is a book by V.
Rockhill entitled "Fhe journey of William of Rubruck to the Eastern parts" [11;195].Rockhill
supplemented the translation of Rubruk’s work with numerous and detailed notes representing the great
merit of his book. Also noteworthy is the already mentioned book by Beazley who studied all the most
important manuscripts of Rubruk and early printed editions with interesting notes. One can mention the
book of Herbst , in which a benign translation from Rubruk’s Latin text into German is given.

Valuable information about Central Asia was compiled by the Italian Marco Polo. He traveled a
long time in Asia, was the first discoverer of Central Asia for Europeans. Marco Polo 1254-1323
introduces us to the most unusual conditions of existence, his travels belong to the second half of the
thirteenth century, he reaches the farthest East. In the book of Jule N. The book of Ser Marco Polz.
London, 1921, Vol.1-2. For the first time in European literature, cities and localities of Eastern Turkestan
- Kashgar, Yarkand were described: the manners and life of the inhabitants, the courtyard of the great
Mongol Khan and the Chinese Emperor Kublai. In the X century Kashgar becomes the capital of the
Karakhanid state. Within the framework of the Muslim culture, its Turkic medieval version is formed.
Two famous monuments of language and literature of the early medieval Turks are connected by their
appearance with Kashgar - "Kudatgu bilig" by Yusuf Balasagunsky, "Divan lugat at Turk" by Mahmud of
Kashgar XIV. The description of western and southern parts of East Turkestan with Marco Polo for many
centuries remained the only European document relating to this area.

L. Benefic talks about the predecessor Plano Carpini and Marco Polo - Dominican missionary
brother Julian from Hungary, who visited our region twice (Benefy L,1937:11) In the recording of his
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stories about the first trip made by Brother Richard, it is said that maybe in 1231-1232, one of the four
Hungarian Dominicans Otto's brother visited, apparently somewhere in the Kirghiz steppes near the
Volga. According to Otto, a new mission went to the East from Hungary, which included Julian. Around
1236 he was in the area of the rivers of the Urals and Emba. In 1237 brother Julian took a second journey.
“He was the first European to write about the outskirts of Eastern Europe” - says L. Benefi.

Hungarian traveler Julian noted that the region where he was "rich in horses and weapons and
people are very brave in wars [12; 189-201].

The first English sources of information "Anglorum navjgatio ad Moscovitas" about Russia of the
XVI century. They began to quickly fill up with new data: soon in England there appeared printed diaries
of trips to Muscovy, made by the British, and discourses on its life and state structure. Just as the subjects
of the Anglo-Russian trade were introduced directly into the very life of the British, so much information
entered the consciousness of the northern country — its people, nature, customs, and customs — in a
wide stream. Only this variety of information sources can explain the abundance of information about the
Muscovite state possessed by ordinary Englishmen at the end of the 16th century. They were heard and
read about them in books, poems, oral stories, personal communication stories, not to mention special
writings that occupied an important place in geographic literature. The number of Englishmen visiting the
central cities of the Moscow State increased. Their stories, travel notes and diaries, memoirs with the
attachment of diplomatic documents and reports "Muscou Company" published by Richard Hakluyt in a
large one-volume collection of travels of the British to different countries of the world ("The Principal
Navigations; VVoyages, Traffigues and Discoveries of English Nation™ 1589), ten years later (1598-1600)
the second edition of this work appeared.

Reports of Chancellor, Jenkinson, St. Boro, Sukhtem and Spark, letters of Gautri, Gray, Alcock,
Lane, Ucombe, Simkinson, Gargard and others: cities, among them Arkhangelsk (founded in 1585),
Volga, Caspian Sea, Russian customs and lifestyle, wall dwellers, ways of trading, the characteristic of
the Russian authorities - all this found its place in the materials published by Gakluyt, which the
historiographer collected directly from eyewitnesses or from their closest friends. The stories of J.
Gorsey, who lived for a long time in Russia and was close to Ivan the Terrible at one time, appeared in
1591. Fletcher’s book "Of the Russian Commonwealth" was published in 1605 - description of the
embassy Sir Thomas Smith ("Sir Thomas Smithe Voyage and Entertainment in Russia™) [13;154]. All
these documentary and geographic sources used in England are quite widely known. For example, the
poet William Warner (William Warner, 1558-1609) praised the British voyages to Russia through the
White Sea in the eleventh book of his epic poem "Albion England” (1602). This is a vast creation, in
several thousand poems, telling the story of England from ancient times to the era of Elizabeth. A
contemporary of his, Francis Mires, ranked Warner among the first-rate poets of the time and put him on
a par with E. Spencer, calling him "English Homer™" and with "deserving eternal glory" Chancellor and
Jenkins on.

Two others follow then, eternal fame that wonne,

Our Chancellor, and with him, compare we Jenkinson,

For Russia both embargud...

(Martin M., Travers C. Asia Central)

The British in the Renaissance liked to travel and travel encouraged by treatises on education, saw
ways of education, in the course were travel books from philosophical, pedagogical, commercial points of
view. In one of these books, Jerome Terler (Gerome Turler) under the title "The Traveler" "The
Traveler", 1575. Book 1. ch.1V.). we find comparisons of various peoples; this is one of the results of
traveling along foreign lands. One of the most valuable sources for the British was considered the book
"Northern and Eastern Tataria" (1692) - the result of many years of work by Nicholas Cornelisson
Witzen, a Dutch scientist, lawyer and statesman. Witzen from the materials collected in Moscow, where
he was a member of the Dutch embassy, made up his own capital work, which was reprinted several
times.

The 18th century also accounts for several translations of historical works, various excerpts and
extracts. But the most serious and valuable work in Europe on the history of the East belongs to the
Frenchman Joseph de Guigne, an Orientals, professor of the Syrian language at the College de Frances
and keeper of antiquities in the Louvre. His book "Histore generate des Huns, des Turcs des Mongols et
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des autijes Tartares occidentaux" was published in 1756-1757.

All this small information contained in the works of each of the travelers, about Central Asia and
Kazakhstan, as if merged with the research of the XIX century, turned into a solid source, which herd
peoples needed. Studies belonged to representatives of many countries and are interesting in that they
Ccover various issues.

Conclusion. When describing the family and social life, the author cites very original and still little-
known details of the everyday life of the Kazakhs. In particular, he points out that among the Kazakhs
there was a very peculiar taboo for married women: out of respect for the husband’s relatives (men), they
were not allowed to mention their real names in their presence. Therefore, they had to call them some
special designation or use verbosity. In this regard, the author cites a curious example when a woman who
wanted to say that a wolf stole a sheep and carried it to the reeds to the lake, and without naming the
names of the men present, since the names in Russian meant Wolf (Kaskyrbai), reed (Kamysbay), a lake
(Kolbay), a ram (Krysybay), she was forced to shout: "In the rustling behind the wet snarling gnaws one
of our wool" [14; 152].

In the book of Skyler there is a very diverse description of the wedding customs of the Kazakhs, in
particular, the rules for paying the kalym, giving a dowry, etc. The rich kalym, the author testifies, is
usually 47 horses or 37 camels and a few horses. Mandatory affiliation as a dowry bride is a yurt. During
the wedding, women usually sing about the chastity of the bride, and men - about the exploits of the
groom.

The description by the author of the festival and the entertainment of the Kazakhs is of great
interest. Skyler, in particular, was present at the one near Aulie-Ata and left a very interesting description
of it. During the holidays, he writes, horse racing is held. In this regard, the author was pleased with the
detailed description of the jump that took place a few years earlier near Orenburg. About 100 horses
participated in the race. Riders - boys and girls of different ages - sat on a horse without saddles and
stirrups. The distance of 20 miles the winner passed in half an hour. The Kazakh horses, according to
Skyler, are hardy and show their good qualities precisely in long jumps. The author also observed camel
races, in which three baktrin and one dromedary participated. Horse racing, he notes, is accompanied by
wrestling, games, among which the author described the kokpar and kyz-kuu [15; 2]
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Abstract

This article deals with the works of the Egyptian writer Ibrahim Abd al-Majid. The article
examines the major novels and short stories of lbrahim Abd al-Majid. lbrahim Abd al-Majid’s
contribution to the development of Egyptian literature, his general works are overviewed. The author’s ¥”
"4 paiCuY) 4 Lo 2s/ (No one sleeps in Alexandria), "zl b (Castle of birds), "ieg 4 4 u<uy/”
(Cloudy Alexandria) novels and stories like "ssl/” (The wall), "—&bl” (Ghost), and "/ 5 GBI
(Road and river) from his storybook "</eLad”(Space).

Keywords: works of Ibrahim Abd al-Majid, novel, short story, revolution, symbol.

Benrini MbpICBIpabIK myOnmuuuct xazymsl Mopaxum A0x an-Maxkun 1946 kputbl AlleKcanIpust
KajacblHIa ayHuWere keireH. 1973 >kpuibl AJekcaHApHsl YHUBEpCHUTETIH ¢uiocodus OakaniaBpbl
OoiiprHma Tomaman, Kanp kanacsiHaarsl MojieHHeT MUHUCTPIIITHE KbI3METKE TaFalbIHIala Ibl.

XKazymer EAP Mojenuer canachlHia KONTereH MeMIIEKETTIK Jayas3sIMIapibl aTkapa Kypill,
XKazymbuiap KaybIMAACTBIFBIHBIH KEHECIICI KhI3METiHE aybICKaH COTTeH Oacram apab onedueri meH
MyOIMIIMCTHKACKIHA OIpPTIHAEN KajaMm Taprta Oactaijpl. OHBIH IIbIFapMajiapbl HETI3IHEH pOMaH JKOHE
HOBEJIIA JKAaHPJIAPBIH KAMTHIBL.

HNopaxum AOm  on-Moku IIBIFAPMAIIBUIBIFBIHAAFEl  OCNIi  pOMaHJAPHIHBIH — KaTapblHA
«KambIKTeIKTap» (1982), «AHIBI KxoHE OWIOym» (1984), "- "adl 5 (3dall A «Maxab0baT meH KaH TYHI»
(1982), "s,AY) - saldi«Backa kama» (1991), "- "Cresldl Cur «Kacmun yiti» (1986), - "daSuy) A ol aal Y
«AJekcanapusia emKivM yisikramaiiapn (1996), "- " iall ) ol «Capaii kycraps» (2000), «Buken» xoHe
«Kyanpimn mrektepin, "osdl JolE «Tenis memysamape» (1992). On cowpaii-ak Gec oHrimenep

tonramacein («Tepesenepai xabateiamap», - "Glsbad'«Kenicrikrep» (1997), "dwsd " «Exenri
kemerepy (2001), « AHrun TyHD» xoHe " skl s JaiY"«Aramrap MeH KycTtap»). «backa Kama» poMaHbl
arpUIIBIH, (paHiy3 jkoHe Hemic Tumaepine, "- "aSwY) 4 &y aal ¥ «AnekcaHapusga  emkiMm

yHMBIKTaMaliIb» POMaHbI aFbUIIIBIH MeH (paHIy3 Tingepine xonHe "- "(panld) Cw «KacMuH yHi» poMaHb
(paniy3 TiniHe ayaapsuigsl. [1]

FaneiMHBIH 1IBIFapMasapbl apabd oneMiHzme KeHiHeH TaHbiMall. OKbIpMaHmap >KYperiHe Kol
TarKaH JKa3yllbl ©3iHIH KOpKeM TYBIHABUIAPH VIIH OipKaTap ChIAIBIKTapra ue Oomasl: 1996 KbuThI
Kampperi Amepuka yauBepcuteringe «backa xama» (1991) pomansr ymrin Haru6 Maxdy3 ChIAIBIFBEIH
ajnca, «AJIeKCaHApHUsAIA CIIKIM YHBIKTaMalael» poMmaHbl 1996 xbutel Kampae eH y3mik poMmaH peTiHzie
MaparaTka ne OOJIbI.

HNopaxum AOm onm-MaXunTiH poMaHmapbl MeH oHriMmenepiHiH ke0Oici Exinmni JlyHuexy3imik
COFBIC alHaJNachIHAAa epOuIi. Ocipece, COFBICTHIH CaIIaphl JXOHE OHBIH MBICHIp KOFaMBIHA THTI3TCH
pIKIAn-ocepi Hazapra anbiHagsl. COHJAM IIbIFApMaNapblHbIH Oipi — "A uiSuy) 48" (Anekcangpus
TPHIIOTHSCHI) ATTHI YII TOMJBIK €HOEri. ATaJFaH TPUIOTHS JKa3ylIBIHEIH YII POMAHBIHAH: © & sl i ¥
4 WY (Anekcanapusaa emKkiM yibiKkramanasl), "ouall ) ph "(Capaii Kycraper), —ias S 4 uSuy)
(ByrTTHI ANeKkcaHapus) TYpasbl.

Tpunorustaery OipiHIII TOMBI “AJEKCaHAPHUSLAA €IIKIiM YHBIKTaMalael” poMaHbl. bynm pomaHma
MBICBIPJIBIK MYCBIJIMAaHJAp MEH XPUCTHAH KONTTAPBIH, CONTYCTIKTIK JKOHE OHTYCTIK TYPFBIHIAPBIHBIH,
epiep MEH oWeNnJiepJeH TYpaThlH KoraMm OONFaHbIHA KapamacTaH Oip XalbIK peTiHie OelHEeNeHTeH.
XKazympsr O6yn pomansiHga Exinmi JyHuexysinik CorbicTaH KeiliH anpic Eyponaman Erunertin ipi
KallaJapbeIHbIH 0ipi — AJIeKCaHIpHsIFa KOHBIC aylapFaH XallbIKTapIbIH eMipiH KopKeM OeiHenen/Ii.

XKazymer oHrimecinme HeriziHeH FEyponarer I JlyHuexy3imik COFBICTBIH ANeKcaHApPUS
TYPFBIHIAPBIHA THUTI3TeH 9CepiH, jkahaHIaHy MoceneNnepiH KapacThlpa OTHIPHIT MBICHIP KOFaMBIHIAFbI
e3repicTep/iiH TEHACHIMSIIAPBIH aHBIKTayFa TBHIPBICAIBI. Apanac TaHFAXKAWBIT JIOCTBHIKTBIH TAapPUXBIH
CUINAaTTail OTBIPBIN, MBICBIPIBIKTAPABIH MBbI3FbIMac Oipiirin, Otanbsl Oip ekeHiH kepcereni. Omap
©3/IepiHiH AiHM CeHIM Ke3KapacTaphIHBIH aJlIaKThIFbIHA KapamacTaH Oip TepiHiH NyIINarblH HIEyMEH
eMip cypill >KaTKaHBIH >ka3aabl. ABTOp AJIEKCAHAPHS KaJaChIHBIH EPEKIIENIriH, OHBIH TapHXbl MEH
TYpFBIHIAPBIMEH OaiaHBICHIH KepceTeai. MychlIMaH MEH XpUCTHAH KOITHI TOCTBIFBIHBIH HETi3iHIe JiH
MacelIeCiHE KaTThl KOH1JI OOJIIHTEH.
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1996 xpiel Kanp kanacelHza ©TKEH KiTanTap >KOPMEHKECIHJEe eKIiHII IYHUEKY3UIIK COFBIC
KE3CHIHJIerl Kajla TapuXblH CHMATTAWTBIH “AJNleKCaHIpusAAa elKiM YHBIKTaMailabl” poMaHbl €H Y3MiK
pomaH peringe Ttanmanca, “Capaii Kycrapbl” pomaHbiHZa kazymbsl Cysl KaHalblH YITTaHIBIPY
HOTHKeciHer1 maiiga Oona Oacraran e3repictep, 1956 xpuibl Erumerke TOHTEH YII JKaKThl arpecCHBTI
KYIITEPIiH KOHE IIET CJIIKTEpJiH MBIHIANl IIBIFYbl JKOHE OChl KEHTTEH OOJFaH e3repicrepmi
ETUTIETTIKTEP, TPEKTEP, UTANBSHABIKTAp, (paHily3nap, aFbUTIIBIHAAD, eBpeiIep jkoHe Oacka Aa XaabIKTap
OipJliK MeH TaTYNBIKTa eMip CYpPreH “KOCMOMOJIUTTIK” MEMIIEKETTiH TOJBIFBIMEH e3repicTepre YIIbIpa,
TpaHcopMalMsIaHybIHaH Oalikayra Oonasl. by mikipziH moneni perinae Kaup kamacblHbIH Kemienepi
KEHETTEH e3repe OacraraHAbIFbIH jkazanpl. “Kasadpuc”, “Tlanamomty”, “I'epomor”, kemenepi “Amp nbH
an-Ac”, “A0y VYo0aiima ubOH on-Ixappa”, “Caag A” artaynaapbiHa e3repTinai. Ayn “AramemMHOHA”,
“Axwmna”, “Pammynoca” xone “@unocutoB” xemenepi “Xanen bun on-Yamun”’, “Myrtann bun Xaput
on-1lleii6ann”, “Myca bun Hacup” xxone “Tapuk nOH on-3usia’ aTayiapblHa aybICTBHIPHULIBL. [2]

Nopaxum A0 an-Maxuy e3iHiH “Capait kyctapsr” eHOerinae IIbIFbICTBIH €H ipi KajaJlapbhlHbIH
OipiHiH KalTBIMCBI3 YIIKEH TpaHchopMallusFa YIslpaybiH Oaiikaiisl. On kana reorpaduscbl MEH TapUXBI
Kalabpl eMec, COJl JKepJiH, MEKeHHIH pyXbIH amajbl, AJEKCaHIPUSHBIH PYXbIH, OOCTAHJABIK PYyXbIH,
TYPaKCBI3JBIK PYXBIH alllbIll KepceTei. [2]

Tpunorusiabiy OipiHII KiTaObl “AJIEKCaHIPHsIA SIIKIM YHBIKTaMalabl” MEH eKiHIII KiTaObIHBIH
“Capailt Kyctapbl” apacblH/a alTapibIKTall aiipipManibuIbiKTap Oap. bipinmiigeH, OipiHm kitanTa ¥Jibl
OtaH CcoFbIChI MEH HalMCTIK ['WTiep Kalibl Ka3blll, dJeMIIK JKaHAIBIKTAp MEH XalIbIKapaJbIK OKHFasap
Typajbl kepcerti. KitanTel OKbIFaHa ©31H/I COJ Ke3eHIe OMIp CypreHaed Ce3iHeciH, COjl OKUFaIap by
oCepiHiH acThlHJA KaJachlH. MOpaxum AOL on-Makuj eKiHIN pOMaHBIHIA TEMIp JKOJI KYPbUIBICHI
TYPFBIHJIAPBIHBIH KeHinkepiepine kebipek keHin Oenmi. PoMaH apHaHBl YITTaHJIBIPY MEH YII JKaKThI
COFBIC JKaljbl OarbITKAa aybicca Jia, JKa3ylllbl OIpIHIIN poMaHAAFblIail KeOHUT OejaMeni >xoHe Oy
okuraapas! Tek 100 mapakTaH KeiiH asKTasbl.

“AnekcaHapus’’ TPUIOTHACBIHBIH YIOIHII KiTaOBl “bynTTel Anekcauapus’’ amramksl per 2012
xou1el Kaupae “Lypyk” 6acnacbirga Oacelibin mbIKTEL 2014 xbuisl Apad oneduerine apHanrad “2014
JKBUIIBIH QJIEMIIIK XKYJIIenepi” Ti3iMiHe Kipal. by xaiplkapaiblk KepkeM oaeoueT “bykp” ChIATBIFBIHBIH
apal TiTIHAET] HYCKACHL. [7]

byn pomanna Meicklp xa3zymbickl Mopaxum AOm on-Maxua 1970 kpurmapsl TapuxTa Oenriii
0OFaH KaJlaHBIH KOCMOITOJIMTH3MI OJICIPEI, >KOFAJIBIT, OpHBIHA AJICKCAHIPHUSIHBIH 3aHBIPIIBI TOCTYPIICPiH
Oy3aThIH «MHTEIIIEKTYaJIbl KOPFAYIIBLUTBIKY JeTe€H YFBIMMEH aIMacThIPhUTFaHIBIFbIH O3 eTei. [8]

Xazymbpl Tek poMaH Ka3yMeH FaHa eMec, COHBIMEH KaTap HOBeUIamap a3yMeH Jie
epekrreneneni. OupH "Olebad" - «KenHicTikTep» Hell aTalaThH dHTiMeNIep KUHAFBI Oec TOKa OeIiHTe .

Bipinmii Tonka 4 omriMe: "3 elesl ey S" (En ataynapbin Ginerin), "o an JS" (Kynge
Keznecerinep), "dbarll 55 2" (Aran sxone Oyoysiaap), " =YY" (Ceipnap).

Exinmi tonka 3 oHrime: "3 M a5 28,5 clew (Kerimip acman MeH Jasyp TYCTI TeHi3),
" pall 38 uall 3522l (Kemip yerinmeri kemmip Men 6ana), "~ 555" (Tenis kepinici).

Yurinmi tonka 11 oxrive: "W pad W (Yminmi amam), "l (KaObipra), "4l 4l
(Kartsl cokkpr), "3l (Kipmi memen), "ws s ' OKanrsiz yif), "oedll 5 okl (Ko xone o3en), "—auhll”
(Enec), "a2V) e o " (ApMan kaTThIFyaphl), "ssedl QS Joa" (Cuxplp KiTaObIHBIH Heci), ¢
" ypoall Gl Cala (KimkeHnTai yit vecinin kemexkimici), "cilaall xla" (Yarcpi3aap aHIIbICH).

Teprinmi Tonka 4 oHrime: "Xl §3e)" (Tepesenepain xabburysr), "sb S (Tynri yiiker), "
"dd (Tyngze), "sliad) I Gaokll" (Kemmki acka ko).

Becinmi Tonka 6 oxrimMecin: "deill sau" (Kymbipcka xanbsiv), "db" (Kenenke), 3 @lial) cililaa”
"ol sell W ph (XKenMen keTKeH FalnbIKTap 9HriMeci), "sbaanll 4c JIYI" (A sxenkenmep), "dsl 53 il (Bana
xoHe ara), "_peall dlawll raad cilS Al 3 jall Gl (KimkenTall GanbIKTap/bl )KUHAFaH KilIKEHTal Kbi3).
[2, 587-746].

Conapapiy iminge oHbiH "l — «KaGbipra» oHriMeci. MyHga OanaHblH alablHAa yHEMI
KaObIpFa maiaa 0omaasl.. «Apbl Kapail, KyH 0aTajibl )kKoHE OHBIH apThIHAH IyaKTAPbIH MIAIIBII )KaHA KYH
TyaJpl», - JCM YMITICH JKa3blll KeJe JKATBIT: «ai 0ana o3 yiiH KalTajaH i3jaeiili, OHBIH albIHAH
KalTamaH KaObIpramap maijga Oonmajpl..» - JEM JKa3blll, OHBIH di ¢ THIFBIPHIKKA TIPENTeH KyHiHEH
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HIbIKNaraHbiHa MeH3el . OfaH Keifin: «Oana yifin TanTsl, Oipak ol YHIIH Kipepre He eciri, He Tepesenepi
KOK» - JIeM >Ka3ajbl.

OHrimMe 1988 xbuibl ka3butrad, OKHUFa CIOXKETIHE TOKTAHUTBHIH 00JICAK, OHTIIMEHIH 0AaChIH Ka3yIIIbl
OaslaHBIH asK KWIMIH cunaTTaynaH Oacraiijpl. banara kapa Tyc YHaMaNTBIHBIH, OJ OajlaHbIH KOHBIP askK
KHIMIHIH Kar-Kapa OOJIbIN KeTyiH CHIaTTay apKbUIbl OallaHbIH KON YaKbITTaH Oepi ajachlll KYpreHiH
CHIATTai bl OHrIMEHIH OChI KepiH aBTOp ObLIaima Kazampl: " ) s il et il hl e Jdal g
sk die Ll ol Bael 5 dal asul) Gl cal Y U 5 sl La" — «Kasty xypin Kelte XKaThIm, Kapa asK
KHAIMIM Kar-Kapa OOJFaHbIH KOpJiM, all MEH Kapa TYCTi MYJJIEM JKaKChl KOPMEWMiH, ajl KOHBIP TYCTi
Oorca KilIkeHTall Ke3iIMHEH KaKchl KopeMiH.» [2, 654]. MyMKiH o1 asK KWiMiH Ta3anar, KaJIllblHa KeNnTipe
anMarad Oonap. bipinmriaeH, Oy xongap apKbUIbI Ka3ylibl 0acThl KEHINKEpAiH 63iHe YHAMANTHIH Xalje
EKEeHIH JKOHE COJ XaJIIeH IIBIKKBICHI KEIETIiHairine Men3eiiai. Exinmminen, «oran He ceben 00mawi?y, -
nereH oiira kenmemiz. Con cypakThlH jkayaObl SHTIMEHI OKy OapbIChIHIa ©3AiriHeH-031 mbiFa keneai. O
Oasia Kelenep IiH apachbIMEH aJachlll, YiiiH Taba ajiMai, mapachi3 Kyi1e KaJbl.

OHTriMeH1 JKalFacTblpa OTBIPBIII aBTOp OanaHBIH KajlaFa Kipill, Kellelep/iH KaHsIpaln 00c
KAJIFAHBIH, Tipi XKaH KOKTHIFBIH 5Ka3a /bl SIFHI: " (e 4l & 5l ol (651 5 ¢andd sl s by (e Al Jaal (o ) o3
ol 5 48 2" — «ApThIHAH YIIKEH €CKi Kakma apKbLibl Kajara KipaiM. Kemenepain Kosraimbiccwl3, 00C,
TBIM-THIPBIC €KEHIH KOpJiM.»- Jel, aBTOp Kajara KIpreHJeri, cojl KajaHbIH JKaFdalblH CHIATTall,
KeIlIeJepiHAe Tipl JKaH >KOKTHIFbIH, KO3FaJIbIC KOKTHIFBIH cunaTraiasl[2, 654]. “Kemrenepme Here
ajamap KOK?” — JiereH cypakka jkayar OipHerire 0ojiybl MyMkiH. OJ fanajgarbl aya-padbIHbIH Kellere
IIBIFYFa KOJAHCBI3AbIFBI OONYbl MYMKIH. Ajaiija, xemienepiiH OOCTBIFbIH 013 ejgeri OCHOITIIUIIKTIH
JKOKTBIFBIMEH OaillaHbICTRIPABIK. Jlanara mIbIFy KayinTi OOJFaHIbIKTaH, COHBIMEH KaTap *KYPTThIH Oipa3
Oetiri 1IbIFaHAK eNJICpiHe KOl KeTKEHAIKTSH afamap a3 JAereH TY)KbIPbIMFa KEJiK.

ABTOp 63 SHTIMECIH apbl Kapal >KalFachlTpa Kemim, Oip Kellere Kipil, oJI KelleJe KilllKeHTal
OayamapaplH OWHAIl KYPreHiH, aj aHajapbl Ooiica OadKOHHAH MOWBIHIAPBIH c03a Kapam TYpyJIapblH
Kazampl. " sl dex JS e Jilal el 5 el jlanll sl s hed 5 Slysh a2 ) i B e i g s Sl
- "Blie] dadl ) ld il e Jhai slus jelai g JUain ol “AgIpIMIaFBI Kelere KipiiM, GOMBIM oCil KeTKeHiH
OaifkaapIM, an OacblM FHUMapaTTapiblH TeOejaepiHe JKeTTi, UIHIN  TypraH HaHTaJOHAAPbIH IICT
JKaKTapblHaH Oanajap KepiHemi >koHe OamKoHAapaH MOHBIHIAPBIH €033 Kapam TYpFaH ouenaep
Kepineni”.[2, 654].

On xaiima Gapca na, Kail kelere Kipce je, ajblHaH YJIKCH TeMip KaObIpra maiijga OoJaThIHBIH,
KYH TIyarbl KepiHOeH, yMiTi y3UTim KeHUICI3 KajFaH OalaHBIH >KaFrdalblH CHMATTaWAbl. O3iHIH Oy
OHTiIMeciH/e KYHHIH NIyarbl J1a KOpiHOEH Il Jen aypIciallbl MaFrblHaJa TINTEH YMITTIH IIyaFbl Ja KOFBIH
atitanel. Ochutaifima MOpaxum AOx om-Makun ErumerTeri maHachl3 KailFaH aJaMIapiablH, acipece
KiIIKeHTai skeTiM Oamanap IslH KaFIalblH cunaTTaabpl. «On 6ama Here amachin Kainasl? OHBIH aTa-aHaChl
Oap mMa?» mered cypakrap maiiga 0oassl.

bactel keftimkepaiH TypMBIC JKaFdaiibl Hamap €KCHIH OHBIH «eCKi Ke0aOBIHaH» Kepe alaMbI3.
ConbIMeH KaTap oJ 0aJa KOJ Talai KypreHiH Ka3bUFaH. OHriMe aTaybIHBIH 631 «KaOblpra» Kanmail ga
0ip THIFBIPBIKKA TeHeyai Oinnipeni. «COUTIN agachln Kypred Oananap KaHIiaMa, oJap/IblH TaFIbIPBIH KiM
mIemmeK?y» - JOereH CHAKTBl cypakTapra sxeremedni. OKpIpMaHIBl apbl Kapail oiijlayra IMIaKeIpaipbl,
KeWinkepaiH TarasIpsl He Oommak. Con KeHimKepAiH TaFAbIpBIH IIeNTy apKbUIbl MBICBIP XaJdKbIHBIH Ia
TaFIbIPBIH MICNTyre WTEepPMeINereHael Oonmaapl. SIFHM, ka3ymibl ©3 OWBIH Typa MaFrblHala >KETKi30ed,
aybICTIalibl MarblHa/a, OApIbIK JKeTIM Oamanmap/belH JKardalblH Oip jkeTiM OanaHbIH OeifHeci apKbLIbI
cUMaTTAMBL" 5 ol sl e il o g llin (IS8 Jlll s cma de s o ST Ao (8 el ) o S el
- "o ) A e «KyH Te3 GaThin Gapa KaTThl, TYHHIH epekiie Gip sKapbIFbl GOJIIbI JKOHE aK TYCTi
KapBIK Oip FajKaWbIl OOIBITT KOPIHID» - COM FaXKaWBI KaphIKTa Oip YMIT Ce3UNTeH el Jem *Ka3blll, apbl
Kapaﬁ: "o «Mgadt Ayl ‘_,,J\_\m S Dgea 4l ‘_é:xs; Jaka ‘513 [CPR cé.\i 9 ‘L):‘j):"'“‘” ‘_,,AS.\ e Sle o TNy La.d-li A;\SS
«bipak MeH coJ op TYH CaWbIH JKbUIANTHIH KIIIKEHTal 0alla MEH eKeHIMIi TYCIHIN, eKi Ke3IMAl KYMBII

JKbITai OacTaabIMy» JEM Ka3yIlbl ©3iH COJN THIFBIPHIKKA TipENTreH, KilIKeHTal jkeTiM Oanara TeHehmi. [2,
655].

Kanmer «KaObIpra» ce3iHiH MarblHACHl KaHaal? benrinep MeH cUMBOJIAp SHIIUKIIONEANUSCHIH A
«kaObIpra» ce3iHe Keiecifell aHbiKTama Oepineni: «CTeHa — CHMBOJ CTOMKOCTH W TIOCTOSHCTBA,
HE3bI0JIEMOCTH W HEMPHUCTYITHOCTH, 3aIIUTHI U oropel. CTeHa — caMblii HAJISKHBIA OIIIOT... Ho ecTh y
CTEHBl W OOpaTHas CTOpPOHA. DJTa TEHEBas CTOPOHA CTEHHI CHUMBOJH3UPYET KECTKOE OrpaHHyYeHHE,
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JIYXOBHYIO HEBOJIIO, HCNPEOJOJUMYI0 TIperpamy W paslielieHue («CTeHa OTYYKICHHS», «CTEeHA
HEMOHUMAHUM» U T.1.)» [6]. bepinreHn oHriMeHi oku oThIpa 0i3 «KaOBIpFa» CO3iHIH OyJI Xkepjae keOiHece
SKIHIIIl MaFblHaFa M€ EKEHMIrH Kepe anambl3. ONTKeHI KilkeHTal Oana Kaiima Oapca Ja ajjbIHaH
KaObIpFra maiija OOJaTBIHBIH JKa3bIl, OHBIH THIFBIPHIKKA TIPEITCHAIrH, KaObIpFa OHBIH aJIJbIHIa Oerer
OOJIBIN TYpFaHIbIFbIHA MEH3CHII.

Kanmel keHinkepIiH aJachll XKYpyl *Ka3ylIbIHBIH TeK OyJl oHriMeciHeH FaHa KepiHic Tammanabl.
Bipak, conbiMen KaTap, oHbIH "¢l 5 Gkl — «Kon sxoHe ©3eH» aTThl oHriMecinen e kopinemi. 1991
JKBUIBI Ka3blIFaH OYJI OHTIMeCiHAe Jie 0acThl KEHinKep aaachll YHiHE KO Tammai Kele jkatajsl. bipak,
0J1 KeHinKkep opTa KacTarbl, *KaHbIH/JA KillIKeHTall Oanackl Oap, kexdirine MiHin, «Kynp ampu» (“Ampu’)
KeIipiHeH Keje xatajibl. JKon Tanmaii Tymana 0ip »kac Oananbl kepeai. Con OayiazaH Koj CypaibiH e
TOKTAII, )KOJI CypaFaH Ke3Jie, Oaa )omupl 031 0apbln kepceTyre ycbiHaapl. CoiTin o1 0acThl KelinKep/IiH
MOIIIHECIHIH apTKbl OPBIHBIHA OTHIPAJbl. AJ aJJIbIHFBI OPbIHAA 0AaCThl KEHINKEPAIH JIi TLII IIBIKIAaFaH
KilkeHTal Oanacel yitblkram xataapl. OKura apbl Kapaii epouai. Onmap jxoi Xypil Kele jKaTThl.. bacThl
KeHiIKkep >kKaH-)KaFbIHAa Kapaca, OJ1 COJI OaJlaHbl Ke3jecTipreH Typa con kermip. O Kemmip/iH OH >KarblHa
Kapaca — Kapa »ep, COJI )aFblHa Jja Kapaca — Kapa ep. Kapa skepzeH Oacka em Hopce oK. Hin e3eHi
Kypran kerkeH. OcpUiaiiiia onap KOJJa Kejle >KaTKaH Ke3Je MOIIiHEHIH CeNKUIIeyiHeH KillIKeHTai
Oanmacel OsHBIN Kereml. OHBIH OajlachlHa JKaH-)KAKTarbl aralliTap KOPKBIHBIIITHI JKaHyapjap OOJbII
enecren, Oana MIOMBIHBIM, XbUTal OacTaipl. bacThl Keliinkep OalachlH THIHBIIITAHIBIPA alMail JJeK
OOJIBITT JKAaTKAH Ke3/e, apThIHJA OTHIPFaH jXac OalaHblH MBICKbUIIAN KyJe OacraraHbiH ectuii. JKac
OanaHbIH OYJI KbUIBIFBIH TYCIHOEreH KeWilKep apTKhl OpbIHFA aJNJbIHJA UTIHIN TYpFaH aifHa apKbLIbl
KaparaH Ke3JIe, COJI )Kac OaJlaHbIH K631 ChIFbIPaibIl, OST1 YKAJIMUbIN KETill, OHbIH TYPl UTTIH TYMCBIFbIH AN
KOPKBIHBILITH OOMIBIT KETKEHIH KOPEi." 4 s il 5 ccu e JSas olie Cdlia 88 4 claay QLA 2a 31 jall 8 jlas
- «"..ba jlad «Oun aifHara Kapajbl jKOHE Kac OaNaHbIH KyJII OTHIPFaHBIH KOp.i, Ke3iepi Oip Typsi
OOJIBITT CHIFBIPAUBIN, OETi JKAJMUBII KETIill, UTTIH TYMCHIFBIHIAH OOJBIT KETTIi..» - JeM, CONl OaJaHBIH
KBbUIBIFBIH cumatTaiiapl. OnmaH KefiH o1 0anachlH THIHBINITAHABIPYFAa THIPBICTBI, Oipak Oajachl
TBHIHBIIITANIMALL. MOLIiHECIH TOKTAaTyFa THIPLICTHI, OipaK MOIIiHEeCi TOKTaMaabl. Apel Kapai: " & J&
- ML OSAS dad ) S ) ey Al (K1 dsa i 4L de) ja «O1 MOIIIHECIHIH apThIHAA OTHIPFAH Kac balara
THIHBIIITAIYBIH Cypal OTiHAl, Oipak allbl JKOHE MbIIAK JKY3IHAEH OTKip KYJKigeH Oacka eir Hopce
eCTIMEIl...» - JeI TaHbIC eMeC OaylaHbIH OIp TYpPJIi, MBICKBUI KYJIKICIH cunaTTaiasl. OJ1 col jkac GalaHbIH
OeliHeci apKbUTBI He alTKBICH Kenai? bip skac Gasta apKbLUTBI KOIT )KacTapablH e3epyine MeH3eni. [2, 660].

JKasymbl oKuraHbIH ©pOil KaTKaH JKepiHe, AFHU «MEKEHTe» Kol KoHin Oesemi. OHbIH s Gkl
"l — «Kom xone e3eH» oHrimecinge «Kynp ampu» KemipiHe KeNreH Kes3Je, )KaH-KaKThIH OapbIFbl
THIM-TBIPBIC, OJI CypayFa Tipi JKaH JKOK JIel CHIATTANbI ska3ynibl. Typa COJN THIM-TBIPBIC THIHBIIITHIKTHI
on "Jlaall" — «KaObIpra» oHriMeciHIe J€: «..OWHal XypreH KillKeHTal OanagapaaH jKoHe OalKoHIapaa
MOHMBIHIAPBIH CO3a KapaFaH OJIapJbIH aHaJIaphblHAH 0acka EMIKiM JKOK KOoHE OYKIT Kaja TBIM-TBIPEIC..) -

Jenl cumarTaybiHaH Kepe ajambis."—whll" — «Ejec» oHrimecinme ae: «.TYH, KOIIEAE Tipi KaH KOK.
Kyzermrinep ne yiibikTanm Kamrad. AJ MeH ofeTTerimeil kirantaH OachIMIBI ajaMail OTBIPMBIH..» - JIET
Kasampl kasymsl "D (a3 A" «YmniHmi azam» oHrimenepinge ae: «OpT COHAIPY OPTAJbIFBIHBIH

angbplHAA THII-THIHBII. bipae-Oip amam JKOK.» - IeM: «..asyjamara KeJICEM EIIKIM OK. TBII-ThIHBIILI
JKOHE COJ THIHBIMITHIKTA Oip KOPKBIHBIMTHI ypei Oap, Oipey kemim Oac caiaTbiHIAN KepiHemi..» - el
cunatraiasl xa3ymsl. CoHbIMEH o okuraHbIH Kamprme epOim jkKaTKaHBIH €Ki oHTIMECiHIe KepceTeni.
"GN el — «Yminmmi agam» sxoHe "oedl 5 Gahll" — « Ko sxoHe o3eH» oHrimenepi. By oHrimenepae
Hin ezeninin Ooiipinarsl «Kynp ampu» kemipi xoHe «Make» kemeci kentipiired. On skepiepae ze,
JKa3yIIBIHBIH Oacka oHriMenepinmerineil Tipi xa >xok. Con Ke3ne agamuapiablH OapibiFbl Kaima? On
THIHBIIITHIK HEHI MeH3e 11?7 )koHe T.0. cypakTap maiiaa 6onansl. OKbIpMaH/Ibl OUIAHYFa KeTeIer/Ii.
JKasymbiHbiH Tarsl Gip xasran oHriMeci on — "—whll" — «Eec» oHrimMeci. By oHriMe 1986 KbLibl
XKa3bUIFaH. OHIIME op TYH CaiiblH aBTOpFa KEJIETIH eJiec >KaiuIbl JKa3bUIFaH. «Op yaKbITTarbllai, Kasip
TYH» - Jen Oacraiiipl oHriMeciH a3ymbl. SIFHH, O op TYH cailblH OONAaTBIH OKUFa JKaiIbl Kazyna.
OHrime croxeri OoibIHIIa 0acThl KEHINKep — aBTOP, 9P TYH CaibIH OapJIbIFbl YUBIKTAI KAJIFaH Ke3/1e KiTall
xa3zanpl. CelTin, eH OacblHOa TOPT KaOBIPFaHBIH SPKAHCHICHI ©3 OpHBIHAA, OipaK TYH OpTachl OaTKaH
Ke3Ze, OapibIFbl THIHBILITAJBII, TIOTI KOLIEAErl Ky3eTLIjiep YHBIKTAN KajfaH Ke3Jlle, KeuleJeri mamaap
KaTTBIPaK >kaHa OacTaibl, aJl >Ka3yllbl COJl yaKbITTa OachlH KiTanTaH KeTepMell oTeipansl. Here necenis
— ce0e0i, o Kopkaasl. Henen kopkaasl coHma? XKa3ymbIHbIH alTyBIHIIA, OJ COJ €IECTiH ©31HEeH eMec,
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0acbIH KeTepilm Kapaca, OJ JKOK OOJNBIN KeTell, COCBIH MYJJIEM KelIMeW KOSIbl Jen Kopkaabl. OHBIH
alTYyBIHINIA OJ1 €JIeC YIIIBIN JKYPIeH amnmnak oiien oerinecinae keneni. COHbIMEH KaTap, 01 KeJIMEH TYpPBIT op
KaObIpFa ©3 OpPHBIH/IA, MBICAJIbI, OHBIH OH YKaFbIHJIAFbI KAOBIPFaja KiTal cepernepi MeH KiTanTap TYpPaThIH.
«On MeHIH eciMJie KaKChl CaKTaiFaH. OUTKeHI OHBI PETTEyre MaraH oWeNliM MEH 0ajlaM KOMEKTECKECH
GomaThH. Bipak op TYH caifblH MEH CO KaOBIPFaHbI COJI XKAFHIMHAH KOPEMiH» - eIl 5Ka3aIbl kKa3ymsL." o) )
b ol 1 ) (Ul e ol ) Lo @ ) clgn ABaall) 8 bl ey el IS e LSt 0 5ST saladl el (e ey
- s e A laall (8 Jas 5 aall ye 06K o aa s 4g Ga) bl A4S g3 «O MeHiH anapIMEAH
eTin 0apa >KaTKaHbIH KOpill TYPMBIH. OJIETTE, MEH OKBIN KiTamTaH OackIMabl anMaiMbH. [2, 663]. Con
yaKpITTa OJ MEHIH aJiJibiIMHaH OTim Oapa j>KaTKaHbIH ce3eMiH. Col COTTe MEH OKBII HEMECE Ka3blll
OTBIpFaH KiTaObIMHaH OachIMIIBI KeTepereHje oHbl kepeMiH. O IIbIHBIMEH OOJIMEHIH OpTachlHAH OTIl,
MEHIH COJI aFbIMJIarbl KaObIprara Kipii» - JI, JKa3yIllbl COJ EJIeCTIH KEIyiH XoHE 9p TYH CailblH
KEJICTIHIH YKOHE OJ1 COJI €JIECTi IIBIH MOHIH/E Ji¢ KOpreHairid sxka3anpl. O enec 06JIMEIeH 6TKEH CalbIH
GapJIbIK 3aTTap 63 OpbIHIApbIHa Tyceri. O eMec anmak, Kepre THMEH YIIbIN XKYPETiH oienin eneci. " ¥ s
- A )l e 2 Ll KU pae g A8 Gl ¢ 3 aall baug @B Y b Buaie Ja el «Maran
ceHeci3 Oe, aije KOK ma OuMeziM, Oipak eflec 06JMEHIH OpTachlHA KEJiN TOKTAl KaJjIbl, COIaH KEHiH
KYJIiN, ’KaOBIK €Ki KaObIpFa OpTachIHJA >KaHFBIPBIFAH JAayBICBIH KAJJBIPHIT KeTe Oepai».[2, 663]. byn
oHrimMezne Mopaxum A0 an-Maxuna «Enecti» 0acTel keitinkep perinae keiripren. O con enecrex Oipre
@3repic KeJNETIHJIITH JKOHE COJI eNIECTi JKa3yIbl 9p TYH CalblH YMITTeHE KYTETiHiH kazaapl. On KenreHje
KeIIIeeri IIaMIapIblH OapJibIFbl anmak OOJbIN, TINTI 06JMEHIH IIaMAaphl Jia anmak OOJbII KaHATHIHBIH
JKa3y apKbLIbI COJI eliec 63iMeH Oipre Oip »KaKChUIBIK ajblll KeJeTiHairine ceneni. Sruu, «Emecy merenmi
0i3 «pepomonusa» aen tycinmik. Cebebi, "3 A" «"cakll" exi co3 ne oien Terinme Typ. Exeyi me o3repic
aNbIN Keyeni. ©3 opbIHAAPBIHIA TYpPMaraH 3aTTapibl peTTei . Op HOpCeHl 63 OpHBbIHA KOsbl. ExiHII
MAarbIHACBIH allbIll Kapacak, ofl — xaHa Omiik. «Execti» jkaHa OWIiKke TEHEHTIH Ooicak, o Jia e3iMeH
Oipre *apbIK, >KapKbIH 0ojIallak ajbll KejneTiHaeh 0onaasl. bapibirsiH e3repreai. O xKa3ymIbIHbIH 1IITEH
0ip ceHiMi MEH YMITi.

Kanmer Mopaxum A0z oia-MaKuATiH Kai SHIMMECIH allblll Kapacak Ta OeNlrici3aiKTi Kepe ajaMbi3.
benrici3mik, THIFBIPHIK, KapaHFBUIBIK...opKallaH TyH... «TaH arap Ma ekeH» nereH yMiT oTel 6ap. On
XaJBIKTBIH PyXaHW IIapIlaraHblH, TYHUITCHIH, Oip >KaHAJBIK KYTETIHAITIH jka3apl. XallbIK aJachlm, ol
OYPBIC KON Tammail JkypreHaedl cesiiemi. MyHBIH OapibiFbl COJM  Ke3deri OMIIIKTIH TYpaKChI3
OOJFaHIBIFBIHBIH aliKbIH KOpiHici Ooma amampl. XanplK imTel OonamarslHa CEHIMII eMec. Op OHTIMene
KE3IECETIH THIHBIMITHIKTa Oip KOPKBIHBIII TIEH yper Oap. Os3repic Ooiica ma, oI e3repic KaKCHIIBIKKA
arapa Ma, JKOK T1a JIeTeH OiFa JKEeTeICHIi.

Ooebuemmep mizimi.

New paperback edition. April 2006. 416 pp.

3 1997 ((Jdsne Lie MLy JleeYI" aadll ae aw) ) — HGpaxum A6n on-Makun «bitmeren
amanmapy», «Manoymm» 6acnacel, Kaup, 1997.
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Yp.e.x., Kooca Axmem Scayu amvindazel Xanvikapanvlk Kazak-mypik yHU6epCumeminiy oKbimyublcbl
2 Koowca Axmem Scayu amvindagel Xanwlkapanvik Ka3ak-mypix yHuGepCcumeminiy Maucmpanmol

BEPTOJIbJ BJIEXTTBIH «OUIIK IIEIIEN J)KOHE OHBIH BAJIAJIAPBI» J)KOHE
HIBIHFBIC AUTMATOBTBIH «AHA, )KEP - AHA» HIBIFAPMAJIAPBIHBIH MOTHUBTIK
¥YKCACTBIKTAPBI MEH EPEKIIEJIIKTEPI

Anoamna

B. BpexTThIH «OWIIK IIeliel KoHe OHBbIH Oananapbl» mibiFapmackl MeH 11, AWTMaTOBTHIH «AHa,
JKep-ana» TyBIHABICHIHJIA OKWFaHBI aHa OachlHAH Kemnipemi. Exi mbrapMaHbiH Ja 0acThl KeHimkepiepi
OaanapblHaH albIPBLIBII, JKaJIFbI3 Kaiaael. Makasiaza oCbl €Ki IIbIFapMaHbl CAJIBICTBIPBII, IIBIFAPMaIaFbl
YKCACTBIKTAp MEH epeKIIeNTKTep aHbikTajraH. COHbIHAH €Ki IIbIFapMazia Ja Ke3JeCeTiH, HeMece TeK
OipeyiHjic FaHa Ke3JIeCil, COHBICBIMEH CKIHIIICIHEH ©3relIe/IeHEeTiH, MOTUBTIK KOPCETKIIITEPIIH KecTecl
ChI3bUIFaH. EpekiienikTepiHe KaparaHa YKCACThIKTapbl OAChIMBIPAK €KSHI alKbIHIANbI. «OHIIK IIeleit
JKOHE OHBIH Oajiajapbl» mbecachl MeH «AHa, JKep-aHa» MoBeCiHIH 0acThl UACACHI Ja, Ma3MYHBI JIa, COFBIC
KE3CHIHIH CypeTTeNnyi Je yKcac.

KinT ce3gep: MOTHBTIK KepCETKIITEp, CIMKETTIK YKCACTBIKTAD MEH epeKIIeNiKTep,
IIBIFAPMaHBIH HICSICHI

Caxumocanosa 3, A6ouesa A.?
Yx.¢p.n. MKTY um.Scayu
2 mazucmpanm MKTY um.Scayu

_ MOTHBHBIE CXOJACTBA 1 OCOBEHHOCTH MMPOU3BEJIEHUAI b.BPEXTA
«OUAIK HEMEHN )KOHE OHBIH BAJIAJIAPBI» U «<AHA, /KEP - AHA» HI.LAUTMATOBA

Annomauyus

B npomssenenmii b.bpexta «Oimik miemeil xoHE OHBIH Oanamapbl» a TaKTe B IPOM3BEICHUU
III.AtitmatoBa «AHa-Kep AHa» roBOpuUTCS O Marepsx. B 000X MpOM3BENECHUSAX TIaBHBIE TEPOWHU
TEPSIIOT JIETed U OCTAIOTCS OJHU. B cTaThe COMOCTABISETCS CXOJCTBO M pa3iMiKe 3TUX MPOU3BEICHUH.
Bce 3T0 ykazaHo B MOTHUBAIIIOHHOM TaOJIHIIE, IO KOTOPOH MOXKHO OMPEIENH, B MPOU3BEICHUSIX OOINbIIIE
CXOJICTBA, YEM pa3IHYHSL.

B mpece «OHmik mIemnel xoHe OHBIH Oallajgapb» W MoBecTH «AHa-Kep AHa» OCHOBHAs TeMa H
caMH COOBITHS B TIPOU3BEACHUSIX OMUCHIBAIOTCS BO BpPeMsl BOWHBI.

KiueBble cjioBa: MaTHBAIIMOHHBIC TaOJWIbI, CIOXKETHBIC CXOJACTBA W pa3nyus, Wies
MIPOU3BEICHUS

Sakhitzhanova Z !, Abdieva A 2
candidate of Philology sciences MKTU them.Yassawi
?master-student MKTU them.Yassawi

MOTIVE ANALYSIS OF DIFFERENCES AND PECULARITIES OF BERTOLD BRECHT’S
«MOTHER COURAGE AND HER CHILDREN» CHINGIZ AITMATOV’S «sMOTHER EARTH»

Abstract
The works of B.Brecht’s «Mother Courage and her children» and Ch.Aitmatov’s «Mother Earth»
describe fates of mothers. The main characters of these two works are deprived of their children and left
alone. This article compares the works with each other by identifying similarities and differences. The
table at the end of the article gives information about motive analysis peculiar to either works or only one
of them and in this way differentiating one work from the other one. It is evident that both works have
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more similarities compared to differences. The play «Mother Courage and her children» and the novel
«Mother Earth» were written in war time.
Key words: Motive analysis, similarities and peculiarities of the plot, the idea of the work.

Bepronbn BpexTThIH «OWmik IeIIel >xoHe OHBIH Oananapbl» IMmbFapMachkl MeH IIIBIHFBIC
AniTMaTOBTBIH «AHa, JKep-aHa» IIbIFapMachlHIa KOITEreH YKCACTBIKTap Oap Jem alTyra OoJaipbl.
JKanmel exi mbIFapMmaza Jla COFBIC Ke3eHi cyperteneii. b. BpexT e3iHIH IIbIFapMachIHBIH HETi3iHE
['epMaHUsIaFBl OTHI3 XKBULIBIK COFBICTHI aFaH Ooca, LII. AfiTMaTOB, mbIFapMachiHaa ¥Jibl OTaH COFBICHI
JKBUIIAPBIHIAFRI XKaFIal CypeTTene.

Corbicka Kambin kety MoTuBi III. AlitmMaToBTHIH na b. BpexTThiH ma mibiFapMaiapbeiHIa Oap.
CoFbICKa KallbIIIKETKeH OWIIKTIH YJIKeH Oayiackl Ditnud Oosica, TonraHaiabH ki bl YKaHak O0Ib.
Byt motus 1II. ATMATOBTHIH IIbIFApMachIH/Ia ObUTai OepinreH: «JKalinagbim 03 epKimeH, KOMCOMOLObIH
wakwspysvl OovbiHWa matoanza ammanbadvl ma. Owvl 013 JKavinax owcypin kemkeHHeH Kelin 6apvin
6indix. Cmanyusiea apba anoazan ayvblioacvinan xam oepin dxcibepinmi. Anda copuvl Kainazan danam-ai,
WBIHBIHObL  AUMbIN, KOWMACLIN Kemcey Ooamanumuli 6a edi, Jcblian-cblkmacam 0a JHCOAbIHA Kece
MYpMaiumoln e0im &ou. Amuman exeymizee HCA38an XAMulHOA, KOUMACHAU KemKeHIMOI Kewipinoep,
cendep bipax, OIACIH 0edim, ackepee 63 epKIMMeH MINeHIN KemKeHOI 1atiblK, 0en manmviM 0en JHCA3blNmbl.
Men onvly icmeeenin dcakmvlpmai muillbiM canaobl 0edi Me, MYKbMblY OCKIp, 2710e atimyza 6amovlibl
bapmaodvl ma, xim Oinicin.» [1, 386 0.]. An B. BpexTThiH IIbIFapMachiHga OyJ MOTHUBTIK KOPCETKIIII
TOMEH/IETi el epoui: «Bepboswuk (6351 Dinuga nood pyky u msanem e2o 3a cobou 6 21yow cyenvt). Tebe
darom decsimb 2y1bOeH08 YUCHO2AHOM, U Mbl 2€POLl, Mbl CPANCALUBCSL 3a KOPOTs, U 6adbl depymcsi uz-3d
mebs. UM mooiceuvb 0amv MHe no mopde 3a mo, umo s mebs ockopour. (Oba yxooam.)» [2, 451 6.].
Oenpadedens Dinudre THULAAFEI OMIPAiH KEPEMETTUTITH alThIN aJjjay apKbUIbl OHBI COFBICKA aTTaHyFa
KeHipei.

Jlakan aT Koibu1ybl MOTHBI b. bpexTTeiH msirapmaceiama 6ap OonmranbiMeH, 111, ARTMaTOBTHIH
HIbIFApMachiHaa OyHIali MOTHB *OK. b. BpexXTThIH IIbIFapMachiHbIH OachIHIa-aK XaJlbIK, OHMIKTIH OoiaT
MiHE3UTIrHEe Opaid, OChIHAAM JIaKall aT OepreHIir xKaiibl anTeuiansl [3, 445 06.].

HIbIHABIKTHI KACBIPY MOTHUBI €Ki MbIFapMasa aa 6ap. bepTonbT bpeXTThIH MIBIFapMachIHIa OWIIK
memeiaiH  opraHimbl  Oamacekl  [lIBeliiapkac TYTKbIHOAIFaH COH OHBIH ChIOaiinacel  peTiHae
TYTKBIHIQTYAaH KOPKBIT, Oamachkl €KSHIITIH MOMBIHIAMAal IIBIHABIKTHI Kachkipanasl. A 111, AHTMATOBTHIH
moBecinge TonraHail HemepeciHe TyraH HeMepeci eMecTiriH aiTyra OaTeulhl OapMail IIBIHABIKTHI
YKACBIPAJIbI.

CorbicTbIH 0acTanybl MoTHUBI Tek III. AWTMaTOBTHIH IIbIFapMachlHIa FaHa Oaifkamaznsl, an b.

BpexTThIH mbIFapMackiHBIH OacTallybIH/Aa COFBIC XKYpIN >kaTkaH Oomanel. byn motus L. AWTMaTOBTHIH
IIBIFapMackiHIa OblIait OepinreH: «Kacvim men Anumarnovl Kepin, Kaimulpa2an KOIblMObl CO3d, banama
Kapaii ymmolnovim. Kaceim yecman ganowl. Ec oicuzan coy on: “Ana, coevic bacmanvinmet!” — 0edi
arcativimen. “Coevic? Cozvlc Oeliciy be? "—Oen Oy ce30i MeH OYpbIH eul yakbimma ecimnezeHoel, OHbIH
MaHicine mycinbecendell, mazvl 0a Kaimanan cypaovim. “Ha, ana, coevic bacmanowl”’, — dedi Kacwvim.
“He ywin cogvic? Kanoaui cogvic?” —
Oyn  cyvlk Xabapovly apmelHOA HeMeHenep  HCAMKAHbl CAHAMA — Jicemne2eHoell “‘coebic, cogbic
Oeticiy 6e?” — Oen culbvipran cypan, MaHaoan 6Oepi dcypecimoe KYpcaylazan KOPKbIHbIUMAH OeMiM
MAapwLIbIN, KbLCLLIZAHHAH JHeblian Jicibepoim. Meni kopin, 6acka atiendep Oe enipen Kos 6epoi.» [4, 362
0.].

CorbIcThIH asgKTaTybl MOTUBi b. bpextreiH ma, 1. AiTMaTOBTHIH Aa mbFapMackiHga Oap. by
motuB [lI. AWTMATOBTHIH HIbIFapMachlHIa Kemnecimeill kenripinred: «O, swcewic-aul, KyHi-myHi mileHin-
cypanuin, Kypecin aneau dsceyicimiz-ail! Accanaymaneiixym, sceyic! Kewip 6i30iy 6omadati 6030an
JHCHLIARAHBIMBIZObL, Keuwlip Anuman cvinobl KeriHiMoi. Aman opansan OuwlipanvbiHbly KoKipezine 6achiH
gouvin: “Kaiida meniy, Kacvimoin! Katioa?” — Oden wwiyzvipeanvin kewlip. Xenic! Cen Oen Kanwia
WOANAHOapbiMbI30aH atblpuliovik!» [4, 415 6.] An b. bpexTteiH nbecacsiHa 11IBen maTmracel KaTeIc
OOJIBIT, COFBIC asKTaJFaHBI Typaibl xabap kemeni. OHAIk memeid TonraHaliFa KaparaH[a COFBICTBIH
asKTaJdyblHa KyaHOaWpl, KEpiCIHIIE TayapiapblHBIH OTIeld KaTyblHAaH KOPKBIN, COFBIC asKTaIMayblH
TUISHII.

CorpicTan maiiga xepy motuBi Tex b. BpexTThlH wmbiFapmackiHga FaHa Oap. OWIIK Ieme
KepekTi 3aTrap MeH a3bIK-TYINIKKE TOJBI (YPrOHBIMEH COFBIC JKYpINl KaTKaH alMakTapja cayzia
CaTTHIKIIEH alHabIChI maiina xepeni. Cofbic OoiFaH Kepje, YHeMi, alThiK Ta Oomamel. Conm cekinmi
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[IeHFBIC AWTMATOBTHIH a3, bepronbT BpeXTThH ga IIbFapMajiapblHIa AalliThIK MOTHBI Ha3apChi3
KanMaraH. ['epMaH eliHAe COFBICTBIH JKaJIFACHIN KEJe YKATKAaHbIHA OH alIThl XKbUI OOJBIM, CIJIH TCH
JKAPTHICHI COFBICTAH MEPT OOJIFaHIBIFBI TYpalibl alThuIabl. Enre smumeMus Tapaiibl, agamaap aliThIK
Ke3eHiH OacTaH Keulipei.

Kecip kamy moTuBi eki mbFapMagana kesueceni. bip ailblpManIbUTBIFBI, OWIIKTIH KYHeyi becana
KEHinkep peTiHae pe OepiiMeiini, TeKk OONFaHABIFbI Kaiiibl alThUIBIN KeTeni. An TonraHalabpIH KyHheyi
meIFapMaza e3iHaik Oip opHBl Oap KelinmkepiepaiH Oipi  Oosbinm TaObUIagbl. OHAIKTIH KYpOBICH
WBerTa na, TonranaiiieiH KypObI-Kepiici Aliia MeH KelliHi AJluMaH J1a Kecip KaJiaJbl.

CarkpIHABIK MOTHBI «AHa, JKep-aHa» mMoOBeCiHIE He, «OWIIK IICHICH YXOHE OHBIH Oasaiapbi»
nbecachiHaa ga kesmecenmi. 11I. AWTMATOBTBIH IIBIFAPMACHIHAA CAaTKbIH COFBICTAH KAIlbIl KETKCH
JKexceHKyJ1 aTThl aybll TYPFBIHBI 00J1a1b1. JKEKCEHKYJI COFBICKA aTTaHbBII, KUBIHJIBIKKA HIbIJaMai KallIbII
Kereni. AybuiFa Oapyra JKYpEeKCiHTeH oJ, Oacka aybUIIBIH Jla €31 CHUSKTHl KaIIKbIHAApBIMEH Oipre
aybUIBIH MaHAMBIHIAFbl TayJa >KAaCBIPBIHBIN, eMip cypeai. AJ BpexTThlH HIbIFapMachiHAa CATKbIH
atarbiH iy amaapl. CoFbIC KE3€HIHIE aTKapraH KbI3MET1 COFBICTAaH KEWiH CaTKBIHABIK OOJIbII
ecenreneni. Con cebenTi Jie )xa3ara TapThiaausl [2, 495 6.].

YpabIK kacay MoTuBi Tek [IIbIHFBIC AWTMATOBTBHIH IIbFapMachiHIa FaHa OepiireH. OHCBI3 Ja
aIlTBIK KEe3eHIH OachlHAH KEIIpil >KYpreH XajblK, €riH ericke cakran KoWraH OwmaiibiH JKexkceHKys
©3iHIH 0acKa Ja CaTKbIH JOCTapbIMEH OIpre ypIiam KeTei.

BananapbiHan aiipblUly MOTHMBI €Ki HIblFapMaja ja kKe3jgecemi. OHaik te, TonraHai na yin
0aJlaChIHBIH YIIIeyiHEeH Je OipTe-0ipTe aiipbuiaabl. OWIIK YIKeH Oanachl DMIMGTEH COFbIC asiKTaJlFaH COH
alpIm TarpUIBIT akpeutanel. Opradmbel sl [1IBelitiapkac XanblK Ka3blHACHIH KOPFAMMBIH JEM MEpT
Oonazapl. An kimi Kpi3bl KaTpua Gosca, kepiini aysuiisl NIa0ybUIIaH KYTKapaM JIel e3iH KypoaH eremi. Al
II. ATMaTOBTHIH IIBIFapMachiHia ToNFaHal BIH YIII Oanackl 1a MaijaHa Ka3a Tabaibl.

O3in-03i KypOoanabikKa many motuBi L. AiitmaToBTHIH ma, b. BpexTThiH ma TyBIHIBUIAPBIHIA
Ke3zgeceni. AWRTMATOB IIBIFApMAcHIHIA ©31H-031 KypOaH eTkeH TonraHaimblH opTaHIIBl Ykl Mocenbek
0osica, bpexTThIH MmBIFapMachiHaa ORIIKTIH Kinn Kei3bl Katpun 6omapl. Meuikay Katpua 6eTeH aybiiabl
madysUTIIBIIAPAaH KyTKapaMm Jer, MaObll Karblll el oaTamsl. Anm malysummsuiap Katpuami Oy ici
YIIIH aTBI TacTaimel [5, 78 6.].

Kypcak ketepy motuBi Tek III. AWTMATOBTBIH IIBIFapMachiHAa FaHa OepinreH. b. bpexTTwiH
IIBIFAPMACBIHIIA OVJT MOTHB JKOK,. TOJFaHalBIH KeJIiH1 KOpPIi aybUIIBIH IIONaHEIMEH KAaThIHACTA 0O0JIaIhI.
Anaiinma OHBIH ©3 OTOAachICH Oap Oonbm mbFaapl. Celitinm TonmraHaWIBIH KeNiHI AJMMaH aJIJaHBIIT
KaJlaJpl.

Kanrpz kany motuBi b. bpextreiH merapmaceiama ke3meceni. Anm 1. AiitmatoB Gonca GacTbl
keinkepi TonraHalmbel KanFe3 KamasipMaiael. On Hemepeci JKanbomatnen kamamsl. L. ARTMaTOBTBIH
IIBIFAPMACBIH/A COFBIC TOJBIFBIMEH asIKTAJIFaHbl JKOHIH/IE JKa3bUIbII, TITI COFBICTAH KEHiHT1 OMIp TypaIbl
nma curmat OepreH. An bepTonbT BpeXTThIH MIbIFapMachIHBIH COHBIHIA COFBIC COJ KYHi »KaJFachll Kaya
Oepmex.

Corbicka arrany MoTuBi [lI. AWTMaTOBTHIH IIbIFapMacbiHaa OeliHeneHTeH. AJ  bpexTTeiH
IIBIFApMachiHAa DWIHQTIH COFBICKA KAIIBITKETKEHI Oonmaca, »Kalmbel aiTKaHma OyHIall MOTHB JKOK.
AnitmaToBTBIH TioBeciHne TonraHaiineH yikeH yisl Kackim MeH kimni 6amacel MaiicanOek »oHe Kyheyi
Cy0aHKyJ yIIeyiHiH COFbICKA aTTaHFaHbI )KalJIbl )Ka3bUIFaH, all Kirm yiel JKaitHak OoJca corpicKa DU
CEeKLI/II KAIIBI KeTei.

Aapany motuBi II. AlitmMaToBTHIH nma, b. BpexTThIH TYBIHOBICHIHIA Ja KE3[IECETIH MOTHB TYpi
OonbIn TaObUTAZBI. «OWIIK TIENeld >KoHE OHBIH OalalapeDy IbecachlHIa allfaHaThiH VBerta ecimai
OoibkerkeH. O Ke3iHe acmasFa FaIlbIK 00Jabl, amaiia o XKalbIKKaH coH VBeTTaHbl TacTam keresi. Al
LII. ATMaTOBTBIH IIBIFAPMACHIH/IA AIaHATHIH Keiinkep TonraHalplH KemiHi AnruMan Oonaapl. ATUMaH
KepIIIiJieC aybUIAbIH IIIOMAHBIMEH KaThlHAcTa OOJajbl, anaiifia OHBIH ©3 OTOachkl oiferni, Oamanapel Oap
OOJIBIT MIBIFAIBI.

MoTtuBTep Ok 1menei KoHe OHBbIH Amna, /Kep-ana
Oanamapsl
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1 CorbicKa KAIlIbIT KeTy + +
MOTHBI
MOTHBI
2 Jlakam aT KOMBUTYBI MOTHBI + —
3 IIbIHIBIKTBI KachIpy MOTHUBI + +
4 CorpICTBIH OacTamybl MOTHBI - +
5 COFBICTBIH asKTaJybl MOTHBI + +
6 CorpicTan  maiiia  Kepy + -
MOTHBI
7 CaTKbIHIBIK MOTHBI1 — +
8 ¥YpIIBIK jkacay MOTHBI _ +
9 bananmapsHan alBIPBLTY + +
MOTHBI
10 | O3in-e3i KypOaHABIKKA ATy + +
MOTHBI
11 | Kypcak keTepy MOTHBI - +
12 | XKan¥pI3 Kally MOTHBI + -
13 | CorbIcKa aTTaHy MOTHUBI - +
14 | Anmany MOTHBI + +

Exi mbrrapma ykcac OonFaHBIMEH €Keyl COFBICTBI €Ki Oacka »konMeH cumartaiifipl. Ochl «OHIiK
IIelnel )koHe OHBIH Oananapel» mbecachkl MeH «AHa, JKep-aHa» TOBeCiHAErT MOTHUBTIK KOPCETKIIITEpiHEH
€Ki IIbIFapMaHbIH albIpMaIIbIIBIKTAPbIHAH ['OP1 YKCACTHIKTAPHI KOII eKeHiH OalKall anambl3.

Odebuemmep:
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Yp.e.x., Kooca Axmem SAcayu amvinoasvl Xanwikapanvlk Kazak-mypiK YHUEEPCUMEMiHiY OKbIMYULbICb]
2Koorca Axmem Scayu amvinoazvl Xanulkapanvlk Ka3ak-mypix YHUEEPCUMEmiHiy Ma2ucmpanmol

T'OMEP/IH «OIUCCEN» J)KOHE KA3ZAKTBIH, «cAJIITAMBIC BATBIP» IOOMAJIAPBIHBIH,
MOTUBTIK YKCACTBIKTAPbI MEH EPEKHIEJIIKTEPI

Anoamna

Makanana rpek mudosoruscoiaaarsl I'omepain «Oaucces» modMackl MEH Ka3aKThIH «AJIaMbIC
0aTBIP» JKBIPBIHBIH MOTHBTIK KOPCETKIIITEPi, YKCAC CaphIHAAPHI KapacThIphLIAbl. ['oMepmin «Omucces»
MOAMAChIHa Tepic CHIH-TIKIp aWTymbUIap MEH KOJNJAyIIbIapbl OONIbl. AKBIHHBIH aHTHKAJIBIK MHPACHI
MOJCHU KYHIBl TYbIHIBI peTiHme Tek Esxenri I'pekus eniHe raHa TaHCHIK OoJiraH KOK. ['oMep e3iHiH
omedu ImBIFapMaapbl apKbUTBI TIETE OKBIpMaHAapbIiHa OipIiamMa JKaKeIH OOJIBIN, TPEKTIH aca JapbIHIbI
AKbIHBI PETIHJIC TAHBUIJIBL.

Typki Tinmec XanbIKTap apacblHJia KONTEreH OTAHJIBIK JKOHE MICTENIK FajJbIMAap.IbIH
MaibIMIAYybIHINA, AJTTAMBIC OATHIP KBIPHI — AIEMIIK HYCKa 00Ja anaThiH OaThIpIIap KBIPBIHBIH TaHIAYITbI
TYBIHJIBICHI.

«AnmiaMbic 0aTBIP» KBIPHI TYPKITLIEC XaIBIKTAPIbIH HYCKATAPBIHBIH 63apa YKCACTHIKTAPHI MCH
afpBIKIIa epeKmIeTiKTepiHe KapaMacTaH, COJ elfiH (ONIbKIOPBIHA TOH CapblH OaiKaIbIT OTBIPAIBI.
«Opucces» TO3MACBIHBIH — «ANmambIic  0aThIp» IKBIPHIHBIH ~HYCKAJAPBIHIAFBI YKCAC MOTHBTIK
KOTICETKIIITep capaliaHbl

KinT ce3mep: rpek MuGOIOTHACH, 3TI0C HYCKaIaphl, (PoIbKIOp, OaThIpiIap KbIPHI

Caxumorcarnosa 3 ,1Cbzp6aeea ,ZZ.Z.
Y.p.n. MKTY um.Acayu
2nazucmpanm MKTY um.Acayu

MOTHMBHBIE CXOJACTBA U OCOBEHHOCTH ITO9M I'OMEPA «OJIMCCE» U
KA3AXCKOT'O «AJIIMTAMBIC BATBIP»

Annomayus

B craThe paccMOTpeHBI MOTHUBHBIE MTOKA3aTENH, TOX0KHE CMBICIN T0AMBI I'omepa «Oauccei» B
rpedeckoil MU(OJIOTMM M Ka3axCKoro smoca «Anmamsic OaTsip». Y moambl ['omepa «Onucceit» Obln
KPUTHUKH U CTOPOHHUKU. AHTUYHOE Hacllelue 1Mo3Ta Obula 03HAKOMJIEHA KaK KyJIbTypHas LIEHHOCTb He
Tonbko B JlpeBHed I'perun. I'omep ObIT HM3BECTHBIM, KaK OUYCHb TAJAHTIMBBIA MO3T, CTaB ONIKE K
WHOCTPAaHHBIM YUTATEISIM CBOMMHU JINTEPATYPHBIMHU IPOU3BEICHUSAMH.

Cpenu TIOPKOS3BIYHBIX HAPOJOB MHOTME OTEYECTBEHHBIC M 3apyOeKHBIE yYEHbIE CUMTAIOT, YTO
3M0C «AJmambIC 0aThip» - M30paHHOE MPOM3BEICHUE, KOTOPas MOXKET CTaTh BCEMHUPHBIM BapHAHTOM
FEPOUYECKHX ATI0OCOB.
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HeCMOTpH Ha B3aMMHBIC CXOJACTBA U OTJIIMYHUTCIIBHBIC 0COOEHHOCTH BapHaHTOB 3I10Ca «Anmnambic
6aTI)Ip)) Y THOPKOA3BIYHBIX HApOAOB, B KaXIAOM HApOAC 3aMCETCH CBOHCTBEHHBIN CMBICH. Iloxoxue
MOTHBHBIC ITOKA3aTCJIM aHAJIU3UPOBAHBI B BapyuaHTax MMO3MbI ((OﬂHCCCﬁ)), 31oca «AJmaMbIC 6aT51p».

KiioueBble ciioBa: TpcuccCKas MI/I(bOJ'IOI‘I/IH, BapHaHThI 3110COB, Q)OHLKJIOP, TepONYCCKHE II10CHI

Sakhitzhanova Z,* Syrbaeva D?
candidate of Philology sciences MKTU them.Yassawi
’master-student MKTU them.Yassawi

MOTIVE SIMILARITIES AND FEATURES OF THE POEM OF HOMER’S “ODYSSEY” AND
THE KAZAKH “ALPAMYS BATYR”

Abstract

The article discusses the motive indicators, similar meanings of Homer's poem "Odyssey" in
Greek mythology and the Kazakh epic "Alpamys Batyr". Homer's poem "Odyssey" had critics and
supporters. The antique heritage of the poet was introduced as a cultural value not only in ancient Greece.
Homer was known as a very talented poet, becoming closer to foreign readers with his literary works.

Among the Turkic-speaking peoples, many native and foreign scholars believe that the epic
“Alpamys Batyr” is a chosen work, which can become a worldwide version of the heroic epics.

Despite the mutual similarities and distinctive features of the variants of the epic “Alpamys
Batyr” among the Turkic-speaking peoples, each country has a peculiar meaning. Similar motive
indicators are analyzed in versions of the poem "Odyssey", the epic "Alpamys Batyr".

Keywords: Greek mythology, versions of epics, folklore, heroic epics

AnmaMpIC — Fa)KalbIll CapbIHMEH JYHHEre KenreH OaThIp. ANMaMbICTHIH KapaThUIBICHI FAXKBIABII
kymike we. TinTi, Baiibepi men anacel bada TykTi IllamTer O3i3 KeceHeciHE TYHEr'eH Ke3iHIe oyIHCHIH
e31 asH Oepin, «¥JIBIHHBIH aThIH —AJIIaMbIC, KbI3ABIH aThIH — Kapisramn Koi» -Aer, TyciHe asH Oepir,
YIBI ATIaMBICTBIH FaXKaibIll TYBLTY CapbIHBIH KACHETI Kaiibl ObIIalIa KbIpIaHa bl

«ATca MBUITBHIK OTIIEH/I],

[arca KpITBIIT KecTen i —

Kanmakrapmen 6omap Kac.

... bomanmper emip y3bIH XKac!»
—Ien YIBIHBIH FaKalbIll KYII Weci eKeHmiriH OasHmaiael. byn typrbima Onmcceit kaimpl aiiTmacka
Ooommaiiael. Ommcceit moamazna JIaspT yiIbl Jen KbIpIIaHFAaHBIMEH, [ OMepIiH KeJieMai MOodMallaphIHBIH
Oipiame Tposra atTanran Oguccei i

«3eBca uromer, Jlaepra quts, Oxncceit MEOrOyMHBINY [1,218-0]

— gen Oyt aiimayisl 3eBC KYOaiiIbIH YIIBI PETiH/IE CYpeTTeNe.

En OacTpl Hazap aymapapiblK MOTHBTIK KepceTKim Oynm — Opmcceil MeH AJIaMbICTBIH Y3aK
camapra IIBIFap alnblHAA YIIApbIHBIH Ooiyel. Opmcceil emiHeH JXbIpaK KeTrepae, cypambur Tpos
COFBICBIHA aTTaHap/a TenemMax aTThI YIBIHBIH KAJBIT Oapa sKaTKAHABIFBIH, «YIIBIM ep)KETKEHIIEe KYyT» Aell
xkapbl [leHenonara yakeITBIH aWTHINT KeTCe, AJMMaMbIC KajdMak >KYPThIHA aTTaHapAa «OWeTIMHIH iImIiHmIe
KeTi almplk Oana Kaneim Oapa skaTelp, yi Oornca ecimin JXomirep KOWBIHmap» - Jem aWTBIT KETETiH
TycTapsl Aa ke3neceni [2,98-0]

Exi OGateipapiH na Oananapsl €3 YHiHJE KYpil, KYHeyXiriTTepi MeH ¥JITaH KyJIJaH 030bIPIIbIK TIeH
KHUBIHABIK Koperi. Tememax aHachblHa alTTBIPBIN KeNreH Kyheyxirirrep Omucceiiiin XxaH capaiiblH TaJlaH-
tapaxra camyna. Adpura Kymait Omucceiinin nocel Wraka eniniH xaH capaiibiHa OmuCCEHIIiH TOCHI,
MenTocThIH KelmiHe Kemim, TenemMaxka okeci kaiibl xabap skuHayra Jlakenemon (Crapra) meH [Iumoc
KanajapeiHa Oapyra keHec Oepemi. A, OyJ1 COTTi malfanaHFaH JKYTeHCI3JIeHTeH XaH capaiblHIa KYHJIe
TOW-AYMaHBIH OTKI3IN KYpreH o030bIp KyHeyxirirrep Termemaxka enre Keiep Koijaa Ty3aK KYpbII,
enTipyni ne ornacteipaas [3.231-0].

Au, Xplpaa e3iH-e31 xaH caiinman anran baii0epiHiH Te3eKili KyHHEH TybUIFaH YJIbl ¥JTaH Kyl
AnmamsicTsiH, yibl JKomirepni 0030aia marbiHAa KO3bI OAKTHIPHITT KOHFaH-IbI. EJiHE KaWTHIT OpaliFaH
Anmameic Kynraili 0abacklH Ke3mecTipreHie YIIBIHBIH (OKalaHasK, *KalaHO0Aac, MOHHBIHAA MIBIHXKEIP,

89




Abaii amvinoaser Kaz¥ITY-niy Xabapwwicel, « Kenminoi oinim 6epy scone wemen mindepi gunonozusicoly cepusicol, Ne2(26), 2019
anC.

asFbIHA KICEHIMEH KO3bl JKaWbIll XKYPreHairiny aitanel. TinTi, ¥NTaHKy1 OaThlp YWIBIH ©JITIpEMiH el
KeKIapra Jja caiMaKIIbl O0mabl.
Komirepinmi anbIm ke,
Onripemin MeH, - aeni [2.167-0].

Keneci MOTUBTIK KOPCETKIIITIH TOFBICYbl — €Ki TYBIHIBIHBIH KEHINKeplepiHiH OKeHiH YJIbIHA
JIeTeH CaFbIHBIIIBI, mep-MyHbl. Opuccelt Do apanbiH MekeH ererid Llupresusin (Kupka) yrirreyimen
eminep MexeHi Aun neH Ilepced)oHaHBIH jKep acThl MATIIANBIFBIHA OApPBIN, KYpOaHIbIK IIAIIBII, KOPIITKENT
Tupecuiire ke3mecyin aitagpl. O IYHHENIK amamMaapiblH Kamac jKep acThl MaTIIajbIFBIHA TYCIM, OHAA
Tupecuit kepinkengen Oenek, Tposi OaTelpmapel AramemMHOH, Axwuiiec, IlaTpokn koHe €3 aHachl
AHTUKIEeSHBIH OeifHeciH Kepim ceinecyre makpipran Opuicceil, o3 aHacblHaH okeci JlaspTTiH xan-
XKarJalblH, KYHII3-TYHI KO3 iIMel, KYTill KYpreH *apbl [leHenona MeH KalFbl3 jKapbIFel TerneMax IeH
Onuccelinin OapbliHIla XaH capallblHIa MaMBIK KepIlere OpaHBII XYpreH okeci JlaspT kazipae aybuiga
eMIp Cypill JKaTKaHBIFbIH, KbIC YaKbIThIHIA OIIAK JKaHBIHIA KYJIJIAPMEH Oipre »bLIbIHCA, KOKTEM HE KY3
ME3TUTIH/IE )KY3iM OaKmackHIa OipHelIe KanblPaKThl YCTIHE JKAYBIT COJI JKep/ie YIIbIHA JIETEH CaFbIHBIII
ce3iMiHie JKaObIpKal, KYPCIHIN KOs OepeTiHAIriH aWTajpl. AJl, Ka3akK KbIPbIHIAFbI OYJI MOTHBTIK
capbIHbl 0i3 AJaMbIiC KaJMak eJliH TajaKaHjar, eiiHe opanraHma Kyirail aracblHaH TE3EKIMIHIH YJIbI
¥YitaH KYUIbIH ©31H-031 Oek caiilaraHHaH KeifiH, oOpKaHCBICBIH MaJjl OaKTHIpHII, AnaMeic okeci baiibepini
Tylere caybin KouraH-abl. OIUCCEHIIH XoHE AJIMAMBICTBIH OKECIMEH KE3/IeCy COTIH MbIHA OJIeH
JKOJIIapbiHaH OaiKaliMBbI3.

3nech s, orert! A TBOI cbiH, Oauccel, CTONB KeJTaHHEIA TOO0TO,
Bouteit 60roB Bo3BpaTHBIIUIACS B 3€MITIO OTIIOB Y€pe3 JBAIATH
Jlet; BO3IEp)KUCH OT CTEHAHHIA, OCTaBb COKpYIIeHbe U cie3bl [4.375-0].

[Tosmana GatbipabiH enre opainy MotuBiHAe Oxauccell MeH AJIMaMBICTBIH AWyaHa OeHHECiH[e
OypkeHy opekerTepin Oalikaimbis. Omuccell enre opajgapia XaH capalblHIArbl jkarmastTel AdwuHa
Kynatiman, keifinHeH aHackl AHTHKIEsTaH xabapmap Oojica, «AJnmaMbIC OaTBIP» KBIPBIHBIH aTai
HYCKachlHIa AJbIT-MaHalr acriad MeH Kep KMBICKaH KHSH IIETTET] ere Kaybl3 AKXaHHBIH KbI3bl Epke-
Kapakmeias (Opke Kapakun) any ymia arrananbsl. Amaiina, Oy MEQTIK enre JKeTy VIIH Japusaad oTy
Kepek OonaThIH. Byl mapusra KapT-eTKI3yIlll TO3FaH KaWbIFBIMEH AJIIAMBICTBI ©TKI3II, KalTap jKOJbIHIA
JyaHa Keiminzeri 6aTeipra «kapbl KyliMexkek apylIbIH TYPMBICKA HIBIFATHIHEI XKaWIbD) Xabapaap ereri.

Nuyana xe#mingeri Oauccelt Ooiica, eH ajAbIMEH IIOIIKA Oaryinbl EBMEHIIH JaliblK YHiHe
Oapeim, Omuccelimi xKaKCchl KapChl allblll, KeHIHHEH XaH capaibiHa anbll Oapanmbl. Anaiima, Oyor mosmana
Opucceit AnmmamsbIc ceKili ©31HIH IIBIH KeNOeTiH KopceTnel, COHbIHA JeliH AnyaHa OelHeciHAe KYperi.
Xan capaiibiHa EBmuit Ogmccelini eptin O6aprad kesiHme, kahapman capaifra kipe OepreHzie Cypambll
COFBICKA aTTaHFaHFa Jeiin Ouccel i xkanrbi3 uTi Apryc Tanussl [5.208-0].

Hacranma xaH capaiiblHIa o7 KaJMaraH jKaHyap peTiH[e KOXKAaCBIHBIH KaHTHIN KEeyiH KYTIIl
KaTKaH KyHinae OasHmamansl. XaH capaiibiHa Opmcceil kipe OepreHme meciH OipJieH TaHBIFaH Apryc
TYpyFa IIamachl ’KOK OeifHeciHae cunaTransiHaApl. Ocbliaiima, meciH kepreH Apryc Oaucceilniy enre
OpaJIFaHBIH KOpIM, a)xall KyIIaJbl.

An, Anmmamsbic 6aTeIp XbIpbiHAa OMucceliH APryc UTi CeKiNi KOXKabIHBIHBIH KENTeHIH Ce3reH
ANTaMBICTBIH KaJMaK elliHe aTTaHFaHFa JISHiH TOFBI3 JKacap cepkeci (Keibip HycKalapaa eki cepke/lak)
Oap emi. AnmaMpIC JKONIAaH OTiN Oapa >KaTKaHIa €Ki cepKeci OpHBIHAH TYPHIT Keremi. MyHBI KOpreH
Kyorait aracer mepenen cepkeHiH apThIHAH Kyabl.

[Tosmana oifen oOpa3mapsl KepKeMIiK TIIMEH opi ackaH medeprikneH cyperrenred. Omucce
xapsbl [lenenoma 20 >xput 00iBI epiHe JereH aman Maxab0aThl MeH MoK ce3iMiH cakTail Outren, Oaucceit
JKAWIIbl KaWFbUTbl Xabap €CiTKeHHIH 6©3iHAe OHBIH KAWTHIN OpalaThlHbIHA KOMUI CEHTeH 13Ti JKaH.
[lenenomanpy Oy 00pa3pl opi MiHE3 epeKIIelNiri aieM oaeOWeTiHiH Heri3ri KinTi OONbIT TaObLIaibl.
Opnucceit xapbl ©3iHIH epi CeKii OaTBIPIBIK KACUETTEpPre We, aTan alTCak, aKbUIIBUIBIK, aJallIbLIbIK,
nokTinik, Kynaitra TaObIHYIIBIIBIK, aTa-0a0a qocTypiH Kalipiey MeH ainakepninik. ['omep Onucceiinin
JKaphIH «aKbUIIBI Jla TapacaTThl», «MHOropasymHas crapra Wkapust mous, [leHenmoma» mereH smurteTTi
KOJIJaHy apKbuiel MiHesgeMe Oepemi. JKelpmarsl ['ynmOapinbiH rpek mosMackiHnarsl [lenenmomna cekinmmi
AnmaMpICTBIH afall xKapbsl opi cyHenimi Ooma OinreH. ['ynOapmblH AnmambpICTBl KaidMak S>KepiHe
aTTaHpIpapaa, KynaiibiH ChIHBIH KaObUT alibl, TabaHbl Tipece OLIreH, OapibiK KOPTeH KOPJIBIFBI MEH
KacipeTiH mblaan 0akkaH Te3IM/Ii KaH.
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Opuccell MMeH AJIMTaMBICTBIH TaFbl Oip YKCac MOTHBTIK KOPCETKIilli — AJMaMBICTBIH KaJIMak
eningeri 6ateip Taiimac nen Ogucceiin epxypek MpMeH xeKIe-)KeKKe MIBIFYHI.

Keipapiy C.AKKO)KaeB HYCKACBIH/IA KAJIMAaK €ITIHE YKET1 JKbUIFa 3bIHIaHFa TYCKEH AJIIaMBICTHIH
TaiibIK XaHHBIH OaTyaHIapbIH HIAKBIPBII AJBI, Ka3aKThIH OaTBIPBIH KAPChl )KEKITe-KEKKE MaKbIPTaIbl.
Con xekne-xekke TaiiMacThIH IIBIFY COTIH MBbIHA Oip ©JIeH KOIAapbl apKBUIBI KOpe aJaMbl3:

Tatimac aiiTTheI: - [Tagummam,
Oyerni e3iM OapalibH,
AWTKaHBIHIBI KbUTalbIH [2.133-0].

Jon MyHpjaii CcolKecTiK XaH capadbIHBIH CBHIPTHIHAA OpbIH anraH Opuccedt MeH HWpain
apachIHJIaFbI )KEKITC-)KEK KYPECiH aTan Kepcercek Oomasl [5.217-0].

KeltinkepiH KOIKBULIBIK €IiHEH KBIpaKTa KYPIIl, «KapbIHBIH TOWBIHA JOI TYCY» MOTHBI €Ki
TYBIHJBIAA J1a KE3JeCETiH 3Mu30/. «JKoJIachlHbIH JKapbIHBIH TOWBIHA Kapai Keiyi» CrokeTi (paHily3,
HEMIC, aFbUIIIbIH, UTAJIbSIH, UCIIAH, OPBIC KOHE CIIaBSH KaybIMBIH/IA YIIIBIPACAIbL.

Mynpai snu3on «Oaucces» ModMachl MEH «AJaMbICc OAaThIp» KbIpbIHAA KepiHeni. [lenenomna
Ky#eyxirirtepine JlaspT okeciHe jKaMBUIFBI TITill OepreHIne KyTe TYPYBIH, TiKKeH eHOeriH OiTipreHHeH
KeWiH ©31HIH Kajaysbl aJlaMblH TaHIANTHIHBIH alTaabl. Anaiina, [leHenona TiKKeH KanKpIIbiH TYH 0oa
cerin oTbipraH. Oauccell JkapbIHbIH OYJI KYJIBIFBIH OIp KbI3METIN KbI3JbIH aWTHIN KOWFaHFa JCHIH YIII
JKBLJT KaJIFacabl. AJl, TOPTIHILI Kb KEITeH e 030bIp KYHEYXKIriTTep TYHUE-MYJIKIH TajJaH-Tapax caiayra
KOIIIe/Ii.

[Nenenonara yineHrici kenin xypreH 116 o30bIp YMITKep KYyHEyKiriTTep/iH apacblHIa SWTiici
aKcy¥ek — AHTHHOM 0OJIaThIH.

An, «AnnaMbiC OaThIp» JKbIpbIHIA OATHIPABIH JKapblHA ©KTEMJIIK OWJIITIH JKYpPri3il, oHeNmIiKKe
QJIFBICHI KEJITEH JKaFbIMChI3 Kedinkep — YATaHkyl. JKbIpAblH MUQTIK CHIATBIH KOPCETETIH JMH307 —
YITaHKYJIIBIH YHBIMIACTBIPFAH KaMObifa AJIAMbIC KAaTBICHIN, ©3 CaJarbiMEH YTY apKbLIbl YKapbICThI
JKEHIN MIsIFael. JKaMOBI aTy — Ka3ak XaJdKbIHAA KEH epic alFaH MEPTeHIIK calbicTapablH Oipi. JXKeIpasiH
KBICKaIlla Ma3MyHBI MbIHafZail: «baTeipiap Tolga cajakTapbIMEH aiThIH TEHI€HI He CaKMHAHBI aTylaaH
JKapbeIcKa Tycemi. byn cagak TapTy MepreHIIK CaWbICHIH «oKaMmOBbl aTy» nen ataiael. JKbIpIbIH ©30ek
HYCKAaChIHIa KalMaK eNliHe KEeTKeH Co0WM IIarblHaH aTacTBIPBUIBIT KOWFaH KaJBIHIBIFBIHA KETKEeH
Anmameic TIeH Oacka yMiTkepiepre bapuisiH TeptT mapT Kosasl. Omap: Osiire, aTkapbic, Kypec JKoHE
cajaK ary.

Hdon myHmait MOTHBTIK coiikecTik OmucceliH XaH capaiblHIa Ol aly COTIHZIE OPBIH allajbl.
[Tenenora xoitmara O6apbim, Ouccel i cagarblH abIl, CalaKThIH aAbIPHACHIH TapTa ajFaH jKOHE OH €Ki
IIBIFBIPIIBIKKA 9 TUTI3€ aliFaH YMITKep KYHEYXITiTTiH KapbIHBIH OONAaTHIHABIFBIH aiTanbl. CamakTeiH
ansIpHACHIH eH Oipiamri Jleom aTThl yMmiTKepAiH Oipl TapThIT Kepemi, ogaH Keiin yisl TemeMax o3 KymriH
ChIHaMaKKa Ca/IaK aJbIpHACHIH YIII PET TapTHIIT KOpei, ajaiia emkiM ae Tapta anMaiasl. Conma nuyaHa
Kewminae xxypred Omucceit KymmiH chiHaMak OoJFaHIa YMITKepiep Mas3ak erim, 013 CeKinmi yMmiTKepiep
TypraHJa KaycblparaH JWyaHa Kajlail TapThak jaen ycriHeH Kyiemi. Omucceld caZakThl KOJIBIHA AaJIBIIL,
a/IIPHACHIH OHAMJIBIKIIEH TapTa CaJIbIIl, OH €Ki MIBIFBIPIIBIKTaH oTKizeni [3.303-6].

OpwcceiiniH eniHe emKiMre TaHbIIMa Opalybl, 6ajJackl MEH oKeci )KoHe KyJIIapbIMeH TaObICYHI,
KyHeynepAeH KeK ajlyblH OWIACTBIPHIN, Oalackl MEH KyJJapMeH ce3 Oalacybl, COHbIMEH Oipre Kuei
caJlaFblH KONIBIHA aNbIN, KYHeylnepAiH OopiH enTipim, j>KapbIMEeH TaOBICYBl CEKiNIi YKcac MOTHBTIK
ycTemenepai « AlmaMbIc 0aThIpy JKBIPBIH/IA 1a Ke3/IECTipeMis.

Mynna na AnNmaMbICTHIH KajdMak €1iH TalKaHAall, o3 elliHe OpalifaHna AWyaHa KedmiHme OOk,
¥YTaHHBIH Mall OaKTBIPBIN KOWFaH ©3 OKe-TIelieci MeH TYBICKaHAaphl MEH OallachIMEH Kepicyi, jKapblH
KYIITEN aJMaKIIbl OoiFaH ¥ITaHAbl ©Tipyi ChIH/BI KA TaNaHATBIH YKCACTHIKTHI KOPEMI3.

«Onuccesy mosMacsl «AnmamsIc 6ATBIP» KBIPHI
Opnucceit Tpost coFpIChIHA aTTaHapa OaIaChIHBIH Anmampic OaThIp KapbIHBIH KYpPCaFbIHIA 7 aiIbIK
Oap ekeHiH Oimyi Oana Kamelll OapaThIHBIH JKoHE VI Tyca, JKomirep

JIeTT KOIOBIH alThIN KeTyi

Onwucceit akeci JIaspTTiH Ky3iM OakmIaceiHa AnmnambIcTbIH 9Keci baiiGepiHi KyHHEH TyFaH YJIbl
Kapartblll, KeJeHIIiIiKTe eMip cypyi ¥nrtaH Tylere cajibll KOIObI

Opnucceii MeH AnnamebIc enjiepiHe opajiFaH/a eIKIMIe TaHbUIMAYBbI
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IHC.
Opnwucceii enre opanranaa AQuHa KyJai Kapusra AJNnaMBbIC TyFaH KepiHe KeNreHae quyana
altHaJIIBIPYBI Kelninae 0oyl
Epexkie 6enrinepi
Onucceliin asFpIH/IA THIPTHIFBI OONYHI | AJNNaMBICTBIH XKaYBIPHIHBIHIA MEHi OOTYBI

Exi OaThIpIbIH /12 sKapiapbIHBIH TOWIApbIHA JIOTI TYCY1

Opucceli MeH ANIMaMBICTBIH JKayJapblH ©JTipreHHeH KeliH, 3 KeHinTepiH Kkepcery

Exi TybIHABIHBIH Ja Oaypan aliblll KeTEeTiH epekiie Oenrici - 63 OTaHbIHA JIEreH OIIIeC CaFbIHBIII
MIeH TyFaH epiHe JereH BICTHIK ce3iM. Eki OacTwl KeHinkep e eniHeH KbIpakTa kypce nie, OTaHbIHBIH
KaMbIH OJIaFraH >KaHjaap.

KopebiTa kenrenjge apOip »KOPBIKTBIH 63 MaKcaThl 0onajibl. baTbipiaapslH €H Herisri MakcaThl —
eIliHe opaty.

KopbiTeinaputain kene, «Oaucces» Mo3Machl MEH «AJITaMbIC OaTBIP» KBIPbI CHOKETTIK XKeJici
JKarbIHaH YKCACTBIK CapbIHIaphl OPbIH aJiFaHBIMEH, OJap/IbIH Tapaay aiMarbl MEH €Ki TYpJIl WIT IeH e3r¢
Ke3KapacTarbl XaJIBIKTBIH TYBIH/IBICHI €KCHJITIH €CKEPYCi3 KajlAblpMaraH eH.
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«ABAM )KOJIBI» POMAHBIHIAFBI HCJIAMUA KOPIHICTEP/IH BEMHEJEHYI

Anoamna

Kazax omeOueriHiH KeHeCTiK [oyipiHIee KOopKeM IIbIFapManapia WCIaMH KOpiHICTepiH HaKTHI
amIpIl KepceTy MyMKIHAITi OomraH xokK. XX raceipabH 20-30 misl )KeUAap 9eOueTiHIe Heri3inae maa
MOJAaNapabl ChiHay OachiM OONFaHIBIFBI 013 VIIiH ofeOHeT TapuxblHaH Oenrimi kat emi. COHJBIKTaH,
Oy nmoyip omebueTiHeH oyeli Ke3re TYCKeH Macene, JIHHeH cayaThl KOK XallBIKTHI anmam-apoarn, mana
cayaTThl €Nl Typa JKOIIaH TaiAbIphIN, AJUTAaHBIH aThIMEH COIIIeN, ©3 alTKaHIapblH 3aH peTiHae
OpbIHIaTa OUIreH JyMIlle MOJJanap aTalfaH Ke3eH oNeOWeTiHIeri IIblFapMalaplIblH  0acThl
Kedinkepnepine aiHanapl. byn makanaga Myxrtap Oye30BThIH «AOail KO POMaH-3IOIESICHIHIAFbI
WCITaMH KepiHicTepiH OeifHeneHyi KapacThIPbLIAIBL.

Kinr ce3mep: niH, nMaH, HciaM, MApUFAT, KOPIHIC

JKymancanosa @.T.*
'KasHY umenu anv-®apabu, x.qh.n.,cmapwuii npenodasamens

OTPA’KEHUE UCIAMCKUX YEPT B POMAHE-3IOIIEE «IIYTh ABASI»

Annomayus
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B coBerckuii mepuos ObUIO HEBO3MOXHBIM MMOKa3aTh HCIAMCKHHA acleKTOB XYI0XKECTBEHHBIX
MPOU3BENCHNUAX Ka3aXCKOH JUTepaTypbl. M3 MCTOpUHM JHUTEpaTypbl HaM H3BECTEH TOT (akT, 4YTO MO
OTHOUICHHUIO K MYJJIaM OBbUIO JOCTaTOYHO MHOTO KpUTHKH. [loaTOMy B IuTEpaType JaHHOTO Mephoaa B
HEepBYIO ouepesib Opocaercs B Ila3a TO, YTO PEIUTHO3HO HETPAaMOTHOE HaceleHUe M0NaIaeT MO/ BIUsSHUE
MCEBI0 MYJUI, CTaBIIMX TJIABHBIMH TEPOSIMH Ka3axXxCKHX TMPOU3BEACHHI B coBeTckoe Bpems. I[lceBmo
MYJUTBI  MCTIONB30Balii WM BceBblliHero Aiiaxa W pEUTHO3HYIO HEOCBEIOMIICHHOCTh WM
HEJIOCTATOYHYI0 OCBEAOMIIEHHOCTh CPEIM MECTHOTO HACEIEHHS U TEM CambIM, IPU3bIBasl BBITIONHATH UX
«PETMTHO3HO 3HAYMMBIE» MOpYUYEHHs, COMBaIM €ro (HaceleHWe) ¢ MpaBWIIBHOTO MyTH. B Hactosiei
cTaThe MpeNpPUHUMAETCS TOMBITKA PACCMOTPETh UCIAMCKHE YepThl B poMaHe-anonee Myxrapa AyszoBa
«Abaii xone» (ITyte AbGast).

KrodeBbl ci10Ba: penurus, Bepa, 1ciam, MapuaaT, OTpakeHne

F.T.Zhumazhanova®
Al-Farabi Kazakh National University
Candidate of Philology, Senior Lecturer

ISLAMIC FEATURES IN THE NOVEL “THE PATH OF ABAY”

Abstract

During the Soviet period, it was impossible to show the Islamic aspect in the Kazakh literature.
From the history of literature we know the fact that there was a lot of criticism in relation to the mullahs.
Therefore, in the literature of this period, first,it is obvious that the religiously illiterate population had
fallen under the influence of pseudo-mullahs who became the main heroes of Kazakh literature in the
Soviet era. Pseudo mullahs used the name of Allah and religious illiteracy among the local population,
and thus, were urging them to carry out their “religiously significant” errands and tried to lead astray.
This article attempts to look at the Islamic features in the MukhtarAuezov's novel AbaiZholy (The Path of
Abai).

Key words: religion, faith, islam, sharia, reflection.

XX racelp Oachl Kazak o/cOMETI TapuUXbIHIAFbl €pEKINe Ke3eH MIEHTIH Ooicak, O Ke3eHIeri
ImIBIFapMaiapia na IiHd Ke3kapactap Ooimbl. Kaszak XalKel CHIPTTail aTEHCTIK Ko3KapacTa Kymad >KOK
JIereHMeH imTedl ToyOeciHeH »XaHBUIFaH JKOK. XAaJKBIMBI3IBIH ofeOWeTiHIH HiHW CEHIMMEH THIFBI3
0aiflaHBICHI COHAY XallbIK OOJBIN KaNBIITACKAH Ke3/I€H KEeHeC OKIMeTi KYPBUIFaH JKbUIJapra ediH
kairaceIn kenmmi. Kerec exiMeTi TYCHIHAA Ja IHA Ma3MYH/IA JKa3blUTFaH MIbFapMaliapabl TePiC MUFBLUIILI
JIell TaHbIT, OJapabsl OKbIpMaHAapra >KeTKizOeyni Koira anmapl.Kazak XajaKeIHBIH KO31 allblK, cayaTThl
OKBIMBICTBIIAPHI YCaK TYHEK JiH Oackmapbl MeH JyMIIle MOJIIaJIapIbIH OPECKEeN SpeKeTTepiMeH cayaTChl3
KeHecTepiHe wmiaHOanel. COHIBIKTaH oNap 63 IIbIFapMalapblHAa WIaH MOJIajap/blH YIIBI KOHFaH
KHMBUT 9pEeKeTi MeH OiNaphlH, Oepekeci3 ce3iepiH omkepeney apKpuibl, XX Fachlp OachIHIAFHl Ka3ak
pOMaHIapbIHAAFEl COTTI OelHenmepai xacam mibiFapraH. Ochl Ke3eH JKeHiHAe FanbiM buceHramues:
«..Kazak xamamrepnepinin keb6i Kazakcranna, Peceiine, Opra Asusina, Apab ennepinze alpuIFaH OpbIC-
Ka3ak, OpbIC-TaTap MEKTENTEepiHe TYpili OKy OpbIHAApBhIHAa OumiM anmraH. JocTypii Kazak omedOueriMeH
KOca OpbIC, 0aThIC, IIBIFBIC TYPKI TapUXbl MEH o1eOWeTiH, MOASHHETIH JKakchl OinreH. OmapablH Kaid-
KaichIChIa JiHM (haHATH3MIe Kapchl Oonmbl. JKomWTTI KO3FaNbICTHI JkakTaipl. OmapIslH pOMaHIapbI
arapTYIIBUTBIK KBI3METTEPiHIH JKaJFachl OOJBIN TaObUIaAbl XKOHE OCHI MakcaTka OarbIHABIPEUIABL. Onap
HaJaHIIBIKKA Kapchl KYPeCyMeH KaTap jKaHaJbIKKa KapChIIaCKaH TYpJi QIEYMETTIK TONTapFa KapcChl
Typae»y, — nevnai [1,108]. Byn kesenmeri kazak Kamamreprepi imriHme AiH OachUIapbIHBIH THITIK
oOpa3fapelH onapiblH e3aepiHe ToH mcuxonorusicelH Coken, beiiimOer, limmsic, M.Oye3oB o3
HIbIFapMaNapbelHa aiiKeIH cypeTTereH. byl jkasymbuiap coi Ke3[iH cascaThlHA CoMKec MoceleHi Oip
JKAKThI KapacThIPFaH QUTIIECEe COJl 3aMaHJa eMip CYpreH OLTIMIII KoXka, MOIJa, nMaMap a3 OoJIMaraHbl
Oi3mepre TapuxTaH MaTiM. Tek comakail casicaTThIH KeCipiHEeH FaHa J[iH alybIH JIET aTeHCTIK KO3KapacThIH
ocepiHEH ChIHapKak IiKip KanbmTackaH. KeOiHece mmam, Monaanmapnbl UciaM JiHIH OeTke ycram, e3
3YJIBIMABIKTAPBIH ICKE achIpIibl ien OeliHenereH. Mcnam miHiH OeTKe ycTan JAereH MiKip/iH e31 UCIaMHBIH
KAaHIIANBIKTEL Oeneni OONFaHIBIFBIH aHFApTaAbl. byn Ke3eHzmeri Kaszak Kajamrepiepi immiHAe miH
0acbUTapBIHBIH THUIITIK 00pa3fapblH, ONAPJABIH ©3/IepiHe ToH ICUXONOorusceiH  Imusic XKaHcyripos,
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BeitimOer Maiinua, MyxTap Oye30BTep alKbIH CypeTTereH, Oipak OlaplblH HETi3ri MakcaTbl ChIHAY
Oonran. Onap conm Ke3eHHIH casicaThblHA colikec Oip KbIPbIHAH FaHa KapacThIpFaH, dTIece ojap eMip
CYpreH noyipae OumiMai KoXa, MOJAa, UMamjap OOJFaHbl TapUXTaH MANIM. TeK Collakail CcasCaTThiH
ocepiHEH FaHa JIiH amWblH JEreH aTEUCTIK KO3KapacThlH dCEepiHEH ChIHApXKak mikipiep TyraH. KebiHe
“MaM, MOJJIajapAbl MciaM JiHIiH OeTKe YCTall, MaliJajiaHbill 3 3YJIBIMIBIKTAPhIH ICKE achIpIbl JIel
CYpETTEeTeH. .

Myxrtap Oye30B — Kazak o[cOHMeTi TapHXbIHIA KEMEHrep >Ka3ylIbUIBIFBIMEH KaTap YJITTHIK
onebuerTiH MopTeOeciH >KOFapbUIaTKaH, aOBIPOMBIH achIpFaH AapblHABI 3epTTeyir. OHBIH Taburat
ChIfJIaFaH >Ka3ylIbUTBIK JapbIHBl MEH CYPETKEpIIK [ieOepiliri yakKbIT ©TKEH CalblH OWiKTell, FHUIBIM
calachlH/a KaJJIbIpFaH opacaH 30p €HOEriHiH MaHbBI3bl YJIFAibIl, MOH-MarblHACHI TEpPEHJEeH TycCei.
a3yl mbIFapManapbiHbIH JKY37€H acTaM TUIJAE JKapblK Kepill, COJN elJiep[iH Ka3blHachlHAH 00
KOpCeTyl VITTBIK 9JcOMETIMI3IH KOKKHUETiH KEHEUTIN, oJIeMIIK JCHreire KeTepreH  YIIb
XKa3ylIbUIAPbIMBI3ABIH Oipereifi eKkeHAiriH KepceTefdi. ¥Jbl JKa3yIIBIHBIH KajdaMblHAH TyFaH «Alaii
JKOJIBD) POMaH JIIONESICH — djieM 9/IcOMEeTIHIH alThIH KOPbIHA KOCBUIFAaH achll Ka3biHA. JKa3ymibl «Abait
JKOJBI» pOMaH DIIONESICHl apKbUIBl Ka3aK XaJKbIHBIH CaH Facelpiap OOWFBI JlaMy IIEeXipeciH FaHa
OHTIMeEJeI KOWFaH JKOK, XaJIbIK JJAMYBIHBIH 3HsUIbI ]a OCHHEIl Ka3blHANIAPhIH 1CKE KOCHII, OYKLUIT aJIeMJIiK
MOJICHUET TapuXblHA 63 YJIEeCiH KOCThl. M.Oye30B aTajraH 3Mornesa Heri3iHeH AOail MIbIFapMalllbUIbFbIH
apKay ere OTBIPBII, COJI JJyip/ie aKbIHJBI TOJNFAHTKAH KOFaM JaMybl, ajaMIap/blH KapbIM-KAThIHACHI,
MiHe3 KyJIBIKTap Macelesiepin Ko3raiibl. Cojl apKblUIbl Ka3aK KOFaMbBIHBIH aKbIH ©MIp CYpPreH KEe3CeHIHIH
OapJIbIK XKaFaaiapbid, XalbIK OMIPIHIH CaH KUJIbI KOPIHICIHIH KepkeM cypeTin Oepeni. Kazak enminiyg XIX
FACBIP/BIH eKIHII >KapThICHIHAAFBl TYPMBIC TIPIIUII'T MEH TYPMBIC KarJaiblH mebep OeifHemeimi.
AKXBIHHBIH COJI KE3JIerl eMipre OHBbIH KypJelli jKarJalblHa IEreH Ke3KapachlH TEPEeH cyperreiial. O3
eIiHIH KalpaTtkepi AOaiIbIH €JIiHIH TaFAbIpbl KalbIHIA OWJIAHATHIHBI, XAJIBIKTBIH dPTYPII TONTAPbIHBIH
apachIH1a OOJIBII, OJJapMEH TaObICYbl POMaH/IA ©TE KOPEreHIIKIeH Miedep cypeTTeei.

JKa3ymisIHbl OCBIHIAN YIIBUTBIK JOPEKECIHE KOTEPTSH OHBIH IMIBIFAPMAIIBUIBIK oHepi. by skaibraa
opbic ka3ymbichl H.TuXoHOBTBIH «OHBIH VIIKEH XYpEri oleMJeri, ocipece MIBIFBICTa OOJNBIN KATKAH
OKHMFaJlapFa HEMKYpaiiasl Kapail amMaymibl efii. Erep epkeHHeTKe YMTBUIFAH JKOHE jKaHa OSHFaH A3us
XaJIKBIHBIH OMIpiH ce3inOece MyxTtap yibl AOail Typajibl SIOMEIHBIH aBTOPhI 0ONla aiMmac emi», — Aem
JKa3yblHAa YIKEH MoH Katelp [2,15]. Cebebi, xkaszymbl Oyl mIbIFapMaga ©3 XaJdKbIHBIH TaHBIMIIBIK
TOXKIPUOECiH, pyXaHU KOPKEMIIK JICHIeliH TaHBITyFa THIPHICTHL. M.Oye30B oyennae lIbiFeic oneOueTiMeH
Abait iiMi, TaHBIMBI apKBUTBI TAaHBICTHI. bama ke3ineH AOail MOCTYpiH YITi €T€ OTBHIPHIN, OMTUII IIBIFBIC
knaccukTepi @uppoycu, Carnn, Husamu ChIHIBI aKbIHIAPABIH TYBIHABUIAPBIH TAHBIN OUTIM, MCIaM JiHi,
Myxammen maiirambap F.a.C.HBIH OMIpi Typajibl JOepeKTepMeH CYChIHAam, apad o/eOMeTiHIH achul
Ka3bIHAJIApBI OOJBIN caHANaThiH «MBIH Oip TyH», «Jlotinmi MoXHYH» CHAKTBI KOPKEM IIbIFapMajapMeH
TaHbICTHL. LIbIFRIC omebueri MEeH MoJIeHHETiHE TepeH OoNIaraHbl, OHbI TaHYFa YMTBUIFAHBI JKa3yIIGIHBIH
IIBIFapMaiapblHaH, 3epTTeY eHOEKTepiHeH aHbIK KOPIHEei.

M.Oye30BTBIH «AOaif KONBD» pPOMaH »OIONESICHIHAH WCIaM IIAPUFATBl KOPIHICIH KemTen
ke3nectipyre 6omaner. Meicansl: «Cokplp Kapu MeH CamypaT ma3ia CapMoruramas:

- byrin Heme xaHa3aga OONIBIHEI3, Aen- cyparanaa CapMorra:

- Men 6yriH em0ip xaHa3ara 6apraHBIM JKOK JKoHE Oy/aH OblTaii MYMKIiH KaJapeiMiia 6apMacka
THIpBICAaMbIH! IereH-7i. byFaH Kapchl MIBIKKaH COKBIP Kapy MeH CaMypat Mo3iH:

- Acradmpanna, Acradupannal

- Cizkymiprnikerecizoe?,Mona!

UcnamustkaXanadces! KalTeiHpz paiinan! KalTem albiHBI3 FalBINTH co3iH3AI». [liHOACKIIaph!
apachIHIIAFBI May/blH 0ackl 00a/laH eNIreH ajaM/Iap/IblH JKaHA3aChIH MIBIFApyFa TajacylaH OacTalFaH eli.
Byn xepne akukaThiH aiTKaH >keH. AOaliplH aiiTybl OolbiHIIA CapMoiula MEIIiTKe JKUBUIFAH KYPT
anneiHIa 00amaH CaKTaHYABIH JKOJJApPBIH TYCiHAIpyre ThipbickaH eni. Cokblp kKapu meH Camypar
MO3iHHIH QNTiHEH Kapchl co3nepine keHOecTeH CapMornia Oapiia KUbUTFaH XXYPT alasHAa Adail alTKaH
TAaNChIPMaHbl OPBIHJAY YIINIH Tarbl qa ObuTail jgeiai: «YHIeMeyre MyMKiH emec. Xacra Kymieiin, Kasa
KeOeill, Maxana XaJlKbl KaJlblH arnaTka yisipan 0apajpl. KeMeHi TONKbIH ypbIT, Oap KaybIM Fapk Ooriap
XaJleTKe JkeTce He ictepeni? OpOip 3aMaHHBIH ©3 AyFackl 0ap. byn o0a Haykacel xyknaisl aypy. Coran
Kepe jKaHazaHbl, PUIUSHBI, KATBIMABI, OJIT€H aJaMHbIH YHiHEH ac ilryi, )KeTiCiH, KbIpKbIH Oepyai Ka3ipri
KyHIepJe MyTia OackamaeTy Kepek. Aypy TapaMac YVIIiH KeIIUTIKKE IMoJeKeT JKETHec YIIiH eHAl
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KaHa3aHbl, KATBIMABI, XaTa OapiblK Oacka XapoKoTTI a3alThIN, MYTJIAKKae3repTill, aga KbUTy Ja3bIM.
OchbIHBI Maxaja XajaKel OUICIH Je TYTRIHCHIH!», — nenTokTaasi[3,307].

XKazymbineiy AGaii OeliHeciH anrya OHBIH IIAPUFAT >KOHIHJEr1 OUTIMIH KepceTyae KepKeMIeTil
Kypall periHae mieOep maiimanaHa OUIreHAiriH kepemis. Poman-smomnesna CapMoJutaHblH 00a aypybl
TypaJibl CO3ACPiH JKOKKA HIbIFapyFa ThIpbIcKaH Cokblp Kapu MeH CamypaT Mo3iHJIep 03/1epiHiH KYJIKbIHBI
YIIIiH XaJIbIKKAa TOHIEH amlaTThIH KaHJahblH Oojica Aa »akrail Tycemi. Capmoiuiara onap Ood OepMmeiii.
By y3iHzizeH niHO0achUIaphIHBIH, MOJIA, MMaMIapblH OapibiFel OipAeh OLTIMCI3, HallaH eMec, OapablH
ilIiHAe /e OKbIFaH, Ke31 allblFel OONFaHbIH KepeMi3. «KyHbIFb anraH-ay! JKac emiMi, KaJFbI3 eliMi,
KaHbl asynbl Oymapra 0opi-6ip Oac. Tek KpIMOAT jxaHa3a OoJca, TYCIMi KOIl JKaKChl ©IiMi, *Kachl KETKEH
KeMIIip, [Iajl eiMi THETIH Kep ce3ce FaHa Oyiap skakcbl. OH/a MIBIPaiIaHbIl, ChIMANBUIAHBIT KiOeKTel
ecijie KeTeqi», — JIel Kaia XalKbl oJlapFa CBHIPTTapblHAH MYJIJIE Hapa3bUIbIK Olngipeni. JliHOachuapbIHBIH
e3apa aiTeicTapsl OipjeH-0ipre yaei oepeni. OnapasiH OipiH-0ipi slIKepe eTyiHeH MbIHAIal Hapcemep Ae
oiiriiene Oactaitnbl. bac MemntriH Kaime-kapuiepi Tycimi kem Oipae-0ip >xaHazaHbl Capmosiiara
OKBITIIaFaH Kol YHJIepiH KaThiM, QUANSIIapbIHA ]a MYHBI oJIeii makpipTHanTel. A, Camypat Mo3iH MeH
COKBIp Kapu 0oJica Kell 0JKa TallKaHAapblH KeIMTam Oypkei anmassl. « COKbIp Kapyu OYpBIHFBI TOKAT YHIH
TeMipMeH maTeIpian kateip. O a3 KyH/Ie «KoK Tebem» yit 0omaapl. A, ceMi3 Ma3iH YHEMI Kasy KYpyIi
e/i, Kasip >KOHBbIHAH >KapbuFaH >XupeH aThl Oap. COHBI €HJI 9/IeMi, JKaHa Kapa TapeliehKere Jerim
IIBIFATBIH OOJNBINITEDY JIEN CypeTTeW i JKa3ylllbl OyJIap/blH HE YIIiH >kaHa3ara, (Quiusra TajacaTblH
ChIpJIAphIH amia Tycy MakcatbiMeH. OChIHJIai TETiH OJKajaH albIpbuTb Kanmay yiniH COoKbIp Kapyu MeH
Camypat Ma3in CapMosutara Kapchl Typajibl. OChl KOPIHICTErl Ka3yIIbIHBIH KOpKeM OcHHeIeyiHeH MiHi
OeTke ycTar, €1 apachlHJa MYJISHIMCINT CBHIPT KO3re JKaKChl aTAHFBICHI KEIill, YJIKeH Oemeiare ue OoJbIi
KYpYre THIPBICKAH JiH OachlIapblHBIH TYP CHIAThIH aWKbIH KepeMis. byn mibiFapMagaH mapurat
Mocerenepi Typaibl OHBIH IIIiHJAE Maxmap KyHi KaHzmail »xarmail OOJaThIHBI JKaiIbl ce3 OONaJbl.
MBpicanbl: «...BopiHiH Xami e MyChblIMaH KiTanTapbl CypeTTeHTIH MaKIIap KyHIHAeH. AJamM3aT eJeyci3
y3aK 3aMaH Kep a3a0bIH IIETiIT KaTHII, aKbIpeT KYHI KeOIHIEpiH KaMBUTHIT, KOJICHKEICH KaIT-KYJIT eTilT
0ol kepcereni aeymri exi Foi» [3, 235].

An, ucmaM ImapuraThiHIa Maxmrap — KHsMeT OONFaHHAaH KEeWiH amaMIapIblH KaiTa TipiTeTiHi
anTeutanel. Fapacat malimansr neyre 6onaznpl. Kaiita Tipiny moceneci xkeHinae Kypanga Oipraere xepre
KeHiHeH aiTeLIanel. Meicanel, Kamap, Kad, Axkad cypenepiHiH OipHelne asTrapblHia KaiTa Tipity
JKOHIHIE co3 0oaabl. PomaH-Dnonesnarsl mapuraTka KaThIChl Oap Tarsl 0ip sxepi o1 Kogap MeH kemiHi
TOHIpEeriHjgeri macene jkaWplHIA >Xa3ymbl Oyim MocenmeHi KyHaHOaWIpIH KaTalIbIFbIH, aWTKAHBIHAH
KaWTIIaWTBIHIBIFBIH, OipOeTKel amaM eKeHAmiriH OeliHeney VIIiH eTe YThIMIBI MalganaHFaH. MpIcabl:
«A3 Gerenren con KyHnanOaiira celp anmelpMaid, oTeIiprad batican: - Kapa gem »kas3piiradH KyHZIE, MYHBIH
’kazacel He Oonmak, — men exi, Kymambaii: - JKazacel mapwurat konbl. Illapurat He Oyiteipca, coi
Oomampl. MyHmai cyMIBIKKa Ka3akK aWTKaH JKoa JkoK. Kecirin me adTmanTsl memi.... bexxedl immHeH
«IIapuFaT Ta KOHTe, IIBIHFa KApalThIH IIBIFAp, aKail KOK, HOKAK JKOK, KepiHTeHre Oyiima Oepe Oepmec
nerenneit... Tarpl ma mamman Kapatait: - A, mapurat Kogap KbpUIBIFBIHA HE OYMBIpaabl eKeH?- Iei.
Kynan6aii OaraHajaH ToeMeH OTBIpFaH >kopra JKymaOaiipl eH/i FaHa ecKe aiFaHaail Oyphuia Kapaibl. —
Meina XKymabait kamara Oapein, Axmer Pusa xasiperren ¢arya cypan xenzi. XKazacel mapra acy AenTi»
By y3ianinen 6i3 sxa3ymbiHeiH KyHanOail OeliHeciH »kacayia OHBIH MAPUFATTHI Al aNaHbIIl, XaIbIKThI
CeHJIIpiN e3iHIH MAaKCaTBIH iCKe achIpyAarbl apaM MUFBUIBIH OeHHeNey/ne KOPCETKEHIrH KopeMi3. A,
O0i3miH Oinyimizme dorya-FyamanapIasiH Oenriimi epexere cyieHe OTBHIpHI, KypaH xoHe maiirambap
XaJMCTepiHeH ImbIFapFan yKimi. dartya cypay — aiHu FyJlaManapaaH Oenriai 6ip Mocene TeHIperinae JiHu
YKiM cypay. A, ockl poMaHIarsl Komap MeH KenmiHiHIH JapFa achUIybl OJlaH KeHiH jkapaaH KyJIaThUTYhI
COCBIH ©J1i JieHeCiHe Tac OopaThulybl Aypeic eMec. Mcnmam IiHIHIAE aHBIK OWHAC »KacaraHAaplbl Tac
OopaTbIl eNTipy TociIiMeH >kazanaiabl. OHBIH ©3IHIIK mapTTapsl O0ap. MeIcanbl TOPT 94UT azaM Kyarep
Oomysl kepek. An, Komap MeH KenmiHiHIH KiHoNapblHa OalIaHBICTBI Kyolop OONMaraHIIBIKTaH, HETi3ri
IIAPT OPbIHJAIMAFAHIBIKTaH ONIApJIbIH ©JIMIH IIApUFATKA YIITACTBIPY MYJZE AYpbic eMec. PoMaHarsl
Oy okuraHbIH KyHaHOail OeliHeCiH amryna »a3ymisl KOJJaHFaH KON TocULIepAiH Oipi Jem KaHa YKKaH
IYpBIC Aem caHaiimMbI3. Poman kefiinkepi KaparaiinpiH: « LlapuFaTThIH IIBIH MTJIECIH TYIIKE CAaKTaIThI FOU.
By mapurart Ta aitnara KypeiK Oeperin Oomapl Foi. O nma KynanOai ibIH KOWHBI-KOHIIIBIH/IA IECEHIIT», —
nerenine lapuraT amanmapblH Kyl KOJAAaHy 9JIici peTiHe naiaJaHFaHbIFbIH KepeMi3. JKa3yIbIHbIH
Oy1 pomMaHza LIAPUFATTHI TEK KYII KOJIJAHY 9JIiCi FaHA eMec TOpOMEeNiK MoHJE /e NMaiaajaaHFaHIbIFbIH
OaifkaiimMbI3. MbIcanbl: «OurepiM Abaiipl KiHonamaca ja: - bi3 Moniansl 1a OYTiH MAKBIPHII ajbi, 0aTa
KBULIBIPBIN, >KaKChl TiUIEKKE apHar, 0ip Oo3kacka manaplK. Monga opyakrapra cubHbII. KypaH OKbI,
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Oara Oepai! — aeni. AGali Oyu1 skaliibIH O9pPIH IIBIH MaKYJIaFaHIal, bIKbLIAC OUIIIpin, OUrepiMHIH ©3iHe
ne, Oana-mara, TOC-)KapbhlHA JIa OCHI JKaHa Yyille ®aHa OaKbIT, TIPHIUIK TUIETeHIH Tarbl alTThl. COChIH
Kimkene Mona capFbilll xY3i Ay €Till bI3aMeH KbI3aphl:

- Ci3 ¢aruxa xok gen Oineciz 6e? Kymn mycbuiman Oince nmazeiMayp, hopOip Kakchl HHETKE,
XKakchel (paThxa epe xKypciH. MeH «ipa3ukyn rubann» datuxaceH oKplABIM. Faiibin na exen con? —aeni.
Abaii OypbIHFBI caObIpIIbI KaNIbIHIIA: «-MoJIeKe, o1 KbIpMaH KeTepreHje aiThulaThiH (aThxa Oonca
Kepek eni rou, «JlayxeiHamaman» conaii kepceM kepek! — nen eni. Kimkene monma AGaiinbiH ¢daTuxa
XKOHIHJIETT KAIDKBIHBIH OPBIHCBHI3 KOpiN, KAaO0arblH peHillneH Oip IIBITBIHABI J1a, YJIKEH KOK Ke3IepiH
noykec AOaitra Kapaii kant eTkisin, yHaemed TeiHa Kanae. Ocwl Jlayxyn Maxdys typansl Bypyxk
cypecinie ObuIai JeiHreH:

(bgia £ 3 21, bad B 3 O

«ban hya xypan maxun ¢u nayxu maxdysu» srau «Kok! OnapapiH ceHe anMaraH KitanTapsl — Jlayxyon
Maxdysmarsl ¥ub1 Kypan.»

An, Spasukyn rubaqu apalllafaH ayjapraH Ja «KyWIIapblHa PHI3BIK Oepylli JeTeH MarFblHAHbI
Oepeni e OaranmapiblH ajJblHa KOJJIAHBLUIATBHIH TIpKeCTepre jkataiasl. A, (armxa cypeci e Tilek
OonraHABIKTAH CcoJ Oartara »kataibl. bipak Oapibik OataHbl KamTH ajamaiiiel. Fameiv H.HypTasunaubix
«baTtuxa» Kazakma «0ara» JIereH MarblHa Oepell JereHiHe Kenmicyre Oonaabl jJen caHaiMbiz. YKazymibl
poMaHJia HCiaM IIapUFaThl, OHBIH imIiHAe enikke KypaH oKy jkaiinbl KepiHicTi Obuiail cumaTTaiijbr:
«XKputacy aptel Kinkene MonaHbeiH 30p, CYHFaK YHMeH, OyKap MakaMmbIMeH Oactam KeTKeH KypaHbIHa
caiinpl. Kypan oky OactanbicbiMeH, KyHanOait 0achlH TOMEH Callblll, MYJITII, JKaaFbI3 KO3IH KYMa TYCTI.
O JKbITAYBIH TOKTATHIN OOJIMaFaH KeJiHi jKaKKa coJl KOJBIMEH HIapar Kacall, TOKTaT» JereH el erTi.
Kapaxxannan TemMeH oTblpraH Afrei, Kamumkanap KynanOaiaslH KUMBUIBIH Kepe cajia, Kemiare: -Tokra
Kypanmen Tamacmal!y, — gecri [3, 366].

[MlapuraTTa amaM KaWTeic OojFaH Ke3le apTehiHAarbliap Ajsuiah Taranara Kapcehl INBIKHAY
mapThIMEH KbuTayra 0omMaiiapl. [laliramOapeIMBI3 (C.a.y.): «OnTeH Kici Kabipinae Hoyxa (Keroip KaKCh
ICTEpiH aTam, KaTThI MAaybIC KOTEpIll aiiKaiian >Kplaay) calmapblHAaH a3al TapTanasl»y, — Aered. [llapurart
OoiibIHIIIa Kabip OachlHIa ©JIire ©Te KATThl JaybIC KOTEPMECTEH KbLall, KO3IeH jKac arbIi3yra OoJiaibl.
TinTi, enreH kici ymriH ke3re jac amy cyHHeT, Amurah TaramaHblH KyJIIapblHBIH JKYperiHe KOWFaH
paKbpIMBI MEH MeHipiMauriri. OWTKeHI cyiireH anaMblHaH albIpbuTy KiMre Oojica nma KublH. Poman
KeWinmkepi MONJAaHBIH «TOKTAaT KYpaHMEH Tallaclay eyl COHABIKTaH. bi3miH OuleTiHiMi3nel ncIaMHBIH
Oec mapeB3BIHBIH 0ipi — KAXBUTHIK. COHBIMEH KaTap poMaH-dmomnesna KyHanOaiabiH KaKbUTBIFBI KOHIHIIE
Macenenep ce3 erimeni. JKa3ymsl miHmap agampaap opKamiaH BIKBUIACIIEH aiiTyFa Maphl3 CaHAJIATHIH
KKBUIBIK JKaiiael Mocenmenepai Kyranbail kaxeira Obutaii alTKbI3ambl. Mbicanmsl: «KyHaHOai KoJbIHA
TOCOMXBIH aJbIll, COHBI TapTa OTHIPHI, «MenuHene Kimaep KaObIpel O6ap? — JereHre >kayan alTThL. —
Monunene PacynannmaHsH, Xa3paTi O0y0okp, FymapasiH xoHe Xa3paTi DaTUMaHBIH KaTKaH KalIapbH
susipaT KbuigpiM! Keifin tarel Oip kyHAepme — xa3pari Fabbac, xa3pari Xom3o, xa3pori Fycman
KaOBIpIaphIH 3uspaT KeuiabiM! — nemi. Kapartaii siHTaNBI, JIHISP MYCBUIMAH XKY3iHe eHir: - O xepze Oy
aTairaH OpyakrapaaH 0acka, caxabanmap/aH >kaH Oap Ma exkeH? — neni. KynanOait Oy cesiHe Je BIHTAITBI
OeliiiMeH sxkayan KaTTel: - Carnu OuH Yakac, Fabasipaxman 6un Fayd xoHe xa3poTi Faiima na conma
Kall TamkaH ekeH. bymapzapl maiiraMOapbIMBI3IBIH [I0C JKapaHAApBIHBIH >KaWIapel eIl JereHme,
Faburxan monma, KypaHHaH OeTiH OypMaii OTHIPHII:

- Fampan-mybanmmapa nece ma3eiM! — memi ne, KypaHblH ayaapa Oepni. KynanOaii, monmara
TaF3bIM €TKeHJIeH 0ac Hill: «IyphIC alTachI3, MOIJa, MEH ©3IMI3/iH TUTIMi3/le alTHIN KATBIPMBIH», — JEIi.
Apal TinmiHeH aymapraHia: «Ampau MyoOaiapay — JereHimi3 naiFamMOap/IbIH )KaHBIHIAFBl OH caxaba.
Kazymiel pomaHa WciIaM KOHE FHUTBIM JKalbl Mocenesepii Ko3raiiipl oHbl MuxaitnoB rmeH Aobaii
apaceIHIAFbl auajor perinie Oepemi. «Aobaii: TapuxTaH 0i3 WciaM TapuXbIH, MeIpece Jopici TypiHze
eMec, Jkail e3iriMi30eH, TYPTiHIiIl OKbIFaHbIMBI3 Oap. bipak Eprenuii I[letpoBuy, cisre ke3meckeni MeHiH
OYpBIHFBI OUTIM JeTl )KUFaHBIMHBIH Ko01 ©31HiH caJMarblHAaH albIPBULIBL....MuXaliI0B OyJ1 ce3re Kynai ze:
- EHpenie, MeH ci3re aiTaiiblH, HCJIaM TapuXxbl —OUTiM, o1 yJikeH Oimim! Tek KaHIai TapuXIbl Ka3FaHbIH
Tannay Kepek... Jen MuxainoB OyriH ncmamra OailIaHBICTBI, IIBIFBIC Typasibl, AOaiiabl KalpaH €TKeH,
KBI3BIK JKaHAIBIKTap bl alThIN KeTTi. Mcinam, apab eHepi sKallbl AYHUE XKY3iHiH FHUIBIM, CaHa TaObICHIHA
Kol Fachklpiap OoiibiHIa aca 30p kemicrep OepreH... EBrenunii IlerpoBuu! IllbmHbIMAB aiiTaiiblH, MEH
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ajaM OaylachIHBIH OLTIM Ka3bIHACHIH/A MYCBUIMAHIIBUIBIK FajgaMbl ©31 Oip O6Jiek yKaTKaH, JKalIFachl KOK
ayHue nen oinaymsl efim. Ci3 MeHiH ObIThIpan, OemiHin KeTkeH, OipiHe-Oipi Kapchl, epci KepiHeTiH
JQYHUEIEPIMII TYTACTBIPBIN OepeTiH CUSAKThICHI3. LIIBIHBIH Ma Fajener, XaKuKaT, axJiaK Maceleepinie
KaybIMHBIH UTLTICH oinaymbuiap a3 0a? — nmenmi». Muxaiinos Abaiira ¢umnocod ycraz Oonbln KepiHmii,
JKOHE OHBIH OChI YaKbITKA IICHIH MCIaM JTyHHECiHeH OutreH OutiMiH Oaranazpl. [IIbHIBFBIHIA 1A Fyama
KasylbIHbIH cyperTereHineii Kypan KopiMHIH anfaiukpl asTbl «MKPa», SFHE «OKbD) JIETl TYCKEH el 1 8)
455 4545‘5-0<<C0Hnaﬂ apatkaH PaOObIHHBIH aThiMeH OKbI!»-meniHeni. (Famak cypecinin 1 asrter). byn
«OKbI OYHpPBIFBDY TeK KypaHabl jkaTKa OKY €MeC, KapaTbhLIbIC CBIPJApbIH OKY, aJaMbl OKY, KaJIIIbI
FaJaMJpl  3epTTEI-3e€pJAeien OKyJbl MEH3ereH OKy eni. KypaH asrtrapel MeH maiiraMOapbIMbI3
Myxammentig (c.a.y.) XaaucTepl MYCBUIMAHAApAbl OpAaibIM OuTiMre, FbUIBIMFA YHAEAI. TinTi
naiiramMOapbIMbI3 «FBLIBIM YHpEHY opOip MyChUIMaHFa Jia, MYChUIMAHIIAFa Jia Mapbi3» JCM FhUIBIM
yiipeHyni offen-epkek jgen Oelin jxkaTnai opOip MycChUIMaH OajachlHa Mapbi3 eTTi. Xaaucte «FBUTbIMIbI
OecikTeH Kepre AeiiH i3xe!» memineni. Mcnampa opOip FeuibIM canackl Ammah TaramaHblH KYJIIpeTiH,
WIBLTBIFBIH, MIEOEpIiriH, mekci3 OumliMiH mam erin, Kyiasl JKaparymbira Oip TabaH >KaKbIHIATATHIH
OOJNFaH/IBIKTaH Kall FaHa i3JIEHIC, ©3iHIH aThIH INBIFAPATBIH deCTlK €MEC, MYCBUIMAHJAP FhIIbIMFA
FrGAnaT, KYIIBUIBIK PeTiHAe KaparaH. Gsabs ¥ Cudlly &salin Gl o s Ja d3<<KyJ1 han nactayu annosuna
varJlaMyHa ya Jula3uHa J1o uarnamyHa» (4.3ymop cypeci) «binerinaep MeH OuIMelTiHIAEp TeH 0e?» men
kenerin Kypan astrapel OuneriHaep MeH OUIMEHTIHAEpIiH, cayaTThliap MEH CayTChI3JapiblH Ce3
celiieyne, e3relepMeH KapbIM-KaThlHACTa, €1 Oackapyia, Oana TopOueneyze, >Kalmbl Kall KbIpbIHAH
0oJIMachlH TEH eMecTiriH, TinTi Aynah TarananbiH anabiHaa Aa O0ip Aopexkene 0OIMalThIH/BIFBIH AlllbIK
ykreipbl. Kypan Kopimze uMaH eTKeH jkaHAapbl opJaiibiM «aKblIFa caJMaichiHaap Ma?», «OiIaHaThIH
aKbUI MeJepl YIIIH jKapaThbulbicTa FUOpaTTap Oapy», «Iikip epOiTmelciHiAep Me?» CEeKUIAl KenTereH
afTTapbIMEH KalllaHJa OWMEH capajayra, akbUIFa JKYTiHIN, TEPeH MalbIMjaayFa, CaJMakKThl IKIpre
makeIpabl. TinTi, Oip caraT FRUIBIM-0LTIM YipeHy uciiaM/a Oip KbUIIBIK FOAIaTTaH JIa apThIK CaHaJa bl
JKazymibl KeHeCTIK Joyip/ie *Ka3blIFaH MBIFAPMACHIHA Ka3aK XaJKbIHJIA KAWTHIC OONFaH aJaMHBIH
apThiHAH KypaH OaFbIIITAMTHIHBIH HaHBIMIBI OctiHenel Ouired. OHbl AOainbiH KypaH OKybl Typasisl
SMU30IbIHAH Kepyre Oomazpl: «Tamak keOipcim, ke3iHe Oip TyHip jxac keiae Oepe AOai oymueneit
AHACHIHBIH OpyaFblHA apHall, KypaH OKbIN, Oarta KpuIabl. JliHDap »KYpPT KYpaHIbl 3WsApaT OachIHJA,
JacTapxaH YCTiHAE, apHAyJbl COTTe, allT CHUSAKTHI KYHIEp/Ie OKUTHIH Oojica, AGail ©3 9KeCiH OChI KYHTE
IeiiH, OChIHa Oip alfKBIH €CiHE TYCIPIIl, KAaTThl CAaFBIHBII, KOKTANl KETKEH Ke3IepiHie, OChbUIalIa, op
Ke3ze OKbIl KypeTiH. Kypan okpim Oer cumaner». YKorapbiaa KeNTipUIreH MbpIcagapaH Ka3yIIbIHBIH
WCITaMHBIH MIapTTapblHa KAPCHI eMECTITiH Kepyre Oomaasl. Anaiiga M.Oye30B HiHHIH TaJanTapblH AYPHIC
OpBIHIAYABl Tamam ereni. VcmaMHBIH ImapTTapblH ©3 TaijachlHa IIIelie OUTeTiH MIajia cayaTTh
ninbaceTapra KapChUIBIFBIH Ka3yIIIbl )KEKeJIereH SMMU30ATap MEeH KeHIKep co3epiHe ChIIFhI3a OireH.

«KepkeM mIbIFapMagarbl TapuXd MIBIHIBIK KOFaM OMIPiHIH MaHBI3IbI KYOBLIBICTApBIH HAKTBUIHI,
HaHBIMJIBI OeliHeney, KoOIHEe-KOIm XaNbIKTBIH TyOereimi, KeKeHTecTi MymIelepiH, apMaH-TileKTepiH
HEFYPIBIM TOIBIK TepeH OUTyMeH THIFBI3 OaitnmaHeICTBD [5, 17], — mereH mikipiHe cyiieHeTiH OoJjcak,
KEHECTIK JoYipaiH aKbIH-Ka3yIIbUIAPhI €T OMIpiHAEri ©3eKTi Macenenep/i MbFapMaiapblHa apKay erTi.
Comapabig 69pi mapuraTTaH xabapsl )KOK, eIl imriHaeri HagaH Monganap emi. XX Facelp ofeOHneTiHAer1
[IapuraT Heri3aepiHiy kepiHicTepin ce3 erkenae 20-30 xpurmap omebueTiHAe HAAaH MOJIATIapIbIH TiHU
cayatce3 enai KypaHma comaif jka3purFaH el  OTIpiK alThIN KaHaywl omkepeneHi. Komman xacanran
pemaKknusIayIapabH callapblHaH OypMallaHFaH KbIp KOJIIApPhl MEH KOPKEM IIbIFapMa MaTiHaepi OyTriHTi
TaHJa KaJIblHA KENTIpiTyl Ke3ek KYTTlpMeI/ITlH Mmocene. COHIBIKTaH TOYENICI3IIK TYCBIHJAFbl Ka3aK
oneOHeTiHIH aJJIblHa TYPFaH ©3eKTi MaceleHiH 0ipi — KeHecTik ,E[Qy1p onebueri KOPHEKTI OKUIIepiHIH
TaHJaMaJIbl IIBIFapMalapblH KaiiTa MbIFapy, 3epTTey KYMBICTAp XKYPIizy.

O0debuemmep mizimi:

1.Bucenranu 3. 20-racelp OacbHIaFs! Ka3ak poMaHbl. — Aamatsl: FeuteiM, 1965. — 516 6.
2. TuxoHoB M. Ay330B B BOCIIOMHHAHHSAX COBPEMEHHHUKOB. — AnMaThsl: — 1972. — 458 c.

3. Oye3oB M. Abaii xxomnbl. — Anmartsl: XKazymsl, 1989. —2 1. - 616 0
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O3I'ETUIAIK KOFAMIBIK CAACHU-CO3AEPAI JIATBIH 9JINIBUIMEH KA3Y
MOCEJIEJIEPI

Anoamna

Makanaia e3reTuIIIK KOFaMJIbIK-CasiCH CO3/Iep/i JIAThIH JJIIMOUIMEH kKa3y Macenesepi ¢o3 0omaibl.
ABTOpIap KOFaMJIBIK-CasiICH CO3Jiepre KbICKAllla TYCiHiKTeMe Oepe Kelill, OHbIH MEMJIEKETTIH KOFaMJIbIK
eMipiHeri MaHbI3bIHA TOKTaJIa/1bl. bonaiiakra JaThiH MIMOHIHE KOIy OapbhIChIHIA KipMe Co3epal Ka3ak
TUTiHEe OcHiMaeyne KaHmal YCTaHBIMIBI OacIIBIIBIKKA aldy KepeK eKEHITiH ambilm kepceremi. Kipme
ce3depai KazakK TuUTiHE OeWimaey Typaibl TIOTI TUINN FaaeIMAApABIH nOa ImiKipjepi Oip kepieH
MIBIKIARTHIHBIH €CKePil, aBTopiap 93ipIie OpbIC TUTIHACTI YITICIHEH THIM KOIl ajIIakTal KeThey Kepek
JIETeH KOPBITBIHIBI jKacaiapl. Makajga aBTOpJaphl OpPHIC TUTIHEH KOHE OpBIC TUTl apKBLIBI CHIeH
KOFaMBIK-CasICH CO3IepAl Ka3akK TUTIHIH IBIOBICTATy 3aHIBUIBIFBIHA OapbIHINA JKAKBIHAATY JKOJNIAPBIH
TUTII FATBIMAAP aKbUIIACKIIT STy KePEeK AeTeH TYWIH jKacahIbl.

Tyin ce3mep: KOFaMIIBIK-CasICH, JIATHIH QMIIIOWI, KOy OapbICBIHIA, KipMe CO3Aepi, YINTici, T
FaJIBIMIAPIBIH, TYHIH.
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BOIIPOCBHI HAITMCAHUSA 3ANMCTBOBAHHDBIX
OBHIECTBEHHO- IOJIMTUYECKUX CJI0B
HA JJATUHHILE

Annomayus
B crathe paccmaTpuBarOTCS BOMPOCH HANTMCAHUS 3aWMCTBOBAaHHBIX OOIECTBEHHO-TIOMUTHICCKUX
CJIOB Ha JIATHHUIIE. ABTOPHI KPATKO KOMMEHTUPYIOT OOIIECTBEHHO-ITOIMTUYECKUAE CIIOBA, TOTYEPKUBAIOT
ero 3HadeHHe B OOIIECTBEHHOW XH3HU rocynapcrBa. [1ogpoOHO pacKphIBalOT, KaKUMHU TMPUHIMIIAMUA
HEOOXOAMMO pYKOBOJACTBOBAaThCS B [allbHEHIIEM IIPH IepeXxoie Ha JIATHHUIYY W aJlalTHPOBATh
3aMMCTBOBaHHBIE CIIOBA B KA3aXCKOM SI3bIKE. Y UMTHIBAs, YTO MHEHHE YYCHBIX-JIMHI'BUCTOB 00 aJanTaiuu
3aMMCTBOBAHHBIX CJIOB B Ka3aXCKOM SI3bIKE€ HEOAHO3HAUHO, aBTOPHI JIENAIOT BBIBOJ, YTO MOKA HE CIIETYET
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JalieKo YXOAUTH OT X (OPM Ha PYCCKOM SI3bIKE. ABTOPBI CTaTbH JAENAIOT BBIBOJ O TOM, YTO HAlHMCaHHE
00ILIeCTBEHHO-TIOJINTHYECKHUX CJIOB, BBEIEHHBIX C PYCCKOI'O SI3bIKa U Yepe3 PYCCKUH S3BIK, TOKHBI OBITh
pELIEHBI TPU B3aUMOJCUCTBUY BCEX YUCHBIX-IMHIBUCTOB.

KioueBbie ciioBa: 0OOIICCTBEHHO-TIONUTHYECKUE, JATHHUIIA, NPU TEPEXOAe, 3aWMCTBOBAHHBIC
CJIOBA, IPUMEPBI, YUEHBIC-IMHTBUCTHI, BBIBOJ.
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YAssociate professor, Docent of Chair of “Kazak language and professional Kazakh language” of
Asfendiyarov Kazakh Natinal Medical University
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QUESTIONS OF WRITTEN BORROWED QUESTIONS
PUBLIC POLITICAL WORDS
IN LATINIC

Abstract

The article tells about the spelling of foreign socio-political words in the Latin Alphabet. The
authors are shortly commenting socio-political words pointing out their meaning in social life of the state.
As well they are telling in detail what principles should be used further in transit to the Latin Alphabet
and how to adapt borrowed words in the Kazakh Language. Taking into account that the linguists’
opinions are different, the authors make a conclusion that it’s necessary not to move far away from the
Russian forms of these words. The authors are sure that spelling of borrowed socio-political words
introduced from Russian and through Russian should be solved after the discussion by all linguists.

Key words: foreign socio-political, Latin Alphabet, in transit, borrowed words, forms, linguist,
conclusion.

Kipicme.Kazipri 3amanma xepxy3iHzme Oip FaHa YJITTaH TYpPaTBIH MEMJICKETKETTEp JKOK Jece e
Oomampl. Amam3aT KOFaMbl MUl apajiachlll, CAalBIPBUILICHII KATKAH TYCTapAa ©3iHiH YITTHIK OCHHECIH
caKTaIm MeMJICKET KYPBIIT OThIPFaH XaJIBIKTap Ja, ©31H/eri OaphIlHaH alBIPBUILII JKaTKAH eaep 1e oap. Op
MEMJICKETTIH KOFaMIBIK-CasCHl oMipiHae OeliceHe KONIAHBUIATBIH CO3JIep MEH C€e3 TipKecTepiH,
CHHTAKCHCTIK OpaJbIMIapbIH — KOFAMJIBIK casic Jiekcuka Aeimis. by typanst ¢.r.k., nonent b.)K.Mcxan
Oblmait mefimi: «KoFaMIBIK-casiCH JIGKCHMKAa — oIeOM T CO3MIK KYPaMBIHBIH KOMAKTBHI OOIriH Kypaid
OTBIPHIT, OHBIH KOFAMIBIK-OJIEYMETTIK KBI3METIHIH MYMKIHIIUTITIH KEeHeHTel KoHe COJM MYMKIHIILTIr
apKBUIBl OHBIH JKaH-KAKTHl KBI3METIH KamMTamachi3 ereni. OHBIH KaJbIITACHIT JaMybl TapUXU-CasCH
Ke3eHIepMEH, TYPJIi 9KOHOMHUKAIBIK-JJIEYMETTIK JKaFaaiIapMeH, jka30a oae0nerTiH, OYKapalblK akmapat
KYpaJlJapbIHBIH JaMybIMEH THIFBI3 OalIaHBICTHI eKeHi pac. Ocipece xka30a omebuer Kambimrachin, bBAK
JaMBITT OPKEHJIETeH Ke3eHJe KOFaMJIBIK-CasiCH JIEKCHKAHBIH JKaJBIXalIBIKTaK KOJNJIAHBICHI KeHesl TYCIT,
KOFaMJIBIK KpI3MeTi apTafst [1, 35].

KoraMmIpIK-cascu JIEKCHKaHBIH KABIXATBIKTHIK TLTE OPHBIFBI, XaJIbIKTHIH KeHIHEH KOJNJaHybIHA
BIKIAN eTeTiH OipAeH-0ip cama — OykKapamblK akmapar Kypaimapsl. Korammga OONBIN KAaTaThIH CasiCH-
SKOHOMUKAJIBIK, KOFAMJIBIK-QJIEYMETTIK ©3repiCTep MEH >KaHAJIBIKTap JKaHa YFhIM MEH KYOBLIBICTap.bIH
HeMece 3aTTapAblH aTayliaphl PETiH/e Ke3 KeNTeH TUIAIH Co3/liK KypaMmblHa, kebOiHece, Mep3iMi Oacmace3
TLTL apKbUTbl eHemi. KoramabIk-casicu ce3jiep apKbUIbI Keil jkaFiaiija MeMJIEKETTiH YCTaHBIN OTBIPFaH
casicaThl MEH SKOHOMUKAJIBIK OaFbIT-0aFaaphl aifKbIH1ATATbI.

Herisri 6esim.KoraMpIk-casici JIeKCHKa MEMIIEKETTIH op IOYipJeri casicu karmalblHaH xabap
Oepeni. Mpicanpl apa® MATKBIHIIBUIBIFBIMEH Oipre «MeMIIEKeT»,«ya3ip», «maTmia» T.0. ce3lep eHce,
natmanelk Peceil ke3iHIme «osi3», «OONBICY, <oKaHAapai» T.0., al KeHeCTIK OWIiK Ke3iHae
«KOJXO3MACTHIPY», «KBI3BUI ~OTay», <QIEKTIpICHIIPY», «UHAYCTPUSUIAHIBIPY», «KahHTa Kypy»,
wkenmengery» T.0. CHAKTBI ce3aep maima Oomapl. KeHec OkiMmeri Kyimam emiMi3  eyponabIK
MEMIIEKETTEP/IiH JaMy *KOJIbIHA TYCKEHJIIKTEH, Ka3aK TUIIHE «IaplIaMeHT», «IPE3UICHT», «CIHKep» T.0.
CHSIKTBI ce31ep eHi. bysap/iplH Kenmiiiri opeic TUTIHIH ’Ka3buly, alThUTY YJATICIMEH €HT€HAIKTEH, Ka3ak
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TUIII alaMHBIH aiTybIHA BIHFAMIIBI eMec. OKIHIIIKE Kapail OpbIC TUTIHIH YITICIMEH Ka3bUIbIN, alThLIBII
KYPreH ce3aep TUTIMI3Ai OabITTHI, TLTIMI3AIH MKEMIUIITiH apTTBIPABI N Tepic KOJIFa TYCIN albl,
0acka TUTJEH €HTeH Co3lepAi Typa coil TUIAErinel erim a3yra MYMKIHAIK OepeTiH «KepemeT» omindu
K00aJapblH YCBIHBIM KYPreH Til MaMaHaapsl qa a3z emec. Conapapiy Oipi mpodeccop C.buzakoB kupui
ominouiHgeri oinOuimMi3 TeHIeCl KOK ominou aen ecenrteiiai. OHBIH OHBIHIIA XKIHIIIKETIK Oeririci (b)
MeEH aibIpbIM OeIrici (b) FaHa KaxkeT eMec ekeH. OnapabiH opHbIHA [ ABIOBICHIH OenrinelTiH ACHK opiiH
eHri3y Kepek neitni ae, o3 oibH: «TinTi 40 opinke KockIMIa KYHPBIKTHI K (JK) OpIiH TaHOAnacak,
Toxopmx-XKopxk, Jxor-XKoH, IKyHIIIM-KYHIJIN JIeN a3y MYMKiH Oonap eni» [2, 4],— men TyciHaipeni.
[Ipodeccop C.buzakoBThIH [orcopdorc, /]icon, docynenu cos3liepin Oepe aaThiH IINOH )K00aChI:

Ne | xkupun | nmat Ne KMpUJI | JIaT Ne KMpHJ | JIaT Ne | xkupun Jat
1 |Aa Aa |11 33 Zz 21 O e ©e |31 |hh Hh
2 99 99 12 Un Yy 22 Mn Pp 32 |ln I
3 |B6 Bb |13 Uit Uin |23 Pp Rr 33 |Yu Cc
4 |Bs Vv |14 K x Kk |24 Cc Ss 34 | llm Cc
5 |I'r Gg |15 Kk Qq |25 Tr Tt 35 | I m Ce
6 |Fr Gg |16 JIn LI 26 Vy Uu |36 |Blu ii
7 | on Dd 17 M M Mm |27 Yy Uua |37 |Ii Ii
8 |Ee Tt 18 Hu Nn |28 Yy Uad |38 [D» Do
9 |Eé Eé 19 H H Nn |29 D ¢ Ff 39 [0 1010
10 | Kx Jj 20 Oo 0o 30 X x X X 40 | A= A s
41 | Kx Ce¢
[2, 4]

OpuHe, MyHaal xo0a KaObUITaHybl MYMKIH eMec. Ka3akThIH TeJl IbIObICTApPBIH FaHa KaMTHTBHIH
Ta3a Ka3akbl k00a yceiHranaap maa 0ap. Onap na KaObuimanOal Kaiuzpl, ce0eOi e3repil KETKEH caHa-ce3iM
Ka3aKTBIH ©3 TUTIH 631He KaT KbUIBII kibepreH. OpbpIC TUTIHEH JKOHE OPBIC TUT apKBUIBI €HTEH CO37epIi
Ka3aK TUTHIH TaOuraThiHA OCHIMIEN, e3repTill KOoJmaHy apTTa KajdFaHIbIK, HATAHIBIK e TYCIHETiH
KOFaM KaJIBINTACKIN KajiFaH. Bip/ieH Ka3ak TUTIHIH TeJl TaOuraThiHA OpajaThiH OoJicak, OYKLI KOFaM epe
Typerefin, Kapchl 0omansl. AxMeT balTypchiHyIbl aTbiHAarel T11 OUTIMI HHCTUTYThI MaMaHIaphl JIAThIH
QMMOMiHEe Heri3aenreH jxoba nmaspiiay OapbIChIHIAA OCBIHBI Jla €CKEepPreHiH OalKaiMbI3. OJinou
xobacerHaa Ff (¢p), Hh (x, h), Vv (B), Chch (4) npIGpIcTapbIHBIH OOMYBIH, COHIAM-aK OpbIC TLTIHIE
JAYBICTHI OOJBITI €CeNTeNeTiH U, Y ABIOBICTapEl MEH Ka3ak TUTIHAET1 JaybIcchi3 it MeH y-Fa Oip FaHa opim
(I, Yy) Gepinyin cascaTThlH BIKIMANBIHAH LIbIFA aAMayaH €M Oinemis. Al omimbu KypaMbIHAa Tin
TaOMFATBIH/A JKOK JBIOBICTapABITAHOANAUTRIH apinTep Oojca, )a3zyna KWBIHINBUIBIKTAD Maiga Oonaisl
nereH ces. JKoOaHBIH KaiiTa-KaiiTa ©3repTiTill, ailTBIC-TapTHICTHIH Tolactamay ce0ebi me com. TynTiH-
TYOiHAEe Ka3akK TUTIHIH TeJll IeIOBICTaphIH FaHa OCITUICHTIH opinTepleH TYPATHIH JIinOWiMi3 OOJIaTHIH
IIBIFAp JIeN YMITTEHEeMi3. AJ 93ipime OCHl K00aJarbl QJIMOMMEH KOFAMIBIK-CasCH CO3ACpAl Kamai
’Ka3aMbI3 JICreHre TOKTaIalbIK.

dunonorusi FeUIBIMAAPBIHBIH JIOKTOPBI, Mpodeccop b.MoOMBIHOBa KOFAMIBIK-CASICH JICKCHKAHBI:
«KypambIHIaFel KOMIIOHEHTTEpPiHIH Ta3a Ka3aK Ce3[epiMeH Kelmyl apKbpUIbl JKacalaThlH aTayJbIK
TIpKECTep: yam KeHeci, Ounix 0ani3i, Ounix mymgacsl, sHcozapsl Ounix T.0. bip KOMIIOHEHTI KipMme, e3re
KOMIIOHEHTTEp1 Ka3aKThIH TOJI Co31 OOIYBI apKbUIBI KacaJaThlH aTayJbIK TIPKECTEP: casAcu audep, Casacu
Kywi, OiHu koHgeccus, ounik Onumni, cascu dacnama, min cascamsl, cascu wewim 1.0. Exi Hemece
0apJIbIK ChIHAPIAPHI KipME CO3/ICH KYPaTybl apKbUIbI JKaCallFaH aTayibIK TIpKecTep: cascu pegopma T.0.»
[3, 83],— men yiuke Gestin Kapaiipl.

OHBIH Ta3a Ka3ak Ce3/IepiMEH Kacallblll TYPFaH aTaylbIK TipKECTep JeN KEeNTIipreH MBICATIBIHIaFbI
«1aIMi3» €031 MapchIHbIH «aahnm3y, 6ip KOMITOHEHTI KipMe ce3/iep, eKiHIIT KOMITOHEHTI Ka3aKThIH T co3i
JIETEH MBICATIAPBIHIAFBl «CASCH», «IIHW», «cascaT» JereH co3jiep apad-mapchl TUTIHEH €HreH KipMme
ce3lep eKeHiH OaikaiiMbI3. OpuHe, OYJI co37ep Ka3aKThlH ©3i1HIH TOJl Co31 CUAKTHI OOJBIN TLTIMI3re CIiHiM
kerkeH. OnapapIH KipMe ce3 eKeHIH TUT MaMaHIapbl apHaibl YTUMOIIOTHSIIBIK 3€PTTEY KYPri3y apKbUIbl
FaHa aHBIKTAW aJajbl.

Koramupik-casicu JIeKCMKara enJiiH, MEMIIEKETTiH OacKapylibl OpraHAap/AblH, Jaya3bIMJIbIK
KBI3METTEp MEH MEKEMENIePJIiH, MEMIIEKETTEpP/IiH, KYpPIBIKTapAblH (reorpadusuiblK aTayiap) aTayiapsl
(arrapel), TinTi OFaH Kici arrapel Ja kipeni. bymapapiH OapibiFbl  Kasipri  opdorpadusuibik
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CO3MIIKTEPIMI3/Ie OPBIC TUTIHIH 3aHBUIBIFRIMEH JKa3bUIaThIHBIHA KO31Mi3 YHPEHTCeHI COHIIAIBIK — OJapbl
Ka3ak TUTiHe OeHiMIen ainy KepeKTiri Typalibl TilTi ce3 Ae Oommal kenemi. Kici aTTapbl KOFaMIIbIK-CasiCH
JIEKCHKaFa atmnaca a Oeiriii Oip yakpITTa, casicl Ke3eHAe KelOip MeMiIeKeT KalipaTKepJepiHiH aTTapbl
Oacnace3 OeTTepiHe *Mi KOJMAAHBUTYBl MYMKiH. OHBIH YCTiHE LICTENIK KiCl aTTapblH Ka3akiia >Ka3y
MaceJieci TinTi ¢e3 OOJIBII Ta )KYPreH KOK.

XKat cesnep OomnamakTa Kamail >ka3bUTy KepeK JereH MOCeJieHi LIellyJe 3epTTey HBICAHBI ETill
OCBIHJIAH CO37EP/Ii ally bl )KOH Kepill OThIpMbI3. EHTI Ka3ak TiniHIe ¢o3 0achiHAa KOJIIaHbUIMANTBIH P, J
IBIOBICTApbIHAH, COHJAl-aK OpBIC TUIIHAE IaybICThl OOJFaHBIMEH Ka3aK TUTIHJE NaybICChI3 OOJIBII
TaOBLIATBIH Yy, M ABIOBICTaphIHAH OactanateiH Poccus, Jlameus, Jlumea, Yipauna, Hcnanus, Umanus
CHUSIKTBI MEMJICKET aTTapblH KaJllall JjKa3aMbI3 JIETEH Moceliere ToKrajnalblk, «Ka3zak TiniHiH
aHBIKTAFbIIIBIHAA» «Peceit koramapik TeneapHackl — OPT, Poccus tenerpad arenrriri — POCTA, Poccust
tenerpad-akmapat areHtriri — UTAP-TACC. Peceii @eneparnusicel — PD» [4, 510],— nen, Oipece, Peceil,
Oipece Poccus Gonbin sxa3puirad. JKaszynma OacHIbUIBIKKA ajaThlH HYCKayJIBIFBIMBI3Aa Oip FaHa Poccus
CO3IHIH €Ki TYPJI a3bUIbIN KXYPYyl OyJI MOCENIeHIH FBUIBIMH TYpFbIJa KOJIFa aJlblHOAFaHbIH KOPCETEN.
TepMUHKOM MEMJIEKETTEPIH aTTapbIHbIH, TeOrpadUsUIbIK aTaynapblH Kajdal *Ka3bUIaThIHBI Typaibl i
CIIKAHJAN IIelIiM IublFapMaca ja, Kasipri kesne BAK-tapna Peceil, Anmanus nen a3y IOCTypre
afHaJIBIN KETTI.

Memiteker aTTapbiH, TeorpadUsIbIK aTayaapsl xKa3y/1a OypbIHHAH KaJIbIITAChII KaJiFaH (IaCTypIii)
aTaynapasl Ja, COHJal-aK TybICTac (TYpKi TEKTeC) XaJbIKTapAblH CO3 KONJIAHBICTAPBIH Ja OAaCIIBLUIBIKKA
ay Kepek CUAKTBI. Meicanbl, MHous emec, Yudicmawn, Eeunem emec, Moicoip, Pum emec ¥poim, Kpoiu
emec Koipoim (¥neiH YpeiMra, KeI3bIK Keipeimra) [laxucman emec [loxicman 1.6. Bys opaiina OypBIHFBI
Kenecrep OnarbIHBIH KypaMblHia OONFaH TYPKI TEKTEC XaJBIKTAPIBIH €Mec, a3y JocTypiHe Oacka
SIJIEPIH BIKIAJIbl KATTHI THE KOMMaraH TypKueHiH MeMJIEKET aTTapbiH, reorpadusuIbIK aTaynapibl Kanan
JKa3aTHIHBIHBIH Ja OacIIbUIBIKKA anyFa Oomamel. Muicansl, Typkue [ epmanusnsr Anmanus Oen aTaiibl
koHe Oy ce3mi Kaszak Tiutmi BAK-tap, sxorapeima aTKaHBIMBI3HAi, OCBUIAN KOJNITAHBIN XKYp. ANl eHi
Kaittaman Poccus, Jlameus, Jlumea, Yxpauna, Hcnanus, Umanus ataynapbiHa KeneTid 0ojcak, Oyiapsl
Rese, Latvia, Litva, Ykraina, Ispama, Italia nen xasamsi3. Kaszak Timiame p, J1 AbIOBICTApBIHAH CO3
OacrajaMaiThiH Oojica 1a, OyJapablH ajjblHa bl, i JBIOBICTAPBIH KOCBIN >Ka3y OJIapAbl OipiHIIIICH,
TYITHYCKaJaH aJbICTATBIT >Ki0epesi, eKiHmIigeH Oyiap KYHACTIKTI TYPMBICTAa KOJJIAHBLIIATHIH TOI
ce3aepimiz emec. COHABIKTaH TUTIMI3MIH 3aHIBUIBIFBIHA a3dam KaWIel KeleTiH Ooiica ma, MyHIau
MEMIIEKEeTTep aTTapblH P, i ABIOBICTapBIMEH >ka3a Oepyre Oomambl KOHE MEKTeN OKYIIbIIapBIHBIH
KYJIaFrblHa M, Y ABIOBICTAPHI Ka3aK TLTIHE AayBICCHI3 OOMasbl 1en Kys Oepyimi3 kepek. OHBIH YCTiHE U, Y
opinrepi bIHM, iif, Yy, Yy ObIOBIC TipKeciMiH OepeTiHiH Je MeKTen OKymbUIapbl Ouryi Tuic. YKasymarsl
YHEMIUTIK KaFMJachlH OacIIbUIBIKKA ajbIl Latvia, Ykraina, Ispania, Italia nem xa3cak Ta Kazak TUIIH
YKAKChI MEHTepreH OKyIbl Ylatvyia. Yispanyia, Yitalyia, Ireser nen oku Oepeni.

bi3nin canamb3 na, Ke3iMi3 1e¢ MyHAail ataymapabl TEK OPBIC TUTIHIH YJATiCIMEH OKBIN YHpPEeHim
KIFaHIBIKTaH, OI3MIH aWTBIT OTBIPFAHBIMBI3IBI XAJIBIKTBIH [1a, «(QOHETHUCTepIiH» A¢ KONIIUIIri
KOJITaMaiThIHBI aHBIK. MYHIal KYJIIBIK, OOMaHIBIK CaHara MOWBIH YCHIHBIN YHpeHOereH upaH Tiiaec
XaNbIKTapabpIH 0acka MeMIIeKeTTepAl Kallaii aTalThIHBIHA Hazap ayaapaiblk. Meicambl, onap AuenusHsl
Unencman, Kvimatioor [lun 1.6. nmenm ataiimel. Omap KelOip MeMIIEKETTEp[iH aTayblHa ©3IepiHiH
TUIIEPIHIE «ell, MEMIIEKeT» JIeTeH MaFblHa OepeTiH cmar Ce3iH Kockim aiitamel. Onm a3 Oonca, Kasip
oleMre YCTeMIITIH JKYPri3il TypraH aFpUINIBIH TUTIH amabplk. Omap (arpummbiHgap) Peceiidi Pawn,
T'epmanusnvt  [orcoman, Kvimatiovr Yaiina, Kanonowr /Jcoanon T1.6. nmenm ataiinbl. OpbeIC TiLTIMEH
canpICThIpcak Oymaii atay OipTypii epci cuakTel. Con CHAKTHI MYHAAW aTtayimapibl Ka3zakiia aTacak Ta,
epci O6onbIn KepiHyi 3aHbl. bynail aTay aFpUIIIBIHAApFa, OacKanapra Kapacajbl, Ka3aKka jKapaclalThH
CUSIKTBI OonbIn Typanbl. Cebebi ophIC TUTIHEH alaKTan KeTeMi3 JereH ol 0opiMizli «Mazamaiasny. O
yiriH Oi3fiH caHambI3ga TeHKepic Oomybl kepek. BAK-tap ocel Macenenepii KeTepim, XailbIKThIH
caHachIHa JKEeTKi3yl THiC.

Jlatera aninbui xobaceiHaarsl Ff (¢p), Hh (x, h), Vv (B), Chch (4) opinTepiHiH caKTanbIl Kalybl
OpBIC TUTIHAET1 HEMece MIETEN/IIK Kici aTTapblH Ka3ak TiliHe OelliMaeyre MyMKiHAIK OepMmeiini. byl na
OpBIC TLTIHE JKaJTaKTayIbIH acepi aen Oinemis.

Enpi kelibip ki KONIAHBUIATHEIH KOFAMJIBIK-CAsSCH CO3IepAl Ka3ak TuUliHe Kanmad Oeifimumemis
JereHre opajaiblk. backa TingeH eHreH cesiep €31 KipreH TUINIH 3aHABUIBIFBIHA OaFbIHBIN P TYpIi
HYCKa Kyparl aiTeuiazpl. Mblcalbl, apad TiTiIHEH €HreH KOITereH co3/iep alThlTy OaphIChIH/IA FaHA eMeC,
TinTi ka30a omeduerTepimMiziH o©3iHxe OipHelle HyCKada KONJIaHbUIBIN KYp. byraH ka3zak TiniHe apad
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TiTIHEH eHI'eH CO3JIepAl apHalbl 3epTTell, yJIKeH eHOek jkazran H.OHIachIHOBTHIH MbIHA Oip ce3iHe Hazap
aynapcak ke3imi3 xxereni. On Obitait nen xxa3ajsl: «bi3 Kazak TiniHae keH epic anran 400-1eH actam apad
CO3IEpiHIH Ka3aKIa >Xa3bUly TYPJEPiH aHBIKTaNl IIBIKTHIK. ONapiplH MIyOapibIFbl COHIIAIBIK, OHBIH
ce0ebin amryra Kici akpuibl kerep emec. OraH JKy3lereH Mbicanjap kenrtipyre Oomnanbl. OKbUIFaH
onebuerrepe: Tacoux cesiniH — 20, wkTrhatThiH — 12, ITHNATTHIH — 8, FUOPATTHIH — 7, 9PEKETTIH — 6,
KayilTig — 5, YKIaHHBIH — 4, BApUAHTHI KE3ACCTi. OPKalChIMbI3 KYHIHE JKY3 PET alTaThlH «PaKMETTiH»
(aybpI3eki alTHUTYBI ©3 anbplHa) Oacmana: paKMeT, paKbIMET, paxMmar, paxMeT, paXbIMeT CHUSIKTBHI 5 TypiHe
Ke3ecTik. by skaFmail TUTMI3NIH OepeKeTIH KalllbIPBIN Kejie KaTKaHbl ce3ci3y [5, 4]. OckiHpai ana-
KWIaJbIK OolMac YIIiH, oap/ibl Ka3ak TiniHe OeifiMaeyain Oenriii Oip epexenepid KalIbIITACTHIPY KaKeT
JieTl ecenTeiMi3. Mplcabl:
1. O3reTiaik ce3aep/Ieri eKIHCI3 0 ABIOBICHIHBIH OPHBIHA Ka3aK TLTIH/IE a jKa3bliaibl. MbICANbL:
ookmpuna — daktrina

komumem — Kamitet

xanuman — kapital

2. O3reTigiK ce3aepaeri 3 AbIOBICH Ka3aK TUTIHET! e-MEH aaMacThIpbuIaabl. MBICaIbI:

okHomuka — ekanomike

amHuKa — etnike T1.6.

Kazak tiniHge xypmem, Kacuem CUSKTHI OacTankbl OybIHIApHI KyaH, eKiHII OybIHIAPHI KIHIIIKE
cesnep, Hemece Bexapvic, bexboram CHAKTHI OipiHIN OYBIHAAPHI XKIHIIIKE, €KiHII OYBIHAAPHI KyaH
JAyBICTBUIAPIBIH TYPAThIH Kici eciMiepi O0ap. SIFHM, Ka3zak MyH7ail ce3lepil airTa amajbl, aju apaiac
(>kyaH-KIHIITKe-)KyaH HeMece KepiciHie) OybIHIbI co3ep/al aidTa anMaiipl. COHABIKTaH apanac OybIH/IbI
©3TeTUIIIK CO3/ep Kelice, oJlap bIHFalbIHA Kapail Oip Hemece OipHele OybIHBI JKIHIIIKE HEMECE KyaH
OOJIBIII JKa3bLIYhI THIC JIEM OMIaliMBI3.

3. OpbIC TUTIHAETI €0 IBIOBIC TIPKECIMAEPiHIH apachiHa Y JBI0BIC KOCHUTBIT Ka3bUIaIbl. MBICAITH:

meopus — teyorya
2eonoz — geyolyk 1.6.

bynan Oacka Kazak TUTiHAE co3 COHBIHAA 0, B, T, J JBIOBICTAPHI KEIMEHTIHIH JIe OaCIIBUTBIKKA
aNbIll, COHJAM-aK €e3 COHbI €Ki JaybICChI3 JBIOBICKA asKTalca, anoKonda, Jnumes3d, 3neHme3d
KYOBIJIBICTaPBIH €CKEPIN jKa3y Ja KaKeT JCI eCemTeiMi3.

KopbiThinabl. Kazak TiliHe JaMbIFaH €yporra eIAepiHeH Co3Aep OPBIC TUTi apKBUTHI €HIN KATKAHBIH
OopimMiz 6imemiz. OHmal ce3nepii Heri3iHeH TYIMHYCKaaaH aibll, Ka3ak TuUTiHe OediMaereH aypwic Ooiap
emi, Oipak oFaH Ka3ip MYMKIHIIK OK. Ka3akcTaHHBIH aKmapar ojJeMiHAe Ne, FRUIBIMBIHIA Aa OPBIC Tili
YCTeMIIKKe ue OOJIBIT TYPFaHIBIKTAH, OPBIC TUTl apKbUIBI €HTeH COe3Mepi Timimisre OefimaeyaeH Oacka
amalt oK.

Byman opi me KoramIpIK-cascu cesnepii IIyOBIpTHIT kaza Oepyre Oomap ermi, Oipak olapablH
OapiBIFbIH Oip MaKalaHBIH KeJEeMiHE CHIMFBI3Y KUBIH KOHE Oolapiabl Oip aJamMHBIH IIenryi MYMKiH eMec.
En OacTeichl meTenmik KOFaMIBIK-CasiCH CO3/AEpHAeri Ka3ak TUTIHIH TaOWFaThIHIA XOK JBIOBICTapibl
KaHail ABIOBICTApMEH aIMACTRIPY KepeK eKeHIIITiH TiT MaMaHAapsl OipJIecill OTHIPHIN IIEMTyi THIC, COFaH
0aliTaHBICTBI epeKeNep IIBIFAPhIUTYBl Kepek. KoraMpIK-cascu ce3liep OOJNChIH, TEPMHUH co37ep OOJCHIH
Ka3ak TLTIHIH alThUTy oye3iHe OaphIHIIA KaKbIH OONYBI JKOHE CayaTThl )Ka3yFa KUBIHIBIK KeNTipMeyl — eH
HETi3Ti YCTaHBIM OOYBI THIC
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SOCIO-CULTURAL FACTORS AFFECTING THE DEVELOPMENT OF ENGLISH
LANGUAGE PROFICIENCY AT NON-LINGUISTIC DEPARTMENT

Abstract
This paper examines the importance of socio-cultural factors in language learning and explores
the main socio-cultural factors influencing language learning proficiency at non-linguistic department.
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The study considered the social factors as special and emotional environment. The place, light and
furtiniture are viewed as special environment while relationship between teacher and students, student’s
attitude toward English are viewed as emotional. It was found that both social factors have a huge impact
on learner's foreign language motivation. As for cultural environment, student's cultural background and
differences in culture and language were considered as the main factors. It is important that differences in
cultures and languages should be explained to foreign language learners in order to avoid any
misunderstandings. The lack of knowledge on language and cultural differences may cause demotivation
to learn language among language learners. Therefore, it is important for teachers to be aware of factors
influencing language learning.

Key words: socio-cultural factors, language proficiency, second language acquisition, non-
linguistic department

K.T. XKaiivik6aii* I'M. Kacvimoea ?
Cynetiman Jlemupens amvin0agbl YHUBEPCUMEMIHIY
Y6MO011900- Illemen mini: exi wiemen mini MamaHObI2bIHGIY 2 KYPC MALUCTPAHINbL
2n.2.0., KAybIMOACmuIpbliean npogeccop
Kacxenen, Kazaxcman

TIVIAIK EMEC ®AKYJBbTETTEI'T AFbUILIBIH TIJIIH MEHT'EPY IIH JTAMYbIHA
OCEP ETETIH 9JIEYMETTIK-M9JIEHU ®AKTOPJIAP

Anoamna

byn makamama TiIAi OKBITYIAaFbl QJIEYMETTIK-MOACHU (aKTOPJIApABIH MaHBI3B KapaCThIPBUIIEI
JKOHE TUIMIK eMec (aKyJIbTEeTTerl TUIAI MEHTepy ACHTeHiHe ocep €TeTIH HETi3ri oJIeyMETTIK-MOICHH
(dakTopiap aHBIKTAIABL. 3€PTTEYAC AICYMETTIK (QakTopiap epeKIlie KoHE IMOIMOHAIBIK OpTa PETIHIEe
KapacTeIpbULIbl. CHIHBIIT OPHBIL, YKaPBIFBI JKOHE JKaFIallbl apHalbl KOpIIaFaH OpTa PETIHJE Kapajbl, ai
MyFaJIiM MEH CTYICHTTEp apachIHIAFbl KapbhIM-KATBIHAC, CTYACHTTEPIIH TUIMI YHpEeHyTe JereH KaphiM-
KaThIHACHI SMOIUSUIBIK (PaKTOpJIap peTiHae KapacThIpbllabl. Exi ajeyMerTik dakTop aa OiLTiM aayIibIHbIH
IIeT TUTIH YHpEeHyre JereH MOTHBAIMSICHIHA YIIKEH oCep €TeTiHI aHBIKTaIabl. MomeHu oprara KeJeTiH
Ooscak, HEri3ri Qakropiap peTiHAE CTYASHTTEPAIH MOISHH aibIpMambUIbIKTapsl anbHabl. [lleren
TUIIEPIHIH OKyIIbUIAphIHA TYCIHICTIEYHIUTIKKE KO OepMmey YIIIH MOACHHWET TeH Tilaepaeri
alBIPMAIIBUTBIKTAD MYFANIM TapamnblHaH TYCIHAiIpUTYT MaHbBRABL. COHIBIKTaH MyFaliMaepre TuUImi
yiipeHyre acep eTeTiH aKkTopiap Typajbl OUTy MaHbBI3bI.

Tyiiin ce3mep:exinmi Tingi MeHrepy, haxropaap, Ky3bIpeTTLTIK,aJIeyMETTIK-MaAieH! (haKTop

Kativikbaii K.T.' Kacoimoea I'M ?
"Mazucmpanm 2 kypca cneyuanvnocmu 6MO011900- Unocmpanmbwiii A361K: 064 UHOCMPAHHBIX A3bIKA
2 0.n.1., accoy. npogheccop
Kackenen, Kazaxcmau

COLHUOKYJIBTYPHBIE ®AKTOPBIBJIUAIOIIUE HA BJIAAEHUA
AHIJIMHACKOI'O S3BIKA B HESI3BLIKOBOM ®AKYJILbTETE

Annomayus

B cratee paccmaTpuBaeTcsi Ba)KHOCTh COIMOKYJIBTYPHBIX (PaKTOPOB B HU3YUEHHH S3bIKa U
WCCIIEYIOTCS. OCHOBHBIE COIMOKYIBTYpPHBIE (DaKTOPHI BIIMSAIOIINE HA YPOBEHb BIAJICHUS SI3BIKOM Ha
Hes3bIKOBOM  (pakynbTere. B mccnemoBannn conuanbHble (DAaKTOPHI pacCMaTPUBAIMCHE KaK ocobas u
AMOLIMOHAIIbHAS cpenia. MecTo, CBeT U 00CTaHOBKA KIIacca PACMOTPEHBI KaK CIelraIbHas OKpYKaromias
cperna, a OTHOLIEHHE MEXKAY YYUTEIEM U CTyJEHTaMH, OTHOLIEHUS CTYyJEHTOB Ha H3y4YEHHUE S3bIKa
OCMOTPEHO KaK AMOIMOHAJIbHBIE ()AaKTOPBL. Y CTAHOBJIEHO, YTO 00a COIMANBHBIX (haKTOpa OKa3bIBAIOT
OrPOMHOE BJIHMSHHE HAa MOTHBAIMIO OOYYAIOIIErocs K M3YYEHHI0O MHOCTPAHHOTO s3bika. UTO Kacaercs
KYJIBTYPHOH Cpelbl, TO B Ka4eCTBE OCHOBHBHIX (haKTOPOB PACCMATPHBAINCH KYJIBTYPHBIC pPa3IAdHs
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CTYACHTOB. Ba)KHO, YTOOEI yyamyMCsa UHOCTPAHHBIX A3bIKOB PAa3bACHAIMCH pas3jindvd B KYJIbTypax H
SI3BIKaX BO M30eKaHUeE HeI[Opa3yMCHPII>i 4YTO MPUBOIUTK JIeMOTHUBaLINI CTYACHTOB. HOBTOMy YUUTCIISAM
Ba>XHO 3HATh O (l)aKTOan, BJIMAIOIINX HA U3YYCHUC A3bIKA.

KiioueBnle cioBa: COLMOKYJIBTYPHBIC q)aKTOpI)I, BJIAAICHUC A3BIKOM, OBJIAJACHUC BTOPLIM
SI3BIKOM, HCEITUHTBUCTHYCCKUM OTACH

Introduction

In 21st century, the interest in learning foreign languages steadily increases and the language of
mutual understanding became English language. The importance of learning foreign languages always
taken into account in today's society, because knowledge of the language provides opportunities to be
successful in terms of economy, commerce, education, and science. In the context of modern educational
reality: Kazakhstan's accession to the Bologna agreement and the transition of higher education to a three-
stage (bachelor-master-PhD) training, it is especially important to improve the efficiency and quality of
foreign language teaching in universities not only at linguistic departments, but also at non-linguistic
majors[1]. Language training at the University should focus future speacialists on the creative nature of
upcoming activities, development of 21st century skills such as creative thinking, problem solving, self-
development and effective communication in foreign language in the field of their major.Therefore, the
goal of English language teaching and learning is to encourage students to use English for meaningful and
effective communication, not only inside but also outside of the classroom, in their future
profession.Accordingly, English language learning is considered as a complex system and it is hard to
measure the results of learning.lt requires investment of time and effortfrom the part of learners, creating
a proper learning environment with qualified teachers, developing productive syllabus, choice of adequate
instructional materials and so on. But in practice, inspite of all above mentioned aspects of improving
the effeciency of foreign language teaching, the educators continue to face difficulties in teaching
students of non-linguistic department, and the reason of it, to our mind, is that they don't have knowledge
about factors which influence students to learn foreign language. Language learning includes factors that
would affect the process of learning positively and negatively. The requirements of contemporary
curriculum forpractical usage of English language are increasing whilethe results of language learning
actuallyare decreasing. Thus, growing needs of Kazakh society for specialists, practically fluent in foreign
languages and unsatisfactory learning outcomes encourage to investigate the reasons that lead to this
situation. Actually, there are general factorsthat influencing language learning proficiency such as age,
aptitude, learning styles, teachers’ expectations, classroom environment, personality, and
motivation.While this article aims to investigate the importance of socio-cultural factors in language
learning and examine the main socio-cultural factors influencing language learning proficiency at non-
lingusictic department.Methodology of this paper is based on the analysis and comparison of the existing
literature on this issue.

Literature Review

The acquisition of second language (L2) is becoming more of necessity for peoples around the
world.This can be evidence that school, colleges, and universities all over the world are emphasizing
second language acquisition.Second Language Acquisition is considered as a process of acquiring
language, which is beyond one’s native language and investigates human capacity to learn languages.
SLA is the inquiry of why most second language learners don’t accomplish the same level of knowledge
in second language as they do in their mother tongue. “It explores a wide variety of complex influences
and phenomena that contribute to the puzzling range of possible outcomes when learning an additional
language in a variety of contexts” [2]. SLA is a complex system which is focused on understanding the
process of learning L2, as well as foreign language acquisition. This is not only about acquiring second
language, but it often incorporates many different types of acquisition, including third, fourth, tenth and
so on. It cannot find itself as a part of certain discipline because of its complexity. Similarly, Ellis [3]
considered second language acquisition as a non-uniformed and unpredictable phenomenon. This
statement signifies the diversity and complexity of learning a second language. Over the years, research
has confirmed claims that many factors influence second language acquisition. However, a consensus has
been reached that some factors are considered as dominant and some others are being equal but each of
them provides different contribution for the success or failure of second language acquisition.
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The concept of "factor" (lat. factor-making, producing) is defined as the cause, the driving force of
any process, determining the nature or its individual features, mechanisms and stages of its course.In this
article, we consider factors as the environment of influence on students in the learning process.
According to Learners Dictionary[4], factors refer to the concept that cause something to happen and
something that influence a result. Ortega states that there are general factors as age,gender, language
similiarities and differences, environment, attitude and motivation are influencing language learning
process. Since the 1970s, there have been various studies on individual differences between people who
study a foreign language. Skehan[5] argues that in literature four main areas are emphasised when
considering individual differences in second and foreign language learning: (1) language aptitude, (2)
learning style, (3) motivation, and (4) learning and teaching strategies. Accordingly,those factors would
affect language learning proficiency positively or negatively.There are lots of investigations were
conducted in different countries concerning low English language proficiency starting from school to
undergraduates. Pardeep stated [6] “the transition and preparation of students academically in moving to
a new culture is often lost on the wayside”. Research by him supports that American students who have
low level of English proficiency placed in low track classes and they were instructed through lecture as
well paper and pencil technique [6]. The factor of their poor performance was identified by scholars; it
was an inefficient method of instructing them, due to that they found learning English more
challengeable, not engaging and not interesting. As a result of his study, it was revealed that language
proficiency is not majorly the issue, but it depends on the method of instruction. Moreover, in order to
improve method of instruction, the main attention will be focused on training teachers and develop their
attitude toward teaching. Researchers also suggested for teachers to provide meticulous academic
curricular for English language learners. Proficiency in English provides an opportunity for learners to
interact freely with others and gives confidence.

Nowadays, the desire for practical knowledge of English language is increasing as the scale of
professional mobility is increasing, mass tourism has been developed, the processes of educational
migration have increased. This need creates an important social and political background, a favorable
environment for the realization of the social task in relation to teaching a foreign language, for
organizational and meaningful restructuring of the learning process.In modern society, to have the
knowledge of English language will not only allow communicating with interlocutors but also will allow
taking worthy place in the world community.However, from our experiencewe can conclude that students
applying a non-linguistic department are primarily focused on the discipline of the specialty. Most future
engineers have a technical mindset, many find it challenging to learn foreign languages and other
humanitarian disciplines.Therefore, students often put a foreign language on the last place in the list of
important discipline, not giving it much importance.Nonetheless,already in senior years, they begin to
understand,that engineering is developing on a global scale, and English becomes a means of learning
experience and advanced knowledge, a necessary tool for professional development, and academic
mobility — one of the ways to prepare yourself for a career as an engineer. Obviously, each person has
various degrees of ability to perceive and process information depending on personality and individual
needs.According to Ortega, some individual factors which are mentioned above are viewed as important
than others, but Birdsong argues that each of these factors gives different contribution for the success and
failure of language learning process. However, Rizhova states that the study of a foreign language is an
individually proceeding process, depending on many factors such as biological, social, affective, cultural
and cognitive, not only individual factors [7]. This paper is focused on socio-cultural factors influencing
language learning proficiency.

In modern world, a person is a part of society and constantly interacts with other individuals, and
social factor is a distinctive feature of this. The social factor defined as a driving force for the
development of a society, a phenomenon or process that causes certain social changes. The basis for
selection of the social factor is such a relationship of social objects in which causes under certain
conditions, necessarily generate other social objects or their consequences. Social factor is primarily the
activity of people, which ultimately determines the whole diversity of social life of society.According to
Omelechko[8] society is the condition in which a specific language exists and develops. Based on this
definition, it is obvious that the development of any language is not entirely antonomous, since it depends
to some extent on the development of society. Additionally, all social factors have different linguistic
feature or significance. As an example of it can be global social factor that changes the composition of
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native speakers which lead to changes in lexico-semantic system, syntax, phonetics and morphology of
the language. However, private factors determine the development of only a few levels. Changing
strategies for mastering a language is a good example of a social factor that is described above. It is
essential to mention that the social factor has its own fundamental structure. The main element of the
social factor structure includes: a) the subject of the action; b) the environment with wich the subject is
connected; c) the means of the action; d)the goals and objectives of the action; e)the object of impact;
f)the environment to which the object of action is ranked. Alefirenko[9] refers the existance of the
varieties of social factors. The main social factors of the development and functioning of a language are
the following social factors a) determined by socio-economic formations; b) due to the education system
and mass communication; c) limited by various interpretations of the phenomena of nature and public life
by representatives of religious ideology; d)deterministic language interaction; e)scientific and educational
value; f) moral and ethical understanding of different phenomena of social life; g) social and professional
differentiation of the language. Social factors include parental and student’s attitude, learning
environment, learning opportunities, size of the learning group, student-teacher interaction,student-
students interaction, teacher’s technique and socio-economic status[9].

Social environment refers to the factor that has importance in the study of foreign languages. The
social environment is teachers, peers, parents, etc. The social component of the educational atmosphere is
related to the features of societal organization of the environment (macro-conditions). Macro conditions
can be defined with “atmosphere” of the school, the mood of pedagogical staff and students. Detail-
spatial environment determines the shape of the environment in which students and teachers work. Two
components are essential for any learning: the space that the teacher choose for the lesson (class,
courtyard, street, park, and museum) and the subject environment, including training facilities. Let's
consider the first component, for example, a class; the teacher should consider the following provisions:

- Size: Is the room sufficient for students to sit or move?

- Form:can everyone see the board or screen; can the teacher monitor or see all students?

- Light: is there enough light for everyone, is it reflected on the board or screen?

- Environment: Is the room temperature optimal, whether the room is clean, comfortable in it; is it
suitable for foreign language lessons? Does the didactic lighting of the class (wall tables,
pictures) stimulate the development of motivation to learn a foreign language?

- Noise: is the room quiet enough for everyone to hear each other? etc.

Some things a teacher can change, some cannot; you can use the help of students, it will affect their
emotional sphere, through that you may achieve greater interest and motivation in relation to learning a
foreign language. Parental and teachers' attitude toward English language refer to the social factor which
affects learners' second language learning. They affect learner's attitudinal and motivational
characteristics, and they encourage and supervise learners while learning process. Obviously, parents take
essential place in child’s life as well as in his learning process. Parents’ guide their children to learn
English and stress the importance of English, on the contrary, if parents’ attitude negatively toward
English they will not encourage them to learn. Attitude refers to the way a person views something or
tends to behave toward it, often in a critical way [10]. Attitude toward learning English has a great
influence on learner’s English language academic performance. Kazazoglu[11] proves the existence of
the relationship between learners’ academic success and their attitude toward English language.
Moreover, he states that if students had a positive attitude, it was more likely for students to succeed in
their English courses. Inal, Evin and Saracaloglu [11]investigated the relationship between students’
attitudes toward English as a foreign language and their achievement. It was found there is not significant
relation between second language, medium of instruction, parents’ economical status, living abroad;
however, there was a significant correlation between students’ attitudes and their achievements.
According to another research students more likely to attain better foreign language proficiency if they
have high self-esteem,self-regulation and positive attitude toward certain language [12]. Meanwhile,
motivation is also key concept of the attitude in which students’ achievements primarily depend on it.
Lightbown & Spada [13] claims that motivated students are noticed by their strong interest in the subject
matter, active participation and their efforts to be seen in the classroom. Second language learners learn
language not only for task completion, grade submission but also for employment opportunities,
academic purposes and social communication[14].Phon [15] claims the motivation of career choices is
systematically associated with the success in learning language, it means if the learners career goals
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related to languages. However, learners who are demotivated have shorter attention span, low interest in
learning and even they may not hear what the teacher is talking about. Al-Rifai[14] noticed that these
kinds of students learn language in order to pass the grade not to get real knowledge or skills from those
subjects. Additionally, some of them may not even concentrate or interested on what they are studying.
To conclude, motivation and students’ attitude toward learning languages have a significant impact on
their academic success. It is generally accepted that, individual teachers bring to teaching very different
assumptions and beliefs about what effective teaching means. Teacher’s attitude toward language
teaching is also essential in student’s language learning process. These attitudes could influence language
learners by pushing them to behave in particular manner. Teacher’s negative and positive attitudes
determine the success and failure of this language teaching and learning. Accordingly, their attitude is
influenced by society; i.e. society can destroy and create the teacher’s passion to teach. Any kind of
attitude could be positive and negative, so teachers before teaching students, they bring to the class that
attitude toward that language. Oller and his colleagues found out that language learners benefit from
teacher’s positive attitude whereas their negative attitudes lead to students’ poor achievement[16]. As for
parent’s attitude, if parents have positive attitude toward language learning, they may encourage their
children to learn target language and provide opportunity for learning. Apart from their attitudes, there are
factors as socio-economic status of parents and the environment that school surrounded which may
influence for learners to learn foreign language. Socio-economic status of place and parents can be
identified by type of the high school as well as the environment that school is surrounded. Oller[16]
investigated the relationship between students of high socio-economic status and their language
proficiency. In Turkey, students who are studying in private school they tend to start learning languages
from kindergarten while students who are studying in state schools are accepted to learn languages in the
second year of primary education. Thus, their level of language proficiency may be different in
accordance of the school they attend. Spolsky [17] divided student’s opportunities to study a second
language into formal and informal. Students access to resources and schools seem to be successful than
those without. Mitchell & Myles [18] mentioned that accessible opportunities to those materials are
mainly in the classrooms where academic activities represent the methodology of the syllabus, being
designed to meet a variety of students’ needs and at the appropriate levels of their existing language
proficiency. Language instructors should make this happen in the classroom. Gass [19] states that
encouragement, clear guidance, instructions and support are supreme for second language learners to deal
with their learning difficulties. In addition, teacher in the classroom should provide opportunities for
students to get motivated, to ensure language input quality and coordinate in-class activities.
Obviously,learning and teaching materials, teaching styles influence to language-teaching outcomes.
Teachers usage of visual materials can arouse student’s interest to learn and to promote for them
opportunity to applylanguage items to express their feelings and thoughts[20]. Castro & Peck|[21]
mentioned about learning styles as an another factor that can contribute to the level of academic success
in English language classess. Language teacher’s encouragement of different tasks for different students
with various learning styles leads to a higher level of language proficiency[22]. As a result, successful
language learners are able to use their learning styles or strategies to their own cognition style and
learning task.

Language has always been an irreplaceable part of social life, a reflection of culture and the
processes occurring in it. Ter-Minasova[23]considers language as a mirror of a culture, it reflects self-
consciousness of the people in public, their mentality, national character, lifestyle, traditions,customs,
morality, value system, attitude and vision of the world. It is generally accepted that one of the main
features of language to exchange and share the information not only within various cultures but also
within different social groups. Culture can be defined as a context of cognitive and affective behaviorby
Brown (gtd.in Ann)[24].Majority of scientists accepted language and culture as an egg and chicken
guestion, so we cannot separate them. Learners of second language have to develop the knowledge of
culture as well as knowledge of the language. Without the awareness of culture and language, there might
occur features of cultural shock as misunderstanding, disorientation, frustration, and anxiety. It may cause
the decrease of motivation and possible rejection of learning target language. The need of cultural
knowledge while learning second language was discussed so many times by a number of researchers. An
example of this can be Gaarder and Brock-Utne’s[25] statement on learners who learn new language,
automatically should learn much about culture of that language. The concepts which have been developed
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in a language tell us much about the culture in which a particular language is used. For instance, in
Eskimos and Norwegianlanguage there are twenty of the words that describe snow, whereas in English
language there are two words: “snow”, “slush”. Accordingly, Eskimos people may have troubles while
learning language of English culture, because there is no more than one concept of the word that they
have in their language. It is generally accepted that culture cannot be separated from language and it takes
an essential place in teaching and learning process. PaiObanya [26] noted that allowing the usage of the
students’ first language to obtain literacy retains not only cultural identity but also facilitates the process
of learning. It comes from observation that African students have learning problem in linguistics, because
of the language instruction is a language which neither the learner nor the teacher understands and uses
well enough. He is not primarily using the cultural argument as an argument for retaining the African
languages, but he is using an educational argument. It means learning new culture and language for
student who has low level of proficiency is quite difficult, if teacher does not connect student’s own
cultural views with culture that he is learning. Okonkwo[27] stated that educational programs in Africa
gave marginal success at teaching due to the ignorance of the differences between the language and
culture of the school and the language and culture of the learner's community. It is a fact that language
and culture of the school are foreign and unfamiliar to the African students, therefore they have troubles
in understanding what the teacher is saying to learn. Moreover, they think school learning is nothing for
them and they will not satisfy with entering to the university. The main thing that teachers should take
into consideration is to promote the understanding of the nature of language and culure of the
community.Obviously, foreign thoughts from overseas cultures in an artificially created environment can
be conveyed through local languages as well as local tradition and curricular content material can be
delivered via foreign languages. Some researchers think providing literacy in L1 will be preserved
cultural heritage of a learner while Pardeep[6] argues that if learners use L1 unduly, it distracts learners’
attention from learning foreign language. Rival [28] states that “no culture can be reduced to its linguistic
expression.” Sapir [29] concluded that language can be viewed as a way to describe and represent human
experience and perception of the world, and members of a language community share systems of beliefs
and assumptions which underlie their constructions of the world. Language and culture of its speakers
cannot be analyzed in isolation. Thus, cultural factors also should be taken into account while learning
second language . A lot of people with different cultural backgrounds are learning English to accomplish
their goals. Apparently, cultural and social differences will influence them to think and acquire language
differently. University teacher faces with a number of challenges while instructing students and there are
different factors make the course difficult to teach [6].Obviously, attitude of particular cultural groups
toward another may affect target language learners’ motivation.Culture helps us to know how far we can
go as individuals and what our responsibility is to the group. It also defines as a template for personal and
social existence. But we tend to percieve reality within the context of our own culture, a reality that we
have “created” and there is still tendency for us to believe that our own reality is the “correct” perception.
Moreover, perception, thought is always subjective. As an example can be the thing that seems to you to
be an accurate might be “jaded” or “innacurate” in the view of someone from another culture. Therefore,
misunderstandings occur between different cultures. People from other cultures may appear, in your eyes,
to be "loud" or "quite", "conservative" or "liberal" in reference to your own point of view. It is apparent
that culture, as an ingrained set of behaviours and modes of perceptions, becomes highly important in the
learning of second language. According to Brown, cultural factors include problems of cultural
stereotypes, learning a second culture, attitude toward certain culture, the relationship between thought,
language and culture[30].

Mark Twain expressed caricatures of linguistic and cultural stereotypes about the difficulty of
German language by stating that: gifted person can learn English in 30 hours, French in 30 days and
German in 30 years. “In the bias of our own culture-bound worldview, we too often picture other cultures
in an oversimplified manner, lumping cultural differences into exaggerated categories.” Thus, Kazakh
people are always late, polite, competitive and drink tea. Also, Americans are all rich, informal,
materialistic, overly friendy and drink coffee.It does not mean that all stereotypes might be accurate. It
meansstereotypes can be innacurate for describing a particular individual because every person is unique,
but it can be accurate in describing a “typical” member of culture. Due to the cultural differences and
stereotypical traits, language learners may change their attitudes toward particular culture, it may cause
positive or negative effect on their language learning process.

According to Spolsky(cited in Ann)[24] cultures which are somehow similar can have increased
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social contact, vice versa cultures who doesn’t have congruence they do not. For example, let's see Japan
and Korean languages, they have the same word “quality”, but it does not mean the same thing for each of
these culture representatives. In Japan it means “it’s perfect — zero defects” but for Korean people
“quality means it works. It’s well-built. It will last”. The misunderstandings will developed when there is
a conversation among two different representatives of culture. Every culture has own traditions, norms
and rules to follow. There are four categorize of norms which are described by Hofstede (cited in

Ann)[24]:

. Individualism vs. Collectivism refers to the integration of individuals into primary groups;

. Power Distance refers to the different solutions to the basic problem of human inequality;

. Uncertainty Avoidance refers to the level of stress in a society in the face of an unknown
future;

. Masculinity vs. Femininity refers to the division of emotional roles between women and men;

Geert Hofstede (cited in Ann)[24] attempts to clarify the conclusion which is found in cross-cultural
classroom settings by labeling, discussing and quantifying different aspects of cultural differences found
in most human societies. He categorizes and breaks down the social interactions that people in almost
every society involved in. He labels the four major foundations in which social interactions take place as
the institutions of family, school, job, and community, with their respective role pairs - parent/child and
man/woman, teacher/student, boss/subordinate, and authority/member. This interaction may not be hold
in every society, but categorization that is mentioned above helps make the comparison of different
cultural interactions easier. According to Hofstede’s dimensions, Ann [24] has found that European
learners speak out more in class than Asian learners. Learners of Australia, Italy, France, Germany have a
tendency for individualism whereas China, Korean and Japan, Kazakhstan learners for collectivism. It
means they like to work in pairs, groups while Europeans just learn for themselves, so they are respect
privacy than Asians. Teachers should take into consideration these differences and use good strategy to
make each person to take part in classroom activities and speak. Power Distance refers to the status of the
people and human inequality. It is generally believed that Korean, Chinese, Kazakhstanpeople are highly
collectivist culture with many characteristics of a large power distance society. People from these two
cultures are given position of respect and power only for those who have high social status.On the
contrary, Canadian people are individualists with small power distance, which means interaction between
people is much more flexible than Chinese, Korean andKazakhstanpeople. As an example, one teacher
who was born and raised in Canada, came for work to Korea. According to her own classroom
experiences in Canada were generally less formal and student-centered, as teachers encouraged the
creativity of students and praised individualism. It develops student’s responsibility to their own learning,
however such tecnique for Korean students does not work properly in the begining of the semester. In
fact,the teacher finds it somewhat uncomfortable when some of her university students bow respectfully
to her outside of class or when parents of younger students use an honorific form of the Korean word for
teacher to address her. The cause of uncomfortableness was differences in cultural views.Chinese teachers
accept their profession as must to teach students, while Canadian develops lecture learning process. It can
be explained that Canadian teachers want to develop individual learning, teach to students not so much
rely on teachers. Uncertainty avoidance refers to the things or events which are not structured and certain.
For instance, Korean students as Kazakhstani studentsprefer more structured classroom and activities,
they demand from teacher to give the "right" answer to all questions, than French students. French
students are tend to express their views and opinions toward certain topics. Importance of success and
competition mostly related to the masculinity whereas cooperation and negotiation is for femininity.
Tucker & Lambert (cited in Yuri) [32] believed that successful learners of second language should
develop "sensitivity toward the values and traditions of the people whose language is being studied". The
term culture in foreign language classroom means introducing typical customs or values, traditions of the
given society. Let's assume that instructor will explain to students some customs or social rules related to
certain culture, for instance Japanese culture has social rule such when you receive a present, do not open
it in front of the giver but instead just put it aside. Additionally, the same situation with a gift also
accepted in such way in Kazakh culture, whereas European society tends to open gift in front of the giver.
As for teaching English language, there may occur some problems related to the cultural differences.
English is not the property of certain gathering of individuals; therefore it can be challengeable for
teachers to teach particular culture. The trouble of picking a culture to teach has been expressed by
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Moorjani and Field (cited in Yuri) [32]:The diversity of these social orders is a huge obstacle in the
process of teaching the culture, for this the decision must be made on idiological grounds: what culture do
we teach or whose culture do we hold as a model? It was viewed that teachers should not identify the
culture; it is enough for students to build knowledge about their own culture. Thus, in order to understand
the other’s culture individual must exceed one's own culture [which] can be done only by making explicit
the rules by which it operates”. Clear dichotomy between native and non-native speakers of the language
can be another problem of teaching language from a cultural perspective. Individual should choose the
non-native speakers ought to adjust to the local speakers standard of dialect utilize or designs of
communication [11]. Some foreign and second language learners have already developed the awareness
about own culture and language, so it means they have first language competency.

Socio-cultural factors consider sociocultural context of learning for foreign language, the concept
of which includes such categories as the commonness\ difference of the culture of the country of the
language being studied and the initial culture of the learners; remoteness\ proximity of the country of the
language being studied from the country in which the target language is studied. Along with this,
sociocultural conditions are determined by the prevailing attitude in the society towards people, speaking
in one or another foreign language, their culture and society. Status of the language, its connection with
other languages, and accordance of cultures is considered as aspects of socio-cultural factors. It means the
status or importance of certain language, relation of this language with others, correspondence of cultures
may influence someone’s motivation to learn foreign language or not.

Biyekenova and her colleagues investigated the value system of students of Republic of
Kazakhstan as a special social and cultural group and found out that following values are important for
the youth: health — their own and that of their relatives (78.8%), family happiness (71.6%), interesting and
well-paid job (58.3%), quiet life (54.1%) and better material well-being (54%). Researchers asked several
questions to identify the importance of many characteristics that identify an individual in society such as
family, education, qualification, citizenship, nationality and religion. Affiliation with a family, society is
important for the most students as well as education and qualification. Majority of the Kazakhstan youth
(80.9%) feel responsibility for family and relatives in the first place. It was also revealed that the interests
of family and relatives have a higher priority than theirs. According to Kazakh youth the concept of the
“citizen” is characterized as a person who has knowledge about his rights and responsibilities, respects
and is proud of his country. Data has shown that peace and happiness of all people are important values
for majority of Kazakhstan youths as well as prosperity of Kazakhstan, state immunity. From this data we
can conclude that young generation is aware about the importance of family and motherland. Obviously,
family has significant impact on child’s life, choice, upbringing and education. As it is discussed above,
Kazakh youth is always prioritizing their family member’s choice rather than their own. So, relying on
our experience majority of Kazakh youths choose a way that their parents have suggested.

Cultural differences which are mentioned above may cause misunderstandings and the same
words and expressions may not mean the same thing to various peoples. Here is an example about
cultural misunderstanding between Kazakh and American:

Jin Wang states that the learning English well does not only mean mastering the pronunciation,
grammar, words, but it also means the learning to see the world as native speakers see it. Teachers should
take into account that language learning is inseparable from learning its culture. Nevertheless, teachers do
not give enough care in teaching culture for a long time. Additionally, teaching and teaching materials
attach importance to language forms, but ignore the language application and social meanings in reality.
Since English language become global language, materials to learning English may not be suitable for
every culture. For example, we can see the following dialogues may not be appropriate for Kazakh
culture:

1. A:What is your name?
B: My name is Abay.

2. A:How old are you?
B: I am twelve.

3. A:Where are you going?

B: I am going to the library.

4. A: Are you writing a letter to your parents?

B: Yes, | am.

5. A: Who do you live?
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B: I live with my parents and group mates.
6. A: Do you get on well?
B: ...
7. A: Do you argue about anything?
B: I do not want to talk about it.
These dialogues are combination of Kazakh thinking and English form. English language forms are
correct, but they are not appropriate. All the above questions are acceptable in hospitals and immigration
office. English-speaking people’s reaction to most questions like “where are you going?” and “who do
you live?” would mostly likely be “why do you ask?” or “it is none of your business”. The last two
questions were given from “English File Intermediate” book and discussed with students. Researcher
observed first year Engineering students who are learning English. The topic of the lesson was “Ideal
Home” and teacher asked the last two questions from students. According to the researcher’s observation,
she noticed that Kazakh students do not want to talk about arguments between their flat mates, because it
is considered impolite to talk and complain to other people. Students are usually ignorant of the culture
and they have automatically copy what they have learned due to the lack of attention of teachers to
cultural differences.

Conclusion

At the beginning of the XXI century a foreign language became an important tool of international
communication and the time has come, when the demand to English language is increasing and feeling a
sharp necessity in the specialists of different spheres.The problem of improving the awareness of the
factors influencing language learning proficiency is undoubtedly relevant at the present time. As Ortega
and other researchers claimed, there are so many factors such as age, gender, attitude, motivation and
environment which can influence to language learner’s language proficiency.Nowadays, language
teachers and learners are not aware properly of socio-cultural factors which students bring into language
classroom and as a result come across the low level of language learning motivation. In this article we
have considered the social factors such as social environment consisting of two aspects: spatial
environment (place, size, light, furniture) and emotional environment (relationships between teacher and
students, attitudes of parents and group-mates toward learning English). Both aspects of social
environment play a great role in increasing students’ foreign language motivation. As for cultural
environment we have considered learners’ cultural background, differences in languages and cultures that
should be in obligatory way understood by the foreign language teacher and explained to the foreign
language learners in order to avoid any languageand cultural misunderstandings. It can be concluded that
each factor contributes to the success and failure of language learners differently.
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IBOJIIOLHUA KYJBTYPHOI'O PABBUTUSA COBPEMEHHOI'O KUTASA

Annomauyus

Bonpme monmuTHUYeCKHME M COLMAIBHO-DKOHOMHYECKHE HW3MEHEHHUS  COMPOBOXKIAJIHCH
HUHTCIJICKTYyaJIbHBIM 6pO)KeHI/IeM, Korjga JIHOAW IIbITAJINCH HpI/ICHOCO6I/ITBCH K GLICTpO MCHAIOIIEMYCS
Mupy. TpanunoHHas KyJbTypa - 3TO HE MEPTBOE IPOIUIOE CYIIECTBOBAHHE, a MPOILECC MOCTOSHHOIO
pa3sBuUTHUA; COBpEMCHHAA JXU3HL - 3TO HEC CTUJIb )XU3HHU, a O6p33 MBIIIJICHUA, KOTOPBIM PYKOBOACTBYCTCA
3amaj; TpaAuIOHHAS KYJIbTypa SIBISIETCS HAIIMOHAIBHON, 0COOEHHOM, HO M COBPEMEHHAS JKU3HBb TaKXKe
pasHooOpasHa. CTpaHbl, 3aHUMAIOIIUE BIUSTENbHBIC MMO3UIINN, OKA3bIBAIOT BIMSHUE Ha CIa0Opa3BHUTHIC
CTpaHbl CBOMMM COOCTBEHHBIMHA OKOHOMHWYECCKNMHU, MOJIUTUYCCKMMU W BOCHHBIMHU IPEUMYINCCTBAMU U
MBITAIOTCA HUMIIOPTUPOBATH MCHEC MOIIHBLIC CTPAaHbl B CBOU COOCTBEHHBIE Ppa3BUBAOIMECA CUCTEMBI.
OTOT TPOIECC OTOXKIECTBICHUS ce0s C APYrUM B TIPOIEcCe To0anm3aluyd OKazal 3HAYATEIHHOE
BIIMSIHAE Ha HAIMOHAIBHO-KYIHTYPHYIO CaMOOBITHOCTh coBpeMeHHoro Kwutas. Korma coBpeMeHHBIH
Kwuraii BiepBbIe BCTYIHII B IPOrpece II00aNnu3alni, OH CTOJIKHYJICS C CHIIBHOW COOCTBEHHON KYIbTYPOI
B PpPasBUTBIX CTpaHax 331'[21]121. OT1cTanocThb CTpaHbl Ha 3KOHOMHUYCCKOM, IIOJUTHYECKOM M BOCHHOM
YPOBHSAX TIOPOAMIIA 3aTPyIHUTENHHOE TIIONIOKEHHWE ISl COBPEMEHHOM KHTAaWCKOW HaI[MOHAIBHO-
KyJIbTypHOH caMOOBITHOCTH. CBsI3b MEXAy CO0OM ¥ JPYyrUM COIPOBOXKIATa BECh IIPOIIECC
KOHCTPYHUPOBAHHUS COBPEMCHHON KHTAHCKOM HAIMOHAIBHO-KYIBTYpHOH WAeHTHYHOCTH. C OIHOM
CTOPOHBI, YTOOBI BBIIEIUTHCS B MHpPE, OH JIOJKEH CTPEMHUTHCA K COBPEMEHHOCTH; C IPYTrOil CTOPOHBI,
YTOOBI COXpaHUTHh HE3aBHUCHMBIEC YEePTHl HALMM, OHA JOJDKHA OCO3HABAaTh OMACHOCTH COBPEMEHHOCTH,
OpHeHTHpPOBaHHOK Ha 3amaj. Kurtaii mMeer KOH(JIUKTHBIE OTHOIICHHS C IJIOOAaU3alMed, B KOTOPO
JOMUHUPYIOT 3alagHble CTPAaHbl, U CO CBOUMHU COOCTBEHHBIMU KYJIBTYPHBIMH TPAAUIUAMU. JTO JIBOHHOE
CBSI3BIBAHUE C KOH(JIMKTaMH MEKIY COOOU U, C IPyTOi CTOPOHBI TPAAHWIASIMUA U COBPEMEHHOCTHIO, 3TO
CIIocOOCTBOBaI0  (DOPMHPOBAHHWIO  JABOWCTBEHHBIX  XapaKTEPUCTHK  COBPEMEHHOM  KHTaWCKOMH
HaI[MOHAJbHO-KYJIBTYPHON MJIEHTUYHOCTH.

KuroueBbie ciaoBa: Tpamunus; TpaguuuoHHas KyaeTypa; Kutaid, coBpeMeHHasi >KHU3Hb,
Kuraiickas kynmpTypa, 3amagHas UUBWIM3ANWSA, HAPOAHAS KyNbTypa, KOH(YIIMAHCTBO, TPaIUIIHH,
HaIlMOHAJPHO-KYJIbTYPHAS] HICHTHYHOCTh

Tonen JI.M.* Cepuxxanuesa A.E*
YellIvigvicmarny» 6M020900 mamandvizviibly 2-Kype Ma2UCmpanmot,
On-@apabu amviHobiewbl Kazax ynmmblK yHUgepcumemi
2720, 00KMOop.

KA3IPI'I KbITA MBJIEHU IAMYBIHBIH 3BOJIIOILASACHI

Anoamna

YnkeH casich JKOHE ONIEyMETTIK-DKOHOMHKAJIBIK ©3repicTep aaMaap Te3 ©3reperiH oiemre
OeliiMenyre THIPBICKAH Ke3Jle 3USTKEPIIK anryMeH Karap xypai. [Jdoctypai momeHuer - Oyt eni ©TKeH
eMip eMec, TYPaKThl JaMy IpoIleci; Ka3ipri eMip-eMip cTwii eMec, baTteic OacHIBUIBIKKA alaThH OIay
OeliHeCi; IOCTYpJi MOJEHHET YITTHIK, €peKIle, COHbIMEH KaTap Kasipri emip op Typii. blkmammpt
MO3HULIMSIAPFA UE eNjep ©3ACpiHiH SKOHOMHUKAJIBIK, CasiCH JKOHE 9CKEpH APTHIKIIBLIBIKTAPBIMEH 9JICi3
JaMbIFaH eNJepre ocep ereli »oHEe KyaTTbl a3 enjepAl e3AEpiHiH AaMyllbl JKyHenepiHe UMIOpTTayFa
TeIpBIcabl. JKahannany npouecinzne e3iH OackaiapMeH TeHecTipy mpoueci Kasipri KpltaiplH yITTBIK-
MOJIeHH ©3IHIIK epekuienirine anTapabikraii ocep erti. Kasipri Kpitait anram per sxahanmaHyasiH
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Mporpeccine Kipreue, on baTeICThIH AaMbIFaH eNACPiHACTT MBIKTHI MOJICHUETIICH OeTre-0er kenmi. Enmig
SKOHOMHUKAJBIK, CasiCl XOHE OCKepU JeHIreliepleri aprra Kaiybl Kasipri 3amanfbl KpiTall YITTBIK-
MOJICHH ©31H/IIK epeKLUIeNirine KUbIH JKaFaai TyFeI3/bl. bip-OipiMeH oHe OackajgapMeH OaiIaHbIC Ka3ipri
3aMaHfbl KpITall YITTBIK-MOIEHN OIpereiyikTi KypacThIpyAbIH OapnblK mporeciH »xyprizai.  bip
KarblHaH, oJieMJie epeKIIeNeHy YIIH OJl Ka3ipri 3aMaHfa YMTBUIYFa THIC; €KIiHIII KaFbIHaH, YJITTBHIH
TOYEJICI3 epeKIIeIIKTePiH caKTay YIIIiH O 0aThiCKa OarbITTAJFaH Ka3ipri 3aMaHHBIH KayINTUIINH Ce31HYl
tuic. Kpitaii baTeic enmepi 0achkiM oHE ©31HIH MOJEHHM IACTypiiepiMeH kahaHIaHYMEH KaKThIFBIC
KapbIM-KaThIHAC OpHATKaH. byJl e3apa >kaHkangapMeH >KoHeE, eKiHII JKaFbIHaH JOCTYPMEH KoHE Kaszipri
3aMaHJaCcTapMEeH €Ki XKaKThl OalIaHBICTBIPY, OYI Ka3ipri 3aMaHrbl KpITall YITTHIK-MOACHU OipereiikTin
€Ki JKaKThl CHITATTaMaJIAPbIH KaJBIITACTHIPYFa BIKIAJ €TTi.

Tyiin ce3mep: mocryp; Joctypni momenuer; Kasipri emip, Keitaii, Keitali Monenueri, bartbic
OPKEHHUET1, XAIIBIKTHIK MOICHHET, KOHPYITUAHCTBO, AICTYPIIEP, YWITTHIK MOJICHH epeKIIeNiri
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EVOLUTION OF CULTURAL DEVELOPMENT OF MODERN CHINA

Abstract

Major political and socio-economic changes were accompanied by intellectual ferment when
people tried to adapt to a rapidly changing world. Traditional culture is not a dead past existence, but a
process of constant development; modern life is not a lifestyle, but a way of thinking that guides the
West; traditional culture is national, special, but modern life is also diverse. Influential countries influence
the underdeveloped countries with their own economic, political and military advantages and try to
import less powerful countries into their own developing systems. This process of identifying oneself
with another in the process of globalization has had a significant impact on the national and cultural
identity of modern China. When modern China first entered the progress of globalization, it faced a
strong own culture in the developed countries of the West. The backwardness of the country at the
economic, political and military levels created a difficult situation for modern Chinese national-cultural
identity. The link between themselves and others was accompanied by the entire process of constructing a
modern Chinese national-cultural identity. On the one hand, in order to stand out in the world, he must
strive for modernity; on the other hand, in order to preserve the independent features of a nation, it must
be aware of the danger of modernity, oriented to the West. China has conflicting relations with
globalization dominated by Western countries and with its own cultural traditions. This double
connection with conflicts between themselves and, on the other hand, traditions and modernity, it
contributed to the formation of the dual characteristics of modern Chinese national-cultural identity.

Key words: Tradition; Traditional culture; Modern life, China, Chinese culture, Western
civilisation, Folk culture, Confucianism, Traditions, national cultural identity.

BBenenue

Hcropuueckue NpennochlIKM M BIMSHUE 3alaHbIX KyJIbTYp CHOPMHPOBAIH COBPEMEHHYIO
napagurMy Kwurtafickux Tpaguuumii W KyJbTYpPHBIX LIEHHOCTEH. TpaJuLMOHHBIE B3IJISAABI TECHO
MeperIeTeHbl ¢ COBPEMEHHBIMH BessHUSIMH 3anaga. Ho riiaBHOE 0CTanoch — yHUKaJIbHOCTh UCTOPUYECKAs
LEHHOCTh KynbTyphl Kutas. Maen o mpaBUJIBHBIX OTHOLIEHHSAX MEXKIY 4ieHaMH oOIIecTBa ObUIM
€CTECTBEHHO IOCTABJIEHBI IO COMHEHHE, KOrAa CTapblil (heomanbHbBIA MOPSIOK ObLT MOKOJEONIEH, U B
3TOT nepro Benukui yunrtens Kondymnuii paspaboran counaabHble KOHLENINWH, KOTOPbIE OTHBIHE CTalld
HOPMAaTUBHBIMU JJIsl KUTAalCKOW LMBWIM3AaMH. BmecTo jxkecTkux (eomanbHBIX 0053aTeNbCTB OH
YCTaHOBWJI TIOPSA0K, OCHOBAHHBIM Ha Oojiee YHUBEPCAIBHBIX UYEIOBEYECKUX OTHOMIEHHMSX (TaKMX Kak
OTHOUICHUS, MEKIY OTLHOM M CHIHOM), U Y4YHJI, YTO CIIOCOOHOCTH M MOpaJIbHOE NMPEBOCXOJICTBO, a HE
poxIeHne, ObUTH TeM, YTO MOJXOIMIIO YETIOBEKY JUIs JIUAEPCTBA.
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Benukue mpicnutenu, npumeamme nocie Kondyus, He3aBUCHMO OT TOTO, COTJIAIIAIUCH OHH C
€ro B3IJIAJaMH WU HET, ObUTH 00YCIIOBJICHBI €0 OCHOBHBIMU TPEAIIONIOKEHUAMU. M03H, IEpBOHAYATBHO
KoH(ylIMaHel, OCHOBBIBAJl CBOIO CHCTEMY Ha KOHIENIMHM BceoOmedl mro0BH, KoTopas Oblia B
3HAYUTEIILHOW CTEMEHU PaCIIMpeHUEM KOH(QYIIMAHCKOH WU 4YEIOBEUYECTBA, «IOCTOMHBIA YEIOBEKY,
pCKOMCHZ[OBaHHLIfI Mo3u B KadecTBe HUACAJILHOro Jmacepa, CTajl pa3BUTUEM KOHUCIIHUU NPCBOCXOJACTBA
Kondynwms, coueraromeii nodbpoaerens u ymenue. Jlake MBICIUTETU-UHIUBAYAINCTHI, H3BECTHBIE KaK
JIaochl, KOTopbie He cienoBaiu 3a KoHndyuuem, chopMynupoBady CBOM YYEHHUS KaK OIPOBEPKEHUE
koH(pyumnanckol cucrembl. KoHbyuuit u apyrue MblciuTend, NpeAmectBoBasmue LluHb, cunrtamm
YCTapCBIIMMH TPAAUIHUOHHBIC MOJIUTUYCCKNE MHCTUTYTDHL KwuTas u neltanuch npuaymaTb O6OCHOBaHI/IC
s ux 3ameHbl. Hekoropeie, Takue xak KoH(yuuii, JenaroT OCHOBHOW yIop Ha KayecTBO MpaBsIICH
ANUTHOM rpynmsl; apyrue, Takue kak llan An (ymep B 338 r. 1o H.3.) n XaHdeiszu (ymep B 233 T. 10
H.3.), pacCMaTpHBAIM XOPOIIO OPraHW30BAHHBIA MEXaHU3M YIIPABICHHS KaK €IWHCTBEHHBIA MyTh K
YIOpSIIOYEHHOMY 00mIecTBy. Pa3BUTHE HOBOro IIEHTPaJM30BAaHHOTO MOHAPXMYECKOTO TOCYAapcTBa
rmocje cepenvHbl mepuofa YyHbLIO SBISETCS HE TONBKO BOIJIOUIEHHEM HJEH 3THUX PazIHYHBIX
MBICITUTENICH, HO U paboyel MPEaNOoChUIKOM, B KOHTEKCTE KOTOPOH OHHU pa3paboTalii CBOM TECOPHHU.
Bricokass crerneHn O6IlIeCTBeHHOI‘O U TOJIUTUYCCKOrO CO3HAaHUA, XapaKTCpHasd IJjid 6OJ'ILHII/IHCTBa
dbumocobckux MmKON, TpenmmecTBoBaBmMX LlWHB, ycTaHOBWIJIA oO0Opa3em Uil TECHOHW  CBSI3H
HHTEUIEKTYAJIOB ¢ TIPABUTEIBCTBOM U 00IeCTBOM B Ooitee mo3aaem Kurae. [1]

Pacrymas xomMmepueckas KM3Hb TEpUOJa TaKXkKe TOBIHsIa Ha Apyrue chepbl, 0COOEHHO B
pacpoCcTpaHEeHHOCTH IOTOBOPHBIX OTHOIIEHHWH. TakuM 00pazoMm, CITy>KUTENb OpOAMIT U3 OJHOTO JBOpA B
JOpyroM, «mpojaBas» CBOM 3HAHWS W YCIAYrH Hamboiee II00€3HOMY TMPHHIYY, M KayecTBO €ro
00CITy’)KMBaHHSI OMPENENSIOCH 0OpalieHneM, KOTOpOe OH TMONYyYMI. DTOT BHJ JOTOBOPHBIX OTHOIIEHUI
ocTaBajcd OOBIYHBIM SIBJI€HHMEM B Kwntae 0 TEX IIOp, IMOKa BOJIHA KOMMEpHHAJIM3alUU HE ObLI1a
MpeKpaieHa OrpaHnYeHUEM KOMMEPYECKOH JIeATENbHOCTH MPpH uMIiepatope XaHb Bymu Bo 2 Beke 10
HaIlleH 3pBbl.

Mectabie KynpTypbl Kurtas Obimm 0oObenIWHEHBI B OAHY OOIIYI0 IUBWIM3AINIO BO BpEMeEHa
Uynsiro.  bnaromapss koHTaktaMm ©  oOMeHam, ©OOrM W JIeTE€HABl OIJHOTO PETHOHA  CTaJH
WIOCHTU(UIIMPOBATECS M ACCHMHIHMPOBAThCI C OoraMu Jpyrux perHoHOB. MECTHBIE pa3inuyus
COXPaHSINCh, HO C TE€X MOp OOMIUH KUTAMCKHUI MAaHTEOH MPHHUI (OpMY COOpaHHs OOrOB ¢ OCOOBIMH
(HYHKIIHSIME, TIPEACTABISIOMUMEA CO00H HEOECHYIO TPOEKITUI0 OOBCAMHEHHOW KUTANCKOW MMITIEPHH C €€
OIOPOKpATHUECKUM 00IITeCTBOM. [2]

OpHako 9yBCTBO COOCTBEHHOTO IMPEBOCXOJICTBA U MepapXusl IIEHTpa U eprupepruu MeKTy coOoit
W JIPYTHM HCIIBITAIIN 3HAYUTENbHBIC U3MEHEHUS B coBpeMenHoe Bpems. B cepenune 1800-x ronoB Kurait
ObUT HACHJILCTBEHHO BOBJICYEH B MHPOBYIO MOJAEPHHU3AIMIO MOIIHOW 3aMafHON OTHEBOW MoImIpio. B TO
Bpemsi pa3BuThe KuTas CTONKHYIIOCh C CHJIBHBIM «IPYTHM»: 3allaTHBIMH JIep)KaBaMU. JTO BHEIIHEe
«IpyToe» OKa3alo CHUJIHbHOE BIHMSHHE HAa COBPEMEHHYIO KHTANCKYIO HAI[MOHANBHYIO HIEHTHYHOCTH.
PaHbIie OTHOCHTENBHO CHIIBHBIE YKOHOMHYECKHE, TOJUTHYECKHE W BOCHHBIC CHIIBI KWTash MO3BONSITH
«MHpPOBOM HMIIEpUU» KOMAHIOBATh JPYIMMHU C CHJIBHOM MAHMITYJSITUBHOM CHJIOM, HaMepeBasiCh
HaIpaBIATh JPYTUX K CBOEMY COOCTBEHHOMY 3HAYEHHIO CYIIIECTBOBAaHHUS W CTaHAAPTY IeHHOCTH. Ee
npoBaj B OnuyMHO# BoiiHe Opocit Bbi30B HuUaxia-meHrpann3my Ha pa3HbIX YPOBHSX.

CwMmernpie BBI30BBI TPAIUIINN OBUTH PEIKOCTHIO B MCTOpUHU KuTas, a HOBaTOPCKUH MyX mepuoia
UyHbIro HEe JODKEH ObLT MMeTh mapaieneit no 20-ro Beka, mocie Toro, Kak JBa THICSYEIETHS TPOILIH
TIOJT TOCTIOZICTBOM KOH(YITHAHCKOW OPTOOKCHH.

Kpusuc HanmoHanbHO-KYIBTYPHONH HWJSHTHUYHOCTH B coBpeMeHHOM Kwurae 3aTparuBaer
(hopMupoBaHUE HICHTUYHOCTH, KOTOPOE JOJDKHO OCHOBBIBATHCS HAa B3TIIAJaX JPYroro 4YenoBeka, a
olpeieNieHre JIMYHOCTH BCET/Ia OTINYAET IIEeHHOCTh, XapaKTePUCTUKU U 00pa3 KU3HU JAPYroro 4eIoBeKa.

B mporiecce kKynmbTypHOTo OOIIEHHSI, CHUJIOBBIE WTPHI OXBATHIBAIOT CTPAaHBI Yepe3 OTHOIICHUS,
KOTOpBIE SIBIIIIOTCS KaK SBHBIMH, TaK W HESBHBIMH. JTO CTAHOBHUTCA elle Oojiee OYEBUIHBIM, KOTJa
KyJIbTypa, WMEIoas CUJIbHYI0 SKOHOMHYECKYI0 M BOCHHYIO TOMAJEPIKKY, OKa3blBaeT 3HAYMTEIHHOE
BIIUSIHUE Ha APYTYI0 MEHEe arpecCUBHYIO.

Korma «f» paccMaTpuBaeT Ipyroro Kak M3MepEHUE Pa3iMuuid U MBITAETCA UMIIOPTUPOBATH €0
Ha CBOIO COOCTBEHHYIO opOuTy, «SI» mpuodpeTaer CHIIbHOE YyBCTBO MJICHTHYHOCTH U TPUHAJIICKHOCTH.
OTO O4YEeBUAHO B IOCTPOCHUM TPAJUIMOHHON KUTAHCKOM HalMOHAJIbHOW UAEHTHUYHOCTH. [0
coBpeMeHHocTH Kutail cnenoBan uaee XyakCMH O TOM, YTO «T€, KTO UyXJ HaM, HECOMHEHHO, UMEIOT
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pa3HbIe YMBI», IOATBEPKAasi CBOIM HeaTbHBIN 00pa3 ¢ MOMOLIBIO 3epKaia APYTUX HHOCTPAHHBIX TIJIEMEH.
CormacHo wuaee XyakcHU-LEHTpaiIu3Ma, auddepeHunanus MeKAy XyaKCHd UM HHOCTPaHHBIMH
IUIEMEHaMH YCTaHOBJIEHA HE Ha ITHUYECKOH, a Ha KyJIbTypHOH ocHoBe. Kak roBoput Kondynuii B
BECEHHMX M OCEHHHMX JeTonucsx: «Korga nHocTpaHHbBIE MeMeHa BOWIyT Ha lleHTpalibHbIE paBHMHBI,
OHU OyIyT IIEHTPaIN30BaHbl; KOr/a oM ¢ LIeHTpaibHbIX paBHUH BOWIYT B MHOCTPAHHBIE IJIEMEHA, OHU
OyayT WHOCTpaHHBIMH». TO ecTh, KOrAa JIOAM WHOCTPAaHHBIX IJIeMEH monanaloT Ha LleHTpanbHbIC
PaBHUHBI, OHU MPHUBBIKAIOT K KyJbTYPHBIM TpaAULUAM XyaKCHUU U, CI€AOBATENbHO, CTAHOBSTCS YJI€HAMU
Hapoa XyaKCHH; HAlIpOTUB, KOrja >KuTenu LIeHTpadbHbIX paBHHUH MOIMAJAIOT B OTJAJEHHbIE pailoHBI U
MIPUBBIKAIOT K CBOUM KYJIBTYPHBIM TPaJUIUAM, OHU TAK)KE CTAHOBATCS MHOCTpaHLUAaMH. VIHBIMU clioBaMH,
paznuuue MeXJy IUIeMEeHaMHU HMeeT OTHOILIEHHE He K KPOBHBIM OTHOIIEHUSIM, a K KyJIbType. XyaKCHH -
3TO BOIUIOLIEHNE KYIbTYPhI M LIMBUIN3AIUH.

JIuHb M3BECTEH KaK «IEPBBII YENOBEK, KOTOPBIA OTKPHUI TJia3a, YToObl MOCMOTPETh Ha MHP» B
coBpemennoM Kurae. [3]

B 1839 roay on opranuzoBa padoTy 10 nepeBoay «JHIUKIoneann reorpadgumn» X0 Mroppes,
onyoimkoanHoi B JlongoHe B 1836 romy, B «OTuerhl YeThipex KOHTHHEHTOBY. JTa KHHUTA JIaJia HOBBIE
3HaHHA O KOHTMHEHTaX M ChIrpajla Ba)XKHYIO IPOCBETHTENLCKYIO pOJb B 'CTpEeMIIEHMH K MHpPY"
copemenHoro Kwuras. B 1842 rony Boii HOanb omyOmmkoBan «OTdersl 0 MHpPOBOM reorpadum», B
KOTOPBIX COJIEPXKAIIOCh MOAPOOHOE BBEJCHWE B UCTOPHIO W Teorpaduio MSATH KOHTHHEHTOB U MHOTHX
CTpaH, a TaKXe LEIOCTHYI0 KapTy 3eMHOr0 Imapa M /5 KapT KaXXAOro KOHTHHEHTa C OYeHb YETKHUMH
rpanuiiamu. B 1848 roay Croit 1[3uto onyoOnukoBan «KpaTkue OT4EThI O 3€MHOM IIIape», B KOTOPOM B
OTHOCHUTENBHO TIOJHOH (hopMe TIpe/IcTaBlieHa o0Imas KapTHHA 3eMIIH, Teorpadusi, HICTOPHS U CTaTyC-KBO
YeThlpeX KOHTUHEHTOB Asuu, EBponbl, Adpuku n AMepukd, a Takke (QyHIaMEHTAIbHBIC YCIOBHS
Tuxoro okeana, ATIaHTHYECKOr0 OKeaHa, VHAMICKOr0 OKeaHa W KpaiHero rora. OTH pabOThI ONMUCaIH
MHp OTHOCHTEIFHO OOBEKTHBHO. TakuM 00pa3oMm, cka3ka O TOM, 4TO KwWTali HaXOIUTCS B «IICHTPE
Mupa», OblJa pa3pyllieHa, U TO K€ CaMO€ CIIPABEUIMBO B OTHOLIEHUH 3a0iIyXKAEeHHs «MHUPOBOH
UMIIEPUM».

Kynerypa Haponnoii PecnyOmuku pasBuBaiach 3a10iro a0 e¢ ocHoBanus B 1949 romy u
MIPENCTaBIsIET COOO0H B OCHOBHOM COUETAaHWE TPAAUIMOHHON KHTANCKOW KyJIbTYphl B KOMMyHH3Ma. Bo
BpeMsi KyJbTYPHOH PEBOJIIOLIUU OIPOMHOE KOJIMUYECTBO KyJIbTYPHBIX LIEHHOCTEH, MMEIOIIUX HEOLEHUMYIO
LIEHHOCTh, OBLIM CEphe3HO IOBPEXKIEHBI WM YHUUTOKEHBI, a MPAKTUKa MHOTMX BHUJOB JIEKOPAaTUBHO-
MPHKIIATHOTO UCKyccTBa Oblia 3amperieHa. OnHako ¢ Hayana 1980-X rooB opuIMaNbHbIA 0TKa3 OT 3TOH
MOJUTUKY JIOTOTHSETCSI aKTUBHBIMU YCUJIMSIMU 110 OOHOBJICHHIO 3aMEYaTENbHBIX KyJIbTYPHBIX TPaIULUN
Kuras. Cerogus Kurtaii Bce ele mMeeT MHOTO TECHBIX KyJIBTYPHBIX CBSI3€H C APYTUMHU YacTAMH MHPA,
ocobenHo B Bocrounoit Asmm, IOro-Boctounoit Asum u 3a pyOoexxoM. Ero KyiapTypHBIE 3IIEMEHTHI
paclpocTpaHWINCh 10 BCEMY 3€MHOMY Imapy Onaromaps BnusHuio JlpeBHero Kwuras, a Ttakxe
MOJEPHU3UPYIOLIEH MOMYJISIPHON KyJIbTYPE CTPAaHbl U MPEBPAIIECHUIO B MUPOBYIO JIE€PKaBy, CTaB OJHOM
13 CaMbIX BBIIAIOLIMXCS KYJIbTYPHBIX CHJI B MUPE U C JOMUHUPYIOLIEH KyIbTypoil B A3un.[4]

Oco0oe BHHMaHHWE YAETSUIOCh peanm3anmu neHHocTed. [lo OnmmyMHONM BOWHBL, IO MHEHHIO
KHATAliCKOro Hapona, MOIIHAs 3amajHas OrHeBas MOIIb HE 3achyxuBaja noxsaibl. IIposan Kuras B
OnuyMmHOI BOIHE NpHBeN K HalagkaM HAa YMHOBHUKOB, 3aCTaBHMB MX MEPECMOTPETh 3allafHble HAYKU H
TexHONMOoruu. M3 3TWX B3TJA0B Hambollee W3BECTHOW ObLma Touka 3peHus Boit lOans «crmemoBath
WHOCTPAaHHBIM IIEPEJOBBIM METOJaM OOpalleHUs] K HHOCTpAaHLAaM». OTa KOHLENLHUS OTHOCUTCA K
W3YyYEHHIO Y MHOCTPAHLEB MX IEPEIOBBIX BOGHHBIX METO/OB, YTOOBI MPOTHUBOCTOATH UX arpeccuu. Boi
IOanp yTBepkman: «Y WHOCTPAHIIEB €CTh TP MEPEIOBBIX METO/a: TIEPBEII - BOSGHHBIE KOpaOIin, BTOPOH -
OTHECTPENbHOE OpY)KHE, a TPETHH - TMOAXOAbl K OOy4eHHI0 W mojmaepxanuio apmum» [4, c. 105].
BBenenne u u3ydeHue 3amaiHbBIX OpYOUM OBLIO MOCIENOBATENbHOM MO3MIMENH Ooiee MO3THUX CHII
JIBY>KEHMS BECTEPHU3ALMH, KOTa KUTAHIbl aKTUBHO OTHOCHIJIMCEH K BHEIPEHUIO 3aMaIHbIX TEXHOJIOTUN 1
MBITAINCH UCHPaBUTh, OJaroAaps 3amaJHol HayKe W TeXHHMKe, HeqocTaTku KuTas. AKIEHT Ha CHIIbHYIO
BOEGHHYIO OTHEBYIO MOIIb JEMOHCTPUPYET, YTO BO BpeMsi KOH(MPOHTALUH ¢ 3amajoM KUTAHLbl yTpaTUIN
YyBCTBO COOCTBEHHOIO IPEBOCXOJCTBA, HO C YAOBOJBLCTBUEM IOJAEPKAIM OTHOLIEHHWE K 3amaJHON
KYJIBTYypE.

Hcue3no yyBCcTBO pUTYyalbHOTO MpeBOCXOACTBA. Kak oTMeuasoch MHOTMMH HCCIIENOBATENIMU
3TOT0 BOMpPOCAa, B CO3HAHWU TPATULHMOHHOIO KUTAHCKOro HapoAa 3amajHble CTpaHbl M nepudepuiiHbie
rocyaapcrBa ObUIM HE YeM WHBIM, KaK WHOCTPAaHHBIMU IIJIEMEHaMH, KOTOpPbIE HE MMENH IMpaBa ObITh
HapaBHe ¢ KurtaeM B IulaHe KynbTypHBIX puTyasnoB. OpHako nocne BTOpod ONUyMHOM BOIHBI
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OputaHckue u (paHIly3cKHe NMOCIaHHUKH B [leknHe BHepBble OKa3zajucCh HapaBHE C MPAaBUTEILCTBOM
Hun. Cozpanme B 1861 rogy MuHHCTEpCTBa HHOCTPAaHHBIX e, YUYPEKICHHS, OTBEYAIOLIETO 3a
IUIJIOMAaTHYEeCKUE Jeia, YKa3blBaeT Ha TO, YTO B KUTAHCKO-MHOCTPAHHOM OOLIEHWH KUTAHCKHUE PUTYaJIbl
YTPaTWIIM CBOIO MpHBWIIErHi0. Kak M apyrve KOJMOHWHM WU TIONYKOJIOHMHM B Mupe, KuTail kak oOBeKT,
3aBOEBaHHBINA 3ama/ioM, ObLT HCKIFOUEH W3 TPYIIBI IMBUIM30BAHHBIX CTPaH M CTajl HEIMBUIM30BAaHHOM
CTpaHOH, KOTOPYIO ellle IPEICTOUT KYJIbTUBHUPOBATD.

Eme oqHuM Ba)kKHBIM MOMEHTOM Ha IYTH COBEPILIEHCTBOBAHUSA M CIUSHUS KynbTyphl Kutas no
COBPEMEHHOI'0 YpOBHS CTajla KpUTHKA B OTHOIIEHUH MOIUTHYECKUX cucTeM. [locme OnuyMHON BOMHBI
JaBlicHWEe Ha CONMAJbHBIE W KYIbTYpHbIE pedopmbl B Kurtae ycHiImiaoch, HO 3apOKAatonInecs
WHHOBAIlMM OCTAJUCh Ha TOM YPOBHE peajH3allii, C KOTOPOro Hayajoch J[BH)KEHHE BeCTEPHU3AIIUH.
[IpoBan kuralicko-smoHckoi BoiHbl 1894-1895 romoB moka3zaj, uTo mpocras omopa Ha pedopmbl Ha
ypoBHe peanu3anuu 0e3 riryOOKHX MHHOBAIW B cMCTeMax He BbiBeneT Kurait u3 Oonora. J[BuxkeHue 3a
cTo mHel pedopm, HoBbeiii kypc mnpasutenbctBa L{uH u peBosrous kanutaauzMa Bo riiaBe ¢ CyHb
WkyHiaHeM ObUTM WHHOBAIMSIMH HMIIM PEBONIONUSMH, HAMPABICHHBIMH Ha CTapble IMOIUTHYECKHE
CUCTEMBL.[5]

Kondponrtanus Kuras ¢ 3amagHpiMu cTpaHaMil HaHecsa yIiepO TpaJWIMOHHOMY KHUTalCKOMY
WJeaJbHOMY CaMOCO3HAHMIO W TPaIUIIMOHHOW KyNbTyphl. BoccTaHOBIIEHHME COOCTBEHHOW CaMOOIIEHKH
3aBHCHT OT TOTO, KaK HaI[s W3MEHSET LENOCTHYI0 HCTOPHIO, KOTOpas MOXET He TOJNBKO OOHOBUTH
CyOBEKTHBHYIO TO3HIIMIO JINYHOCTH, HO W HAIPABUTh €€ Ha pean3alrio 3ToH ucTopuu. Tem He MeHee,
MOCTPOEHUE 3TOr0 WJICATIbBHOTO CAaMOpPAa3BUTHUSA HE JieTKas 3ajiada. Pa3BUBAIOIIMKCS CTWIb KUTalCKOU
MOJIepHH3AINN JienaeT GopMHUpOBaHUE KYJIbTYypbl KuTasi CIIOXHBIM M TPYIHBIM IpolieccoM. Passuthe
KHTalCKOTO COBPEMEHHOr0 OOIIecTBa OTJIMYAeTcss OT 3amaja CBOEW BHEIIHEH MOJIEpPHU3AINEH.
CoBpemenHocts Kuntas crajkuBaercs ¢ mpoOieMoOi TpaIulii 1 COBPEMEHHOCTH, a Takxke BocTtoka u
Bamana, ceds u apyrux. KpoMme Toro, 3ToT BOIMPOC OCIOKHSAETCS TeM ()aKTOM, YTO 3TH JBE IPOOIEMbI
YacTO B3aWMOCBSI3aHBI W TMPEIACTABIAIOT COOOW OOmMe dYepThl, KOTOPBIE JIEMOHCTPHPYIOT BCE
c1abopa3BUTHIE CTPAHBI, CTPEMSIINECS K COBPEMEHHOCTH B KOHTEKCTE III00aTH3aIiH.

B xauecTBe mpakTHYeCKOTo MpruMepa, IPUBEAEM MOHITHS «3aMagHbIX QYHKIUI, HISHTHIHOCTH
KynbTypbl. B xone rmobanm3amyuy cOBpeMEHHOCTh, MCXOAIIasl OT 3amaja U OCHOBAaHHAs Ha «3arajHo-
LEHTPAINCTCKOM» TIOAXOJle, HaMepeBajtach BKIOUATH KuTali B KamWTaIM3M CBOMM COOCTBEHHBIM
SKOHOMHYECKAM ¥ BOCHHBIM IPEBOCXOJCTBOM U pedopmupoBath Kutalh mocpecTBOM CBOHX
COOCTBEHHBIX IeHHOCcTel. CTONKHYBIINCH C 3TON CUTYyalluel, COBpeMeHHbI KuTail mpoaeMoHCTprpoBat
HEOOBIYAilHO JBOSIKOE COCTOsHWE nyxa u HacTpoeHme. C OZHOM CTOPOHBI, COBPEMEHHOCTH,
TIpeJCTaBIIEHHAs! CUJIHLHOM BHEIIHEH CTOPOHOM, Ka)XETCS HEelPEeOoAOINMO I JII000H CTpaHbl, HAYIIEeH K
MOJIEPHHU3AIINH; C APYTON CTOPOHBI, YTOOBI COXPAHHUTH CBOK OCOOYIO IIEHHOCTH CYIIECTBOBaHUS, Kutai
HE MOXKET OTKa3aThCsi OT CBOMX TPAAWIMOHHBIX KYJIBTYPHBIX M TMOJUTHYECKHX IIEHHOCTEH B MOIB3Y
naeHTnIHOCTH. ClienoBaTenbHO, KOHMINKT MEXTy TOMOT€HU3aNNeN U JUBepCH(UKAIed MEXIy cO00i
W JpYyrMM TIpuBel K OombIuM KOHGIHKTaM. YTOOBI pa3pemuTh yTpaTy OOIIENpU3HAHHON IeNn
WJICHTUYHOCTH, BO3HUKJIO MPENCTABICHHUE O «KUTAWCKOM Tele M 3amagHod (YHKIHW» C TOYKHA 3PEHUS
MIOCTPOCHUSI HAIMOHAIBHO-KYJIBTYPHOH WAEHTHYHOCTH. lloHSATHE «KWTalickoe TEemo U 3amaaHas
(YyHKIHS» TPOUCXOTUT OT MPOHWKHOBEHWS 3aMafHON KyJNbTyphl B KHUTAHCKYI KYJIbTypy Ha YpOBHE
peamm3anyi, HO TakKe SBJSETCS CIEICTBHEM BHYTPEHHEH WHEPIUH BO BpeMs HW3MEHEHHH B
TPAIUIIMOHHOM KHTalcKkoM oOmiectBe. DyHKIMS 3TOrO B3MIIAAa 3aKiodaeTcs B cienyomeMm: «OH
TpeyuIaraeT BO3MOXXHOCTh pepOpMHUpPOBAHMS CTPEMIICHUS K JOCTOMHCTBAM W HENOMYIIEHHUS OMHMOOK, a
TaK)Ke CTpEMIICHHS K OBICTPOMY YCIIEXY U MTHOBEHHBIM BBITO/IaM Ha YPOBHE pealiu3allii, HO, IIOCKOIBKY
ATO Kacaercs MpH3HaKa TPaTUIMOHHON HAIMOHAJIHHON WIAEHTHYHOCTH, OH TAKXKE CONIEPIKUT 3aIIUTHYIO
¢byakmuio”. Tem He MeHee," KUTalcKoe Teno W 3amagHas QYHKIUS "OXBAaTHIBAIOT CBOI COOCTBEHHYIO
JIOTUYECKYIO aIllopuio: KyJabTypa - 3TO Oonbine, 4yeM mIpobiemMa Ha ypOBHE peasin3allid, a KyJlIbTypa Ha
YPOBHSX CHCTEMBI W HWJCOJIOTHH Ba)KHEE B KYIBTYPHOM CTpOUTENbCcTBE. DOpMHUpOBaHUE KYIHTYpHOU
LIEIIOCTHOCTH TPeOyeT B3aMMHOM MOIEPKKH MEKTY YPOBHSIMHU.

3akiroueHue

[lepeiinem K 3aKITIOYUTENBHOW YacTH M NOABEAEM HTOrH JaHHOW paborel. Kynsrypa Kuras
OCTaeTcsd O4YEHb CIIOKHOM, OXBaThIBAIOIIEH ApPEBHHE TPAJULUMM M COBPEMEHHBIE SKCIEPUMEHTHI, YTO
WHOTJIa Ka)KeTcsl TOBOJIBHO AMHAMHYHOM, HO HE3HAUMTEIbHOH cMechlo. bombmias yacte pasHooOpasus
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KATAHCKOH KyJIbTYpHI, MO-BUANMOMY, IPOMCXOJUT OT Pa3HOOOpa3usl KuTaileB xaHb. OHH COCTaBIAIOT
Kurail, 1 HallMOHAJIBHBIX MEHBUINHCTB, KOTOPBbIE IPUBHOCST OTJENBHBIE KyJIbTYPHBIE JIEMEHTHI B CBOIO
KyIbTYpY ¥ CHOCOOCTBYIOT IOCTOSHHOMY PAa3BUTHIO KHTAWCKOW KyIbTYpbl, KOTOpas ClexyeT
KyJbTYPHBIM HM3MEHEHHSIM IO BCEH CTpaHe M Ha MeXAyHaponHoM ypoBHe. KynbTypa B 3HauMTEeNbHOU
CTeNeHN OCHOBaHa Ha ucropuu Kutas, pa3BruBanach B H30JISLIMU B T€UEHUE COTEH JIET, aAallTUPOBAIACh U
acCUMMJIMpoBanack. neonoruss KOMMyHHUCTHYECKOTO M MAaOHMCTCKOTO JBHMKEHHs, MMEIOT pelIaoliee
3HA4YCHHUE JUIs1 [IOHUMAaHUs COBPEMEHHON KUTACKON KYJIBTYpPBI.

Pe3tome. Mojnenuer HeriziHeH KpiTali TapuxblHa HeETi3[eNreH, >Xy3/AereH >Xbuiaap OoOMbI
OKIIayJIaHFaH, OCHIMICITECH KOHE aCCUMIIAIIUSIaHFaH.

Summary. Culture is largely based on the history of China, has developed in isolation for
hundreds of years, adapted and assimilated.
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Teacher education institutions should respond to the demands of the twenty-first
century labour market, that include the development of such skills as communication, collaboration, ICT
skills, and also creative and critical thinking skills. Therefore, pre-service teachers are expected to have a
working knowledge of all aspects of assessment to support their instruction and to effectively respond to
the needs and expectations of students, parents, the school community, and society. The present research
aimed to investigate the development of pre-service English as a foreign language teachers’ competence
in criteria based assessment. Most papers, works presented in this field consider more general issues,
while in this research the focus is particularly on pre-service foreign language teachers and educational
potentials in the developing criteria based assessment skills. Two different methods will be adopted for
data collection: observation and survey. The population of the research will be students of the major
“Foreign Language: Two foreign languages”, Suleyman Demirel University.

Key words: pre-service teacher’s competence, criteria-based assessment, Language Teacher
Education

Hunapa Baoaeséa' I M. Kacvimosa
Cynetiman [lemupens amvinoaebl YHUGEPCUMEMIHIY
Y6MO11900- Illemen mini: exi wiemen mini MamaHObIeLIHGIY 2 KYpPC MALUCTPAHINbL
2n.2.0., KAybIMOACmulpbliean npogeccop
Kacxenen, Kazaxcman

BOJIAITAK LHET TIJII M¥FYAJIIMJAEPIHIH KPUTEPUAJIABI BAFAJIAY IA
JAY ABIJIAPBIH JAMBITY

Anoamna

IMeparorukansik OigiM Oepy mekemernepi XXI raceIpAarbl OKBITYIBIH TajalTapbiHa cail 0OIybI
Kepek. bojaliak OKbITYIIBUIAPAbI JalblHAAy KE3C€HIHIC IISTed Tl OKBITYLIbLIApbIHA apHAJIFaH OKY
OpBIHJAPBIHAAFEl OaFdapiiamMaliap olapAblH KociOM KY3BIPETTUIINH apTTHIPyIa MaHbI3IbI POJI aTKapaibl.
bonamak ycrasmap/blH IPaKTHKAJIBIK OLTIMIEP] CTYIEHTTEp Il OKBITYIA OapiblK Oaranay acrleKTiaepiHe
JKOHE aTa-aHa, MEKTEIl TapallblHAH KYTLIETIH HOTHXKEIEpre cail 00iybl KakeT. bysl Makana KpuTepHuasabl
OaranayblH Oonaliak IIETEN TLIl MyFallIMJIEpiHiH KY3bIPETTUIINIHE acepiH 3epTTeyre OarbiTTamrad. OcChl
cajaJarbl JKYMBICTAPABIH KOOICI »Kallllbl CypakTapAbl KaMTBIFAaHBIMEH, OYJI 3€pTTE€Y YHUBEPCHUTETTET1
Ootaliak arbUIIIBIH Tl OKBITYIIBUIAPEIHBIH KPUTEPHAJI bl Oarajayaarbl KY3bIPETTIIINH aHbIKTayFa )KOHE
JaMBITyFa apHajraH. [lepekTep JKHHAY YIIMIH €Ki TypJl dJic MmakaJaHbpuIafbl: Oakplaay KoHEe cayajHama.
Cynetiman JlemMupens aThIHAaFBl YHHBEpcUTeTi, Timaik biaim bepy kadempachIiHbIH CTYOEHTTEP] 3epTTEY
TOOBI OOJBINT TaOBUTANBI. 3EPTTEY HOTIIKENEPIH OojaIlakTa Ieaaror KbI3METKEpJIepIiH KY3BIPETTUIIrH
JaMBITyFa apHaJIFaH 9JicCTeMENIK Kypalaap AaiibiHaayFa KOJNIaHbUTybl MyMKIH.

Tyiiin ce3nep: bonawax myzanimoepiniy Ky3vipemminiei, Kpumepuaiowvl baganay, mindix 6inim bepy

baoaesa [I.5.* Kacvimosa I M ?
*Mazucmpanm 2 xypca cneyuansnocmu 6M011900- HUnocmpannbiii A361K: 064 UHOCMPAHHBIX A3bIKA
2 0.n.1., accoy. npogeccop
Kackenen, Kazaxcmau

PA3BUTHUE HABBIKOB BYYIHIUX HPEHOIU[ABATEJIEﬁ NHOCTPAHHBIX A3bIKOB B
KPUTEPUAJIBHOU OHEHNBAHUN

Annomayus
[legaroruveckre yueOHbBIE 3aBEIEHUS JOJDKHBI COOTBETCTBOBATH TPEOOBAHUSAM IPENOJaBaHUS B
XXI Beke. Ha stane moArotoBku Oymymux mpenojaBaTenieil, mporpaMmMbl B y4eOHBIX 3aBEICHUSAX IS
MpenojiapaTeiel MHOCTPAHHBIX SI3BIKOB HUIPAlOT BAXKHYIO POJb B MOJATOTOBKE HX BBITYCKHUKOB K
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KOMITETEHTHOCTH B CBOeii 00jacTH. Bymyine mpemnogaBaTeian JOJDKHBI MMETh MPAKTHUECKHUE 3HAHUS I10
BCEM acCIeKTaM OLEHKH, YTOOBI MOAACpKaTh OOyYEHHE CTYyAEeHTOB M 3(M()EKTHMBHO pearupoBaTh Ha
MOTPEOHOCTH U OXKHMAAHMS yUaIUXCs, POAMTEISH U IIKOJILHOro coobIecTBa. Hacrosiee uccienqoBanme
HAIIpaBJCHO HA M3yYeHHE BIUSHUS KPUTEPHATIHLHOI'O OICHUBAHMS Ha Pa3BUTHE KOMIICTCHIHMH OYMYIIHX
IpernojaBaTeaci HMHOCTPAHHOIO s3bIKa. BONBIIMHCTBO paboT, MNPEACTaBICHHBIX B JTOH o00IacTu
paccMmoTpenu Oojiee  oOIIME BOMPOCH,, a JaHHOE HCCleqoBaHue (OKycupyeTcs Ha Oyaylux
MpernogaBaTeac aHTJIMACKOro s3bIKa U KaK UX KOMIICTEHTHOCTh MOXKET OBbITh OIpEZeiieHa M pa3BHTA B
YHHUBEPCHTETE HAa OCHOBE KPHUTEPHANIbHBIX OlcHHBAaHUU. [ cOopa MaHHBIX OyIyT MCIIONB30BATLCS ABa
pa3IMYHBIX MeETOHAa: HaOMIaeHHE M ompoc. VcciemoBaTenbCKOW TPYIIION SBISIOTCS CTYICHTHI
(hakynpTeTa SA3BIKOBOIO oOOpaszoBaHus yHuBepcutTera wumenu Cynerimana Jlemupens. Pesynbrars
HCCIICIOBAHMS MOTYT OBITh B JaJIbHEHUIIIEM KCIIOJIb30BaHBI MIPH MOJAIOTOBKE METOIUYECKUX MOCOOUH 10
Pa3BUTHIO KOMIICTCHIUH MT€Aarori4eCKuX paOOTHHUKOB.

KiroueBble ciIoBa: xomnemenmuocms 0yOywux npenodasameneil, KpumepuaibHoe OYyeHU8aHue,
A3bIKOBOE 0OPA30BAHUE

Introduction

Teacher competence as a concept changes over time. Substantial changes in educational system that are
connected with the transition to the position of personality-oriented pedagogy and competence-based
education. One of the essential tasks of transformation and qualitative change in education is the
development of the innovative potential of the teacher. University as higher institution of socialization of
youth is especially sensitive to all tendencies of social life, therefore, the professional activity of the
teacher requires an adequate perception of challenges of society and innovation is an important
characteristic of pedagogical process. Criteria-based assessment of educational achievements in terms of
updating the content of education is a kind of such challenges of society nowadays.The transition to the
modernization of education makes new demands to teaching in the framework of the competence
approach to education. Updating the structure and content of education is to overcome the traditional style
of learning, a new constructive model of education, providing independent thinking of students. Modern
transformations, such as the openness of society, its rapid informatization and dynamism, radically
change the requirements of the education system. The system of secondary education of the country
works on the updated content of education. In this regard, the developed educational programs of
pedagogical higher education require improvement in accordance with the updated content of education.
According to the updated content of education as a result of training students should be formed skills of
critical thinking, self-study and in-depth analysis of information. For the effectiveness of training it is
necessary to clearly develop a system of criteria-based assessment of educational achievements.

The competence approach, according to which the educational programs are developed, is determined
by the starting point in the design of the learning outcomes of each training module. Learning outcomes
are the expected and measurable achievements of learners and graduates, expressed through knowledge,
skills and learning activities. Thus, the definition of learning outcomes is necessary to ensure that learning
objectives become diagnostic and it becomes possible to track the progress of students, as well as to make
the necessary changes in the learning process in a timely manner. Therefore, clearly defined, prescribed
learning outcomes, firstly, help students to understand what is expected of him in the learning process,
how and by what criteria will be evaluated the achieved result; secondly, focus the attention and efforts of
teachers to achieve the planned result and its adequate assessment; and thirdly, give a clear idea to
potential employers about the real possibilities of graduates mastered educational programs.

Due to lack of teacher professional development teachers may experience difficulties during the
process of implementation of any kind of assessment. Assessment system of the Republic of Kazakhstan
which is used in the education system is based on the comparison of individual achievements of students
with the norm or results of the high, middle and low level students in the class. The use of the system did
not allow to determine the level of each student and to motivate their work, or assure individual progress
in learning, or provide information to evaluate the effectiveness of educational program and to establish
feedback with all the participants of the teaching and learning process. The assessment process is one of
the most important elements of modern teaching and learning. The new system of criteria-based
assessment for Kazakhstan is aimed at the development of students, increasing their interest and
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motivation to learn. This can be achieved by establishing clear and measurable evaluation criteria that are
understandable to each student and their parents. With the help of well-developed evaluation criteria, both
the teacher and the student will understand:

- Atwhat stage of learning is the student?

- Where does he need in training?

- What needs to be done to help him achieve the expected learning outcomes?
The term “criteria-based assessment” was used for the first time by Eugene Robert Glazer in 1963, who
described a process contributing to the definition of a set of common behaviors and interrelation between
the achieved and the potential levels of educational achievements of students. This means that the activity
of the student is assessed by means of a fixed set of requirements. Glazer notes that the assessment of
criteria regarding standards eliminates dependence on a comparison of achievements with other students,
and it is aimed at defining the level of competence of each student. [1, p6]
Criteria-based assessment is a process based on the comparison of educational achievements of students
with well-defined, collectively developed, known in advance to all participants of the educational process
(students, school administration, parents, legal representatives, etc.) criteria that meet the goals and
content of education, contributing to the formation of educational and cognitive competence of students.
The purpose of criteria-based assessment is to obtain objective information about the learning outcomes
of students on the basis of evaluation criteria and to provide all interested participants for further
improvement of the educational process. It is very important to highlight the main terms that define the
criteria as tools assessments:

- Criteria determined by the objectives of the study and represent the list of the various activities of the
student that he carries out in the course of work andmust master perfectly as a result of the work.

- Rubrics -a list of criteria for assessing students ' knowledge of the studiedtopic. It is determined by
the objectives of the study of any topic and is filled with content criteria that reveal this section.

- Descriptors describe student achievement levels for each criterion (consistently show all steps of the
student to achieve the best result) and are evaluated by a certain number of points: the higher the
achievement — the more score on this criterion.

One of the main tasks of modern higher education is to improve the methods of teaching disciplines,

training of competent personnel for these disciplines, objective assessment of students ' knowledge.

Therefore, in recent years, one of the main directions of methodological work in the school is the

introduction of criteria-based assessment in the educational process. The technology of criteria-based

assessment as one of the modern methods of teaching in principle should solve many problems of modern
education. For many decades, evaluation has been about comparing a student's performance with that of
other students, and this approach to evaluation has a number of drawbacks:

- there are no clear criteria for assessing the achievement of learning outcomes, understandable to
students, parents and teachers;

- the teacher puts a mark, focusing on the average level of knowledge of the class as a whole, and not
on the basis of common criteria for achieving results by each student;

- marks, exposed to students, do not give a clear picture of the assimilation of specific knowledge,
skills in individual sections of the curriculum, which does not allow to determine the individual
learning path of each student;

- the final assessment takes into account the current assessment, which is not an objective assessment
of the final result of training;

The concept of “criteria” means a sign, the basis, the rule of making a decision on the assessment of

something for compliance with the requirements. The basic principles of criteria-based assessment (for

each specific work) gives a clear idea of how ideally the result of the educational task should look like,
and evaluation means such a scale as determining the degree of approximation of the student to this goal.

It’s very important to provide objectivity, credibility and validity, clarity and accessibility of information

used in evaluation that allow to observe the achievement of learning objectives and expected results.

The criterion assessment is divided into formative and summative assessment. Formative (current)
assessment determines of the current level of knowledge and skills acquisition in the process of daily
work in the classroom and/or at home, the implementation of the operational relationship between the
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student and the teacher in the learning process. It allows students to understand how well they perform
tasks during the study of new material and achieve the goals and objectives of training. While, summative
assessment determines the level of knowledge and training skills at the end of the study of a certain
course of educational. Summative assessment is carried out by teachers or school administration.

The content of the system of criteria-based assessment is regulated by the following guidance documents:

- State obligatory standard of education;
- Curriculum;
- The procedure for the criteria-based assessment of educational achievements of students in
educational institutions implementing General educational programs;
- Guide to criteria-based assessment for primary school teachers;
- Guide to criteria-based assessment for primary and secondary school teachers;
- Criteria-based assessment guide for regional and school coordinators;
- Collections of tasks on formative assessment;
- Guidelines for summative assessment.
In the last decade, interest in criteria-based assessment is greatly growing. Worldwide the associations,
network communities, groups uniting the research teams, professional communities of the teachers
supporting and developing an idea of criteria-based assessment, initiating an exchange of experience on
the basis of researches and innovations for the development of the effective practice of teaching and
training are created. The Republic of Kazakhstan is among those who are very interested in the use of
criteria-based assessment technologies. At the same time, one of the most important conditions for its
successful implementation is the existence of qualified personnel having modern pedagogical
technologies. Training of future teachers in scientific and practical bases of assessment activity in the
selection of content criterion-oriented assignments and their bindings to requirements of state obligatory
standard of education is to become one of the training directions. These ideas formed the basis for the
development of the obligatory course “Technologies of Criteria-Based Assessment” offered to the
students of some pedagogical specialties of higher education institutions (Standard Working Curriculum,
2016). The course is aimed at developing the competences of future teachers, which are especially
important for successful pedagogical activities, such as:
- the ability to create and objectively evaluate the personal aspirations level as well as the
possession of skills to increase the level of intellectual development of the students;
- the ability to use the knowledge accounting regularities and individual characteristics of personal
development during the assessment of learning outcomes of the students of different age groups;
- the ability to use information and communication technologies in assessment activities of the
teacher.
There are ongoing debates about the effectiveness of an existing assessment system in Kazakhstan. In all
the standard schools in Kazakhstan learners are assessed by five scale assessment system. In spite of the
fact it is called five scale assessment systems, teachers in Kazakhstan use only marks like five, four and
three, where five stand excellent, four for good, three for satisfactory. As, the system does not provide
students with the clear picture of their achievements Nazarbayev Intellectual Schools (NIS) started to
apply Criteria-Based Assessment (CBA) and transfer their practice to the mainstream school. On 31st
August 2012 Integrated Criteria Based Assessment Module (ICBAM) was launched and is currently
employed as the principal system of assessment in 19 out of 20 NIS schools. According to an Analytical
Report 2014-2015 from NIS Department of Quality Assurance, ICBAM was viewed as having introduced
a range of positive reforms, including better determinations of student achievement, and improved
procedures for student feedback. Having the assessment rubrics and assessment criterion students know
the requirements and demands of the subject. Meanwhile, teachers are managed to provide a fair
assessment to all students in the class. The teachers implementing the criteria-based assessment give
students constant constructive feedback according on the bases of assessment rubrics. So, it is obvious
that the criteria-based assessment leads to the development of the grading system in the schools.
However, data of our research shows that teachers use few elements of new assessment system. Teachers
explain that design of assessment rubrics is a time consuming and complicated process. It allows to make
an assumption hypothesis that despite the fact that teachers see practical benefit of using the criteria-based
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assessment, they are not willing to implement this assessment system to all lessons with for each cycle of
schooling.
Language teachers with an integral background in assessment are well set to integrate assessment with
instruction so that they recover appropriate forms of teaching. In spite of the significance that is referred
to being assessment literate, our progress toward an assessment- literate educational culture has been
slow. As such, it is surprising to find that pre-service teachers often don't have the required skills to
effectively manage sound assessments in the classroom. Schafer [2] makes reference to a series of models
for teacher competence in the educational assessment of students. Accordingly, teachers need to be
skilled in aspects such as choosing and improving applicable assessment methods for instructional
decisions; managing, grading, and analysing assessment results to make decisions for planning and
developing teaching; improving valid grading procedures; informing results to students, parents, and
others; and recognizing unethical or inappropriate methods and uses of assessment. These standards,
constructed by the American Federation of Teachers, the National Council on Measurement in Education,
and the National Education Association (1990), cover the concept that assessment and instruction are
analogically linked and that effective instruction cannot take place without good assessment of learning.
The preparation of excellent teachers who can meet any requirements of this dynamic worlds is very
difficult and responsible task. To successfully prepare effective teachers, teacher education lay a
foundation for lifelong learning. In the last half century, the explanation and criteria of effective language
teaching have been at the center of educational research and many studies have been conducted to find
and define the aspects of the “good language teachers”[3].Higher education institutions are experiencing
increasing pressure to improve practice in assessment of student performance [4, p 17-28]. While some of
this pressure arises from increasing requirements for accountability made by governments, employersand
professional societies, critical evaluation and review of current assessment practices by academic staff
within an institution can also provide the motivation for innovation and change.

There is significant evidence that teachers feel they lack knowledge about assessment and may be less

informed about the issues surrounding assessment than might be expected given its importance in the

classroom [5]. It has been disputed that the main reason for this may be poor pre-service training in

assessment which has led to teachers having a restricted understanding of assessment issues [6].

Most teachers would be aware with the difference between norm-referenced assessment, which
contrasts the achievement of individual students to that of other students, and criteria-based assessment,
where the focus is on reporting the actual, rather than relative, achievement of students, usually by
reference to numerical cut-off scores. However, the difference between ‘criteria’ and ‘standards’ may not
be so transparent: criteria are dimensions or characteristics of performance, while standards are
determined reference points along the criteria which introduce performance benchmarks or levels of
quality [7, p 191-203].

The aim of a higher professional education institution should be a preparation of pre-service foreign
language teachers in acquiring the knowledge base and skills that will allow them to successfully enter
the classroom.

Pre-service teacher education programs have an essential role in the preparation of highly qualified

teaching workforce. They prepare teachers in subject matter, professional education, and teaching

methods [10].Unfortunately, there is no obligatory course “Technologies of Criteria-Based Assessment”
in Standard Working Curriculum of the major: 05B011900 — Foreign language: Two foreign languages,
while it was introduced into Standard Working Curriculum of other pedagogical specialties: Kazakh
language and literature. Therefore, the designers of the bachelor programs are responsible for developing
pre-service foreign language teachers’ competence in criteria-based assessment. We have analysed the
potentials of the curriculum of 05B011900 — Foreign language: Two foreign languages in Suleyman

Demirel University in developing such competence. We have analysed three courses such as “Pedagogy”,

Methodology of Foreign Language Teaching” and “Foreign Language Testing and Evaluation”

- General Pedagogy. This course is intended to prepare students to teach a second/foreign language. It
will provide students with the essential foundations in language teaching methodology and theory,
pedagogical grammar, curriculum and materials development, classroom management, and formal
and informal assessment techniques. At end of course, students acquire skills of content, theories,
historical perspectives and specific language relating to the themes of education and teaching.
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However, this course provides students with general knowledge of teaching, without taking into
consideration peculiarities of assessment.
- Methods of Foreign Language Teaching
Students are required to have taken this compulsory TFL 335 Methods of Foreign Language Teaching
[English]” course in their department curriculum in order to be aware of the latest trends in Foreign
Language Education.
The course focuses on a number of concepts central to the methodology of teaching English as a foreign
language. The primary intention is to cover a wide range of concepts of teaching and learning approaches,
methods and techniques related to speaking, listening, reading, writing, grammar, vocabulary, and
pronunciation as well as intercultural communication. Other key areas, which are also dealt with, cover
testing and evaluation, and computer applications in ELT.

Objectives of the course are to develop an understanding of the theoretical principles and concepts
underlying methodologies and techniques utilized in ELT; to develop the practical skills necessary for
analyzing and evaluating effective teaching in the EFL classroom; to increase participants' awareness of
the different language learning and communication strategies; to develop a working knowledge of the
principles of modern language assessment with more focus on designing tests which assess listening,
reading, writing, vocabulary, and grammar.

In this course students are given opportunities to learn about assessment and its implementation in
teaching and learning process. On completion of this course, successful participants will be able to
demonstrate the knowledge by making a list of criteria and practical skills necessary for analyzing and
evaluating effective teaching in the EFL classroom; analyzing existing tests and constructing appropriate
lingual-cultural evaluation materials; identifying and matching the relationship between methodological
approaches to the teaching of a foreign language and the use of technology; recognizing different
language learning and communication strategies that increase participants' awareness of their own
learning; identifying the principles of modern language assessment with more focus on designing tests
which assess listening, reading, writing, vocabulary, and grammar; demonstrating a working knowledge
of the principles and practice of different forms of modern language assessment.

- Foreign Language Testing and Evaluation.

This course is a part of the Module “Stylistic standards of the academic writing and methodology of
teaching, the organization of educational process and estimation of learners' knowledge”, which
comprises profile modules of elective component and is taught together with the course “Classroom
Management”, “English for Academic Purposes (C2)” and other subjects.

The primary objective of this course is the development of pre-service language teachers’ assessment
literacy, which includes knowledge of key assessment principles and skill in creating or adopting
assessment tools and procedures for the language classroom. Participants in this course will develop their
knowledge and skills related to assessing all skill areas in the language classroom, including productive
skills (writing, speaking), receptive skills (reading, listening), and assessing grammar and vocabulary.
Grading and student evaluation will also be important topics of consideration and exploration in this
course. Designed specifically for pre-service (and in-service) language teachers, the course combines
theory with practice by covering essential principles of effective classroom assessment and the
development of effective assessment tools for classroom use. Participants completing this course will
become more assessment literate and better able to evaluate student performance in their classrooms
fairly and effectively.

Secondary aim of the course is to teach students how to construct good quality foreign language
(FL) tests. The main focus of the course will be discussing common mistakes teachers do while preparing
FL tests, technical issues of typing tests and the outlook of tests, how to conduct tests, which types of
tests suit specific purposes. Backwash effect will be also discussed as it is one of the main reasons of
taking this course.

In this course, students will get a working knowledge of basic principles of testing procedures
which can be used in second and foreign language programs and classrooms. Application of concepts is
the main goal of this course. Students will learn how to apply language testing principles to such skills as
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grammar, vocabulary, listening, speaking and writing. Additionally, the course will be beneficial for
students in terms of acquiring practical knowledge and techniques to compile all kinds of tests mentioned
above. During sessions students, under the supervision of the instructor, will be looking at actual tests and
testing procedures, working with actual data, compile tests, and evaluate tests’ validity and reliability.

On completion of this course, successful participants will be able to demonstrate the knowledge by
demonstrating knowledge of the differences between norm-referenced tests, criterion-references tests, and
performance tests, and be able to match decision types (placement, admission, achievement, and
diagnosis) to test types; demonstrate knowledge of the differences between all kinds of tests; critically
examine various language test item formats, and create test items in different formats.

Conclusion

The aim of a higher professional education institution should be a direction of pre-service foreign
language teachers in acquiring the knowledge base and skills that will allow them to successfully enter
the classroom. In the field of second/foreign language education, what constitutes the core of such
knowledge base has been the subject of a long lasting debate. Preparing the teaching force is a lengthy
process. Pre-service teachers should be provided with high-quality learning experiences based on
theoretical principles. Appropriate time should be consigned for implementing these theoretical principles
to practice. Pre-service teacher education programs have an essential role in the preparation of highly
gualified teaching workforce. They prepare teachers in subject matter, professional education, and
teaching methods. Contemporary foreign language education, however, requires not only that teachers
have the language competence to provide an effective language model to students but also pedagogic
competence to exploit this proficiency in the service of student learning. Teachers therefore need to
sustain their language proficiency, to refine the explicit knowledge about the language, and to develop
methodological repertoire by studying a range of language learning.
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“THE IMPACT OF PROJECT-BASED LEARNING ON DEVELOPING INTERCULTURAL
COMMUNICATIVE COMPETENCE AT B1 LEVEL”

Abstract

Successful foreign language learners need to have intercultural communicative competence that
goes beyond linguistic knowledge. This paper looks at how Project Based Learning used as a method to
develop intercultural communicative competence (ICC) and how it is affected students’ cultural
awareness and examines strategies to make better activities for learners. Competence in intercultural
communication requires an understanding of both the L1 and L2 cultures. Project-based learning (PBL) is
an instructional approach that utilizes student-directed inquiry processes to develop a product that has
real-life connections and applications. PBL is used in this paper to show to what extent the
implementation of the Project-Based Learning Method helps to develop students’ language skills and
intercultural communicative competence. Finally, survey results on learners’ understanding of the
importance of the project studies and strategies to promote the task for learners with the help of ICC will
follow. In the end there are some limitations and suggestions for the future research.

Keywords: PBL, ICC, project studies, cultural awereness, communicative competence, L1 and
L2 cultures, instructional approach, real-life connections, strategies, methods
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“MOJEHUETAPAJIBIK KOMMYHHUKATHBTI KY3IPETTLIIKTI B1 JEHTENTH/E
TTAMBITYJIA JKOBAJIBIK OKBITY IBIH OCEPI”

Anoamna

[ller TimiH Yy#peHnymigep TaOBICTRI TUT OLTIMI  JEHTeHiHEH TBIC MOICHHETAPAIIBIK
KOMMYHHUKATHBTIK KY3bIpeTTUTiKKe ne 0oy kepek. byn makanaga PBL Oarmaprmamacs! MofieHUETapabiK
KOMMYHUKaTHUBTIK Ky3bIpeTTiIiriH (ICC) maMbeITyneIH omici peTiHae KONTaHBUIABI KOHE OKYIIbUIAPIbIH
MoZleHH xabapAapiblFbIHa KaJlaii ocep eTKeHIH JKOHE OKyIIbIIapra JKakChl opeKeTTep Kacay
CTPATETHsACBIH KapacThIpaiasl. MoneHueTapanblK KOMMYHHKAIUSAAFbl Ky3bIpertimik L1 xome L2
MOeHUETTepiH TyciHy/i Taman erexi. XKobara HerizmenreH okpiTy (PBL) - Oy eMipiik GaitmaHbICTaphl
MeH KOChHIMIIajapbl Oap eHiMalI JaMbITy YIOIH CTYAGHTTIK OaFbITTalFaH Ccypay MpoIecTepiH
MaiamaHaThlH HYCKAylblK Tocil. PBL ocer Makamajma >xo0ara HeTI3ZENTeH OKBITY OJICiHIH iCKe
aCBIPBUTYBIH CTYAGHTTEPIH TUIMIK JaFAblIapblH JAMBITyFa JKOHE MOJACHUETApaJbIK KapbhIM-KAaThIHAC
KY3BIPETTUNINH KaHIIAIBIKTE JOPEeKENe MaMBITATBIHBIH KOpceTy VIIH maiinananbuianpl. COHBIHIA,
OKYIIIBLTAPABIH JKOOANBIK 3epTTEYNEepAiH MaHbIB3ABUILIFEIH TYciHy jkoHe ICC KeMeriMeH OKyIIbLIapFa
TancelpMa Oepy OOMBIHIIA CTpaTerHsUIapAbl 3epTTEy HOTIDKENepi KapacThpbutafgbel. Hormxkecinme
Oomamak 3epTreyiaepre KaThICTHI MIEKTeyIep MEH YChIHBICTAp 0ap.
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VYcnemmHple  ydyami@ecs — MHOCTPAHHBIX — SI3BIKOB  JIOJDKHBI  00JaJaTh  MEKKYJIbTYPHOM
KOMMYHUKATUBHONH KOMIIETEHTHOCTBIO, KOTOPash BBIXOJIUT 3a PaMKH JIMHTBUCTHYECKUX 3HaHUU. B aTom
JOKYMEHTE paccMaTpUBAETCs, KaK MPOCKTHOE OOYYCHHE HCIOIb3yeTCs B KaueCTBE METO/a DPa3BUTHS
MEXKYJIbTYpHOH KOMMYyHHKaTHBHOM KommeTeHTHOocTH (ICC), kak 3TO BIMAET Ha KYJIbTYPHYIO
OCBEJIOMJICHHOCTh YYaIllUXCS W aHAIM3UPYET CTPATerduu Ui yaydileHus paOoThl. KOMIETEeHTHOCTh B
MEXKYJIbTYPHOH KOMMYHHKAIIMH TpeOyeT MOHUMaHus Kak KyapTyp L1, Tak 1 kyneryp L2. OOGyuenue Ha
ocHoBe mpoekToB (PBL) - 3T0 yueOHBINH MOAXOA, B KOTOPOM HCIOIB3YIOTCS OPHEHTHUPOBAaHHBIE Ha
YUEHHMKa TMPOILECChl 3ampoca JUis pa3paOdO0TKH IMPOJYKTa, KOTOPBIA MMEET pealibHbIC MOAKIIOUCHUS H
npuioxenus. [IpoektHoe odyuenne (I10) mcmonb3yercs B 3TOHM cTaThe, YTOOBI MOKa3aTh, B KAKOH Mepe
BHEIPEHHE METOJANKNA 00yUECHHS Ha OCHOBE ITPOCKTA MMOMOTaeT Pa3BUBATh A3BIKOBBIC HABBIKH YUAIUXCS 1
MEXKYJIBTYPHYI0O KOMMYHHUKATUBHYIO KOMIIETEHTHOCTh. B KOHIIE IOCIEmyIOT pe3yibTaThl Ompoca IO
MMOHUMaHHWIO yYaIIUMHUCS BaXKHOCTH MPOEKTHBIX MCCIEIOBAHUN M CTpaTErwil JUIs MPOABHIKEHUS 3a7add
Jutst yaaruxes ¢ momorbio MKK. B KoHIIE €CTh HEKOTOPBIE OrpaHUYCHUS U IPEATIOKEHUS IS Oy TyTInuX
HCCIIe/IOBAHUM.

KmioueBble cioBa: tmpoekrHoe obyuenne (I10), wnccaemoBaHMs MPOEKTOB, KyJIbTypHas
YCTOWYUBOCTh, MEXKKYIbTYpPHAS KOMMYHUKATHBHAS KOMIIETEHTHOCTh, KYJIBTYpPHAasi OCBEIOMIIEHHOCTb,
KynbTyphl L1 u L2, yueOHbIif moxxoa, cTpaTeruy, METo/Ibl, aHAIH3

. INTRODUCTION

In the past years, the forces of globalization have enhanced and accelerated cultural communications
throughout the world. Modern transportation, economic development, immigration, political interactions,
internet technologies have eased the ways of developing and acquiring intercultural communicative
competence in many educational institutions around the world. It is especially important for universities
that have international programs for collaborating and communicating with other cultures and countries
by sending students to an exchange or internship programs. Other ways to develop intercultural
competence include learners researching aspects of a target culture in various media including cinema,
literature and television, organizing different simulation projects and tasks related to culture, giving
presentations on aspects of the target culture, and exploiting the teacher's own expertise of their own
culture.

Project-Based Learning (PBL)

Project-based learning is a student-centered pedagogy that involves a dynamic classroom approach
in which, it is believed that students acquire a deeper knowledge through active exploration of real-world
challenges and problems. Students learn about a subject by working for an extended period to investigate
and respond to a complex question, challenge, or problem. It is a style of active learning and inquiry-
based learning. PBL contrasts with paper-based, rote memorization, or teacher-led instruction that
presents established facts by instead posing questions, problems or scenarios. Thomas Markham describes
project-based learning (PBL) thus: "PBL integrates knowing and doing. Students learn knowledge and
elements of the core curriculum, but also apply what they know to solve authentic problems and produce
results that matter [1].

Research problem: The area under investigation of this research is using this PBL method to
develop intercultural communicative competence among students.

Significance of research: Many researches have been done to determine the method and approach
in order to develop intercultural communicative competence (ICC). In the last two or three decades there
has been a change of focus in education as competence development gains ground. Many innovative
teaching techniques and work forms are now increasingly widespread with the aim of facilitating the
learning process in education. Project Based Learning has become very popular in the teaching of many
subjects in schools. It involves topic- or theme-based tasks suitable for various levels and ages, in which
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all participants negotiate goals and content, and learners create their own learning materials that they
present and evaluate together. Naturally, with such new work forms and new approaches to the learning
process, teachers and learners’ roles have also changed [2].

Despite the fact that there are many works on PBL, almost all of them focused on general
improvement of students’ knowledge. However, this research will be focused on development of ICC,
rather than just four skills itself. Another important difference is that almost all research papers were
devoted to other countries and schools. However, this research will be focused on Kazakhstani university
students.

Research questions: To complete this, the following research questions will be answered:

1. How does Project Based Learning help to develop intercultural communicative competence?
2. How do learners evaluate the effectiveness of PBL tasks on improving communication skills?

1. LITERATURE REVIEW

Project Based Learning

Project Approach is an instructional model, which includes a problem and finishes with an authentic
product. The role of the student is defined as an active problem solver. In addition, the student may
become a researcher and participate in making decisions.

The problem, as a starting point, helps the students to construct their knowledge about any discipline.
The students engage in solving a problem while they use the language as a necessary tool. Therefore, it
creates the necessity to use the language during the whole process. In other words, when the students get
involved in real-world activities the language learning gains a high significance.

How to develop intercultural competence through education

Intercultural education refers to pedagogy — aims, content, learning processes, teaching methods,
syllabus and materials, and assessment — of which one purpose is to develop intercultural competence in
learners of all ages in all types of education as a foundation for dialogue and living together. Intercultural
competence can be developed in different ways through different types of education.

Teachers in formal education, whatever the age of their learners and whatever the subject they teach,
have a general responsibility for implementing intercultural education. In formal education,
implementation means the teaching of planned lessons, lectures, workshops, etc. In many countries, this is
controlled through the official curriculum and systems of inspection of educational institutions by
external bodies such as a national inspectorate or a professional body responsible for certification and
public recognition of schools, higher education institutions and similar establishments. Furthermore, in
some contexts existing textbooks and teaching materials wield substantial influence on choosing and
planning learning activities.

For intercultural competence to be developed, therefore, teacher education, inspection, control and
textbook authoring could include criteria derived from the principles of intercultural education and the
definition of intercultural competence outlined earlier in this document.

In some educational systems, teachers are facilitated by clear policies and official curriculum content
on intercultural education. In other situations, although intercultural education is adopted at the official
curriculum discourse level, it is not supported by other practices.

For some teachers, intercultural education and competence are obviously central to their concerns and
planning because they teach about the social world and the world of the individual human being. For
others, intercultural education and competence appear distant from their focus since they teach about the
natural world.

In the first group, those teachers who deal with matters of language and communication within and
between groups of people are particularly responsible for intercultural competence. These can include
teachers of national languages (and literatures), teachers of other languages and teachers of media studies,
among others. Teachers of social sciences such as history, geography, civics, sociology and psychology
should also take responsibility for developing the attitudes, knowledge and understanding, skills and
actions that are elements of intercultural competence. Teachers in the humanities may also contribute
substantially; for example, in the teaching of literature, including literature in translation, there is much
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potential for developing the fundamental attitudes of intercultural competence and the abilities to compare,
reflect on and question what is taken for granted.

When pedagogical approaches, methods and techniques that encourage learners to become actively
involved in experience, discovery, challenge, analysis, comparison, reflection and co-operation are
implemented, learning activities tend to be very effective as they engage learners as whole persons and
address their intellectual, emotional and physical potential. One such specific approach to learning and
teaching that has proved to promote the development of intercultural competence regardless of the subject
matter is cooperative learning. Cooperative learning refers to the way the learning process is organized
and it does not only mean that learners often collaborate in groups in non-formal or formal classroom
settings. Cooperative learning is a specific kind of collaborative learning in which students or participants
do not simply work on unstructured tasks in pairs or small groups but work together on activities that
have specific cooperative principles built into the very structure of the tasks.

Project-based learning can also be similar to the "situated learning" and with the constructivist theories
of Jean Piaget. It is a comprehensive perspective focused on teaching by engaging students in
investigation. Within this framework, students pursue solutions to nontrivial problems by asking and
refining questions, debating ideas, making predictions, designing plans and/or experiments, collecting and
analyzing data, drawing conclusions, communicating their ideas and findings to others, asking new
questions, and creating artifacts." The basis of PBL lies in the authenticity or real-life application of the
research. Students working as a team are given a "driving question" to respond to or answer, then directed
to create an artifact (or artifacts) to present their gained knowledge. Artifacts may include a variety of
media such as writings, art, drawings, three-dimensional representations, videos, photography, or
technology-based presentations.

More important than learning science, students need to learn to work in a community, thereby taking
on social responsibilities. The most significant contributions of PBL have been in schools languishing in
poverty-stricken areas; when students take responsibility, or ownership, for their learning, their self-
esteem soars. It also helps to create better work habits and attitudes toward learning. In standardized tests,
languishing schools have been able to raise their testing grades a full level by implementing PBL.
Although students do work in groups, they also become more independent because they are receiving
little instruction from the teacher. Through Project-Based Learning, students also learn skills that are
essential in higher education. The students learn more than just finding answers, PBL allows them to
expand their minds and think beyond what they normally would. Students have to find answers to
questions and combine those using critically thinking skills to come up with answers.

PBL is significant to the study of (mis-)conceptions; local concepts and childhood intuitions that are
hard to replace with conventional classroom lessons. In PBL, project science is the community culture;
the student groups themselves resolve their understandings of phenomena with their own knowledge
building. Technology allows them to search in more useful ways, along with getting more rapid results.

Opponents of Project Based Learning warn against negative outcomes primarily in projects that
become unfocused and tangential arguing that underdeveloped lessons can result in the wasting of
precious class time. No one teaching method has been proven more effective than another has. Opponents
suggest that narratives and presentation of anecdotal evidence included in lecture-style instruction can
convey the same knowledge in less class time. Given that disadvantaged students generally have fewer
opportunities to learn academic content outside of school, wasted class time due to an unfocused lesson
presents a particular problem. Instructors can be deluded into thinking that as long as a student is engaged
and doing, they are learning. Ultimately, cognitive activity determines the success of a lesson. If the
project does not remain on task and content driven, the student will not be successful in learning the
material. The lesson will be ineffective. A source of difficulty for teachers includes, "Keeping these
complex projects on track while attending to students' individual learning needs requires artful teaching,
as well as industrial-strength project management." Like any approach, Project Based Learning is only
beneficial when applied successfully.

Problem-based learningis a similar pedagogic approach; however, problem-based approaches
structure students' activities more by asking them to solve specific (open-ended) problems rather than
relying on students to come up with their own problems in the course of completing a project.
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A meta-analysis conducted by Purdue University found that when implemented well, PBL could
increase long-term retention of material and replicable skill, as well as improve teachers and students'
attitudes towards learning.

Conclusion

Project Based Learning contributes promotes individual and social values to improve the coexistence.
When English learning is based on solving a problem the learning and teaching English process becomes
more motivating. It is because the students feel seriously engaged in solving the problem. They enjoy the
activity and all of them cooperatively work.

The results will be analyzed and measured through qualitative data, which includes observation and
semi-structured interview. This type of interview allows the interviewer to include questions emerged
from the interviewee’s answers. Ododa states how this instrument can be focused on attitudinal questions
[3]. It implies that opinions and values of the respondents can be perceived through their answers. This
semi-structured interview was applied to perceive virtues and language skills that the students felt as
acquired during the process of the project.
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YHIITUIALIIK-KOIITIVIAI TYJIFAHBI KAJIBIITACTBIPY IBIH HEI'T31

Anoamna
Ymrinainik skoHe KenTinninik Eypomanarel sxoHe oneMHiH Oacka OeiKTepiHAe KeH TapaliFaH.
Byn Tapuxm, oneymerTik JkoHe casch (AKTOpIApABIH HOTIDKECI JKOHE OpTYpii Tiimepneri
KOMOWHAUUAIApAsl KAMTYbl MYMKiH. A3WSIarbl KONTereH eliep eKi TUIae HeMece KOmTUIAl OOobIn
TaOBIIaAbl. AFBUINIBIH - KOIITEreH eypOnaibIKTap VIIiH eKiHII Til, Oipak KemnTereH enjep/e aFbUIIIbIH
TiTl yroriHm Tia Oonbinm TabbpiIanel. KyHIENKTI emipe yiI Tinge coielTiH aiiMaKkTap/ia aFbUIIIBH T
TINTI TOPTIHIII T peTiHAe KONTaHbIaabl. YTl oKeITy KasakcTanmarsl ecin Keje )KaTKaH KyOBLIbIC.
By makamana yuriHmi TLTIIH KOHTEKCTTEPIH OKBIN YipeHy OYKUT oleM/ie KeHiHEeH TapalFaHbIH
JKOHE YIIIHIII TULTIH MEHrepy epeKIIelikTepiMeH OalimaHbICTHI OipHelie Macernenep/i TYAbIPpaThIHBIH
aran KepceTelti.
YTl OKpITy aca KypJeli JKoHE opTYpili KYOBUIBIC, OHTKEHI O KONTEereH MXKeKe MXKoHe
KOHTEKCTIK (pakTopiapra acep ereli oHe JIMHTBUCTUKAIIBIK )KOHE COLMOIMHTBUCTUKAIIBIK JCHIeHIepe
op TYpIi cumaTTaManapsl Oap OipHele TiIepal MeHrepyMeH OipikTipesti.
Tyiiin ce3mep: yIWITUIAUIK, KONTUIAUIIK, KONTUIAUIIK, MOAECHHETAPAJBIK KapbIM-KAaThIHAC,
MOJ/IEHHETapaJIbIK KOMMYHHKATHBTIK KapPbIM-KAaThIHAC.
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TPEXBA3BIUUE - OCHOBA ®OPMHUPOBAHUS MOJUSA3BIKOBOM IMUHOCTH

Annomayus

Tpéxps3pIuue U MHOTOSI3bIYME pACIPOCTpaHEHbl B EBpolie U BO MHOTMX JPYIMX 4YacTIX MHUpa.
OT0 SABNSETCS PE3yJIbTATOM HCTOPHUUCCKUX, COLUATBHBIX M TIOMUTUYCCKUX (DAKTOPOB U MOXKET BKIIIOYAThH
B ce0s KOMOMHAIIMK PA3JIMYHBIX THIIOB S3BIKOB. BOJIBIIMHCTBO CTpaH B A3WU SBJSIOTCS JIBYS3bIUHBIMH
WM MHOTOSI3bIYHBIMH. AHTJIMACKUAN SIBJISETCS BTOPBIM SI3BIKOM [T OOJIBIIIOIO YUCIIA €BPOIICHIIEB, HO BO
MHOTMX CTpaHaxX aHTJIMHCKUMN SBJISETCS TPETbUM S3BIKOM. B permoHax, rjie B IOBCEIHEBHOW >KH3HU
TOBOPST Ha TPEX A3bIKAX, aHTVIMHACKUH SBIISICTCS 1aXKe YETBEPTHIM A3BIKOM. Tpexbsa3biuHOEC 00pa30BaHUE -
pacryuiee SIBJICHHUC B Kazaxcrane.

B aT10i1 crathe moguepkuBaeTcs TOT (akT, YTO U3YUCHHE KOHTEKCTOB TPEThErO S3bIKa SIBISCTCS
pacupoCcTpaHEHHbIM SIBIEHUEM BO BCEM MHUPE, U CTaBUT HECKOJIBKO BOMPOCOB, KOHKPETHO CBSI3aHHBIX C
XapaKTepUCTUKaM1 OBJIaJeHUS TPETbUM SI3BIKOM.

Tpexbs3prdHOe 00pa30BaHUe MPEACTABIAET OOJBIIYIO CI0XKHOCTh U Pa3HOOOpa3ue, MOCKOIbKY Ha
HET'0 BIUSCT OONBIITOE KOJIMIECTBO MHANBUAYATBLHBIX M KOHTEKCTHBIX (DAKTOPOB, U OHO codeTaeT B cebe
MPHOOPETEHNE HECKOIBKUX SI3bIKOB, KOTOPhIC UMCIOT Pa3IMUHbIe XapaKTEPUCTUKU HA JIMHIBUCTUYECKOM
¥ COIMOIMHTBUCTUYECKOM YPOBHSX.

KinoueBble cj0oBa: Tpexbs3bluue, MHOTOS3bIYME, MONUSA3BIYKE, TMOJIUA3BIKABAS JIMYHOCTD,
MEXKYJIbTYpHasi KOMMYHHUKAIKSI, MEXXKYJIbTYpHasi KOMMYHUKATUBHASI KOMMYHUKAIHSL.

Otebay U.A.* Bolat A. 2
1Kazakh national agrarian university, lecturer
2Kazakh national agrarian university, lecturer

TRILINGUAL EDUCATION IS THE BASIS OF FORMATION OF A POLYLINGUAL
PERSONALITY

Abstract
Trilingualism and multilingualism is common in Europe and in many other parts of the world.
It is the result of historical, social and political factors and can involve combinations of
different types of languages. Most countries in Asia are bilingual or multilingual. English is the second
language for a large number of Europeans, but there are many countries where English is the third
language. In regions where three languages are spoken in daily life, English is even the fourth language.
Trilingual education is a growing phenomenon in Kazakhstan.

This article highlights the fact that learning a third language contexts is a common phenomenon
all over the world and poses several questions specifically related to the characteristics of third language
acquisition.

Trilingual education presents great complexity and diversity because it is
affected by a large number of individual and contextual factors and it combines
the acquisition of several languages that present different characteristics at the linguistic and
sociolinguistic levels.

Keywords: trilingualism, multilingualism, multilingualism, multilingual personality,
intercultural communication, intercultural communicative communication.
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H.O. Hazap0OaeB: «Ka3akcran Oykin oyieMje yII TUIIE COMICHTIH JKOFaphl OUTIMII el peTiHfe
KaOBbUIAaHYBI KepeK. bysiap: Ka3ak Tl - MEMJICKETTIK TiJI, OPBIC TUTI - XaJIbIKAPAIBIK KAPBIM-KAThIHAC TiITi
JKOHE aFbUIIIBIH TLTI - )kahaHIBIK 3KOHOMUKAJIAFbl TAOBICTHI MHTETPALIUS T ».

Kazakcran PecnyOnmukackiHna YINTULAUTIK Moceneci OOMBIHINA Ka3aKCTAHJBIK KOFAMHBIH
OpTYpJl OKUIAEPiHIH MIKIpJEpiH eCKepe OTBIPBIN, eIIMI3JEri Tl CcascaThlH JAMBITYIbIH HETI3Ti
KE3CH/IEPiHIH Ma3MyHbIHA YJIKEH KOHLT OeJiHeT.

Tin - Oy Tek OaimaHbIC Kypalsibl FaHa €MEC, XaJBIKThIH JKaHbBI, JOCTYPJICP MEH MOJCHHMETTI
cakraymbl. Ka3akcTaHIarbl JIMHTBUCTHUKAJBIK OPTYPJUTIK Typaibsl e3iMisre MomiM. «Kaszakcran
PecnyOnukachiHbIH TiUIACP TypaibDy 1997 KbUIFbI 3aHBIHAA Ka3aK XaJKBIHBIH OApJIbIK TUIAECP] YIITTHIK
Ka3bIHa OOJIBIN TaObUIAABI JEIIHTEH.

Kazakcran Pecriyonmkaceinbie [Ipesunenti Hypeynran HazapbaeB pecriyOnuKkaHbIH JaMybIHA
OuTiM OepyliH MaHBI3IBUIBIFBIH aTan eTTi. COHBIH IMIiHAE TUIACPAIH Ka3akK, OpbIC JKOHE aFrbUIIIBIH
TUNJEpiH YHpeHyTe Ha3ap ayaapy KepeKTiriH atamn oTTi.

Kazakcran wekrentepinme ym Tinge Ourim  Oepy  KyieciH  €HTi3y  YCHIHBUIIBL:

-[Tonpepain Oip Oetiri MEMJICKETTIK TUIIE, all KeiOipeyepi opbIC TUTIHE, all eKIHIII 06T aFbLIIIbIH
TUTIHIE OKBITBUTYHI;
-Ka3zak TiniH MyKUsT 3epesey YiliH cadak yaKbIThIHBIH Y3apThUIYhI.

Kazakcranmarsl TilT casicaThl casiCAaTBIHBIH MaKCaThl - PECITyOIUKAHBIH QJIEMIIK KaybIMIACTHIKKA
HHTErpalysylaHybl JKOHE HOTKIKECIHJE FhUIBIMHBIH, OSKOHOMHMKA MEH €JJIH oJICYMETTIK-MOICHU
KOMIIOHEHTIHIH OCYi.

Y tiage OutiM Oepyai eHri3y Ka3aKCTaHIBIKTApIbIH QJIEMIIK JeHreine Oacekere KaOuIeTTi
OonybIH KamTaMachi3 eryi tuic. by pedopma «Kazakcran-2030» OarmapiamachiHbiH Oip Oestiri OObIT
tabbiaaapl. 2020 sxputra Kapail xXanbIKThIH 20% -bl afbUINIBIH TUTIHIAE €PKIH celjiece ajajbl Jemn
KOCTapJiaHy/a.

Henikren afFpuUTIIBIH TUTIH YHpEHY Kepek? OWTKeHI ol OYKLI TPOTPEecCHBTI oieMIi
OaitmaHpICTRIpAABl. BYJT FBUIBIM MEH TEXHOJNOTHUSHBIH Tuti. O Tinme SKOHOMHWKA MEH OW3HecTeri
3epTTeysiepaiH OaceiM Oeiliri OTKi3igemi. AFBUINIBIH TUIIH €pPKIH MEHIepreH ajgaM YIOiH YJIKEeH
MEpPCIIEKTUBAIAP allabl.

Kemrinmaimik amaM3atT maMybIHBIH MaHBI3IBI OAFBITHI PETiHIAE OYpHIHHAH XKY3€re achpbUIyia.
byrinri xyH1 Oip TUIIE FaHa COMIEHTIH MEMIICKET Oap eKEHIH enecTery MyMKiH emec. ILIsiH MoHiHzE, Oip
FaHa YIT eMip CYPETiH MeMJIEKeTTep >KOK. Kem yiITTel MeMJIeKeTTiH KalbIIThl KYMBIC iCTEyl YIIiH eKi
TUIAUTIK TTeH KONTUIIUTIKTI KAIBIITACTRIPY 6T€ MaHBI3/IBL.

Bbyriari xahanmany jxoHe TeXHONOrWs MyipiHAe Oacka MoACHHETTepJi OileTiH xoHe Oacka
YITTapMeH IHalior jkKacail aiy KaOijeTiHe We jkKac yphak AaWblHaayna THIMII I1apanxap MeH MIapTTap
KapacTpburyna. Ka3akTelH YIIbI aKbIHBL, JKa3ymisl skoHe (umocodsr Abait KynanbOaeB kKazakTapasl OpbIC
TUTIH OKyFa makpIpAasl. ON Ka3aK XaJKbIH OPBIC TUT JKOHE MOJEHHETIH YHPEeHY apKbUIBI QIEMIIK
omebmeTke KOChUTyFa KaOimeTTi 0oIaabl 1en caHaraH.

[Ipesunent Hypcynran HaszapbaeB e3iHiH cesnepiHie OipHeIne per Ka3aKCTaHIBIK KOFaMFa
KONTUIIK KOFAMHBIH MaHbI3IbIIBIFEI MECH MaHBI3bI Typajibl alTThL. [Ipe3HICHT YINTYFBIPIbI TUT UIISSICHIH
Oipiamm per, 2004 XbUIBI >KapwsUIaAbl KOHE YHEMI OFaH TOKTalbIn OThIpansl. Ilpesmment Kasakcraxn
xankpiHa JKommayerama «Kana omemperi skaHa Kasakcram» (2007), Memmeker OacHibiChl MOACHU
#o00achH «Timep i YIITYFHIPIBUIBIFED Ke3€H-Ke3eHMEH ICKe achIpyIbl OacTayabl YChIHIBL. COJ COTTeH
Oacrart on OYTiHT1 KOFAMHBIH OUTIMU JIOPEKECIH KOTEPYli KO3/eN OTHIP KOHE OCHI KOCTIAPIBIH THIMJILTIT1
Oacka emaep ymiiH ynri Ooma amanmel, »oHe on Tayenci3 KazakcTaHHBIH jKaHa TN casiCaThIH OacTaybl
OOJIIBI.

«KoramHublH  TpaHchopManusackl koHe Eypasusiblk  OpKEHHETTIH KalTa epKeHIeyl
cTpaterusceiHga» H. HazapOaeB ... «Ka3zakcran OipereiiiriMeH XoHE KOIIMOIEHUETTUIIriMeH Oepik
MeMIIeKeT OoMbIll TadbUIambl», jgen artam kepcerrti. «Kaszakcranma Oipereli KemyJTTHl KEHICTIK
KaJbINTACKAH... MYIBTUKYJIBTYpAIM3M - KOFAMHBIH JaMYBIHAAFbl TPOrPecCHBTI (akrtop OobIm
taObiIanbl. Kazakcrannma emip cypin kaTkaH Eypasusiiblk XanbIKTapbIHBIH Tambipbl [biFeic, A3us,
Bateic, Eypona arpiHIapblH KOCBUIYBIHA JKOHE MYJIBTUMOACHUETTUNIKTIH Oiperell HYCKAachlH jKacayra
MYMKIiHIIK Oeperni». [1]
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KenTtinai OimiM Oepy Typil STHHKANIBIK JXOHE MiHW TONTApABIH OKUIAepi, TYpii MOAEHH
JIOCTYPJIEp TOINTACKAH YOHE MIOFBIPJIAHFaH KONTEreH ejepAiH OuTiM Oepy canachlHia OPTANIbIK MAcEe
Oonbin TaObutanpl. KenTinminik - OHBIH HETI3ri enmemiepiHiH Oipi, OyJ1 amamaap apachIHIAaFbl ©3apa
KeJTiCiM MeH e3apa TYCIHICTIK, COHJIali-aK TULIIK JaFabulapAbUlapMeH OaiIaHbICThI MAcEeIep Il MIenIyre
KeMeKTecei. bi3niH 3aMaHBIMBI3IBIH OUTIM Oepy CTaHIapTBIHBIH 0acThl MIHAETTI TEK OLIIM eMec,
COHBIMEH KaTap KOFamJia eMip Cypy YIIiH »KacTapFa KenTUIIUTIK, eypa3usuIbIK MYJIbTHMOJICHUET, KaphIM-
KaThIHAC >KOHE TEXHOKPATHSIIBIK CHAKTHI HEri3ri Ky3ipeTTep/ii KaJbINTAaCThIpyFa OarbITTasiFad. 1999
xbu1bl FOHECKO-HbIH 0Oac koH(epeHIMsIChIHAA KaObUIAaHFaH Kaysbl OOHMBIHIINA OULTIM Oepyne Kem
JIEreH/Ie YII TiJl, aTan alTKaH/Aa, aHa TUTIHJE, allMaKThIK HEMeCe YITTBIK TUT MEH XaJIbIKapasbIK TUIAEpPI
nadgananyapl YCeIHIbL bynan keitin «Kentinai Outim Oepy» TepmuHi eHriziuigi. CoHAbIKTaH, Oi31iH
eNmiMi3zie, Ka3ak TUIl MEMJIEKETTIK TUIJIeH 0acka, XallbIKapajblK KAaThIHAC TUII PETiHIE OpbIC TUI, ai
aFBUIIIBIH TUTI - XaJIBIKAPAJIBIK TUT PETIHIE MaHbI3Fa He 00Ty 1a.

Kemrinai Ourim  Oepy Timi OUTIMI MEH JaFAbUIapblH, TUI KOHE COHJey KbI3METIH
KaJIBINITACTBIPY/A aIaM3aTThIH AJICYMETTIK MaHbBI3/Ibl TOKIPHOECIHIH «(hparMeHTi».

Kasipri yakeitra Kazakcranma kypzaeni JMHTBUCTHKAIBIK JKarjald OpbIH anyaa. byin mMacene
pecMH aHa TUTIMI3I TOJILIK MEHIEepMEH >KaThill 0acka TUIAEpJi YHPEHYre JEreH KbI3bIFYIIbUIBIKTHIH
apTyblHAH TYBIHIAI OTHIP. AFBUILIBIH TUTIH YHPEHYI'e yKacTapblH OeICeH Il aiiMarbl T€3 AaMbIll KeJei.
Bykin anmemje arbUINIBIH TUTIH MEHIepy JCHICHIH aHbIKTay MakcaThiHIa 63 en MeH aymakra 750,000
epecekrep apacbiiaa xypriziired sxahauasik EF EPI cayanHamachinbiy alTybiHINa, , Ka3akcran epecek
TYpPFBIHJAD apachlHIa arbUIIIBIH TUTIH MEHrepyae COHFbl 7 biama 11,23 tapmakka sxakcapabl. OHBIH
OaceiM TOOBI 18-meH 34 skactarbl epecekrep. Auakiga, Oyl mporpeccke kapamacrtad, Kaszakcraua
aFBUIIIBIH TUTIH KOciOM jeHreiiie urepyse Oapiblk enjep OOWBIHIIA OpTamiajaH TeMeH OOJbII Kamyzaa
(54-mi operama). by skarmaiima, kelOip capamimsiIapAblH INKIpiHINE, apanac OpbIC-Ka3aK-aFbUIIIBIH
HeMece Ka3aK-OphIC-aFbUIIIBIH TUTAEPiHC TUHKIH TUTi Tapary mpobiaemMacs! 0ap.

Memiekertik 2001-2010 >xpurmapra apHajgFaH TULIEPAi KOJNJIaHY MEH JaMBITYy OarmapiiaMmachl
[2] xome 2011-2020 [3], «Ka3zakcTan-2030» crparermsice! [4] xoHe «Kazakcran-2050» [5] Kazakcran
Pecrryonukaceiabiy [Ipe3uaenTi anra MbIHa al Makcat Koiapl: KazakcTaHHBIH Ooamiak ypriarel Oipeid
VI TUIIE KaThIHAC JKacal aysl THIC: Ka3aK, aFbUIIIBIH )KOHE OpPBIC TUIIEpI.

Kazakcranmarbl ©30€K, YHFBIp JKOHE TKIK TUIAI VITTBIK MEKTENTEpAi alalblK. by
mekrentepae EKbI¥-abIH jxo00ackl 60ibIHIIA cabak Kyprizuteni. Aran, O MEeKTENTEpIiH OKYIILEUIaphI 4
TiIAe OUTIM ajazpl; aHa TUTI-030eK,YUFBIP,TOKIK, MEMIICKETTIK-Ka3aK, PEeCMH-OPBIC KOHE AaFBUIIILIH
Tinaepi. by skoOaHBIH MakcaTel op Typmi yiITtap (e30ek, Toxik, YHrelp) morsipiaanran OKO-ma
KazakcTaHHBIH KOIMJITTH KOFaMbIH/IA KONTULALI OlTiM Oepyai KaibmTacTepy Oombin TaOpuianbl. KeirOip
3epTTEyIIUIepAiH alTyhIHIA, KONTUAI OuTiM Oepy TYXKBIPBIMAAMAachl OKBITYIIBUIBIK TPOLIECTEePAl
YHIIeCTipy, OKBITY Ma3MyHBI, HMPHUHIIUOTEPI, 9icTepi MEH TEXHONOTHSUIAPBIH THICTI TaHAAy apKbLIBI
Ka3aK, OpBIC JKOHE aFBUIIIBIH TUIAEPIH KEeKe OKBITY, OCHI VI TiJT KOMeriMeH KONTUIAl JKEeKe TYJFaHBI
KaIBIITACTBIPYABI KO3aeh . [6]

Kazakcranmarst KTJI men HUIL mexrenTepinaeri TUmik Oimim

Kazak Typik muueitnepiame OiTiM anymsuiap TyMaHUTApIIBIK TOHAEPAI MEMIIEKETTIK TiIIe, all
JKapaThUTBICTAHY MaTeMaTHKa OaFbITBIHIAFBI TOHJIEpAl SFHU, (n3uKa, reorpadus, XUMHL, OHOIOTHUS
MIOHAEPIH aFpUIIBIH TUTIHAE YHpeHeni. byman Oacka, nwmreine OUTiM amymipuiap TYPIK JKOHE OpBIC
TUIEPiH ne MeHrepyre MyMKiHikTepi 6ap. ConsiMe, KTJI ne okymbuiapapH TepT TUIII MEHTepyIiepine
MYMKiHAiKTepi 6ap [7].

Hazap6aeB UnTenexryanmapl MekrenTepine yu Tiiae 6i1iM 0epy *y3ere achpburya;

* Tingik moHmepIi OKbITY (Ka3aKiia, OpbICIIA, aFBUIIIBIHIIA)

* ApHaiibl OHAEP/Ii eKIiHIII MeT TUTIHIe HeMeCe aFbUIIIBIH TUTIHIE OKBITY

* CabaxTaH ThIC ic-TIapaJiap YII TUIIIE OTKi31Iemi.

Tingepai yhperyae KOMMYHHKATHBTIK TOCUI apKbUIBI, TUIMIH TOPT opeKeTTepiH(THIHaAY,
Celey, OKbUIBIM, Ka3y) JaMBITY JKY3ere achIpbLIyAa.

OtanaplK FaigpIMaap OutiM Oepyne >KOoFapbl OLTIMI, MHTEUIEKTYIAB TYJIFa KaJIbIITACTHIPYyIa
Eyponansik TNk TyJIFaHbIH MOZENIH YChIHY A,

Otanapik 3eprreymi M.C.AmminoBa Ka3aKCTaHIBIK JaMY/IbIH €YpOIablK CHMATHIH ObLIANIIA
tycianipeni: «Ka3zakcraH e3iHe OaTBICTBIK IMBHIIN3AIMSHBIH €H JKApPKbIH KAKTAPbIH, KETICTIKTIKTEPiH
,cipece, OJapAbIH TEXHWUKAChl MEH TEXHOJOTHSCHIHBIH JICHISHiH, oJeyMETTIK JKOHE cascu
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JEMOKPATHIIBIK JlaMy VITICIH anansl. Bip Me3eTTe WIBIFBICTHIK OiJiay, aKbl MEH oJieMre JereH
LIBIFBICTHIK, KO3Kapac Ta cakranajbsl. COHBIMEH KOca, OChl KaThIHAC MeH epekmienikrep KasakcTaHHBIH
Oinim Oepy kyiiecinae Oipre ymracagsb [8].

Bipkarap 3eprreymiziep KONTUIILTIK AeHredinae Kas3ipri ke3feri TULAIK TYJIFaHbIH TaOWFaThIH
KOMMYHHUKATHUBTIK TULIIK TYJIFa MEH OWJIMHTYaJJbl TYJIFAa CHIAThIHJA KAJBIITACTHIPYMEH CHIATTAN bl
[9].

Ocpinan keitin KazakcranHbIH OiTiM Oepy JKyHeciHAe MoJICHUETaPAIbIK KaThIHACKA HET13/IeITCH
KaHa e3repicrep naiaa Ooabl.

KazakcTaHHBIH KOIYITTHI JKOHE KONTUIAI MEMIICKET PETIHAC MOJCHM XOHE TUIMIK JaMybl
KYpIeNi KoHE KaWIIBUIBIKTBI YaKbITThI OacTaH Kellpynae, YII TUIAE OKBITYIbI €HIi3y OOMBIHINA >KaHA
Ou1iM Oepy K00aChIH Ky3ere achlpyra OaiJIaHBICTBI YKOHE MEMJICKETTIK T PETIHAE Ka3aK, FhUIBIMH-
TEXHUKAJIBIK aKmapaT Ke3l PeTiHJe OpbIC Tii, aFbUINIBIH TUTI QJIEyeTi TUIAIK KOCiOM JKoHE MaHCAITHIK
JaMy MaMaH YIIiH MaHbI31bI 00JIbIN Ta0bbLIa bl Ka3zak, opbIC jKoHE aFbUIIIBIH TULIIK Ky3iperTepi Korama
HEFYpPJIBIM O€eN/Ii 9JIeyMEeTTIK JKOHE KociOM MopTeOeCiH ajyFa HAKThl MYMKIHIIK Oepeni kiHe Oy
OipHellle TiIIe MPaKTUKAJIBIK KOHE KACciOM OUTIM KaXKeTTUTIKTEPiHIH TaOUFU KOepiHici OOJIBIN TaObLIa bl
[10].

Kazipri koramJa aFbUIIIBIH TUTIH MEHTepY aJIaMHBIH OLTIM JT9pekKeciH KopceTnenai. AFBUIIIBIH
TUTIH MEHT'epy 0J1 0acThl MakKcaT eMec, 0acThl MaKcaT »aHa YIriaeri KenTulIl TyJIFaHbl Jaspiiay OOJIbII
TabbiIaasl [11].

Ocepunaiinia, KazakctaHHBIH T cascaThl «MEMJIEKETTE YII TULII MaijanaHy, yiITapajblK )KoHe
XaJIBIKApaJIbIK KapbIM-KaThIHAC HETI31HIe TIJI MOJICHUETIH caHajbl MaliJJaHaNaHy» KaliTa aliFa KOIOFa jKoHe
0i3re MOOWJIBJIIK MOJICHU 9JIeM ilniHe OIpTiHAeN eHTi3yal XKy3ere acelpyra MyMKiHIIK Oepeni. Kaszipri
KOFaMJIarbl Ka3ak, OPbIC MOHE IIET TLIIEPl MEHIepy JKeKe jKOHEe KoCciOM KhI3METTIH aKbIpaMac Kypamjac
Oesiri Oosibin OTHIp. MyHBIH 0api Oipre azamarrapblH OipHEIle TUIAE HPaKTHKAJIBIK JKoHEe KociOn OimiM
Ka)KETTLIIr1 OONBIN TaObLIAIbI JKOHE JICYMETTIK JKOHE KociOu apeHama Oemenii KoraMaarbl OpHBIH allyFa
HaKTBI MYMKIHIIKTEepiMi30eH OailTaHbICTHI 0O0JIa b,

byrin, meren TimiH OuTy, INBIH MOHIHJE, amaMapra akKIMapaTTHIK >KOHE WHHOBAITUSIIBIK
arbIHBIMEH YJIKEH jKahaHBIK oJeMre eCirid amazpl. YIII TULII MEHrepy Oi3MiH CTYJACHTTEpre COJI TUIAEpIe
Ke3 KeNreH opTaga KOMMYHHUKATHBTIK XKoHE OecHiMmumenrimr Oomyra yiperin, OojamiarbIHBIH KapKbIH
0oybIHA YIIKEH MYMKIHIIK Oepemi

Kermrrinai Tyira- onm 6enceHi Kem TUIAI KoJIaHa alaThiH; OipHeme Tinge O0ip Me3riiie ceniey
KBI3METIH JYy3€re achblpyFa MYMKIHIIKKE He KEMICH[i MCHUXOIOTHUIBIK-(U3NOIOTHUIBIK KacHeTTepIl
OoitpiHa cigipren Tyiara. b.A.JKernmcOaeBa OoifbIHIIIA KONTUIAI TYIFa-KOMMYHHUKATHUBTIK TYJIFAJBIK -
aybI3lIa MiHE3-KYJIBIK JKUBIHTBIFBI JKOHE TYpPJl TULMIK OKUIAepiMeH KapbIM-KaThIHAC KYpalbl PETiHIe
OipHemre TUIE MailanaHy; CO3MIKKE XeKe - IYHHETAaHBIMHBIH JKUBIHTHIFBI, Oarmap, MiHE3-KYJIBIK
JKCIIEpUMEHTTEp, OipHeIIe TUTIIH JEeKCHKAIBIK KYHeciHIe KopiHicTepai BIKMaIAacThIPYIIbl TYJIFa OOIBII
TabbuTampl.[ 12]

Byrinri xyrne xenrinai 6iiM 0epy/IiH KyaTThl (paKTOpHI )KOHE THIMJI TETIri:

a) ON MOIESHM cajlaiaFbl OEICEHIIpUIreH XoHE op Typii 0acka a MaHBI3IBl aKmapar amy
(bakTiciHe OafIaHBICTHI aHA TiTIHIH O09cekere KaOUIETTIIIriH apTTHIPY;

0) Oi3miH emiMi3ge XalbIKapalblK KaThIHACTAp JKOHE PECMHU TiTl peTiHAe OphIC TLTH OeKiTy
(opTak KyMbIC icTey TilTi 00bEKTHUBTI KAKETTLTIK - METUATOD);

B) Kazak >xoHe opbIc OMIIMHTBU3M JICHT eHiHIe aFbUIIIBIH TUTIH HACHXATTay.

Kermrringi skoHe KOIYITTHI TYJIFaHBI KAJBIITACTHIPY JKOHE AaMBITY OLTiM Oepy/ie jKaHa TYJFaHbl
KaJIBIITACTBIPYABIH K631 00oibIn Tabbutaasl. TUTHIK TYJIFa YITTHIK MOJCHHETTIH TaCHIMAIAYIIBICH OOJBITT
TaOBLIAIBL.

Kem Ttinmi TyiFa ke3-KenreH Koramja cypaHbicka ne. by e3 keseriHje OYTiHII KOFaMIarbl
0oCeKeNecTIKTIH apTKaHblH kepceTeni. COHMBIKTAH, KONTUIAI TYJIFAHBI KanbmTacThlpy Kaszakcranmarsl
Ka3ipri 3amMaHfbl OLTiM Oepy JKyleciHAeri eH e3eKTi MacenenepaiH Oipi Oombim TaObutampl. Tin OumiMi
JKeKe TyJIFayiap YIIiH FaHa eMec, COHIal-aK JKaJIbl KOFaM YIIIiH JIe Maianbl.

VYakpIT 6TKEH caiiblH 0inliM Oepy canachl MEKTEN KaObIPFachIHBIH ©31H/Ie-aK OKYyLIbUIAPFa Ka3ak,
OpBIC XoHe Oip LIeT TUTIH MEHrepy KaXXeTTUIriH TyAbIpbin oThIp. COHIBIKTAH, OJapAbl 3epleney ypaici
Oap. Tin Gi3xiH aTta-O0abamapeIMbI3aH KalfaH MYpa, MoJIeHH (aKTOp peTiHIe KepiHeadl, OJ1 apKbUIbl e3re
eNJIIH MOJCHUETIH YHpEHyre, OoJ KaThIHAC acaylIblH 0acThl Kypaibl; OJ COHJAAi-aK, MOJICHU MaKcatTa
0apibIK KYOBUTBICTAPIBIH €H MaHBI3/IbI XKbIpaMac OeJTiri OOJBIT TaObLIA IbL.
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JKuplpMachHIIBI ~ FACBIPABIH ~ OpPTAChIHAA FalbIMIAPABIH  Ha3apbl «TUINIK — TYJIFaHbBIHY»
¢dunocopuANbIK acmeKTiyiepiHe, aTan aWTKaHa, >KalIbl JKOHE HAKTHI, aBTOPJBIK HIBIFAPMAIIBUTBIFBIH,
xabapraymbl KoHEe KeHilmKkepiepliH MMUKIH OeiiHeneyre aynapran OonaThiH. TepMHHHIH €31 jKaJIlbl
TYpAC KOJIAHBUIFAH JKOHE TOYENCi3 3epTTey HbICAaHBIH YChIHOAFaH.
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Ocen Mazus*
YCY 2 kype mazucmpanmor

CO3/IIK OKBITY IAFBI MOBIUJIbAI KOCBIMILIAJIAPIBI HAHJIAJIAHY

Anoamna

Cesfik caThlll any - T YHpEHY MEH OKBITYJIBIH MaHbI3fbl Oeiiri. COHFBI JKbUIAAPAAFbl O3BIK
TEXHOJIOTUSIAP/bIH  apKAChIHJIA COHFBI JKbULZAPbl OUTiIM Oepy cajachlHAarbl Ka3ipri JKaraanibl
adTapIIbIKTAl KaKCaApTThL. ¥sUIbl TEXHOJIOTHsUIAP/bl KCHIHEH KOJIJIAHBII, TOCTYPJIi aKaJeMUSIIBIK OpTaHbI
JKBUDKBIMAJIBI  OKBITYFa aybICTBIPY YIIIH KO MYMKIHIIKTEpP alibUIbl. TEXHOJIOTUSHBIH MaKCcaThl
OKYIIIBUIApFa JKaHa JICKCMKaHbl MEHrepyre Kemekrecell. TeXHOIOrus - CTYACHTTEPJi JIEKCHKaHbI
yipeHyre Kojijjay KepCeTy KOHE bIHTAJAHJbIPY YIIIH Maiaibl, MOOUJIbII TEXHOJOTHSIHBI Haijiajany
EFL myranimziepi MeH CTyICHTTEpiHE OTe Mal1abl XKoHe MMaiaabl.

Tipek ce3aep: 1, bl TEXHOIOTHSIIAD 2, CO3MIK )KUHAY

Acen Mazust,
Ywasuempanm 2 kypca, CAY

HCIOJb30BAHUE MOBWJIBHBIX TPUJIOKEHWI B OBYYEHUU CJIOBAPHOI'O
3AITACA

Annomauyus

[IproOpereHne cI0BapHOTO 3aIaca SIBIISIETCS BaKHOW JYaCThI0 H3YyUCHUS U IPEIoIaBaHus sS3b1ka. B
3MOXY MEPEOBBIX TEXHOJIOTHI 3HAYNTENFHO YIYUIIMINCEH CYIIECTBYIOIINE YCIOBUS B MUPE 00pa3oBaHuUs
B nocnenHue roasl. [IInpoko ucmonb3yemMbie MOOMIIbHBIE TEXHOIOTHH TaKKe CO3/IaTi OOJIbIe
BO3MOKHOCTEH /7151 H3MEHEHUS TPAIUIINOHHON aKaJeMUYecKoi cpeapl Ha MoOouisHOe o0yuenwue. Llens
TEXHOJIOTUY TTOMOTAET YJaI[IMCsI IPUOOPECTH HOBBIHA CIOBAPHBIH 3amac. TexXHOIOrus - 3TO MOJIe3HOe
CPEICTBO ISl MOAIEPKKHA U CTUMYJIMPOBAHUS YUAIIUXCSI K OCBOEHHUIO CIIOBAPHOTO 3araca.
Hcnonp3oBanne MOOMITBHBIX TEXHOJIOTHI OYEHB ITOJIE3HO U TIOJIE3HO KaK IS MPEToiaBaTene, Tak i I
crynentos EFL.

KuioueBble c10Ba: MOOWIBHBIE TEXHOIOTUH , PHOOPETEHNE CIIOBAPHOTO 3amaca

1Assen Magiya,
12 year MA student, SDU

THE USE OF MOBILE APPLICATIONS IN TEACHING VOCABULARY

Abstract
Vocabulary acquisition is an important part of language learning and teaching. In the era of
advanced technology has greatly improved the existing setting in education world in recent years. The
widely used of mobile technologies also has established more opportunities to change the traditional
academic environment to mobile learning. The goal of technology helps learners to acquire new
vocabulary. Technology is useful means to support and to stimulate students to learn vocabulary, using
mobile technology is very useful and helpful for both EFL teachers and students.

Key words: 1, mobile technologies 2, vocabulary acquisition
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Vocabulary is a core of the English language acquisition because without vocabulary it would be
impossible to express ideas or feelings in a meaningful way. Wilkins [1] once wrote that “. . . while
without grammar very little can be conveyed, without vocabulary nothing can be conveyed”. This means
that most of the message cannot be transferred without vocabulary and communication cannot occur. This
point reflects my own experience with different languages, such as Chinese, English and Kazak
language. Whatever language you speak, even without grammar, | can try to communicate with others,
but without vocabulary it is impossible. As Schmitt [2] noted, “learners carry around dictionaries and not
grammar books”. Teaching vocabulary helps students to understand and communicate with others in
English. Students must pay attention to the importance of vocabulary in their language learning. Voltaire
[3] purportedly said, “Language is very difficult to put into words.” We know learning vocabulary also
can helps students in mastering English for their purposes, their aims. However Rasekh and Ranjbary [4]
put out that “vocabulary knowledge is known to play a key role in the individual’s proficiency in both
first and second language.” This leads that vocabulary knowledge plays an important role in acquisition
and learning language. So learners must pay more attention to the importance of vocabulary to master a
language.

The process of language acquisition starts from vocabulary. Therefore the more words you know, the
more you understand and you can easily to communicate with others. But there are other things you
should understand before you can say that you know a language like a native speaker does. For example,
you have to learn: how it is spelled, how it is pronounced, how it is inflected, other grammar information
about it, how it collocates.

Nowadays there are various ways to teach and to learn vocabulary. The present article aims at describing
some useful mobile applications, especially for Kazakh learners of English who knows Chinese as a
second language. First, some information about maobile technology will be presented and then ways of
vocabulary acquisition through mobile applications will be described.

It is well-known that mobile technology is the technology used for cellular communication. Mobile code
division multiple access [CDMA] technology has evolved rapidly over the past few years. Since the start
of this millennium, a standard mobile device has gone from being no more than a simple two-
way pager to being a mobile phone, GPS navigation device, an embedded web browser and instant
messaging client, and a handheld game console. Many experts believe that the future of computer
technology rests in mobile computing with wireless networking. Mobile computing by way of tablet
computers are becoming more popular. Tablets are available on the 3G and 4G networks. Mobile
technology includes personal digital assistance or digital cell phones. It can be very helpful and useful for
us in different ways. Mobile learning is defined as “learning by means of wireless technological device
that can be pocketed and utilized wherever the learner’s device is able to receive unbroken transmission
signals” [5]. Oller said that mobile technology is mobile learning through cellular technology such as
tablets, computers, and personal devices (smartphones). They are used constantly in all lifestyles and in
different settings. Whereas Ally [6] noted that “mobile learning (m-learning) is the process of using a
mobile device to access and study learning materials and to communicate with fellow students,
instructions or institutions”, he argued that mobile learning is a way to learn by various devices. It can be
done anytime, anywhere.

Before the invention of smart phones, many of us searched and learned the words through the books and
printed dictionaries. Then we took the paper and wrote English words, with their transcriptions and
equivalents in mother tongue. Therefore, we cannot get rid of the dependence on paper, and the process of
memory is extremely painful and boring. The era of smart phones brought a revolution in memorizing
foreign words. There are many applications (APPs) on mobile phones that contain a significant number of
words. They can handle a variety of examinations, and their setting is not the same. It can be said that
they greatly expand the ways and means of memorizing English. Now there is much software that helps
us memorize words. Today | have selected some of them to share my experience and evaluation. There
are respectively 1) GRE carry records (GRE F&it), 2) JINSHAN recites words (& L& iH) 3)

hundred words (&7

% GRE carry records (GRE BE&it)

As the name suggests, this software is specially set to remember GRE words, as we all know, GRE has
largest vocabulary and covers a wide range of topics, it is a software presentation of the traditional
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memory model. In other words, the software itself does not create an auxiliary word memory method. Its
core mode is classifying words, and then the rest is given to the person who remembers the words itself,
so the method it provides is related to our traditional method. The word method is the same. The software
divides all GRE words using two classifications. One is based on the first letter on the word. The
beginning of the A words, the beginning of the B words......... the beginning of the Z words. The other is

2 (13

according to the functional category of the word, including “ words describing the environment” , * words
about the time “, “ weather disaster words”, “religious religions ”, and so on ....it was divided in 58
categories , including all kinds of words. Here we use the second example to illustrate. We have chosen
the “legal” word class. After clicking “legal” word class, by clicking enter, all the words in this chapter
are legally relevant. For example, the two words on the home page, “amendment”, “abandon”, at the same
time, the corresponding Chinese meaning is given below. You can click on the small speaker next to the
word to read the pronunciation. Then you can click on the word to enter the specific explanation part of
this word. For example we can click on amendment to enter a page. There are items such as “English —
Chinese interpretation, English —English explanations, English —English explanations, synonyms,
antonyms, and example sentences, etc. It is also beneficial for us to understand more deeply the word

meaning to expand the vocabulary.

Advantage: the classification of words is clear and understandable. Especially the second division
according to the functional categories of words helps everyone accumulate vocabulary in a specific
subdivision professional field. At the same time, the sub-dictionaries have been subdivided into English,
English and Chinese, English and Chinese, synonyms, antonyms, and example sentences. It is good for
everyone to have a deeper understanding of the meaning of words and expand their vocabulary.
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JINSHAN Back words (£ 1L &)

The recitation mode of “JINSHAN Back Words" is summed up as "recruitment of tasks." For example, |
chose the GRE dictionary, a total of 7505 words. You have two modes. The first is to specify how many
to remember each day, for example, 30; the second is to specify which day to finish 7505 words. For
example, the one | chose to remember before February 5th, 2016, and then the word task assigned to me
by the system every day is 53 words. Once you have selected a mode, click on "start" to enter the memory
mode. The system will give you 53 words every day for you to remember. For example, the first word
given by the software is "puissant." On the same page, the software gives its explanation "strong and
powerful." In addition, it has a pronunciation and also gives an example sentence. If we follow the
traditional steps of learning a word, there are these items, and basically memorizing one word is enough.
Then when you finish your daily memory task, the system enters a test phase. The system will present the
53 words you just learned through a random pattern, allowing you to choose the corresponding
paraphrase in order to test and reinforce the memory effect.
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Advantage: the establishment of the task pattern helps to set goals every day and achieve word
accumulation. At the same time, the daily detection process can further deepen the memory effect. At the
same time, words appear randomly, avoiding the feeling of tiredness caused by excessive occurrence of a
large number of words of the same type.

& FHIRTTRARA -
acddental &
adective
hagpenng by chance, unntenbonally, or unexpectedy
B $8E0

SURHES SR

“100 words” Recitation mode (& {5 %fr)

The core mode of the "Hundred Words" software is the organic combination of "image associative
memory + scenario simulation deduction + memory curve enhancement". So that each strange word can
be associated with a specific image, so that every word from the cold face, and greatly enhance the fun of
me recite the word. After selecting the GRE lexicon, set up to learn about 48 vocabulary words per day.
Then enter the word learning session. For each new word, the software does not directly give Chinese
meaning, but gives four pictures on the right. There is a painting that either directly explains the intrinsic
meaning of the word or is associated with the artistic conception of the word. At the same time, under the
four pictures, there are two buttons “%fr” and “}27R~”. “/”” means that you have fully grasped the meaning
and usage of this word, and do not want the word to appear again; “Prompt” will give a series of relevant
information about this word. Including specific Chinese explanations, analysis of roots, an example
sentence, and sometimes there will be a video clip to concretely present the meaning and context of the
word. At the same time, Hundred Words also set a lock screen to recite word patterns. The difference is
that each time you unlock the phone screen, it will push five words of the day for you to review. Through
the strengthening of fragmentation, the memory is more firm.

Advantage: the picture associative memory mode makes the process of memorizing words vivid and
interesting. At the same time, it greatly enhances the efficiency and effectiveness of memory words.
Every day when | enter software learning, | will first review the previously learned words and play an
intensified role. At the same time, the review reminders of the five new words in the mobile phone screen
effectively follow the theory of the memory curve and further strengthen the memory.
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In summary, each software has its own model and has its own advantages. If a piece of software can
synthesize the advantages of the above software and avoid deficiencies at the same time, | believe we can
certainly get everyone's approval and at the same time set off a revolution in English word memory. So,
with the development of high technology, we should benefit from it by applying it in teaching and in
learning a foreign language.
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IMPLEMENTING TRILINGUAL EDUCATION POLICY AND CLIL IN KAZAKHSTAN

Abstract
This paper intends to promote a discussion on the issue of implementing trilingual education policy
and Content and Language Integrated Learning (CLIL) approach in Kazakhstan. The issue of languages
in Kazakhstan has always been arousing many questions and debates. The trilingual policy set by the
government is aimed at creating conditions for the full development of the personality of a young person
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and providing guarantees in the sphere of education, employment and social protection. Although the
transition to the trilingual education is under the government’s endeavor, the most challenging part of the
mentioned procedure is its implementation at primary and secondary schools. Implementation of
trilingual education initiated significant changes in the education system of Kazakhstan drewing both
positive and negative response in the society. Successful language acquisition in trilingual education
schools is considered possible through introduction of CLIL approach. Exploration of teachers’ CLIL
practices at trilingual education secondary schools, their challenges and attitudes towards CLIL approach,
the benefits and support they have is important as the results will not only shed light on the current state
of trilingual policy implementation in Kazakhstan and give us understanding to what extent CLIL serves
as a teaching practice in trilingual education secondary schools.
Keywords: trilingual education, language policy, CLIL, Kazakhstan, trilingualism.

Amanconoea A.C.*
YCyneiiman Hemupen amvinoazer Yuusepcumem, maucmpanm
Anmamul, Kazaxcman

KA3AKCTAHJA Y TUIAE BIJIIM BEPY CASACATBI MEH CLIL TOCUIIH EHI'I3Y

Anoamna

Makanana Kazakcrangarsl yin Tiige OutiM Oepy casicaThiH JKOHE MOHIIK-TUIIIK WHTErpalusiaHFaH
oinim Oepy (CLIL) TocinmiH jxy3ere achlpy KapacTeipbliajbl. Kazakcranma Tingep Macerneci KenTereH
CypakTap MEH Jayjiap TyIbIpAbl. YKIMET YChIHFaH YIITUIAUIIK CasicaThl aaMHbIH TOJBIKKAHIIbI JaMybl
MeH Ou1iM Oepy, )KYMBICIIEH KaMTy JKOHE QJICYyMETTIK KOpFay CallaChIHIAFbl KEMUIIIKTEPAl KaMTaMachl3
eTyre JKaraail jkacayra OarpITTanFaH. Y Tirme OumiM Oepymi *Ky3ere acelpyna OHBIH 0acTaybIll JKOHE
opTa MEKTENTEP/e EHIi3LIyl KUbIH OONbIN TaObuIaZpl. YII Tinae OutiM Oepymi eHrizy KaszakcTaHHBIH
OimiM Oepy JkyHeciHIe eNeyil e3repicTepre anblll Kelji, COHBIMEH KaTtap KOFama OH JKoHE Tepic MIKip
TYFBI3OBI. YII TUIAE OKBITATHIH MeKrenrTepae Timaepai meHrepy CLIL Tocimi Ky3ere achlpyablH
apKachIHAa MYMKIiH OOJBIIT OTBIP. YTI TUIAEe OKBITaThIH opTa MekTenTepne CLIL toxipubecin 3epaerney,
myramimuaepain CLIL  omiciHe KaTBICTBI KO3KapacTapblH, MyFaliMIepre KOPCETUIETIH Konmay
MacernenepiH 3epTTey oTe MaHbI3Ibl, ce6edi onm KazakcTammarpl YINTULALIIK cascaThl MEH YII TLIIe
okpITaTelH MekTenTepaeri CLIL TocimiHIH jXy3ere achIpbUTYBIHBIH Ka3ipri jKaFgallblH TYCIHYT€ BIKIAT
eTei.

Kinr ce3mep: ymr tinge Ourim Oepy, Tin cascatsr, CLIL, KazakcraH, yITiaiik.
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BHEJAPEHUE INOJIUTUKHU TPEXBA3BIYHOT'O OBPA30OBAHUSA U CLIL B

KA3AXCTAHE

Annomayus
B cratee paccmarpuBaercs peanu3alys HOMUTUKH TPEXBSI3BIMHOTO 00pa3oBaHMs M IOAXOAA
[Ipenmerno-s136iK0BOrO0 MHTerprpoBanHoro oOydeHust (CLIL) B Kazaxcrane. IlpobGiema s3bIKOB B
Kasaxcrane Bcerzna BbI3bIBajla MHOI'O BOIPOCOB M CHOPOB. Tpexbsi3blYHAs MOJIMTUKA, HPENIOKEHHAS
MPaBUTENILCTBOM, HAalpaBlieHa Ha CO3JaHHE YCIOBHI JUIS BCECTOPOHHEIO pa3BUTHUS JHMYHOCTH H
obecrieueHne rapaHTuii B cepe 00pa3oBaHus, 3aHATOCTH U COLMAIBHON 3ammThl. Hanbomnee cinoxHeIM B
peanu3alyu TPEXbA3BIYHOIO 00pa30BaHMs SIBJISETCS €0 BHEAPEHHE B HAYaJIbHBIX M CPEIHHUX IIKOJIAX.
BHenpenne TpexbA3bpIYHOrO 00pa30BaHMs TNPHUBEIO K 3HAYUTEIBHBIM HW3MEHEHHSIM B CHCTEMeE
oOpazoBanus KazaxcraHa, BEI3BABILIUM KaK IOJIOXKHUTENbHBIA, TAK U OTPULIATEIbHBINA OTKIHMK B OOIIECTBE.
VYcnemHoe oBiaZeHne SI3bIKOM B TPEXbSA3BIYHBIX IIKOJIaX CYMTAETCS BOSMOXKHBIM Onaroiapst BHEAPEHUIO
noaxona CLIL. M3yuenne npaktukun CLIL B TpexXbA3BIYHBIX CPEAHUX IIKOJAX, MPOOJIEM U OTHOLICHUS
npenogasareneil k nmoxxoay CLIL, nmpenmymiects u oka3biBaeMoi MpenogaBaTeisiM MOJJIEPKKH OYCHb
BaYKHO, TaK KaK MOJYy4YEHHBIE Pe3yibTaThl OyayT clOcOOCTBOBATH B MOHMMAHMHU TEKYIIErO COCTOSHUS
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peanu3anuu TpeXbsa3blyHON monuThkU B Kaszaxcrane m mpaktuku CLIL B TpexXbI3bIYHBIX CPEIHHX
MIKOJIaX.

KaoueBble cjioBa: Tpexbs3pldHOEC oOOpa3oBaHue, s3bikoBas monutuka, CLIL, Kazaxcras,
TpEXBbA3BIYUE.

Introduction. The issue of languages is one of the most politicized and contentious in Kazakhstan [1].
Due to historical facts, Kazakhstan was subjected by Russification during the Soviet times [2], [3], and
after gaining independence, the issue of the statuses and use of Kazakh and Russian languages has been a
topic of disputes and discussions on both public and private levels [4]. The harmonious language policy is
stated in the State Program of Development and Functioning of Languages of Kazakhstan for 2011-2020
[5], which is aimed at creating conditions for the full development of the personality of a young person,
providing guarantees in the sphere of education, labor, employment and social protection [6]. President of
Kazakhstan Nursultan Nazarbayev in his annual address to the nation of Kazakhstan (2012) set education
as one of the main priorities of independent Kazakhstan, and stated the importance of acquiring English
for entering global arena successfully [7]. According to Syzdykbayeva, the opportunities provided by
each of the three languages are considered as contribution to that goal [8, p. 2]. Thus, current reforms in
language policy are focused on the need of trilingual education [9]. The President of Kazakhstan
Nursultan Nazarbayev in his address to the nation of the Republic “New Kazakhstan in the New World”
(2007) said that “Kazakhstan must be regarded as a highly-educated country all over the world, the
population of which speaks three languages: Kazakh as a state language, Russian as a language of
international communication and English as a language of successful integration into global economics”
[10].

Introduction of trilingual education due to the implementation of trilingual education policy initiated
significant changes in the secondary education system of Kazakhstan. Kazakh schoolchildren switched to
trilingual education and are taught Kazakh, Russian and English from the first class according to the new
level programs [11]. Within trilingual education program, English is not only taught as a subject but also
as a component of Content and Language Integrated Learning (CLIL) approach, which enables to teach
both subject content and language [12]. Thus, trilingual education is considered “one of the main trends in
education system” of Kazakhstan (13, p. 4), and the targeted approach to be used in the secondary schools
with trilingual education is Content and Language Integrated Learning [14]. Implementation of trilingual
education through the CLIL approach is planned through translation of the piloting schools’ experiences
into mainstream secondary schools from 2017 till 2023 [15, p. 38].

Analysis. As the background to the study shows, the national mandate for Trilingual Education in
Kazakhstan is launched to implement trilingual education policy in the country and CLIL approach is
introduced as a tool to successful acquisition of English in trilingual education schools. Although the
transition to the trilingual education is under the government’s endeavor, the most challenging part of the
mentioned procedure is its implementation at primary and secondary schools. Ministry of Education and
Science of Kazakhstan states the statistics according to the Vice Minister Takir Balykbayev, as at the date
of this research, that 63,000 students in 117 primary and secondary schools of Kazakhstan (2,3% of the
total number of students) are practicing trilingual education within the Roadmap [16]. According to him,
these schools provide in-depth study of the Kazakh, English and Russian languages.

Selected schools, such as Lyceums Bilim Innovation (former Kazakh Turkish Lyceums), state
trilingual schools and Network of Nazarbayev Intellectual Schools (NIS) are implementing various
methods to teach Kazakh through the content of social science subjects, such as Geography and History
[17]. NIS schools are trying CLIL in subjects that are taught in Kazakh, Russian and English [18].
Geography, History of Kazakhstan, Kazakhstan in the Modern World and Law Essentials are among
subjects that integrate the content and language using the CLIL approach. These schools considered a
platform for implementation of trilingual policy. The role of piloting secondary schools is to transmit
their experiences into other mainstream secondary schools.

It is necessary to mention, that the implementation of trilingual education in schools lacks clear and
explicit guidelines [19]. As Bakytzhanova states, with no national guidelines, schools are interpreting and
implementing trilingual policy based on various understandings and to varying degree of success [20, p.
3]. The number of Kazakhstani schools offering trilingual education for gifted children was 31 in 2007,
and is planned to increase up to 700 by 2020 [17].
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Trilingual education drew both positive and negative response in the society and prominent debates
arouse around teaching ICT, Physics, Chemistry, and Biology through English [8]. While some see it as
an advantage, other consider it a threat to Kazakh language and to the overall acquisition of these subjects
[21-23]. Lack of education research and clear idea of CLIL practices [24] arouses much controversies and
debates among researchers.

In this respect, it is important to explore stakeholders’ perspectives if their experiences are going to be
applied in the expansion of the program [25]. Many international studies highlight the relevance and need
of studying teachers’ perspectives because they are one of the main stakeholders in education system
(Anzenberger, 2015; Breidbach & Medina-Suarez, 2016; McDougald, 2017; Milla Lara & Casas Pedrosa,
2018; Verjano, 2017). Due to the lack of research on stakeholders’ views in Kazakhstani context,
important factors can be overlooked in CLIL implementation [8]. While, substantial research has been
carried out in the international context, no studies have been found in Kazakhstani context which deals
with understanding how secondary school subjects are taught in English from the perspectives of teachers
as one of the main stakeholders. Previous studies show the attitudes, perceptions and conceptualizations
of CLIL approach from the students’ perspectives (Syzdykbayeva, 2017), however, it is unknown how
teachers practice CLIL, what their struggles and successes are, what kind of support they get from
institutional and government officials in Kazakhstani context. Study from this perspective could derive
valuable information for researchers, policy makers, practitioners and CLIL teachers in further
transmitting the CLIL experiences in mainstream schools and successful implementation of trilingual
education policy.

Conclusion. Therefore, a problem of a need for more understanding and research on CLIL practices in
trilingual education secondary schools from teachers’ perspectives emerges. Exploration of teachers’
CLIL practices at trilingual education secondary schools, their challenges and attitudes towards CLIL
approach, the benefits and support they have is important as the results of this research will not only shed
light on the current state of trilingual policy implementation in Kazakhstan and give us understanding to
what extent CLIL serves as a teaching practice in trilingual education secondary schools. The findings
can, moreover, suggest some insights into the ways to improve the CLIL practice and make more
informed decisions in trilingual education policy implementation in mainstream schools in the future. We
agree with Syzdykbayeva, that studying CLIL in Kazakhstani context will contribute to the development
of Kazakhstani and international empirical literature [8, p. 5]. CLIL’s formation as a major area of interest
within the field of multilingual education over the last decade indicates the topicality and necessity of
investigation into CLIL approach.
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12 Macucmpanmu 2 xypca cneyuanvnocmu 6M011900- Hnocmpannvlii A3v1K: 06a UHOCMPAHHBIX
A3bIKA

HCHOJIb3OBAHUE MHHOBAIIMOHHBIX TEXHOJIOT'MI KAK CPEJICTBO
OOPMUPOBAHUSA NHOA3BIYHBIX IEKCUYECKUX HABBIKOB HA PA3ZHBIX OTAIIAX
OBYYEHUSA

Annomayus

B naHHOM cTaThe OOCYXJAaeTCs BO3MOXKHOCTH HCIOJB30BaHMS WH(MOPMAIMOHHBIX U
KOMMYHUKAIIMOHHBIX TEXHOJOTMUA TpU OOYYEHWHW HHOCTPAHHOMY SI3BIKY, @ B YaCTHOCTH H3y4aeTcs
KCIOIb30BaHNE MHHOBAIMOHHBIX TEXHOJIOTUN MPU (POPMUPOBAHMHU M PA3BUTUHN JICKCHYCCKUX HABBIKOB Y
CTYIIEHTOB. PaccMOTpeHBI METOABI TPUMEHEHHUSI MHHOBAITMOHHBIX TEXHOJOTHN U MHTEPHET-PECypCOB Ha
YpOKax MHOCTPAHHOTO SI3bIKA M OMHMCAHBl KOMMYHUKATUBHBIC HABBIKH CTYJIEHTOB, KOTOPBIE Pa3BUBAIOTCS
B pE3yJIbTATE UCITOJI30BAHUS HOBBIX TEXHOJOTHM.

KarwoueBbie ciaoBa: UWKT, KoMmbroTep, JEKCHYECKUE HABBIKH, WHTEPHET-PECYPCHI,
KOMMYHUKATHBHBIC HABBIKH.

Koowcamcyziposa 5.0 ' Paiixanbexosa B5.)K?
Xanvikapanviy busnec Ynusepcumemi,
Y26M011900- Lllemen mini: exi wiemen mini Mamanoblevinbly 2 Kypc Maucmpasmmapsl

NHHOBALUAJIBIK TEXHOJIOT'USJIAPAbBI OKBITY IbIH 9PTYPJII KESEHAEPIHJIE
ET TIITHAEI'T JEKCUKAJIBIK JAFABLIAPJIBI JAMBITY KYPAJIbI PETIH/IE
IMAUJAJIAHY

Anoamna

bynr makamama mier TUTIH OKBITyAa aKMapaTThIK >KoHE KOMMYHHKAITUSUIBIK TEXHOJIOTHUIAP.IBI
maiianaHy MYMKIHIIKTEpl TanKbpUIaHBIN, OKYIIBIJIAPABIH AapachlHAa JIEKCHKANBIK  JIaFIbLIap/Ibl
KaJBIITACTBIPY MEH [aMBITy/la WHHOBAIIMSUIBIK TEXHOJOTHSUIApAbI MaiganaHy KapacTeipbuiafsl. [ller
TUIIEpiHAErT WHHOBANMSIIBIK TEXHOJOTHSJIAD MEH WHTePHET pPecypCTaphblH KOJAaHy oficTepi
KapacTBIPBUIBIN, JKaHA TEXHONIOTHSIApAbl  KONAAHY  HOTIDKECIHAE JaMUTBIH  CTYAEHTTEPHAiH
KOMMYHHWKATHBTIK JaFIbIIapbl CHTIATTATIa bl

Tipek co3nep: AKT, kommbroTep, TEKCUKAIBIK JaFrabliap, IHTepHET-pecypceTap,

KOMMYHHWKATHBTIK JaFIbIIap.

Kozhamsugirova B. *RaikhannbekovaB.?
University of Internatinal Business
12 Master Degree 2 course of speciality 6M011900- Foreign language : two foreign languages

THE USE OF INNOVATIVE TECHNOLOGIES AS A MEANS OF FORMATION OF FOREIGN
LANGUAGE LEXICAL SKILLS AT DIFFERENT STAGES OF TRAINING

Abstract
This article discusses the possibility of using information and communication technologies in
teaching a foreign language, and in particular studied the use of innovative technologies in the formation
and development of lexical skills of students. The methods of application of innovative technologies and
Internet resources in foreign language lessons are considered and the communicative skills of students
which develop as a result of the use of new technologies are described.
Keywords:ICT, computer, lexical skills, Internet resources, communication skills.

At the present stage of development of education, serious changes are associated with the
introduction of information and communication technologies in the educational process. In the field of
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foreign language education, the use of information and communication technologies is an effective tool
for the formation of various skills of students, including lexical. Innovative technologies help to improve
the quality and accessibility of education.

Within the framework of this article, we attached special importance to the use of information and
communication technologies to the formation of foreign language lexical skills of students. The question
of improving the efficiency of the formation of students' lexical skills, methods and techniques of its
organization is very relevant today. The main purpose of teaching lexical material is the formation of
students' lexical skills as an important component of productive and receptive types of speech activity [1].
Each lesson of a foreign language should be aimed at practical results, at achieving communicative
competence, i.e., a certain level of language, country knowledge, communication skills and speech skills
that allow to develop foreign language communication.

Using ICT in the lessons of a foreign language, it is possible to solve the main types of
linguodidacticproblems, it is possible to widely use linguistic and methodological capabilities of
computer learning tools for mastering aspects of the language and the formation of skills and abilities in
various types of speech activity. There are certain problems in teaching foreign language vocabulary:

e the difficulty of mastering the vocabulary and its retention in memory of the students;
e establishment of an adequate ratio of training and proper speech exercises in teaching foreign
language vocabulary;
e ensuring the repeatability of the already studied vocabulary in new situations of communication,
within the studied topics of oral speech.
Analysis of literature and teachers' experience suggest that the use of ICT will solve the above mentioned
problems.

In teaching the vocabulary ICT is used on the basis of test and game computer programs using
visual clarity. They contribute to the expansion of passive and potential dictionaries of students, provide
reference and information support (automatic dictionaries, selection of synonyms and antonyms). As a
result of the use of innovative technologies in teaching a foreign language, students receive the following
professionally significant communication skills: they can establish contact with foreign partners; organize
written electronic communication with foreign partners; execute and verify documents related to future
professional activities, including online; navigate in a large amount of information provided on the
Internet; analyze information and process it through information and communication technologies [2].

In addition, when teaching a foreign language can also be actively used Internet resources. The
basic set of services includes: e-mail; teleconferencing; video conferencing; the ability to publish your
own information, create your own home page; access to information resources: reference directories;
search systems; talk on the network.

Using the information resources of the Internet, it is possible, integrating them into the
educational process, to more effectively solve a number of didactic tasks, in particular, in the English
lesson: a) to form reading skills, directly using the materials of the network of varying degrees of
complexity b) to improve the ability of perception of foreign speech by ear on the basis of authentic
sound texts, ¢) to improve the skills of monological and dialogical statements on the basis of problematic
discussion, presented by the teacher or someone from the students of the materials of the network; d)
improve the skills of writing, individually, participating in the preparation of abstracts, essays, other types
of correspondence in the process of joint activities of partners, e) improvement of lexical and grammatical
skills, through training using programs, games, tests [2].

To achieve a communicative orientation in teaching foreign languages with the help of a
computer, you can use a text editor. The word processor can be used as a tool for the development of
students' written language, as a tool to stimulate the activities of students to create texts in the target
language. Word — is one of the most advanced programs in the class of word processors, which provides
hundreds of operations. Examples of tasks: print the text, make changes to it; shorten the text, leaving the
most important information; find, select the answers to the following questions in the text; divide the text
into semantic parts; restore the correct order of sentences; there are no punctuation marks, capital
letters, spaces between words, restore it; find and select passive constructions (in bold, in italics).

E-learning tools are another effective means of ICT. Electronic textbooks are computer, software
tools designed primarily for the presentation of new information that complements the printed
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publications that serve for individual and individualized training and allow a limited measure to test the
knowledge and skills of the student. Electronic textbooks allow to solve such basic pedagogical tasks as:
initial familiarization with the subject, the development of its basic concepts and structures; basic training
at different levels of depth and detail; development of abilities to certain activities. This product is created
with a built-in structure, dictionaries, search capabilities, etc. There are following requirements for the
development of electronic manuals: ease of use; user-friendly interface; the ability to search the book; the
ability to add new information; the ability to delete outdated data.

Another effective tool in foreign language classroom is a Power Point program. The Power Point
program allows the teacher to create high-quality learning materials to perform specific learning tasks.
The advantages of multimedia presentations are a combination of a variety of text, audio and video; the
possibility of using for presentation as an interactive, multimedia board, which allows you to explain new
lexical, grammatical and even phonetic material, as well as to provide support in teaching all kinds of
speech activity; the ability to use individual slides as a handout ( tables, charts, graphs); activation of the
attention of the whole class; ensuring the effectiveness of perception and memorization of new
educational material; saving educational time; formation of computer multimedia competence of both
teachers and students, the development of their creative abilities in the organization of educational work.

However, only the presence of ICT does not guarantee the effectiveness of the lesson, in addition,
it is necessary to take into account the psychological and pedagogical characteristics of students
according to their stage. So, let's look at the basic psychological and pedagogical peculiarities of pupils of
secondary phases. Psychologists point to the development of such qualities of thinking in middle-aged
students as a large logical sequence, criticality, independence, purposefulness of thinking, growth of self-
consciousness, greater control over their own activities. At the middle stage, multiple meanings are
included, the word is taken in several meanings relevant to students. Synonymy begins to be actively used
along with antonymy. To memorize vocabulary requires its high repeatability, so the same vocabulary is
included in all texts and exercises of the lesson. Memorizing words is not only active, but also passive.
Along with the active dictionary, a passive dictionary of words is created, which consists of words that
students need to understand when reading and listening to foreign language speech. Age psychological
characteristics of the personality of students of the middle stage of training — the development of
reflection, change in the content of self-esteem, the formation of a sense of adulthood, instability and
diversity of interests, the desire for novelty, emotional instability — are the main factors that should be
taken into account by the teacher when teaching vocabulary using ICT [3].
Work on the lexical material at the middle stage is carried out in three stages: presentation, training and
application. The selection of lexical material is based on three principles: statistical, linguistic and
methodological. Information technology makes working on vocabulary more effective, interesting and
attractive. The use of information technologies gives impetus to the development of new forms and
content of traditional activities of students, which leads to their implementation at a higher level. Work
with the computer should be organized so that it becomes a powerful psychological and pedagogical
means of formation of the need-motivational plan of activity of pupils, a means of maintenance and
further development of their interest in the studied subject. Properly organized work of students with a
computer can contribute in particular to the growth of their cognitive and communicative interest, which
in turn will contribute to the activation and expansion of opportunities for independent work of students
to master the foreign language, both in the classroom and outside school hours.

The use of internet and communication technologies can be effective at all stages of learning,even
at entry level [4].There are a huge number of sites in English, among which it is sometimes difficult to
find what you need. When selecting information for students of the initial stage, it is necessary to take
into account the following points: words, expressions, grammatical structures should not cause difficulties
for students; information or cultural and historical facts, social phenomena should be reliable and should
not cause difficulties in understanding the general content; information should be reliable, competent. It is
necessary to use only proven sites, because even foreign sites may contain errors or profanity; whether the
information is up-to-date or outdated; whether this information is necessary for primary school students
(whether it corresponds to age, level of development), whether this material contributes to the
development of the student's personality.

For more effective learning of a foreign language at the initial level, innovative technologies can
be used as a method of scaffolding.Scaffolding is breaking up the learning into chunks and then providing
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a tool, or structure, with each chunk [5]. When scaffolding reading, for example, you might preview the
text and discuss key vocabulary, or chunk the text and then read and discuss as you go.Let’s consider
some scaffolding strategies teacher may use at lessons: show and tell, tap into prior knowledge, give time
to talk, pre-teach vocabulary, using visual aids, asking questions. It is obvious that children learn best by
seeing something rather than hearing about something.Every time teachers should show or demonstrate to
students what they are expected to do [5].Also, it is very important to ask students to share their own
experiences and ideas about the content of newtopic and have them relate and connect it to their own
lives.Do not forget to offer them suggestions and hints. In order to process new ideas and information all
learners need time.We know that structured discussions really work best with children. You can use turn-
and-talk method. Another crucial strategy in teaching a foreign language to young learners is pre-teaching
vocabulary.By pre-teaching vocabulary we don’t mean justpulling new words from the text and having
kids look up definitions and write them out.Instead, introduce the unknown words to children in pictures
or in context with things they know and are interested in. There are different ways of using internet and
communication technologies in this case: using Power Point Presentations, video-materials etc. All the
visual aids as graphic organizers, pictures, photos and charts can be used as scaffolding tools.These
scaffolding tools help guide and shape the students’ thinking and develop their memory.It should be
admitted that scaffolding a lesson may take longer to teach, but the end product is of far greater quality
and the experience much more rewarding for all involved.Overall, scaffolding a lesson means to support
every student by breaking learning up into chunks and providing a concrete structure for each. It is a very
effective teaching strategy. This method can become even more effective if used in combination with
innovative technologies. Underachievement is often due to the inattention, the cause of which — in the
lack of interest of the student. Using interactive equipment, teachers have the opportunity to attract and
successfully use the attention of the class. Interactive equipment brings the visual component of
educational processes to a much higher level and significantly "unties hands" to teachers, providing an
opportunity to create dynamic lessons that capture the attention of students.

In addition to the acquisition of lexical communication skills as a result of the use of information
and communication technologies, students master the skills to work in a team, develop personal qualities
such as independence, communication skills, initiative, increase the level of motivation to learn a foreign
language, form a certain level of information competence. They effectively form professional and foreign
language competence. Interactive language teaching on the basis of computer training programs allows to
realize more fully the whole complex of methodical, didactic, pedagogical and psychological principles,
makes the process of cognition more interesting and creative, allows to take into account the individual
pace of work of each student. The practical use of ICT involves a new kind of cognitive activity of the
student, the result of which is the discovery of new knowledge, the development of cognitive
independence of students, the formation of skills to independently replenish knowledge, search and
navigate in the flow of information.
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DEVELOPING LANGUAGE LEARNER'S LISTENING SKILL THROUGH FLT PODCASTS:
PERCEPTIONS AND IMPACTS

Abstract

This research presents the importance of the podcasts in enhancing listening skills of intermediate learners
in ESL clases. Listening is the skill which is acquired and mastered by learners firstly, and the other skills
follow afterward. Through listening, students can be informed of the interactive language systems at different
stages and thus establish a base for more fluent skills. Nowadays modern learning setting provides opportunity
for learners to improve their listening skill autonomously outside the classroom. In order to develop listening
skills and listening competence, podcast might play a significant role. Thus, the potential influence of podcasts
on language learners will be proved in this research paper. Basing on the results of the experiment of 1st year
students within the walls of Suleyman Demirel University , this paper represents qualitative and quantitative
data on effective way of improving listening skill with the help of podcasts.

Key words: Listening comprehension, Podcast , ESL classes, Teaching of listening, Benefits of
podcasting, Autonomous learners.
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2 Hayunwitl pykoeoOumeib, accucmenm npogeccop.

PA3BUTHUE HABBIKOB AYIMPOBAHUSA YEPE3 IIOAKACTBI JIsA ITPEIIOJABAHUA
NHOCTPAHHOI'O A3BIKA: BOCITPUATHUE U BJIMAHUE

Annomayus
3T0 uccaeI0BaHUE MTOKA3bIBAET BAYKHOCTD IMOIKACTOB B YJIyUILICHUH HABBIKOB MIPOCTYIIMBAHUS CPETU
YYEHUKOB YpoBHS intermediate B aHTIMHACKUX Kiaccax . CIyIiaHue - 3TO HaBBIK, KOTOPBIA PHOOpETaeTCs 1
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YCBAaWBAETCS YUAIIUMUCS B TIEPBYIO OUEPE/ib, & OCTABHBIC HABBIKY TIOCICAYIOT Tociie. B Ham tHu
COBPEMEHHBIC TEXHOJIOMMHU TIPEIOCTABIISTIOT BO3MOKHOCTD YITYUIIIUTh HABBIKU CITyXa BHE Kiaccax. [lis
Pa3BUTHUS HABBIKOB CITYIIAHUS M YMEHUS CIIYIIATh, TOJKACTHI UTPAIOT BAYKHYIO POJTb, B OCOOCHHOCTH JITSI TEX
YYEHUKOB Y KOO XOPOIIIO Pa3BUTO BO3MpUsATHE CiIyxoM. OCHOBBIBAsCH Ha Pe3yJIbTaTaX dKCIIEPUMEHTA CPEIU
CTyZIeHTOB 1-T0 Kypca B cTeHax YHuBepcutera CyneliMana JleMupers, 3Ta cTaTbs IPEACTaBIsICT
Ka4eCTBECHHBIC M KOJIMYECTBEHHBIC JaHHbBIE 00 3(PPEKTUBHOM CIIOCO0E YITYUIICHUS HABBIKOB CIYIIIAHUS C
ITOMOIILIO TIOJIKACTOB.

Ki1roueBble TEPMUHBI: TTIOHUMAHUE BOCIIPUATHS, MOAKACT , KJIACCHI, 00YUCHHE CITYIIAHHIO,
MIPESMMYIIIECTBA MOAKACTHUHTA.

Bexbonam A.5 Y, Co13001506 K 2
Cyneviman /lemupen Yuueepcumemi,
Y6MO011900- LLlemen mini: exi wiemen mini MamMaHObIbIHbIY 2 KYPC MALUCHPAHMbL
2 Founoimu dicemexui. , accucmenm npogeccop
TIJI YWPEHYIILJIEPIIH THIHJIAY KABUIETIH IIET TUJIMH YUPETYTE APHAJIFAH
MHNOAKACTTAP APKbLJIbI JAMBITY : KABBLJIJIAY KOHE 9CEPI

Anoamna

3epTrey KYMBICBIHIIA AaFbUIIIBIH TUTIH YWPEHYIN CHIHBINTApPABIH THIHIAY KAaOUIETIH JKakcapTy
MaKCaThIH/Ia MMOKACTUIEPAl MaliIaHyIbIH MaHbI3bUIBIFBI KepceTiieni. ThiHaay KaOlieTi Tl yHpeHyeri ey
THIMII TocUiaiy Oipi OoFaHIbIKTaH, Oacka KaOurerrepieH OypbiH urepiryi tuic. Kasipri TaHmarsl jxaHa
TEXHOJIOTHSIAp TN YHpEHYyIIUIepre ThIHIAY KAOUIETIH CBHIHBINTAH THIC YaKbITTa KaKcapTyFa MyMKIHIIK
Ocpemi. TemHmay KaOimeTiH jKakcapTyma TOAKACTUIEPIIH peill 30p,ocipece THIHmAy KaOUIeTi >KOFaphl T
YHpeHyIIIJIepi YIIiH oTe maiaaisl, ce0ebi omap ceiney, a3y, OKy JaFdbUIAphIH JaMBITyFa CENTIriH THTI3eI].
Cyneiimen Jlemupen yHUBEPCUTETIHIH KaOBIPFACHIHAA OKHTBIH 1 Kypc CTYISHTTEpIHIH apachiHIa
JKYPTI3UITeH TOXKIpHOe HOTHKECIHE CYHEHE OTBIPHIN MOMKACTUICPAIH Ti1 YUPEHYIErT MaHBI3ABUIBIFBIH HAKTHI
opi CaHIBIK KOPCETKIITEpi Oap moenep Heri3iH e YChIHAMBI3.

KinT ce3aep: TycCiHy, ITOIKACT ,aFbIIIIILIH TUTI CBIHBINITAPHI , THIHIAYAB! VHPETY, TOAKACTHHT TaiIaIaph! .

Significance of the study. The findings of this study will redound to the benefit of both teachers and
learners considering that listening takes main role in learning foreign language. Podcasts offer a ‘real-life
listening” source that allows all foreign language listeners to benefit from it. Constantine (2007) explained the
importance of using podcasts in the L2 class: Even at the beginning levels, learners can benefit from global
listening even if they only listen from three to five minutes a day. Beginning students will be exposed to the
new language . . . [1].The intermediate learner has a need for authentic texts and to be exposed to a variety of
voices. By the time learners reach the advanced stage, they must be able to learn from listening. (pp. 1-2) With
the help of podcast students will have great opportunity to enhance listening by using it autonomous.

Research problem. Nowadays English is being spread all around the world and considered to be an
international language. The main aim of learning a foreign language and learning criteria was and still is the
ability to understand and ability to produce competent proactive speech. English is taught in all schools and
universities of Kazakhstan as well, so the question of finding effective ways of teaching this foreign language
and solving problems connected with its acquisition, and this is very urgent. Mostly foreign language learning
classes are able to use their writing and reading skills but they usually struggle to grasp the meaning of a given
speech [3]. In listening there are no rules as in grammar teaching ; thus, speaking and writing skills can be
developed by the use of specific exercises or by training. This research proposal deals with the problems of
teaching listening skill through the use of podcasts. Teaching listening skills is one of the most challenging
tasks for any EFL teacher. This is because successful listening skills are acquired over time with lots of
practice. The aim of the study. The present study attempted
to find out whether Podcast can be a useful technique in developing students® listening skills . It also intended
to show the effectiveness of using podcast in promoting learner autonomy .

Research novelty. Kazakh educational system needs much more investigation in this field, as for mastering
understanding skill is referred to the main tasks of learning foreign language. Novelty of this research is
teaching foreign language through FLT podcasts in Kazakhstan have not been implemented yet in teaching
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curriculum. Key to
learn a language is to receive language input . Using the podcasts will be effective and beneficial for students
and at the same time for teachers. It is well known that the listening enhances faster than the three other
language skills, it simplifies process of learning of the other language skills.Numerous researchers conducted
study related to this exploration, in order to identify impact of podcast to listening comprehension of language
learners. According to investigations of researchers, considerably maost of results showed positive outcomes.

As the curriculum of teaching, most of them mainly focus on reading and writing skills, that is why
teachers avoid listening and speaking activities. Nowadays for most of educators listening comprehension
causes problems. As we
have defined, listening comprehension is more complicated process that requires simultaneous use of the
knowledge and skills required for understanding [2]. In order to understand the full meaning of speech in the
target language, a learner must improve a listening process that relies upon prior knowledge and the listener’s
experience, and must be capable of careful listening. Through listening, learners can build an awareness of the
interworking of language systems at different levels. This paper is qualitative in its
nature and involves instruments like taking pre- and post- tests and interview from students. In experiment
students divided in two groups the 1st one experimantal and the 2nd one control group. After experiment, first
we will check students results with the help of the post- test and at the end we will take an interview from the
concrete students who gained high results. Moreover with the help of the interview we will have an
opportunity to get answer for how podcasts affect on students’ comprehension and identify benefits of
podcasting in enhancing listening skills..

Population and sampling

1. The population of study is defined as 20 students of intermediate level from 1st year students of Suleyman
Demirel University.
2. These groups are considered to be right chosen groups as they are 1st year students of intermediate level
of the same level .

Thus, in general, the experiment consisted of three steps:

1) Pre-test and post-test to define proficiency of students listening and to take students with the same level of
listening to an experiment;

2) Experiment : using podcasts and movie to see students improvement during one month;

3) Intervewing students to identify podcasts benefits and influence to pariticipants listening.

To accomplish the research all 20 participants passed of pre-test in order to see learners listening
proficiency . In the result 16 students showed quiet similar results and other 4 students score were lower , so
we took 16 students and divided them into 2 groups . For the first group was given task to listen podcast
during one month. For this task I chose British Council’s podcast which provides an opportunity to listen for
certain level. The podcast was recorded with moderate speech rate, giving pauses between idea units, so that
the listeners can understand the speech easily. Also in comparison with other podcasts this podcast has
comprehension and vocabulary tasks. Students could check either understand they podcast at all. Students
listened podcasts every day during one month. Lasting of podcasts contains from 3tollminute.

This study investigated the use of podcasts to improve listening skill of intermediate learners, it can be
concluded that the result of research finding was satisfying. The research was successful according to the post
test results, by using podcasts students could improve their listening ability in comprehension of English
language. By answers of interview they were able to practice their pronunciation skills, participant would like
to listen and practice podcast. What is more, most of the participants appreciated the fact that podcast can be
used anytime, anywhere. Therefore, they were interested in carring it in their mobile phones and listen to it
during their leisure. For which their interest in becoming autonomous learner was quite vivid.
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and appraisal components. Traditionally, Nowadays, emotive vocabulary is widely used in many
discourses.That is why it is very difficult to translate them. There are many lexical, syntactical and other
tools for providing emotional information. The actuality of the research is based on the fact that ispide of
the many works, the problem of emotional lexicography is not ehough studied.
Key words: emotive vocabulary, lexical repetitions, zoomorphisms, political discourse. Antithesis,
Gradation, Inversion, Parallelism.

Vmezenosa K. 9.1, Anuaposa JIM., 2 F'anenosa A.P 2 Amabaesa I K.*
! npenooasamenvy KazHY um. Anv-Papabu,
cmapuiue npenooasamenu KazHY um. Anv-@apabu,
Anmamel, Kazaxcman,
In. adpec:
Kamilek2008@mail.ru

234
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CASICHU JUCKYPCTA CO3JEPAI COMJIEYAIH *KOJJAPBI

Anoamna

Byn Makanmajga JIMHTBUCTHUKAIBIK FaJIbIMIAPAbIH KYMBICHI KapacThIpbUIFaH, Mbicaibl, [O.B.
Bannukor B.B. Bunorpago b.C. AfbpUINIBIH TUTIHIH Ka3ipri 3aMaHFbl CO3JIK KOPBIH, COHJAM-ak
SMOLIMOHAJIIBIK, IIBIFAPMAIIBUIBIK JKOHE Oarajay KOMIIOHEHTTEpiH 3epTrereH Bunorpanos. Jlactypui
TypJie, OYTIHT1 KYHI KONTEreH SMOIMOHANIBIK CO3/IIK KEHIHEH KOJIaHbLIA b, COHBIKTAH OJIap bl ayiapy
eTe KHUBbIH. DMOIMOHAJIBl aKmapaT Oepy YIIIH KONTEereH JIEeKCHKAIBIK, CHHTAKCHCTIK J>KoHE Oacka
Kypangap Oap. 3epTTeyiH 63eKTUIIr 3MOIMOHANIBIK JIGKCUKOrpadus Macelleci KOITereH KyMbICTapIaH
0acka, TYCIHIKCI3 OOJIBINT TaOBLIA L.

Tyiin ce3mep: SMOIUSIBIK CO3/IK, JIGKCHKAJBIK KadTaynay, 3yMopQu3M, cascH IUCKYpC.
AHTHTE3, Tpajalysi, HHBEPCHUS, apajlIeIu3M.

Introduction. The translation can be regarded as a complex form of conversation. Emotional
lexicon is a complex system that determines the relationships of a person to a particular subject, such as
estimation, expression, national thinking and perception of the world, which makes it even more difficult
to translate from another language.

The issue of translation of emotional lexicon remains a matter of many studies. Recently, it is
studied deeply in stylistics, lingvoculture, psycholinguistics, and other linguistic disciplines. This problem
is relatively less studied.

Traditionally, emotional vocabulary is widely used in the discourse. That is why its transmission
is one of the most complex forms of translation. The degree of emotions is different in each country's
discourse. There are many lexical, syntactic and other tools in the language to provide emotional
information. They show the interactions of man and the world, so it is seen as a feeling of emotion, as
well as a human attitude towards the world.

The relevance of this study is based on the fact that, despite the great deal of work on the issue of
emotional lexicography, this topic is not sufficiently studied. This issue creates special difficulty when
considering it in simultaneous interpretation. In this regard, maintaining the stylistic language that is
translated into the language is a very important task.

Theoretical materials on the subject considered in this work are analyzed and systematized, the
basis of which are the works of domestic and foreign researchers: Yu.V. Vannikov, V.V. Vinogradov,
B.C. Vinogradov, S. Vlahov, I.R. Galperin, A.B. Kunin, V. Coller, V.N. Komissarov, V.M. Mokienko,
A.D. Schweizer and others. The analysis allowed us to create a reliable database of research. The results
of the work were based on a detailed study of UN synthesis texts, the study of emotional lexicon, as well
as studying the translation to Kazakh language from the English language.

The emotionally-expressive color of a particular word affects its meaning. The word may have
many meanings that are different from the stylistic colors. In this regard, the interpreter should understand
the meaning of the word to translate and transmit information correctly. To do this, it is important to take
into account the context in which you use the word [1, p.43].

The words of politicians influence the views of listeners. This impression is based on political
discourse. The politician, in his speech, emphasizes the actual position of his speech and emphasizes the
words "not because he needs it, but because it is necessary."

Analysis. In political discourse, emotions can be showed at different levels: lexical, syntactic,
stylistic. At the syntax level there are different styles of expression, their adequate translation is an
important factor of the most accurate transfer of information and the category of emotions. [2, p.59].

It should be noted that, in some cases, the effect of exposure is achieved by strengthening or
reducing the emotional score. It defines the translation strategy. Translation Strategy means a set of
specific actions and translators' behavior when working with specific text. There are different ways to
change the characteristics of the emotional value that define translation strategies, such as defining
intensification strategies, initial assessment intensity, and emotional strategies.

For example, consider the intensification strategy:«The balance of powers will be absolutely
destroyed and one of the parties will benefit from the feeling of complete security. This means that it will
be able to act in its own self-interest not only in local but eventually also in global conflicts».
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Translation: “Kymr 6anancel TONBIFBIMEH Oy3bUIAIbI XKOHE TapanTapIbiH Oipi TONBIK KayINCi3maik
ce3iMiHeH maija kepemi. bysl mereHimis, on KeprurikTi MyjaJenepjae FaHa eMeC, COHBIMEH KaTap
skahaHJIBIK KAKTBIFBICTAp/a JIa 9PEKET eTe anajpl.”

In this case we are talking about the United States' efforts to set up anti-missile defense systems
in European countries, which are negatively evaluated by Russia. In this context, the position of the
author with the assessment of lexicon and logical argument is expressed in the following way: "the
balance-offset - neutralization of interference from other states - the ability to carry out its own policy
with regard to any other country".

The implementation of the intensification strategy is based on a variety of means of translation,
such as infringement of the object of assessment, attention, a positive indication of a certain state policy,
testing of a valuation object. For example:

«I don’t really feel I need to say that in order to then go on to say, I think that a very significant
amount of what does anti-Zionism is a rewriting of received anti-Semitic language in ostensibly anti-
Zionist terms».

Translation: “AnTUcHOHM3MII JKACAWTBIH KOII O6Jri AHTUCEMUTTIK TUIAI AHTUCHOHMCTIK
JKaraiia KanTa jka3bulyblHa OafJIaHBICTBI €KEHIH aiiTa KeTy Kepek JIel ecenTeMenMin.”

In the given example, such phrases as "I do not really feel | need to say", "rewriting of received
anti-Semitic language”, "ostensibly anti-Zionist terms" make it possible to express the doubts of the
speaker.

On a positive recommendation of a particular state, they use different methods to achieve the
desired Expression and emotion when performing the installation. For example:

«In times of trouble, it was Russia that always helped Ukraine directly or indirectly and did that
fairly unequivocally»

Translation: «KublH KbICTay yaKbIThIHAA a9 Peceii YkpawHara Tikejeld HeMmece jKaHama
KOMEKTECTI KOHE OHBI OYJDKBITIA OPBIH/IAIBI.

In one sentence, the combination of the phrases like "in times of trouble”, "help directly or
indirectly"” gives the sentence emotions and shows the state on the positive side. Consequently, the goal of
Russia's positive assessment was achieved.

Such methods, for example, contribute to the implementation of multivectoral modulation,
antonymic translation, deintegration strategies in the direction of "impact". For example:

«l am sure that the main problem in international relations today is that there is increasingly less
respect for the basic principles of international law»

Translation: «Kaszipri ke3me XalbIKapaidblK KaThIHACTAPIBIH HETI3MT MOCceleci XabIKapasbIk
KYKBIKTBIK 0acTbl KaruiallapblHa OCill Kele JKaTKaH eleMEYIIUTiK OONBIN TaOBIIATHIHABIFBIHBIHA MEH
CEHIMIIMIH»

It should be noted that in the translation of the given phrase, in particular the words "increasingly
less respect”, the implicit antonymic translation method was used, which in some way facilitated the
translation. However, it should be noted that less honor does not mean ignorance. The audience may or
may not make the same conclusion. In this regard, the phrase translation shows a decentification strategy
[3, p.64].

In some of the English vocabulary emotionally-expressive vocabulary is divided from other
category of words by scientists linguists like "to love", "to admire", "beautiful”, "divine" and more. [4,
p.419]

Different lexicon groups do not have the same ability to express emotions. Therefore, it is worth
mentioning the specific scale of emotional lexicon, considering that the hypothesis about the potential
emotivity of any word is that words which "do not reach the emotional-expressive content at the same
level".

Different moods and attitudes toward the listener and the reader can be expressed in different
ways. This is accomplished by means of words that are expressive and emotionally depending on the
various situations of the mood.

There are phonetic, lexical-semantic, morphological, syntactic-stylistic approaches to emotional
expression and expressiveness.

One of the lexical ways of expressing emotion is lexical repetition. They represent the uniformity
of repeated units in syntax structures (word spacing, sentence, paragraph, etc.). Repetition is used in the
clause, text, and basic information in the paragraph.
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Expression of sentences can be enhanced through lexical repetitions.

Among the lexical methods, one kind of transposition is zoomorphisms. It means the using names
of animals, birds, or insects towards to humans. In this case phrases have emotional color. It can be traced
by comparing these words directly and metaphorically.

For example: ass, bear, beast, bitch, bookworm, donkey, duck, kid, monkey, mule, pig, shark,
snake, swine, tabby, toad, wolf, worm, angel, devil, imp, sphinx, witch., For example: He’s only a silly
kid.

In addition to emotional connotation, these words have negative, expressive, and stylistic
connotations. When the names of animals are used towards to people, their meaning are varied according
to human intensity and connotative character. Thus, the words pig, donkey, monkey have ironically
meanings, and swine -mromka, ass - ecek, akpIMak, ape — Maiimbur words have harsh and unpleasant
meanings.

For example: Old cow; what are you grinning at, you ape?; you pig.You filhy pig; poor lamb; you
made it easy for me to behave like a cad.

Negative connotations are reinforced by epithets and empathic structures: you filthy swine — Tor
rpsi3HAst CBHHBS, you lazy dog — TbI eHuBas cobaka.

The transposition has not only merely a negative value, but it isn't limited with variable value.
Expressiveness and emotionality can also be expressed using the following words. For example, in the
lexicon towards to woman can be used such words like duck, angel, fairy; star, rose, jewel; honey, pearl,
love, beauty. For example, of course darling, oh, my pet, do not talk such nonsense.

You rotten bitch” she said to herself.- Zoomorphism

What the devil do you mean by that?”” — Zoomorphism

What the devil’s the matter with me? God, I can hardly breathe.”- Zoomorphism

Who the devil is Avice Crichton?” — Zoomorphism

Why the devil don’t you answer when I speak to you?”’- Zoomorphism

You devil! — Zoomorphism

Silly old bitch,” he said when the door was closed behind her.- Zoomorphism

Poor lamb.- Zoomorphism

The simplicity of words is often the same as the sounds of a variety of human emotions. But they
are not just sounds but should be understandable to the general public and used as words in a certain skill.
They have become well-known in the public, and have become just a few words [1, p.20].

The real signs of emotions are literal words. These words do not call the inner state, feelings,
effects, but only call their sounds: Oh!l, Ah! - O!, Ax! Pooh! Tedy! V!, Gosh! - Uepr Bo3bMmu!, O uept!,
Hush! - Tememm! Tc!, Fine!- Xaxcer! Christ!, Jesus!, Jesus Christ!, Good gracious!- , Goodness
gracious!, Good heavens! - , Oh my god!-

These words form a special part of the lexicon because they do not have logical meaning. For
example: “Christ, what a sight I looked” (looking at the photograph of herself in her wedding dress), here
the emotion of surprise comes.

“God, I’ve worked for it,” thought Julia, but aloud said: “How d’you know?”,

“Gosh, I am going down like a barrel of oysters.”; Oh, I couldn’t do that;

Vulgarism is an assessment of the subject matter being discussed and a means of expressing
emotions through speaking emotionally. Their meaning is often related to the words hell, the devil.
Contemporary English vulgarisms include damn, lousy, dam, blasted, the heck, on earth, the dickens,
bloody, the fuck, fucking.

In this "Theatrical" vulgarisms are often used for the emotion of anger, for example,

“Who the devil is Avice Crichton?”;

“Why the devil don’t you answer when I speak to you?”;

“What the devil do you mean by that?”;

“What the devil’s the matter with me? God, I can hardly breathe; It’s my damned virtue;

Oh, God,if I could only tell him to go to hell; Of course, | should miss you like hell;

Why the hell should | educate her?; No, damn it, I can’t; A damned rotter like me; Damn your
money; by gum (uept nogepm), if I had your looks what an actor I’d have been;

In this work, the expressive meaning of thing, when we replace it instead of word girl, it
expresses its expressiveness, to give an expressive hint to a particular word or phrase. The word Thing is
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used with words pretty, little, poor, replacing the word girl and expresses its feminine expression. Thing
applies to the person, always with the adjective. It empowers its meaning, characterized by emotional
adjectives.

For example:

You’'re a pretty little thing.

The poor thing was at the moment frightfully nervous.

She was hard, mercenary little thing.

The translation of impressiveness from English into Kazakh makes difficulties for the interpreter.

Expressiveness is currently one of the most studied linguistic categories. By expressing his or her
thoughts in a linguistic way, the author of the message will definitely express his or her point of view on
the topic or situation. This relationship is often subjective. Thus, the expression is defined by determining
the personality of the speaker, the senses, emotion and evaluation of the subject. Thus expressionism is
seen as a phenomenon of linguistic identity [5, p.23].

The expression often corresponds to its emotional meaning, and some words are expressed in
terms of expression, while others are emotionally pronounced. The emotional effect of the word affects its
meaning. Even the different meanings of a single word can have a significant difference in stylistic
colors: in one word, solemn, high, and inevitably a misleading word [6, p.52].

Political discourse - the recipients are aimed at encouraging citizens - the need to take concrete
steps. Its purpose is to instill confidence and action.

The following statements in a political discourse give a clear or indirect assessment of some
events and phenomena:

- classified statements submitted as a question;

- statement and action ruling;
- Explaining and discussing problems facing the public;
- Promotion of solutions.

On the basis of the syntax, the following methods are distinguished:

Antithesis means sharp contrast of pictures, concepts, thoughts. The structure of the antitheses
can be simple and complicated. Comprehensive antithesis involves multiple antonyms or three or more
contraindications.

For example,

North and South, slave and free.

They write the checks and you get stuck with the bills, they get the access while you get to write a
letter, they think they own this government, but we're here today to take it back.

This example is derived from President Barack Obama's pre-election speech. In this case,
antithesis will allow him not only to confront the diverse groups of people, but also the paradox of the
situation. Expressions were preserved in the translation, as in the Kazakh version of this sentence, the
antithesis also helps to emphasize the gorge between the working class and the officials.

Gradation, that is, the construction of parts that have semantic or emotionally expressive (or
reduced) sense in each of the following sections.

For example,

I accepted the job, sight unseen, motivated then by a single, simple, powerful idea - that I might
play a small part in building a better America.

In this case, when translated into the Kazakh language, the level of expression increases. It can
not be translated as "mbIKTEI Hmes", so it contradicts the syntax of the Kazakh language. Each of these
words is added to growing emotionalism in the chain of " GipeiHFaii, KapamaiibiM xoHe YIIbl uzes," which
enhances the emotiveness of the vocabulary.

Inversion, that is, the location of the words in a special order that violates the usual (direct) order
of words. Like any syntax, inversion serves the word's expressions and emotionality. By using this syntax
dictionary, the author enhances the effect of the text, which is vivid, livelier and requires expertise.

For example,

Never had | seen such a vast crowd.

In this case, the inversion has been preserved, the word "never" is at the beginning of the sentence
that enhances the sense of meaning.

In English, there is the following word order:

Subject + predicate + add + circumstance.
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Parallelism, that is, the synaptic structure of the sentence or adjacent speech segments, such as
anaphore, ie repeating the same elements at the beginning of each parallel row, and the epiphase, that is,
parallelisms, such as repeating the last elements of each row. It is a repetition of all poetic passion, a
highly affective state that can increase the emotion level.

For example,

In the face of war, you believe there can be peace. In the face of despair, you believe there can be
hope. In the face of a politics that’s shut you out, that’s told you to settle, that’s divided us for too long,
you believe we can be one people, building that more perfect union.

Here you can see parallelism like anaphora. Also in the Kazakh language, itsaves its
expressiveness.

-That’s why we were able to reform a death penalty system. That’s why we were able to give
health insurance to children in need. That’s why we made the tax system more fair and just for working
families, and that’s why we passed ethics reforms that the cynics said could never, ever be passed.

Unlike Kazakh, in English it is allowed many repetitions, so when synonyms are not translated,
the synonymic designs are chosen.

A rhetorical question, that is, a questionnaire, a rhetorical exclamation point, a rhetorical
complaint, and a question-and-answer session as an example of the interview.

For example,

How would we react if this was happening in Britain? How many of us would become deranged
by grief and resolve to fight back, even against the other side’s women and children?

In Kazakh, this proposal was also presented as an express question. This statement is emotionally
stronger, much stronger, and therefore reflects the speaker's point of view on the subject.

The personal pronouns have very different stylistic functions. For example, the speaker should
communicate with other people through words like "us", "our". For example,

All of us know what those challenges are today - a war with no end, a dependence on oil that
threatens our future, schools where too many children aren’t learning, and families struggling paycheck to
paycheck despite working as hard as they can. We know the challenges. We ve heard them. We ve talked
about them for years.

The offer was taken from Barack Obama's public speech. He speaks to people, and repeat "we",
he emphasizes that America and its people are a whole.

Conclusion. Emotional and expressive categories were examined on the example of political
discourse. For great emotional expression, not only different styles are used, but also stylistic prevails.
The above examples have shown that the translation process sometimes reduces the level of
expressiveness, but should be preserved as it can, because it is important in the field of public speech.
Sometimes it grows on the contrary, depending on the peculiarities of English and Kazakh languages.

Thus, in order to maintain the emotional level, the translator uses a variety of strategies and
methods that are consistent with the communicative situation and the emotional stress that emerges.

It can be found in many scientific papers that the expressive value can be expressed through this
method, and language specialists are paying particular attention to this issue.
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«XABAPUIBI» )KYPHAJIBIHBIHBIH
«KOIITUIAI BIJIIM BEPY XXOHE LWETEJI TUIAEPI ®MJIOJIOT' MUACHI» CEPUACBIHAA
BACBIJIATBIH MAKAJIAJIAPZIbI BESEHAIPUUIYTE

KOWBLIATBIH TAJIATITAP:

|. KaxxerTi MmaTepuangap

1.1. TlapakrapiplH TOMEHri OpTa >Xarbl KApBIHIAIIICH HOMIPJICHICH MaKajla KeIIpMeci MEH OHBIH
AIIEKTPOH/IBIK HYCKACHL.

1.2. Anmarna 200 cesmen sxoHe Tipek cesnep 10-12 cesnmeH Typanpl jkoHE ojap Kasak, OPbBIC JKOHE
aFbUIIIBIH TUIAEPIHIE OOMyBI THIC.

1.3. MakasnaHblH Ma3MyHbI: a) Kipicrie OeitiM; o) Tanmay; 0) Taxipude (erep Oosca); B) KOPBITBIHIbI; T)
omebuerTep Ti3iMi JKoHe TYHiH ce3 (eki Timme: erep Je Makana Kasak TuTiHeH Oosca, Tyiin ce3 (15 ces) -
OpBICINa JKOHE aFBUIIIBIHIING, all erep Je OpbIC TUTiHIe 00ica, TyiiH ce3 (15 ce3) Kasakia koHe arbUIIIBIHIIA
OOJyBI THIC JKOHE T.0.) KEpEK.

1.4. ABtop (aBTOpap) >KalbIHIA OEpUIETIH MOTIMETTEP: aThI-JKOHI TOJBIK, YKYMBIC OPHBI (YKBIM aThl,
JKOFapbl OKY OPHBIHBIH TOJBIK aThl KOHE KBICKAPTBUIFAH aThl), aTKAPAThIH KBI3METI, FHUIBIMU JIOPEKECT MEH
aTarbl, XKYMBIC XKJHE Vil Tele]OHbI, SIEKTPOH/IBI MOIITACH.

1. Makananbl 6e3eHIipy epexeci

2.1. Makana morini Tepimyi: Word crammaprter dopmar A4, Times New Roman, kerme Nel4, 6ip
HMHTEPBaJT apKbUTBI, TTApaKTHIH JKOFApFHI JKOHE TOMEHT1 00c epicTepi-2,5¢M; OH JKaKTarbl-1,5 cM; COIT JKaKTarbI-
3 cM. OOITYBI Kepek;

2.2. O0K - con KakK »oFaprbl OypsiiiTa Oac apinrepmen (kerib Nel3);

2.3. ABTOp/IbIH (aBTOPJIAPIbIH) aThI-KOHI - KapThUIal KapaWThUFaH Killli 9piITEpMEH OPTaja )KIHE Kelreci
JKOJTFa JKYMBIC ICTEHTIH YKBIM MEH Kaia, MeMITeKeT aThl (kerb Nel3);

2.4. Makaia aTbl - 6ip 00C ’K0JIIaH KeHiH skapThiiail KapanThuraH Oac opintepmed (kerib Nel3);

2.5. AnyiaTiia jxoHe TIpEK Co3/ep — MaKaila yka3burraH Tiae (keriis Nel2);

2.6. Maxaa MoTiHi - 6ip 60c sxonaaH keiiH (kermb Nel4);

2.7. Onebuertep Tizimi (kermb Nel3);

2.8. OzebuerTepre ciremenep KBaapaTThIK JKakiaaa oepinesi, moicanwt, [1], [2, 3156.], [4-7].

111. Makananapapl ;xkapusiiay Tiiiepi — Ka3ak, OpbIC, aFbUIIIBIH, KpITal TUTIEp koHe T.0.

Pemaxiisira TyckeH Makananapra caja OOMBIHIIA MaMaHAapblH TMikipiepi Oepimenmi. Ilikip Herizimme
PElaKIus aJKachl aBTOPFa MaKaJIaHbI TOJIBIKTBIPYFa (TY3€TYre) YCHIHBIC XKacaybl, He MyJIIeM Kaiftapbin Oepyi
MYMKIH.Op aBTOp €3 MaKaJaChIHBIH Ma3MYHbIHA, TPAMMATHKAJIBIK, CTHJIMCTHKAIBIK JKoHE Opdorpadusuibk
KiOepiNreH KaTenepine xKayariThl.

MekeHn-:kaiibl: Anmatsl Kanacsl, JKamObi1 kemieci, 25, Abail atsiagarsl Kaz¥I1Y, sxymbic TenedoHbI -
8(727) -2 91-40-87, sn.mmorra:zaure.badanbekkyzy.51@mail.ru

Pempaknus aakacel
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TPEBOBAHUA
K O®OPMJIEHUIO CTATEM B )KYPHAJIE «XABAPIIIBI/BECTHUK>,
cepusi: [IOJINA3BIYHOE ObBPA30OBAHUE U UHOCTPAHHAA ©UJIOJION A

|. HeoOxoamMble MaTepuasibl

1.1. Crates B paciieuaTaHHOM U JIEKTPOHHOM BapHaHTE: HyMEpaITis CTPAHUI] BHU3Y 110 IIEHTPY.

1.2. Aunoramus (200 cmoB) un kmrouesie cioBa (10-12 ciioB) Ha Tpex si3bIKax (Ha Ka3aXCKOM, PYCCKOM H
AHTIINICKOM).

1.3. CoznepxaHue cTaThy: ) BBeJICHUE, 0) aHAIN3, B) MPAKTHYECKAs YacThb (€CIIU €CTh), T') 3aK/IFOUEHHE, 1)
CITMCOK JIUTEpATyphl, €) pe3tomMe n3 15 cIIoB: ecny CTaThsl HA Ka3aXxCKOM SI3bIKE — PE3IOME Ha PYCCKOM H
AHTJIMHCKOM A3bIKaXx, €CJIM Ha PYCCKOM A3BIKC — Ha Ka3aXCKOM U AHTJIMHACKOM.

1.4. Csenenns 06 aBTope (coaBrope): @.J1.0. monHOCTBIO, MECTO PabOTHI (Ha3BaHWE OpPTaHM3aAINH, By3a
TMOJTHOE M COKPAIIIEHHOE HAa3BaHMKE), IOJDKHOCTD, YIEHAs CTENEeHb, 3BaHKe, KOHTAKTHBIN TeredoH, e-mail.

1. Odopmienue craTbu.

2.1. Habop tekcra crateu: Word cranmapraoro ¢gopmara A4, Times New Roman, kerims Nel4, uepes 1
HHTEpBAJI, [TOJIs: BEpXHee, HIKHee — 2,5 cM, mpaBoe — 1,5¢Mm, JieBoe — 3cMm;

2.3. Y]JIK - B ;1eBOM BepXHEM Iy MPONUCHBIME OyKBaMu (keriib Nel3);

2.4, damuids, MHUAIMAIBI aBTOpa (COABTOpA) - MO IEHTPY MOJYKUPHBIM CTPOYHBIM IIPUGTOM, (KErib
Nel3), cnemyrormas CTpoKa - MeCTO paboThI, TOPOII, CTpaHa,;

2.5. Ha3Banue cTaTh - 4epe3 HHTEPBAI HOITYKHUPHBIM IIPOIMUCHBIM MpUGhTOM (Keriib Nel3);

2.6. AHHOTAIMS M KJIFOUEBBIC CJI0BA - HA SI3bIKe opuruHaia (kerib Nel2);

2.7. Tekcr crathy - yepe3 uHTepBai (Kerib Nel4);

2.8.Crmcok yuteparypsl (keriib Nel3);

2.9. CchUIKH B TEKCTE Ha JINTEPATYPY JAIOTCS B KBAJIPATHBIX CKOOKax, Hanpumep, [1], [2, c. 315],[4-7].

1. SI3bIK M3naHUA CTATHU — Ka3aXCKUH, PYCCKHUH, aHTTIMACKIA, KUTAHCKAHN 1 JIp.

[octynuBiive B peaakyIO CTaTbH PELEH3UPYIOTCS BEAYILIMMH CHELMAIUCTAMHI M YIEHBIMH 110 OTPacisiM
3HaHuil. CTaThs, HA OCHOBAaHMM PENAKTHPOBAHMS, MOXKET OBITh BO3BpAILEHA IS €¢ KOPPEKTHUPOBAHUS U
nopabotku. CraThH, HE COOTBETCTBYMOIIME TpeOOBaHUSAM, BO3BpamaroTcs. Kaxaprii aBTOp Hecer
OTBETCTBEHHOCTH 32 COJIEPKAHUE, TPAMMAaTHYECKHUE, CTHITUCTHYECKHE U OpdorpaduuecKkue OmmMOKH.

Anpec:r.Anmatel, yia. XKamoObuta, 25, KasHITY um. AGast kontaktHbIi Tenedon- 8(727) -2 91-40-87,
AIIEKTPOHHBIN ajpec:zaure.badanbekkyzy.51@mail.ru

PegaknmoHHBINH cOBET
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REQUIREMENTS
TO THE ARTICLES IN THE JOURNAL "KHABARSHY/VESTNIK"
SERIES: MULTILINGUAL EDUCATION AND FOREIGN LANGUAGES

I. Required materials.

1.1. An article in the printed and electronic version: page numbers at the bottom center.

1.2. Abstract (200 words) and key words (10-12 words) in the original language.

1.3. Article content: a) introduction b) analysis c) the practical part (if there isone),

d) conclusion, e) references, €) summary/resume consists of 15 words (article in the Kazakh language: a
summary in Russian and English languages, in Russian: in Kazakh and English).

1.4. About the author (co-author): full name, work place (name of organization, full and abbreviated name
of the university), position, academic degree and title, telephone number,

e-mail.

I1. Designing articles.

2.1. Typesetting articles: Word standard A4, Times New Roman, type size 14, 1 interval, margins: top,
bottom - 2.5 cm, right - 1,5 cm, left - 3 cm;

2.2. UDC - at the top left corner in capital letters (type size 13);

2.3. Author’s name and initials (co-author) - centered in bold lower case letters (type size 13), the following
line - work place, city, country;

2.4, Title of the article - in the interval in bold uppercase letters (type size 13);

2.5. Abstract and keywords — in the original language (type size 12);

2.6. Text of the article — a line after, (type size 14);

2.7. References (type size 13);

2.8. References cited in the text are given in square brackets, for example [1], [2, p .315], [4-7].

I11. Publishing language of articles - Kazakh, Russian, English, Chinese, etc.

Submitted articles are reviewed by leading experts and scholars on the definite spheres. The article based
on the editing can be returned to its correction and refinement. Articles that do not meet the requirement will
be returned.The author of an article is responsible for the content, grammatical, stylistic and orthographic
errors.

Address: 25 Jambyl Str. Abai KazNPU, AlmatyTel: 8 (727) -2 91-40-87, e-mail:
zaure.badanbekkyzy.51@mail.ru

Editorial Board
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