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PROBLEMS AND STRATEGIES OF TEACHING AN FL OF MIXED-CLASS
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Abstract

Education process in Kazakhstan has been developed for the last twenty years and educational programs have changed a
lot. One of them is teaching language foreign languages. Teaching FL has different challenges as for the teaching English has
become one of the important tasks in the Republic of Kazakhstan. Teaching English as a foreign language has become
compulsory at schools and higher universities, because of trilingual and polylingual policy of the country. English is accepted
as an international language for entering and raising economic and political conditions of the Republic of Kazakhstan
alongside with the state languages —Kazakh and Russian.

In this regard teaching English language process has been developed in its methodological aspect. The concept of teaching
foreign languages has been developed and strategies of teaching has been also affected a lot. Methodologists and teachers of
EL faced with new problems and issues of teaching technologies and strategies. Almost all people now try to learn English:
with different levels, age and social groups in Kazakhstan. Almost every class has mixed ability students. Because of
polylingual system of education in Kazakhstan teaching English is considered to be faced with great many challenges. This
aspect of teaching is threefold: while teaching FL we consider three main principles according to learners’ age, level and
psychological activity.

Key words: strategies, teaching English, innovative, methodological aspect, method.
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OPTYPJII JJEHTEMJAETT CTYJIEHTTEPTE IHETEJ TIITH OKBITY
CTPATEI'MAJIAPBI MEH MOCEJIEJIEPI

Anoamna

Conrsr 20 sxbit imriae Kazakcran PecyOmukacsiana 6imiM Gepy yrepiciHzeri oKy OarmapiamMarapbl Kell e3repicrepre
TycTi. OnmapasiH 0ipi — mieTen TUTiH OKbITY yrepici. Kasakcran PecnyOnukackiHia MIeTeN TUTIH OKBITYABIH MaHBI3IBUIBI-
FBIHBIH apTybIHa OalaHBICTB KONITETEH e3repicTep naiia Oomnupl. bapiblk yHUBEpcHTETTEp MEH MEKTENTep e MeTeN TUTH
OKBITY/IBIH MIHACTTETyl — MEMJICKETTIH KONTUIAUIIK JKoHE YIITULIUIK cascaTbiHa OallJIaHBICTBI OPBIH amyna. MeMIIeKeTTiH
SKOHOMUKAJIBIK JKOHE CasicH apeHara eHyl YIIIH JKOHE €Nl JaMbITy YIIiH Ka3ak, OpbIc TUIMEH KaTap, XaJblKapajblK Till
PpeTiH/ie aFbUIIIBIH TUTH OKBITY aca MaHBbI3/Ibl OOJIBIIT OTHID.

Ocbl OarbITTa aFbUIIBIH TUIH OKBITY YIEpICi 9iCHAMAIIBIK TYPFBIIAH J1a JKOFaphl jeHreire xerti. Lleren TiniH OKbITY
TYKbIPBIMJIAMACHI IAMBITBUIBII, LIETEN TUTIH OKBITY CTpaTerusiapbl famy ycrinae. [lleren TiTiH OKbITYIa KONITEreH OKbITY-
LIbUIAP MEH 9JIiCKepIiep OKBITYIIbIH )KaHA TEXHOJIOTHSUIAPbI MEH CTpareusulapblH KOJJIaHy/la KONTEereH KUbIH/BIKTapFa Tarl
6omnel. KasakcTaH XaJKBIHBIH OapIIBIFBI IEPITiK OPTYPII KacTapblHa, JEHTeHIepi MeH aIeyMeTTiK TonTapaa OorybIHa Kapa-
MacTaH aFbUIIBIH TiMIH YiipeHyre TeIpbicyna. llleren TimiHiH OapibIK CHIHBIITApBIHAA OPTYPJI IEHTEHIeTi CTyAeHTTep
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CTPATEI'MM U TPOBJIEMBI ITPEIIOJIABAHUSI THOCTPAHHOI'O SI3bIKA JJISI CTYJIEHTO
B PASHBIX YPOBHEN

Annomayus

3a nocneqaue 20 et yueOHas mporpaMma B yIeOHOM IIpoIlecce 3HAUMTENBHO Mm3MeHmnack B PecrryOnmke Kasaxcras.
OnuH U3 HEX - Tporiece 00ydIeHHsT HHOCTPaHHOMY s3bIKy. B KazaxcraHe mpon3omnio MHOTO M3MEHEHHH n3-3a BaXKHOCTH
TnpenogaBaHuss MHOCTPAHHBIX SA3bIKOB. O0s13aTENHLCTBO n3y4aTb MHOCTPAHHBIC SA3BIKM BO BCEX YHHMBEPCHUTETAX W HIKOJAX
O6’LﬂCHHeTCH MHOT'OA3bIMUEM TOCYAapCTBa U MOJIUTUKOM TPEXbA3bIYUA. HpenouaBaHHe AHTJIUHCKOrO s3bIKa Kak MEXKIY-
HapOJIHOTO 5I3bIKa, KaK Ka3aXxCKOro, TaK U PyCCKOT0, MIMEET peliarolee 3Ha4eHNe ISl BCTYIUICHHS] CTPaHbl B SKOHOMHYECKYTO
1 TIOJIUTUYECKYIO apeHy M pa3BUTHA cTpaHbl. [Ipouecc mpenogaBaHusl aHIIIMMCKOTO A3bIKa B 3TOM HampaBJIEHUU JOCTHUT
BBICOKOTO YpOBHsI MeTozofioruu. PaspaboraHa KoHIenuus oOy4eHUs WHOCTPAHHOMY SI3BIKY M pa3paboTaHbl CTpaTEeruu
00y4CHHST MHOCTPaHHOMY 513bIKY. [Ipy OOy4YeHHM HHOCTPAHHBIM S3bIKAM MHOTHC TMPEMOJABATEIM M METOVCTHI CTAJIKHU-
BAlOTCS. C MHOXECTBOM IPOOJIEM B NMPHMECHEHHM HOBBIX TEXHOJOTMH OOydeHHs W HaBbIKOB. [lodTH BCe Ka3aXCTaHIIBI
TIBITAFOTCS W3Yy4YaTh aHTIMMCKHE SI3bIK IO Pa3HOMY BO3pACTy, YPOBHIO M COLMAIBHOMY CTaTycy. ECTh CTymeHTBHI pa3HBIX
YPOBHEH Ha BCEX 3aHATHSIX MHOCTPAHHOTO s3bIKa. [ToaTomy mpobiema mpenosaBaHusi aHIIMHCKOTO S3bIKA B PEATH3alNH
MHOTOSI3BIYHOI cHCTeMbI B KazaxcTaHe MMeeT CBOM TPYAHOCTH M PEIICHHUA. B 3To#l cTaThe MBI pacCMOTPHM TpeXMEpHbIE
aCTIEKTHI IPENOIaBaHMsI HHOCTPAHHOTO S3bIKa, & UMEHHO: BO3PacT, YPOBEHD M IICHXOJIOTHIECKUE OCOOCHHOCTH yJaIIHXCSL.

KunroueBble cj10Ba: cTpaTeriis, IPENoiaBaHust aHTIIMHCKOTO S3bIKa, METOIMUYECKHI acIIeKT, THHOBAIIMOHHBIH, METOZI.

Introduction. Teaching FL has different challenges. Teaching English has become one of the important
tasks in the Republic of Kazakhstan. Because of polylingual system of education in Kazakhstan teaching
English is considered to be faced with great many challenges. While teaching FL we consider three main
principles according to learners’ age, level and psychological activity.

According to the level of learners we face some problems. One of them is mixed ability classroom level.

According to Archer C.A.: “Mixed ability as used in ELT usually refers to the differences that exist in a
group in terms of different levels of language proficiency’ [1, 2 p.]. Mixed-ability grouping means within the
same context randomly chosen students gathered in one class regardless of their abilities or achievements in
the subject concerned.

The differences of age and knowledge level which cause problems in heterogeneous classes are in
language learning ability, learning experience, mother tongue, cultural background, preferred learning style,
motivation and others.

The term mixed ability is defined as “involving students of different levels of ability” [2]. Holladay S. and
Coombs W. suggested a range of learner characteristics such as beginner, intermediate or advanced learners;
young children, teenagers or adult learners; learners’ goal in learning the target language; how motivated
learners are; the use of the target language outside the classroom; how heterogeneous or homogeneous the
class is and how big the groups are [3].

Galskova A. considers that this is a very common problem. Most, if not all, language classes contain
students of mixed abilities. According to her perception this happens for a number of reasons, but mainly
because of different learning styles, different learning speeds, variations in motivation and, very frequently,
as a result of logistic decisions [4]. Very often the teacher is faced with a class with two or more distinct
levels of ability and has to tackle the problem of how to meet the needs of everyone in the class. Naturally,
this is not an easy problem to solve and it would be wrong to suggest that there are any simple solutions.

Experiment. A fundamental step, however, is to talk to the class about the situation and to present it to
them as a normal situation and one that the class as a whole has to deal with. This is probably best done in
the mother tongue of the students. As most of the solutions to the problem depend on cooperation between
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the members of the class, it is essential to stress the need for teamwork and for the class to use English
whenever possible in classroom communication.

Some distinguished scholars suggest teachers need to recognize that a class is mixed ability because
children have different strengths and weaknesses and develop at different rates. They have different
preferences for learning and displaying their work. A mixed ability class does not just consist of a range of
abilities but also a range of learning styles and preferences. All pupils will show strengths at different times
depending on the topic being studied and the learning style being used. When pupils are working out with
their preferred learning style then they will not perform as well. All classes even those that have been set are
mixed ability to certain, degree. Therefore the following strategies are valid for all classes [2].

Actually, students with different levels of knowledge needs to solve language teaching strategies and
teaching materials. It is difficult to find activities that involve all the students without some getting bored and
others being confused, insecure or discouraged. Weaker students not being able to follow the classmates. It is
really difficult for them to understand information or to express their ideas and stronger students not being
tolerant to them may result in classroom management problems.

Thus, teachers need to have a range of strategies for managing mixed ability classes. There is a
temptation for the educator to focus on the more advanced students. Even though students are grouped
according to their placement test scores, their progress rates are bound to be at different levels. Due to the
mentioned differences students react to the teaching material and teaching methods individually.

Actually, whole-class instructions and standards as well as a single interpretation of ideas are common in
a traditional classroom. On the contrary, in differentiated teaching we need to offer multi-level approach by
adjusting the amount or type of input, by altering timing and type of teacher’s help, by varying support
materials and by adapting the expected outcomes [2, 56 p.].

In this regard we, also have to the topics which are in their interests and level. In the lessons, we have to
provoke student engagement with material which is relevant and involving. We also should take a respectful
attitude towards students, be open to their needs and wishes, and try to boost their confidence and self-
esteem.

According to this concept, people do not possess a single intelligence, but a range of intelligences, which
Gardner called multiple intelligences. They are:

1. Linguistic.

2. Visual.

3. Musical.

4. Logical/ mathematical.

5. bodily/feeling.

6. Interpersonal (contact with other people).

7. Intrapersonal (understanding oneself). People possess all these seven intelligences, but we tend to use
preferably one or two over the rest.

Analytic students focus on grammar and tend to avoid free-flowing communicative activities. They
concentrate on contrastive analysis between languages, on rule learning and careful study of words and
sentences. They do not favor guessing, using synonyms or paraphrasing when they are not sure about a
correct meaning of a particular word.

Some Kazakh methodolists G.Amandikova, Sh.Mukhtarova, B.Baimukhanova, A.Bisengalieva analyzed
teraching in Kazakhstan, and pointed out the main problems of mixed ability classes are grammar materilas.
They sugest to teach grammar in comparison with the foreign language [5].

Karpenko T. E. is against to this statement, because global students enjoy communication in which they
can emphasize the main idea [6]. They do not like to spend time on grammar, analyzing words and
sentences. They prefer guessing the meaning of the word, using synonyms and paraphrases. Bremner S.
States the most important strategies of teaching English [7]:

- Intuitive/ Random and Sensory/ Sequential Learning are described as learners who think in abstract,
large-scaled and random ways. They are able to work out the main principles of how the new language
works. They are bored by concrete, step-by-step learning.In contrast, sensory/ sequential learners prefer
concrete facts, presented in an organized ways, step-by-step. They are usually slow learners who make
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progress at their own pace, but who always achieve goals. They do not like randomness and lack of
consistency in language classrooms.

- Orientation to closure may be characterized as a degree to which the person needs to reach decisions or
clarity. It is associated with flexibility in learning styles — the ability to shift styles when necessitated by the
task .

In general, students, who are oriented towards closure, need clarity in all aspects of language learning.
They want the grammar rules to be clearly presented. They do not favor spontaneous conversations and
games, unless they have time to prepare for a task. Such learners are hardworking students who are great at
planning, organizing and self-evaluating. Students who have less of an orientation towards closure are
sometimes known as “open learners”. They take learning as fun, often not worrying about deadlines. They
prefer having a good time in the classroom over hard work.

So, in our turn we offer the most important selected strategies of teaching an FL of mixed ability students.
They have been selected according to their effectiveness and importance:

Classroom management — By managing classes effectively, teachers can ensure that learners will be
involved as much as possible in the lesson. Classroom management techniques include organising the
classroom layout for maximum learning potential, involving all students, learning and using learners’ names,
teachers cultivating a positive attitude through their own attitude to the class, praise and encouragement,
grading and using relevant teacher talk, using the board effectively and managing learning activities by
giving good instructions, asking concept checking questions, using pair and group work, setting time limits,
monitoring the activity and including feedback on the activity.

Supportive learning environment — It is important to create a supportive learning environment in the
classroom, where learners feel confident and able to perform to the best of their ability. Learning to learn —
Teach learners about different learning styles and the different learning strategies for visual, auditory and
kinaesthetic learners. Teach learners how to be resourceful so that they know where to find help if they get
stuck. Provide learners with the goal for the lesson and encourage learners to review and assess whether they
have achieved the goal by the end of the lesson.

Variety — Vary topics, methods of teaching, focus, materials and activities. Variety will generate learner
interest and motivation; and lessons will accommodate different learners’ levels, abilities and learning
styles.

Grouping — Use a range of interaction patterns in class. Learners should work in groups, pairs and
individually. Groupings should be changed often, thereby giving learners an opportunity to work with
different learners.

Pace — Teachers must be mindful of the pace of their lessons. Teaching a class too slowly or too quickly
may lead to boredom or frustration. A teacher must be aware of his/her learners’ abilities and pitch the pace
of the lesson accordingly.

Interest — Teachers need to make the lessons interesting in terms of content, topic and activities. To find
out what interests the learners, teachers could find out what interests the learners outside the classroom,
allow learners to share their interests with the class through project work and personalization activities, such
as ‘show and tell’, or allow learners to choose the content, topics or activities for lessons, where appropriate.

Collaboration — Getting learners to work together and cooperating has a number of benefits for the
learners and teacher. Learners develop their learner autonomy and learn from their peers, rather than always
being reliant on the teacher. Learners who collaborate on tasks learn how to compromise, negotiate meaning
and develop self-evaluation skills. Collaboration tasks can involve project work as well as pair or group
activities.

Individualization — (describes individualization as ‘providing opportunities for students to work at their
own pace, in their own style and of topics of their choosing’. Individualization can be promoted in the
classroom through portfolios, self-access centers, individualized writing or personalized dictionaries [25].

Personalization — suggests including activities which allow learners to respond personally. Such tasks
increase learners’ motivation and interest as they are based on something the learners have experienced and
can relate.

Blooms taxonomy — Make use of higher order thinking skills by providing learners with problem-solving,
analysis, evaluation and synthesis activities, rather than only comprehension tasks.
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Open-endedness — Open-ended activities allow learners to respond to tasks and questions which have a
variety of possible answers rather than one correct answer. Open-ended tasks allow learners to perform at
their level of ability. Such tasks include sentence completion activities, story completion activities,
brainstorming, writing own definitions for words, answering questions in a range of ways.

Compulsory plus optional tasks — suggests learners are assigned compulsory tasks with additional
materials should they finish the core tasks. By setting compulsory plus core tasks, all learners are engaged
and can feel a sense of achievement when completing a task.

Adapting materials — Course books are designed for a particular language level and do not offer much
flexibility. As a result teachers may need to adapt the materials to make them easier or more challenging.

Homework — Homework is an excellent tool to provide learners of all levels and abilities with an
opportunity to review and consolidate the material covered in class. Tips for good classroom management
with mixed ability groups

Grouping.It may seem contradictory to suggest that you group stronger students together and also suggest
that you group weak with strong. However, depending on the task and the class dynamics I think there are
usually opportunities for both types of grouping. It’s a good idea to experiment with mixing up the strong
and weak students whilst also giving time for stronger students to work together so they work to their full
potential.

Giving Instructions.Giving clear instructions is vital for weaker students to be able to follow the class.
Use hand gestures as well as words to explain the tasks and use stronger students to check back the
instructions and even explain the task in their own language if necessary.

Error correction.Stronger students can probably stand more correction. Don’t over correct weak students
as it will affect their confidence. Encourage students to correct one another and demand a higher level of
accuracy from the stronger students.

Setting goals.Setting goals for each class or for the whole term will help to focus the students. The goals
can be different for each student, depending on their level, but realising the goals will give the same sense of
achievement to all.

Results and discussion. In one word a mixed-ability classis a class where the students have
different levels and abilities in English. Anyway, this class cause great many problems not only for language
teacher, but also learners of the group. So, that we deal with problems of teaching mixed-ability class in the
next chapter.

Conclusion. In conclusion of this research, we can say that the problem of mixed-class ability cause
mostly psychological and practical problems for teachers. In general mixed ability characteristics is peculiar
to all classrooms according to their age, level of knowledge and learning styles.

References:

1 Archer CA. (1988). Achievement Goals in the Classroom: Students’ Learning Strategies and Motivation
Processes. Journal of Educational Psychology, 260-267.

2 Bearne E. (1996). Differentiation and Diversity in the Primary School. London and New York: Taylor & Francis
Routledge.

3 Holladay S., Coombs, W.(1994). ‘Speaking of Visions and Vision being spoken’, Management Communication
Quarterly, Vol .8 pp.165-89.

4 Galskova ND Theory of teaching foreign languages: Linguodidactics and methodology: training. allowance / Natalia
Dmitrievna Gal'skova, Nadezhda Ivanovna Ges.- 6th ed., Ster.- M .: Academy, 200p.

5 Shet tilin okytu adistemessi: oku the wings / G. Amandyxova, Sh. Mukhtarova, B. Baymukanova, A.Bisengalieva. -
2-bass . — Astana: Foliant, 201bet. — (Kasiptik bilim).

6 Karpenko T. E. Practicum in Culture of Verbal Communication. Student s Book: Selected Materials / T. E. Karpenko.-
4, 46 Mb. — Almaty: KazUmOIMYA them. Abylai Khan, 201p.

7 Bremner, S. (2008) Teaching a Mixed Ability Class. [Accessed 20 May 2011].

85



http://www.icaltefl.com/learner-levels

